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The Department of Foreign Language Teaching
at the D. A. Tsenov Academy of Economics — Svishtov

THIRD ROUND TABLE
BUSINESS LINGUA — RELEVANT PROBLEMS OF FOREIGN
LANGUAGE TEACHING AND MULTILINGUALISM
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All papers are double-blind peer reviewed and published after having been
accepted by the Editorial board.

The round table is held in a face-to-face format and online at:
https://bbb.uni-svishtov.bg/b/jfq-pqm-d6o
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Moment of the opening of the Round Table

From the press report:

On the 6™ of October, 2023, the Department of Foreign Language Teaching
at the Dimitar A. Tsenov Academy of Economics held its annual round table
"Business Lingua — Relevant Problems of Foreign Language Teaching and
Multilingualism". The scientific forum was organized for the third year in a row
and brought together professors from the field of higher education from the
country and abroad.

Greetings and congratulatory addresses were presented by Assoc. Prof.
Lyubomir Ivanov, PhD - Deputy Rector of the D.A. Tsenov Academy of Eco-
nomics, Prof. Krasimir Shishmanov, PhD - Chairman of the General Assembly of
the Academy and Head of the Department of Business Informatics, Prof. Andrey
Zahariev, PhD - Dean of the Faculty of Finance, Prof. Atanas Atanasov, PhD -
Dean of the Faculty of Business Accounting, Assoc. Prof. Ventsislav Vassilev,
PhD - Head of the Department of Insurance and Social Affairs, Head Assistant
Prof. Nadezhda Veselinova — the Scientific Secretary of the Department of



Strategic Planning, Assoc. Prof. Krasimira Slaveva - Chairman of the Union of
Scientists in Bulgaria — Branch Svishtov.
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The greetings emphasized the role of the Foreign Language Teaching
Department for the development of students' foreign language communicative
competence, for the introduction of innovative teaching methods, as well as the

growing research activity of the teachers.

The round table was attended by the Digital Laboratory and online teachers
from the host department, from the University of Economics - Varna, VTU "St.
St. Cyril and Methodius", the Academy of Economic Studies, Moldova and from
the National University of Ukraine in Kharkiv. Papers were discussed on topics
such as: Approaches to the development of resources for informal foreign
language learning; Motivational mechanisms in learning foreign languages; The
cultural dimension from the perspective of modern approaches and methods in
foreign language learning; Strategies for personalizing English language learning;
Differentiating grammar instruction; The use of the method of mind maps to
improve foreign language competence; Glocalization in foreign language
textbooks; Critical thinking in foreign language learning and others.



The participants in the round table united around the thesis that foreign
language teaching in higher education offers a rich palette of traditional and inno-

vative teaching methods aimed at the successful development of communicative
language competence.

The articles from the round table will be published in an electronic collection
with ISSN registration at the National Library "St. St. Cyril and Methodius" and
NACID, and a volume with an individual publishing number. The collection of
abstracts of the articles and the program of the forum will be published as a
separate publication with an ISBN.



BB3XOISIIA TEHAEHIIAS B HAYYHO-
N3CJEJOBATEJCKATA TEMHOCT
HA AKAJIEMUYHUS CbCTAB HA KATEJIPA
L"UYKJIOE3UKOBO OBYYEHHUE“ ITIPU CTOITAHCKA
AKAJEMUYS "JI. A. IEHOB" - CBUIIIOB

IIpod. n-p Auapeit 3axapuesn
Jlexan Ha akynrer ,,dunancu’ Ha CtonaHcka akagemus ,,J[. A. [{lenoB* —
CBuII0B

THE UPRISING TREND IN THE RESEARCH
PERFORMANCE OF THE ACADEMIC STAFF
OF THE DEPARTMENT OF FOREIGN LANGUAGE
TEACHING AT D. A. TSENOV ACADEMY OF ECONOMICS -
SVISHTOV

Prof. Andrey Zahariev, PhD
Dean of the Faculty of Finance at Dimitar A. Tsenov Academy of Economics -
Svishtov

Abstract: The analysis of the indicators of the research performance of the
Faculty of Finance at D. A. Tsenov Academy of Economics in Svishtov and of
the higher school for the academic 2022/2023 year clearly confirm the uprising
trend in the research work of the Foreign Language Teaching Department as an
integral and important part of these academic structures. The third round table
Business Lingua — Relevant Problems of Foreign Language Teaching and
Multilingualism is a convincing evidence of this trend. It has established itself as
a platform for sharing the achievements of the academic staff of the Department
of Foreign Language Teaching and its partners. We should also pay special
attention to the ongoing publication activity in the bibliographic databases Scopus
and Web of Science, where the list of the pioneering publishing endeavours was
extended with new titles.

Key words: bibliographic databases, research performance

B HaBiIM3aHETO B OCMOTO IE€CETUWIETHE OT CBOETO pa3BUTHE KaTenpa ,,dyx-
no0e3uKoBo o0yuenue mpu axynret ,,dunancu’ Ha CA ,,J1. A. Llenos* npoabi-
’KaBa Ja IEMOHCTPUPA TOCTHKEHUS U PE3YJITaTH, KOUTO Ca MOBOJ 3a MO3UTHBHA
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OIICHKA W aJIMHpaNd. Te HaIXBHPJAT TPAHUIIUTE HA CTPOTO MeJarorundeckara
U3sBa HAa aKaJICMUYHUS ChCTaB. B paMKuTe Ha MOIUTHKA Ha (haKyJITEeTa U BUCIIETO
YUWJIHIIE 32 T0I00peHUe B HAYKOMETPUYHUTE TTOKA3aTEIN MHIUBHIyalTHO U Upe3
y4JacTHE B HAYYHH KOJICKTHBH KaTeapaTa Jaje MpuMep 3a MOCTIKEHUS, KOUTO ca
MOBO/T 32 CIOJICTISTHE W MO3UTHUBHO MpoKiamupane. Cpell TSX BKIIOUYBaMe MHOHE-
pHUTE TyOIMKAIUM, UHACKCUPAHU B HAyKOMETPUUYHHUTE Oa3u JaHHU Scopus U
Web of Science:

Todorov, P. (2021). Integrating Duolingo for schools in third language
acquisition, Chuzhdoezikovo Obuchenie-Foreign Language Teaching, Vol. 48,
Issue 3, pp: 486-497, doi: https://doi.org/10.53656/for21.34duol

Todorov, P. (2021). Research on the implementation of e-learning tools by
Bulgarian and foreign universities. Chuzhdoezikovo Obuchenie-Foreign Lan-
guage Teaching, Vol. 48, Issue 5, pp: 486-497, doi:
https://doi.org/10.53656/for21.551zsl

Zahariev, A., Ivanova, P., Zaharieva, G., Slaveva, K., Mihaylova, M.,
Todorova, T. (2023). Interplay between CSR and the Digitalisation of Bulgarian
Financial Enterprises: HRM Approach and Pandemic Evidence. Journal of Risk
and Financial Management. Vol. 16, Issue, 9, pp. 385.
https://doi.org/10.3390/jrfm16090385

B obnactra Ha pa3paboTBaHETO HA MPOEKTH, MPEICTABUTEIN HA KaTeapara
JlaBatT CBOSI IPUHOC B CIICTHUTE HAYYHH, 00pa30BaTEeIIHU U U3CIIEIOBATEIICKH TEMU:

e IIpoekTn Ha HayuyHu cnucanus ,,HapoaHocTomaHcku apxuB“ u ,,.buznec
ynpasienue” npen @onn Hayunn nscnensanus’ npu MOH no kKoHKypcHM npone-
nypu ,,bbarapcka HayyHa nepuoauka‘ 3a 2014, 2016, 2019, 2021, 2022 u 2023 rog.

e IIpoekt Ne3-2021 mpu MHU na Tema ,,ChCTOSIHUE U BB3MOMKHOCTH 32
pa3BuTHE Ha OBATapcKkus Typu3bM B ycioBusita Ha COVID-19%

e IIpoext Nell1-2022 nmpu MHU na Tema , JlurutanHa Tpanchopmaius B
YIPaBJICHUETO HA YOBEUIKUTE PECYPCH BB (DMHAHCOBUTE MpeAnpusatvs B bouira-
pus’.

o [Ipoext Ne 2020-1-BG01-KA203-079025 ,,Adaptation of strategies for
corporate social responsibility to address the implications of the Industry 4.0 mo
nporpama Epazpm+.

e IIpoext Ne 2022-1-BG01-KA220-HED-000085464 ,, Trifold approach to
circular economy: perspectives of academia, business and wider society” mo
nporpama Epazsm+ (AHrenoB & Muxaiinosa, 2023).
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o IIpoext Ne KA 202/VET-46/25.09.2018 r. ,,ECVET based further VET
training to support the enhancement of entrepreneurship skills of young people
and micro-SMEs via management accounting®, mo nporpama ,,Epazbm+-.

e IIpoekt Ne 2018-1-BG01-KA203-048016 ,,EBpornieiicko mapTHLOPCTBO 3a
COLIMAJIHO BKJIIOYBAHE U CH3/1aBaHE HA YMEHHMsI 3a KEHCKO MpEeANpHeMadyecTBO
Yype3 eJIEKTPOHHO 00y4deHue” 1o nporpama ,,Epazpm+*.

e IIpoextr BGO5SM20OP001-2.016-0004-C01 ,,JixonHOoOMHuecKkoTO 0Opa3oBa-
Hue B buarapus 2030%.

o [Ipoext 2021-1-BGO1-KA220-VET-000034664 , Training on business
continuity strategies for micro SMEs in the aftermath of Covid-19”
(CORONOMICS). IIpoektsT € no nporpama Epazsm+, KA220-VET-I1apTabop-
CTBa 32 ChTPYJHUYECTBO B PO(ecroHaTHOTO 00pa3oBaHNue U 00yUYEHUE;

e IIpoext 2021-1-BG01-KA220-VET-000034800 ,,Commercially Oriented
Social Entrepreneurship Training in Vocational Education and Training (COM-
SET)*, IIporpama Epa3zem +, KintouoBa aeiinoct 2: [TapTHbOpCTBa 32 CHTPYAHU-
YEeCTBO, CEKTOp ,,I[podecrnonantno odpazoBanue u oOydeHue .

e [Ipoexr 2021-1-BGO01-KA220-VET-000034709 ,,ECOlogically Vlable
Business innovation through ECVET compliant digital Entrepreneurial Skills
training* ECO-VIBES.

e IIpoekr H®4-2023 , Kpsraa maca "BU3HEC JIMHI'BA” ¢ wactuuno ¢u-
HaHCHpaHe Ha HAy4HH (QOpPYMHU € IPUCHIIATA 3a BUCILETO YUMUIIUIE cyOcuaus 3a
Hay4Ha JIEMHOCT.

B pamkuTe Ha QakynTeTa ¥ BUCIIETO YUMUIIUINE HAYKOMETPHSITAa Ha KaTeI-
paTa MoKa3Ba HapacTBalll TPEHI TNpPU CH3JABAHETO HA HAyYHA MPOIYKIUS H
yueOHo chabpkanue (Bx. Tabmuma 1). [IpeacraBenn Ha eauH mpernogaBaTe
NoKa3aTeNuTe 3a HayyHa MPOAYKLHUS Ha KaTeapa ,,Yyxkaoe3ukoBo oOyueHue™ B
nepuoga 2019-2022 r. ca ¢ usnsno nmo3utuBeH TpeHs (Bx. Tabmuna 2).
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Tabmura 1

Cnpagska 3a nepuoga 2022/2023 yu. r. B O6mo BMOHO- | Tl I pR— e ] [y — B y4.
Q011 Opoii CTAHIAPTHU CTPAHULU rpagun nomMaraJa
3A AKAJIEMUATA 60 075,98 4059,20, 2054,10] 2713,776] 2399,52] 42401,66 6 397,60
DAKVIITET "OMHAHCH" 9 100,20 238,80 353,75 390,81 197,80 5 626,80 2 277,30
KATEJIPA "OMHAHCU 1 KPEJAUT" 3 003,80 34,80 209,15 162,98 48,80 2 541,60 0,00
KATE/ZIPA "3ACTPAXOBAHE 11 COLIMAJIHO 2 153,00 0,00 67,64 132,96 67,00 1 885,40 0,00
JIEJ1IO0"

KATEJZIPA "OBILIA TEOPMA HA UKOHOMUKATA"| 929,38 204,00 42,88 42,03 37,00 602,80 0,00
KATEJIPA "UYXKJIOE3MKOBO OBYYEHUE" 3 014,02 0,00 34,08 52,84 45,00 597,00 2 277,30
Cnpaska 3a nepuoaa 2021/2022 yu. r. B B MOHO- B y4.
Oﬁﬁx Spoii cra}l:napTHn crpaﬂnuy: 0610 rpadun B CTyAUM| B CTATHM| BJAOKJIAIH| B y4eOHHIH rlo)llwqaraﬂa
3A CA ,JI. A.IIEHOB* 6848932 3676,28] 193434 241836 3181,34] 50672,34 6 606,60
DAKVIITET , DUHAHCH* 6 378,29 46,20 216,01 496,95 369,82 4172,31 1 077,00
KATEJIPA ,, DUHAHCU 1 KPEJAUT* 1 415,77 46,20 146,70 161,62 169,75 776,50 115,00
KATEZPA ,3ACTPAXOBAHE 1 COLIMAJIHO 2 308,28 0,00 41,86 170,75 86,37 1529,30 480,00
JIEJIO*

KATEZIPA , OBIIIA TEOPM HA NKOHOMMKATA®| 1 382,84 0,00 0,00 24,08 30,00 1 328,76 0,00,
KATEJIPA ,,UYKIOE3MKOBO OBYYEHUE* 1271,40 0,00 27,45 140,50 83,70 537,75 482,00
Crnpaska 3a nepuona 2020/2021 yu.r. B O6mo BMOHO- | Tl I pR— e ] [y — B y4.
O0111 Opoii CTAHAAPTHH CTPAHMLIM rpagpuu nomMaraJja
3A CA ,JI. A.IIEHOB* 5884548 2730,40] 1829,82] 247890 221542 44 536,86 5 054,08
DOAKVIITET , DUHAHCU 9 029,83 166,00 267,46 202,20 295,21 8 098,96 0,00
KATEJIPA ,, DUHAHCU 1 KPEJAUT* 6 612,88 0,00 93,20 79,20 152,20 6 288,28 0,00
KATE/ZPA ,3ACTPAXOBAHE 1 COLIMAJIHO 601,00 0,00 96,31 27,00 47,09 430,60 0,00
JIEJIO*

KATEZIPA ,, OBIIIA TEOPUA HA MKOHOMUMKATA® 903,45 0,00 5,95 78,00 37,42 782,08 0,00
KATEJIPA ,,UYKIOE3MKOBO OBYYEHUE™ 912,50 166,00 72,00 18,00 538,50 598,00 0,00
Crnpaska 3a nepuona 2019/2020 yu.r. B O6mo BMOHO- | cryaun | B cratan | B noxnamm | B yaesmmum B y4.
O0111 Opoii CTAHAAPTHH CTPAHMLIM rpagpuu nomMaraJja
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3A CA ,JI. A. IIEHOB* 2943956 292592 1402,60] 2173,76] 4089,70 15 728,94 3 118,64
DOAKVIITET ,, DUHAHCU* 5126,05 912,45 196,80 154,78 346,50 2 578,80 936,72
KATEJIPA ,, DUHAHCU 11 KPEJUT* 1 847,53 780,45 143,80 82,78 148,50 516,00 176,00
KATEJZIPA ,3ACTPAXOBAHE U COLITMAJIHO 1 142,80 0,00 0,00 0,00 93,00 1 049,80 0,00
JIEJIO™

KATEJIPA , OBIIIA TEOPUSI HA UKOHOMUKATA®| 1 817,72 0,00 53,00 50,00 81,00 909,00 724,72
KATE/IPA ,UYXXJIOE3MKOBO OBYYEHUE™ 318,00 132,00 0,00 22,00 24,00 104,00 36,00
Cnpaska 3a nepuoaa 2018/2019 yu. r. B B MOHO- B y4.
Oﬁﬁx Spoii cra}l:napTHn apaﬂnuy: 0610 rpadmun B CTYAHH | B CTATHH | B IOKJIAJAU | B Y4eOHUIIU HOMy:ra.Ha
3A CA ,JI. A. IIEHOB* 27350,121 4 773,40 2 387,46 2190,06] 2706,62] 1342778 1 864,80
DOAKVIITET ,, DUHAHCU* 1 987,57 399,40 367,67 153,50 339,50 504,50 223,00
KATEJIPA ,, DUHAHCU 11 KPEJUT* 1 163,37 399,40 188,47 77,50 195,50 302,50 0,00
KATEJIPA ,3ACTPAXOBAHE U 292,20 0,00 137,20 41,00 114,00 0,00 0,00
COLIMAJIHO IEJIO*

KATEJIPA ,, OBIIIA TEOPUSI HA UKOHOMUMKATA 50,00 0,00 42,00 8,00 0,00 0,00 0,00
KATE/IPA ,UYXJIOE3MKOBO OBYYEHUE™ 482,00 0,00 0,00 27,00 30,00 202,00 223,00
Cnpaska 3a nepuoaa 2017/2018 yu. r. B B MOHO- B y4.
Oﬁﬁx Spoii cra}l:napTHn crpaﬂnuy: 0610 rpadmun B CTYAHH | B CTATHH | B JIOKJIAJU | B Y4eOHUIIU HOMy:ra.Ha
3A CA ,JI. A. IIEHOB* 13077404 4 521,68 1754,56 2280,58 3169,300 84 168,58 34 879,34
DOAKVIITET ,, DUHAHCU* 10561,78 600,72 122,16 245,70 376,05 8 597,75 619,40
KATE/IPA , DUHAHCU 1 KPEJJUT* 6 801,60 600,72 78,16 177,70 184,55 5 760,47, 0,00
KATEJZIPA ,3ACTPAXOBAHE 1 3 027,48 0,00 2,00, 0,00 135,00 2712,28 178,20
COLIMAJIHO IEJIO*

KATEJIPA ,,OBIIIA TEOPUSI HA UKOHOMUKATA®| 497,70 0,00 28,50 47,00, 36,00 125,00 261,20
KATE/IPA ,UYXXJIOE3MKOBO OBYYEHUE™ 235,00 0,00 13,50 21,00 20,50, 0,00 180,00
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Tabmuma 2

Cnpaska 3a nepuoaa 2021/2022 yu. r. B Cpenen B MOHO- B y4.

N Oo6mo B CTYAHH| B CTATHH| BJIOKJIAIH| B Yy4eOHNIMN
Opoii CTAHIAPTHHU CTPAHUIM HA MpenoiaBareJ rpaguu nomaraJja
3A CA ,,JJ.AIIEHOB* 97,56 153,18 18,25 18,05 15,59 269,53 143,62
DOAKVIITET , DUHAHCU* 59,61 46,20 12,71 16,57 11,56 208,62 153,86
KATE/JIPA , DMUHAHCU 1 KPEJAUT* 41,64 46,20 29,34 16,16 14,15 155,30 115,00
KATE/JPA ,3ACTPAXOBAHE 1 COUMAJIHO 64,12 0,00 4,65 21,34 9,60 218,47 160,00
JIEJIO*
KATEJIPA ,,ObIIIA TEOPUA HA 125,71 0,00 0,00 8,03 15,00 221,46 0,00
MKOHOMUMKATA*
KATE/IPA ,,4YKJTOE3MKOBO OBYYEHUE* 48,90 0,00 915 15,61 9,30 268,88 160,67
Cnpaska 3a nepuona 2020/2021 yu. r. B Cpenen B MOHO- B y4.

N Oo61mo B CTYAUM | B CTATHH | B AOKJAIM |B y4eOHHIH
Opoii CTAHJAPTHHM CTPAHUIIU HA MPeENoAaBaTeJl rpagpun nomMarasa
3A CA I AIIEHOB* 93,41 59,36 20,33 21,37 12,73 261,98 148,65
DOAKVIITET , DUHAHCHU* 105,00 33,20 22,29 22,47 11,35 238,20 0,00
KATEJIPA , DUHAHCHU U KPEJUT* 150,29 0,00 15,53 26,40 10,87 349,35 0,00
KATEJIPA ,3ACTPAXOBAHE 1 COLIMAJIHO 40,07 0,00 24,08 27,00 9.42 107,65 0,00
JIEJIO*
KATE/IPA ,,OBILLIA TEOPUS HA 53,14 0,00 5,95 26,00 12,47 78,21 0,00
MKOHOMMWKATA*
KATEJIPA ,,4Y>KIOE3UKOBO OBYYEHUE* 91,25 166,00 72,00 9,00 14,63 299,00 0,00
CnpuaBRa 3a nepuoga 2019/2020 yu. r. B Cpeaen 060 B MOHO- BCTymME | BCTaTHE | BAOKIaMM |B yaeGHAIH B y4.
Opoii CTAHJIAPTHHU CTPAHUIM HA MpenoiaBareJ rpagum nomaraja
3A CA I AIIEHOB* 52,95 104,50 18,46 18,74 19,66 163,84 97,46
DOAKVIITET , DUHAHCU* 64,89 228,11 16,40 11,06 12,83 198,37 104,08
KATE/JIPA , DMUHAHCU 1 KPEJAUT* 51,32 260,15 13,07 11,83 11,42 516,00 176,00
KATE/JPA ,3ACTPAXOBAHE 1 COUMAJIHO 103,89 0,00 0,00 0,00 13,29 262,45 0,00
JIEJIO*
KATEJIPA ,,ObIIIA TEOPUA HA 79,03 0,00 53,00 12,50 20,25 129,86 103,53
MKOHOMUMKATA*
KATE/IPA ,,4YKJTOE3MKOBO OBYYEHUE* 35,33 132,00 0,00 7,33 8,00 104,00 36,00
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Cnpaska 3a nepuoaa 2018/2019 yu. r. B Cpenen

. Oo61r0 B MOHO= | CTyAMM | B CTaTHH | B/OKJIAIH |B y4eOHHIIN By
0poii cTaHIAPTHH CTPAHMIM HA NpPenoJaBaTell rpaguu nomMaraJa
3A CA ,,JIAIIEHOB* 53,42 198,89 21,70 21,90 16,50 139,87 103,60
PAKVIITET ,, DUHAHCHU* 33,69 99,85 33,42 13,95 16,17 45,86 223,00

KATEJPA ,,PUHAHCU U KPEJIUT 43,09 99,85 31,41 12,92 24,44 100,83 0,00

KATE/JIPA ,3ACTPAXOBAHE 1 22,48 0,00 45,73 20,50 14,25 0,00 0,00

COILIMAJIHO JEJIO*

KATEJIPA ,,OBLLIA TEOPUS HA 4,55 0,00 21,00 8,00 0,00 0,00 0,00

NKOHOMUMKATA*

KATE/JIPA ,,UYKJIOE3MUKOBO OBYUEHUE* 60,25 0,00 0,00 13,50 7,50 202,00 223,00
CnpUaBKa 3a nmepuoaa 2017/2018 yu. r. B Cpenen 060 B MOHO- Borymun | Beratun | B rokaand |B yueonumm B y4.
Opoii CTAaHIAPTHHU CTPAHMLM HA MpenoaaBaTeJ rpagpun nomMaraJjia
3A CA I A.IIEHOB* 166,80 150,72 16,25 19,66 15,38 350,70 415,23
OAKVYJIITET , DUHAHCHU* 124,26, 300,36 17,45 16,38 13,93 409,42 47,65

KATEJIPA ,, DUHAHCHU U KPEJAUT* 174,40 300,36 39,08 16,15 16,78 443,11 0,00

KATEJIPA ,3ACTPAXOBAHE U 159,34 0,00 2,00 0,00 15,00 387,47 89,10

COLIMAJIHO JEJIO*

KATEJPA ,,OBILIA TEOPUS HA 33,18 0,00 14,25 23,50, 18,00 125,00 32,65

NKOHOMUMKATA*

KATEJIPA ,,UYXKTOE3MKOBO OBYYEHUE* 19,58 0,00 6,75 10,50 4,10 0,00 60,00
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W3noxxeHnTe HAyKOMETPUYHU JaHHU M OMOIMOrpadCKu 3amucu SICHO
MOKa3BaT, Y€ MpH CTapTa Ha CBOETO OCMO JIECETHJIETH KaTeapa ,,dyK10e3uKOBO
oOydeHue Haarpakaa MOCTUTHATUTE PE3ydTaTH U € (uiarMaH B WHTEPHAIHO-
HaJM3alusATa Ha BUCIIETO YUWIHIIE. PBKOBOJHUAT €KHUII HA KaTeApaTa ¢ pbKOBO-
IIATEN CT. Tipel. 1-p Bukrop MoHEB 1 Hay4YeH cekpeTap CT. npen. A-p Maprapura
MuxaiyioBa OCUTYpSIBAT YCTOMYMBOCT HAa IPOEKTAa KPBIVIM MACH U HaydyHATa
nopeauna ,,buzHec JMHIBA®, MOAINOMOTHATH OT LEIUs AKAJEMUYEH ChCTaB HA
3BeHOTO. M3rpajeHnre ot karenpaTta oOpa3oBaTeIHU CTaHAAPTH B 00JacTTa Ha
JTUCTAaHITMOHHOTO o0yuenue (Zahariev, Mihaylova, Monev, & Dikov, 2021) nuec
HaMHpaT CBOE MOPEAHO MOTBBPKIACHUE B YCIOBHUSITA Ha CIEICHIHUIEMUYHO
BB3CTAHOBSIBAHE Ha COIMATHO-MKOHOMHUYEeckuTe cuctemu (Zahariev, Ivanova,
Angelov, & Zaharieva, 2021).
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APPROACHES TO THE DEVELOPMENT OF RESOURCES
FOR FOREIGN LANGUAGE SELF-DIRECTED LEARNING

Professor, DSc, Nataliia Saienko,
Kharkiv National Automobile and Highway University, Ukraine

Abstract: The university graduate’s linguistic competence requires cons-
tant updating when the period of formal education is over, otherwise there is a
threat of its complete loss. This problem causes an active search for pedagogical
technologies that would ensure the continuity of foreign language education
through the development of self-learning skills. Self-directed learning is
considered as an educational process in which learners take responsibility for their
own studies, setting their goals, developing their own program and evaluating the
results of their activities. In the paper the features of self-learning of a foreign
language are defined, the strategies of learning foreign languages by polyglots are
described. Modern opportunities for learning languages due to easily accessible
resources based on the information technologies are highlighted. The role of the
teacher as an assistant in the selection of resources and the development of an
individual self-learning trajectory is emphasized. The experience of creating the
author’s own resources for the English language self-directed learning via audio-
visual translation is described. Some advantages of adaptive learning of foreign
languages are revealed. The relationship between adaptive technologies and
mobile learning, that provides an opportunity to learn a foreign language outside
the classroom is emphasized.

Key words: self-learning, foreign language, university graduates, audiovi-

sual translation, mobile learning.

When students complete a foreign language (FL) course at university, the
most ambitious and motivated of them often ask the teacher what they should do
next in terms of learning a foreign language, because they realize how little they
know despite many years of studying the FL in school and university, and do not
really understand how not to lose what they know and how to continue learning
the language on their own. Teachers, as a rule, advise them to read literature in a
foreign language, listen to songs, watch movies, send students to the boundless
"ocean" of the Internet, but rarely anyone gives clearly structured advice,
grounded both theoretically and practically.

According to Nikulicheva (2013), in addition to the necessary foreign
language teaching methodology course, future foreign language teachers should
be taught another methodology course, namely foreign language learning
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methodology. After all, if everything depended only on teaching methods, the
students of the same teacher would achieve similar results. But this is not the case,
because learning a foreign language is, first of all, a purposeful activity of the
learners themselves (Nikulicheva, 2013). This can be confirmed by the well-
known aphorism "Languages are not taught, they are learnt."

It is known that competences in a foreign language require constant
updating after the period of formal education is over, otherwise there is a threat of
their complete loss. This state of affairs determines the widespread active search
for innovative pedagogical technologies that would ensure the continuity of
language training of university graduates.

Today, there is an urgent need to develop the students’ skills of self-learning
(self-study, self-directed learning), so that they keep up with the times both in the
field of professional activity and in the field of foreign languages, in order to
maintain competences that can be lost if they are not nourished on a regular basis.

In a broad sense, self-learning is considered as an extensive learning
process in which the learners organize their own learning, namely: set learning
goals; determine its content; develop and plan an individual self-study program;
manage own activities, evaluate the results of these activities; carry out self-
correction (Kordonova, 2012).

The foreign language self-learning involves, first of all, the individuali-
zation of learning, i.e. such a construction of the educational process, in which the
learners themselves can influence their learning and development, while there
should be a reconfiguration of the personality from the object of influence to the
position of the subject of cognitive activities, and foreign language training should
be aimed at developing the originality and uniqueness of each student, taking into
account their individual qualities, revealing the possibilities of their personal and
professional development (Malykhin, 2012).

Therefore, it 1s necessary to look for new approaches to teaching methods
and techniques of self-learning and to develop resources that would maximally
satisfy the needs of both students and graduates in ensuring continuous learning
of foreign languages and self-education.

The aim of the article is to specify the essence of self-learning, to analyze
the features of foreign language self-learning, to propose new approaches to its
organization using innovative tools in the digital environment of a non-linguistic
university.

There are numerous definitions of self-learning in literature. Knowles
offers, perhaps, the most authoritative and comprehensive definition of self-
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learning as a process in which individuals take the initiative, with or without the
help of other people, in diagnosing their learning needs, formulating its goals,
determining human and material resources, which can be used in learning,
choosing and implementing appropriate learning strategies, as well as evaluating
their results (Knowles, 1975: 18).

Doyle identified a number of important personal skills that students should
possess for effective organization of self-learning: the ability to find and evaluate
high-quality sources of information; identify important information in these
sources and meaningfully organize it; write reports and articles; manage time;
master strategies for memorizing the studied material; systematically solve
problems; control their own learning (Doyle, 2008: 69).

It is known that the best way to teach and educate is doing it on specific
examples. We always understand any algorithm or phenomenon much faster when
we see a concrete model. In our case, the study of foreign languages can be
influenced by the example of polyglots, because "polyglots are people who, in
adulthood, achieve impressive results in learning many new languages precisely
due to the fact that, on the basis of intuitively developed strategies, they were able
to use the full potential of their own abilities and thereby optimize the language
learning process. In general, many polyglots successfully succeed in FL learning
without teachers" (Nikulicheva, 2013).

History knows many outstanding people who knew a large number of
foreign languages. Among them, we can name the pedagogue Jan Comenius, the
physicist Wilhelm Leibniz, the linguist Wilhelm von Humboldt, the orientalist
Hermann Vambery, the researcher of antiquity Heinrich Schliemann, Cardinal
Mezzofanti and Pope John Paul 1II.

It is obvious that the strategies of each of the polyglots, both of the past and
present, are based on certain psychological models. The Canadian psychologists
(Atkinson & Rae, 2007) were the first to study behavioural learning strategies
characteristic of people who have achieved the greatest success in learning foreign
languages. They were looking for answers to the following questions: which units
are preferable for memorization: word, phrase, syntactic group, sentence; how
confidence and speed of articulation is achieved; how much language information
can be learned in one training session; what mnemonic techniques and other
"memory tricks" polyglots use; what methods of organizing grammatical material
they use; what their key beliefs and values are; how they maintain their
motivation; how they keep languages in long-term memory in order to actively
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use them in the future; how polyglots manage not to confuse one language with
another, etc.

The researchers divided the process of assimilation of any language
material by polyglots into four main groups, each requires special behavioural
strategies and can be modelled:

1) input strategies (loading) of language information;

2) memorization strategies (saving) of received information;

3) strategies for organizing access (retrieval) to already learned
information, that is, various techniques for accessing long-term memory;

4) strategies for the long-term unconscious organization of each new
language as a skill of the natural speaking process.

Based on the analysis of the polyglots’ experience (Nikulicheva, 2009;
2013), the following generalizations can be made for each of the four groups:

1) Activities at the stage of introducing new linguistic information differ
depending on the predominantly visual or auditory strategies of a particular
polyglot. So, for visuals, the usual way is reading texts in a foreign language, and
for many it was the method of parallel texts; for audials it is usual to initially
perceive new material on hearing during direct communication with native
speakers. At the same time, the "scale" used by polyglots to remember what they
have learned is very different (from large fragments of a text to particular phrases).
It should be emphasized that in any case learning phrases has priority over
memorizing isolated words. Polyglots pay priority attention to working out
models of dialogic communication, built on learning typical structures of
questions and answers to them. Polyglots show a high demand for the correctness
of input information. They must be absolutely sure that they have correctly
understood the meaning of each word they memorize, how it is pronounced and
how it is written. Confidence in articulation is achieved due to mandatory
pronunciation out loud with simultaneous repetition of the melodic pattern of the
phrase. Speed is trained by consciously accelerating the utterance of a phrase to a
state of a tongue-twister with subsequent return to the normal pace of confident
communication.

2) The stage of keeping new material in memory takes place in the mode of
incorporating new knowledge into a wide variety of cognitive contexts. Learning
speech patterns, a polyglot simultaneously systematizes grammatical patterns.
Visualization of various schemes and tables is widely used, which help to store
grammatical information in memory. To memorize vocabulary, thematic
organization of vocabulary, inclusion in various emotionally coloured contexts,
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visualization, kinesthetic "hooks for memory", as well as various mnemonic
techniques are widely used. At the same time, it is fundamentally important to be
aware of the most productive time frames and the amount of material learned in
one session. The criterion is the preservation of the state of active attention.

3) The stage of access to previously studied material is related to the
organization of revision. The periodicity of returning to previously learned
information, the organization of visual materials (word lists, tables, models) that
help revision, the desire to practice in the most difficult material, and a positive
attitude towards one's own mistakes as a way of obtaining new language
information are fundamentally important at this stage.

4) The stage of transferring what has been learned into a skill is connected
with the automation of speech reactions. Regular practice of all types of speaking
is important here. It is necessary to read as much as possible and use the time that
is wasted for, e.g., trips in transport, walks, waiting for an appointment, etc., to
study the language.

Polyglots are also united by common personal characteristics, the main of
which are the following: activity in the process of language learning;
purposefulness and discipline, that is, the ability to set goals and persistence in
achieving them; the ability to enter the resource state at the beginning of each
language learning session; the ability to create and consistently apply one's own
language learning strategies, based on the use of one's strongest abilities (for
some, this is an excellent memory, the ability to visualize, for some — the ability
to imitate sounds, for some — the ability to think logically, generalize and
compare); industry; the ability to maintain a state of active creative interest in the
learning process. Polyglot Kurinsky1 writes that the state of actualized interest is
the basis of autodidacticism, and all polyglots are autodidacts, that is, people who
independently acquire education outside the walls of any educational institution,
without the help of a teacher (Kurinskyi, 1994).

Today, the Internet creates unprecedented opportunities for independent
access to various audio and video materials for language learning. It is necessary
to teach students not only to use these new communication and information
resources themselves, but also to learn how to optimally use the resources of their
own personality. And the experience of polyglots can teach a lot in this regard.

Thanks to information technologies, FL learners nowadays are provided
with a large number of easily accessible resources, for example, TED, MIT
OpenCourseWare, Open Textbooks, etc., and learning, according to Bonk (2010),
is becoming more informal and independent. Students can make decisions about

23



the content of learning materials, time, place, methods and techniques of
education.

As Moradi notes (Moradi, 2015: 112], technology can restructure and
transform traditional curricula and teaching methods, especially the relationship
between learning materials and the way they are presented. Fortunately, a large
number of educational resources are free, and learners can easily access them
anytime and anywhere at their own discretion, while the teacher's task is to teach
them to evaluate the quality of these resources and the effect of their use.

In addition, learners today can easily participate in virtual schools or
universities, sign up for open online language courses, access free study materials
and resources, improve their knowledge and skills by participating in online
academic communities and social networks, master language in a group with other
language learners around the world. Thus, modern educational technologies and
online learning resources have significant potential in supporting autonomous and
self-directed learning.

In modern scientific and pedagogical literature, three types of education are
distinguished — formal, non-formal and informal, each affects the process of self-
learning organization in its own way. At one time, the Bologna process established
the use of the terms "lifelong learning" and "lifewide learning". "Lifelong
learning" declares the need to renew self-education at each stage of life, defining
a vertical educational projection. "Lifewide learning ", according to "A Memo-
randum on Lifelong Learning" (2000), provides for three horizontal educational
types: formal, non-formal and informal.

Formal education is regulated by the programs of educational institutions
of different levels, non-formal education covers various alternative resources to
the system of formal education, which are planned by specialized organizations.
Informal education is the least structured and is organized by learners themselves
with the help of audio and video materials, books, magazines, various Internet
resources, etc.

Mastering a foreign language is a long process, which for Ukrainian
students usually begins at school and lasts, at best, one or two years in university.
From the first lessons, the teacher must find ways to correlate formal and informal
FL learning, gradually develop the ability of students to independently process
materials in FL in the absence of a teacher, prepare them for autonomous learning
of a FL after completing an academic course at an educational institution.

To do this, it is necessary to familiarize learners with effective strategies for
self-directed language learning and its algorithms taking into account their own

24



psychological features, motivate them with the variability, personal significance
and practicability of language resources, teach the basics of time management,
and thus ensure full didactic autonomy and a gradual transition to informal
education and the formation of self-learning skills, which university graduates
will have to use throughout their lives if they do not want to lose the competencies
acquired in university and develop further.

We offer students of Kharkiv National Automobile and Highway
University a number of courses designed for self-learning of the English language
both as part of formal and informal training via audio-visual translation.

Audiovisual translation (AVP) is a modern direction in linguistic didactics
that is rapidly developing as digital technologies are improving, providing a
significant contribution to the study of foreign languages and cultures, and is
defined as the transmission of verbal language by audiovisual means.

In recent years, a special translingual approach to teaching communication
in a foreign language has been formed in the FL methodology. As Chen points
out, the focus of this approach, on the one hand, is the discursive practices of bi-
and polylinguals, on the other hand, this approach is aimed at forming the skills
of correct communication in all languages that a person knows, at developing the
skills of fast, fluent and effective switching from one language code to another
(Chen, 2017).

Using the main provisions of AVT, we adapted this technology for our
purposes, using parallel translation of lexical items and texts, voiced them and
placed them on the YouTube platform. In pauses made by the speaker, students
have the opportunity to repeat new words and phrases, which leads to an
improvement of their language skills and immediate feedback as they then hear
the correct variant pronounced by the speaker. The text on the screen, which is
perceived by the student visually, is used as a support, not an obstacle. This is
called peripheral perception: students focus on sounds but can also see printed
information.

The dual presence of lexical items, presented both visually and as sounds,
helps learners who can return to the same information repeatedly, refresh and
consolidate it, while parallel translation gives them a complete understanding of
the utterance in the shortest possible time. Manipulating the language chunks as
many times as necessary, the students firmly learn and automate them, while in
the classroom the material is practiced and consolidated thanks to creative or
problematic tasks.
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Every student has his/her own preferences regarding the comfortable
organization of the process of their own education. Someone can "catch
everything on the fly", others need more time and effort to understand and
memorize the topic. Creating conditions that take into account the individual
characteristics of each student is possible in the frames of the so-called adaptive
learning (Vilkova, & Lebedev, 2020).

In general, adaptive learning is a method developed to ensure personalized
learning, creating an effective individual learning trajectory with the involvement
of each student in the learning process (Dobritsa, & Goriushkin, 2019).

The basis of adaptive learning is a personalized approach to students: they
are offered to study the material according to their abilities, needs, age and
knowledge (Hsu et al., 2010).

The main idea of the theory of adaptive e-learning is the personalization of
learning, which consists in the fact that the learning process is adapted and
individualized to the personal characteristics of each student. In higher education,
the purpose of adaptive technologies is to teach students the techniques of
independent work, self-control, research activities, independent acquisition of
knowledge with the help of advanced technologies, as well as maximum
adaptation of the material being studied and the entire educational process to the
individual characteristics of those who study.

Currently, adaptive technologies are widely used in mobile learning, which
is an educational system that gives students the opportunity to learn a FL language
outside the classroom and promotes their active participation in their own learning
process.

Mobile learning is considered a new stage of e-learning, which makes it
possible to learn more effectively. Its features include the ease of using mobile
devices anywhere and anytime, their moderate price for students and the ability to
communicate via the Internet or mobile networks, which contributes to the
development of new educational methods and systems (Bourekkache, & Kazar,
2020). Many applications designed for learning FL already exist and continue to
be developed.

Applicants who have access to the Internet through mobile technology can
use online resources even in disadvantaged and remote areas of the world. Moradi
notes that the independence of M-learning, its user-friendliness, and universal
availability encourage many learners to use them to learn languages (Moradi,
2017).
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In the frames of the formal education the described approach fits the
concept of the «flipped classroom». The idea of this concept is that the main stages
of teaching and learning, such as classroom activities and homework, change
places. That is, the material of the course is studied by students on their own by
listening to and watching videos placed on the Internet, while in the classroom
students perform practical tasks and discuss problematic issues. As a result, when
students attend in-person classes, they already have some basic knowledge of the
material that will be discussed in the classroom. It makes the interaction more
effective and fruitful as students feel more confident asking questions and
discussing the issues with the teacher and peers.

The approach allows students who need more time to understand certain
concepts not to fall behind the class. Due to video lectures available online at any
time, students who have to miss classes for various reasons, can catch up quickly.

So, in the flipped classroom, students have opportunities to control their
own learning. They can study at their own pace due to availability and accessi-
bility of all necessary resources in the e-learning environment. Moreover, students
can choose when and where to study within the time limit allocated for this or that
task, they can review the material any time they need it or get online assistance
from the teacher or peers due to chats and forums.

In conclusion, it should be noted that FL self-learning is initiated by
learners, carried out by them according to their own educational plans based on
independently selected content; implemented by methods and techniques that are
most appropriate for their personal abilities; and as a result, involves the applica-
tion of independently acquired language knowledge and skills in further commu-
nicative activities, including professional ones. A factor in the effectiveness of
foreign language self-learning is the systematic independent work of learners, as
well as a high level of learning motivation.

From the point of view of students’ cognitive activity, self-learning can be
considered the highest level of educational activity, and achieving this level is one
of the main indicators of successful self-development.

Nowadays, there is a wide variety of online materials for self-study, but the
search for the most rational and effective forms and methods of self-directed study
continues.

Audiovisual translation seems to have a great potential in FL self-learning,
as it offers a variety of convenient and affordable digital resources for language
learning.
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We consider the approach to teaching foreign languages via AVT as a
promising field of research, as digital technologies and the Internet increase the
accessibility of audiovisual products and contribute to the active use of audio-
visual software for leisure, work and education.
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FORMATION OF MOTIVATION MECHANISMS
TO ENCOURAGE STUDENTS OF EUROPEAN COUNTRIES
TO LEARN FOREIGN LANGUAGES

Associate Professor, PhD in Pedagogy, Oleksandra Borzenko
Kharkiv National Automobile and Highway University, Ukraine

Abstract: The article notes that the problem of formation of motivational
mechanisms to encourage students to learn foreign languages in the European
Union countries is an urgent and social need of the societies of European countries
and plays a special role in the context of globalization. Modern European
countries are a common home for many nations and nationalities with a significant
cultural heritage, traditions, their own peculiarities in ways of life, mentality,
customs, rituals, economic achievements, familiarization with which is possible
only under the condition of mastering foreign languages. It is noted that the
effectiveness of learning foreign languages depends on needs and creative
satisfaction. It has been proven that the success of learning foreign languages
depends on the strength of motivation associated with the growth and
improvement of students' knowledge of foreign languages. The role of the teacher
in the formation of motivational mechanisms to encourage students to learn
foreign languages is highlighted. The need to solve the research problem is
reinforced by the fact that motivational mechanisms of encouragement form
students' self-education, self-upbringing, and reflection. The analysis of scientific
works made it possible to trace the opinion of scientists about the need to form
students with a high motivation for learning foreign languages. Scientists note that
students' encouragement must be carried out by many methods in a combination
of internal and external motivational mechanisms: take into account their
experience, worldview, their hobbies and creative thoughts.

Today, the societies of European countries consider motivational mecha-
nisms as a factor that contributes to the effectiveness of various methods and
approaches to learning foreign languages, therefore there is a need to systematize
and consider comparative studies, to update the generalization of the accumulated
both domestic and European experience.

Key words: encouragement, motivational mechanisms, foreign languages,

teachers, students, European countries

Students' awareness of universal human values, the formation of their ideas
about moral and ethical norms and traditions of other countries contributes to the
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learning of foreign languages, which plays an important role in their worldview.
Therefore, the problem of formation of motivational mechanisms to encourage the
learning of foreign languages is one of the most relevant in the scientific and
pedagogical theory and practice of European higher education.

Today, modern European countries are a common home for many nations
and nationalities with a significant cultural heritage, traditions, their own
peculiarities in ways of life, mentality, customs, rituals, economic achievements,
familiarization with which is possible only under the condition of mastering
foreign languages. Knowledge of foreign languages is a very important advantage
—both in terms of career growth and in terms of personal development. Therefore,
there was a need for thorough knowledge of foreign languages and teaching and
learning processes, as well as knowledge of the socio-linguistic aspects of the
languages of the countries being studied.

In the globalized world, the role of foreign languages, in particular, English,
has increased. In many European countries, knowledge of two or three languages
— English, German and French — has long been a requirement for admission to
university. In these countries, English has become a compulsory subject even in
primary school, thus English has become a second language for many young
people (Debych, 2019:31).

As V. Hamaniuk notes, linguistic and territorial boundaries in modern
Europe do not coincide. Several languages can coexist in one place at the same
time. Foreign language training of specialists of any profile in modern Europe is
directly related to the leading principles of the language policy of the European
Union, concentrated around: basic life competencies of the individual; needs and
challenges caused by the globalization of the modern world, including in terms of
language; provisions of the Bologna Declaration on building of a single European
educational space (Hamaniuk, 2012).

For M. Halliday, language and society are inseparable concepts "None of
the named elements can exist without each other: a social personality cannot exist
without a language, just like a language without a social personality." And
R. Legrand-Gelber noted: that in order to adapt the personality to different
conditions of language communication, it is necessary to master a large number
of language styles.

Foreign language training in the countries of the European Union is marked
by the fulfillment of a number of tasks declared in the documents of the European
Commission, among which the leading place belongs to: introduction of
multilingualism, based on numerous language courses and programs and
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academic exchanges and study abroad; development and implementation of the
latest forms of organization of foreign language training of students and their
education; promotion of multilingualism and the need for foreign language
training among all subjects of the educational process, not only in higher
education — representatives of the academic community, heads of general
educational institutions, as well as students and their parents.

Educational standards adopted in European countries contribute to the
learning of foreign languages by students, regardless of their future profession.
Since 2001, the requirements of the Common European Framework of Reference
for Languages: Learning, Teaching, Assessment recognize six levels of language
proficiency: Breakthrough or A1, Waystage or A2, Threshold or B1, Vantage or
B2, Effective Operational Proficiency or C1 and Mastery or C2. The Framework
state that this system is based not on the linguistic, but on the student's
sociolinguistic competence (Nikolayeva, 2003:62).

Qualification characteristics of a graduate of a higher education institution
include requirements for knowledge of foreign languages at the level of the B2
certificate. This statement of the question about the place and role of a foreign
language in the professional training of European specialists mobilizes students
to learn the language, and the management of educational institutions — to
effective administration and financial support of the process of foreign language
training of students. For example, level Bl is characterized as follows: a student
can advise himself in a situation of traveling abroad or in a region where this
foreign language is spoken; without prior preparation will be able to join a
conversation on familiar topics from everyday life (for example, family, interest,
work, travel, events); can understand the main idea presented in an intelligible,
clear conversation or speech on familiar topics related to home, university, leisure,
etc.; will be able to understand the content of TV or radio broadcasts in a foreign
language on professional topics or topics from life that interest students.

Motivation is one of the most effective conditions for any activity and a
necessary prerequisite for successful learning foreign language. Productive
learning owes to the content of the education, improved methods and tools, but
depends significantly on the level of motivation. Motivation conditions can be
divided into external (highly paid work, prestige of the profession, encouragement
of parents and friends, travel prospects, etc.) and internal (ambition of students,
desire to be a leader in education and language learning). Motivation involves two
stages of its formation: an encouraging stage (grades, praise of the teacher,
positive feedback from parents and friends), a stage of formation of sustainable
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motivation (success in mastering a foreign language). The methods of formation
of sustainable motivation can be divided into two groups: the first group includes
psychological techniques and methods (individual approach, friendly climate in
the team), the second — methodological and pedagogical methods, general didactic
and pedagogical methods (strength of tasks and material being studied,
strengthening exercises and tasks) (Paziura, 2016).

There is an internal motivation, which depends on the internal environment
— the teacher, the study group, the environment, and external motivation, which is
determined by the importance of information about the country whose language
is being studied, its culture and history, and the awareness of the importance of
the language for the realization of needs. Motives are stable manifestations of
personality. However, motivation is not only a set of motivational mechanisms,
but actual motivation is also formed by situational factors.

It is noted that in the hierarchy of needs, teachers of foreign languages
should rely on the motivation of students to belong to a certain language group,
as well as the need for self-realization. The result of the implementation of this
need, according to its analysis, is a number of abilities and skills necessary for
students learning a foreign language: acquisition of foreign language writing
skills; replenishment of vocabulary; acquiring the ability to read foreign language
texts of the specialty; formation of skills of listening of foreign language texts in
the professional field; development of the ability to communicate in foreign
languages within the framework of professional interests and orientations;
formation of grammatical skills. In addition, the motivation for foreign language
training of students can also be the need to achieve success or avoid failure.
Satisfaction from the achievement of high foreign language competence, the
realization of professional goals related to foreign language training are
mandatory components of motivation for foreign language training in a higher
education institution. Instead, the need to avoid failure can cause reverse
processes: fear of failure in learning a foreign language, lack of confidence in the
efficiency and effectiveness of efforts spent in foreign language training,
discrepancy between self-assessment and the teacher's assessment of the level of
foreign language preparation, etc. (Atkinson, 1974).

At the same time, it is worth noting that the andragogic factor affects the
level of formation of foreign language competence of students, because adults
learn a foreign language in a completely different way than children in the system
of preschool or even general secondary education — both in content, methods, and
means of learning. The andragogical essence of foreign language training of
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students in European countries is that the student perceives not only the main goal
of learning a foreign language (formation of foreign language competence), but
also the personality of the teacher, own level of motivation for learning a foreign
language, the level of modern information and pedagogical technologies used in
the learning process etc.

The Bologna process set in motion the internationalization and mobility of
students of all higher education institutions; every university in Europe now
accepts international students. This implies appropriate requirements for teachers
of higher education institutions — and not only those who teach a foreign language
directly, but also teachers of specialized disciplines, for whom knowledge of a
foreign language is now becoming a familiar qualification requirement. Teachers
actively use the work of their colleagues in the methodology and technology of
distance, electronic, mixed, "inverted" teaching of foreign languages (Sharma &
Barrett, 2001).

The integration of various projects into the process of learning foreign
languages contributes to greater motivation and independence of students. This is
an activity that allows you to show your individuality and the ability to take
responsibility for learning. Students' awareness that the project they are working
on will have a practical application (presentation, seminar, newspaper, etc.) also
helps to increase responsibility. The highest degree of students' interest is
determined during the project, as well as during the demonstration of results and
sharing experience, which means good motivation, which led to effective learning
of the material (Efendiieva, 2017).

A number of factors influence a person's motivation, such as: his individual
psychophysiological state, which is formed as a result of a combination of his
needs, interests and hopes; level of aspirations; attitudes towards achieving
success or avoiding failure; assessment of capabilities; the influence of socio-
economic circumstances and other factors of the external environment, including
situational factors, etc. Factors that influence employee motivation are
interconnected and can influence each other. Quite often, these factors are called
motivators. It should be noted that sometimes a certain technique or method of
motivation is called a motivator: encouragement, punishment, coercion
(Lomonosov, 2012:333).

One of the most powerful and effective means of stimulating an individual
to creative and active work is encouragement. The incentive system plays an
important role in motivational activities and ensures the aspiration of not only
higher school teachers to professional self-development, self-improvement, but

35



also students to perfect learning foreign languages. The legislation of the
European Union countries gives economic entities and organizations complete
freedom in choosing means of stimulation and the procedure for their application.

It is believed that motivation moves students towards their goals, and the
attitude towards learning foreign languages forms the perception of curricula,
programs, projects, and the teaching process. The values of these factors help
foreign language teachers to improve their teaching effectiveness. Learning
foreign languages is gaining special importance today. It is difficult to imagine an
activity in which language is not used to express one's thoughts and achieve
mutual understanding (Yi Liu, 2014).

One of the important moments in the learning foreign languages is the
creation of pedagogical conditions for the activation of educational and cognitive
activities of students and the productive implementation of technologies in the
process of acquiring knowledge. This means the development of variable
methodological learning systems, which include the technology of providing
learning motivation, the selection of content, methods, materials, techniques,
organizational forms of rational combination of the teacher's presentation of the
material and the student's independent learning, the preparation of differentiated,
professionally oriented sets of exercises, and the determination of cognitive
activity guidelines. Thus, the level of motivation of students depends on the
competence of the teacher and the methods that the teacher uses during teaching,
which can increase or decrease the level of motivation of students (Kharlamenko,
2015).

It should be noted that interactive teaching methods contribute to the
optimization of the educational process of learning foreign languages. They are
designed to activate motivational mechanisms and increase the effectiveness of
teaching foreign language communication. A stimulating factor for increasing
motivation in learning foreign languages is, without a doubt, playing games
during classes. After all, this type of activity allows students to learn to speak
foreign languages, getting closer to real conditions. For some students, game
situations allow them to overcome shyness and open up in communication
(Sheverun, 2015).

New learning technologies and innovative methods can be implemented
only if students have a motivational base. The motivational base is formed by
training methods. Therefore, to teach students foreign languages, teachers use a
combination of teaching methods that combine into groups: traditional teaching
methods (grammar-translation, communicative, audio-lingual); innovative
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("discovery" method, question and answer method "academy of sciences", dual,
remote methods); author's methods of scientists from different countries
(Telychko & Babita, 2017).

Today, multimedia, interactive and integrated technologies are the most
effective for increasing student motivation in classes. The study and practical
application of innovative methodological approaches provide an opportunity for
teachers to introduce and improve new work methods, increase the effectiveness
of the language teaching process and the level of students' knowledge. The
implementation of innovative technologies significantly improves the quality of
presentation of educational material and the efficiency of its assimilation by
students, enriches the content of the educational process, increases motivation for
learning foreign languages, and creates conditions for closer cooperation between
teachers and students (Huryna, 2014).

Motivational mechanisms of encouragement are one of the conditions for
the effectiveness of learning foreign language by students. Domestic and foreign
researchers: B. Barrett, V. Woodhall, P. Grohn, B. Joyce, J. Dewey, M. Evans,
M. Erant, C. Clarke, A. Kolot, T. Korshuk, D. Coste, H. Kostiuk, R. Kuharchyk,
O. Liutko, D. McClelland, A.Maslow, S. Nikolaieva, B. Norse, S. Perky,
K. Person, L.Pukhovska, A.Ross, J. Trim, S.Freud, A.Harbig, J. Harmer,
H. Heckhausen, = P. Sharm, N. Sheverun, T. Shalz, A. Schopenhauer,
M. Yurevych, M. Yurkovska, I. Yanovska, and others came to the conclusion that
any individual activity is polymotivated, that is, it is determined and supported by
various motivational mechanisms, and the hierarchy of these motives is formed
during its development. Some researchers believe that students during higher
education should study two foreign languages, which would be assessed at the
border of B2 (first foreign language) and A2 (second foreign language). The
formulation of the question of learning foreign languages, the scope of foreign
languages classes, the content of foreign language training largely depend on the
language policy of the university within the framework of university autonomy,
approved by educational documents. Scientists indicate that a person learning
languages should expand his functional capabilities to develop the ability to
correctly control and use different varieties of languages that are used in a certain
society, that all this contributes to the emergence of new theoretical and
methodological foundations of the communicative approach in teaching language,
as well as new criteria for learning foreign languages, determining directions for
evaluation and further development of methods for evaluating the effectiveness of
using foreign language. A foreign language is closely related to all spheres of life
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of society: economy, politics, art, education, etc. and reflects the mentality and
culture of the reflected country. Today, a new type of interethnic, intercultural
educational interaction is being established in European society, that is, the
internationalization of higher education, which influences its development. Such
a human living environment is becoming an integral feature of the European
Union countries.

At the present stage of the development of societies, motivation is based on
the knowledge and mechanisms of psychology. Substantive theories of motivation
were the first to focus on the psychological characteristics of human activity. The
most common substantive theories of motivation are the theories of A. Maslow
(Theory of Hierarchy of Needs), D. McClelland (Theory of Acquired Needs), and
others. where the main attention is focused on the analysis of the needs of the
individual and their impact on the motivation of work.

A. Maslow was one of the first researchers who emphasized the complex
world of needs and their influence on work motivation. The theory of the
hierarchy of needs has had a significant impact on scientific thought in the field
of motivation. A. Maslow's theory is based on the following basic propositions
and 1deas: a person constantly feels certain needs that can be grouped into separate
groups; groups of needs are hierarchically placed in relation to each other; needs,
if they are not satisfied, motivate a person to act, and satisfied needs no longer
have a motivating effect; if one need is satisfied, another unsatisfied need takes
its place; a person has several different interacting needs at the same time; the
process of satisfying needs takes place from the bottom up, that is, the needs that
are closer to the base of the "pyramid" require priority satisfaction; human
behavior is determined by the lowest unsatisfied need of the hierarchical structure;
higher-level needs begin to actively influence after lower-level needs are satisfied;
higher-level needs can be satisfied in more ways than lower-level needs.
A. Maslow combined human needs into five main groups of "pyramids":
physiological needs and safety needs — primary, innate; the needs of belonging
and involvement, the needs of recognition and self-affirmation, the needs of self-
expression — belong to the secondary, which are psychological in nature. This
theory has made a significant contribution to the understanding of what underlies
human interests and actions. A. Maslow's theory of the hierarchy of needs also
has certain flaws. It does not answer questions about the nature of certain needs.
The "bottleneck" of the theory, according to many scientists, is its author's
commitment to the idea of a rigid hierarchy of human needs and insufficient
consideration of their individual differences (Kolot, 1988:48, 51).
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D. McClelland in his theory distinguishes three groups of needs:
achievement (success), complicity (involvement) and dominion and prefers them
as belonging to the so-called high-order needs, because he believes that the lower-
order needs in modern society mostly satisfied. According to D. McClelland, if
these higher needs are sufficiently developed in a person, then they can
significantly influence his behavior and intensify his professional activity. These
needs are considered as acquired under the influence of education, life
circumstances and experience and are not mutually exclusive and do not have
hierarchical subordination, but on the contrary emphasize the need to take into
account the mutual influence of all needs on behavior and personality
improvement (Kolot, 1988:57).

Aristotle argued that the highest good and happiness available to everyone
is the improvement of oneself as a person. According to Aristotle, happiness
means not just living (plants also live), not just feeling (animals also feel),
happiness, in his opinion, consists in intelligent activity agreed with human
virtues. The movement towards perfection is impossible without free choice, the
mind provides an opportunity to find the "exact measure", the "golden mean"
between extremes, and a person who has achieved perfection is in harmony with
himself and does not know remorse.

Motivational mechanisms of encouragement are a special form of reflection
of the requirements of social development. It is noted and proven that encouraging
norms are a special type of norms that have: own way of influencing the will and
behavior of people; specific social purpose; a special structure. In motivation, the
leading role belongs not to physiological, but to psychological mechanisms,
because the analysis of the situation and the construction of the action takes place
consciously. A high level of motivation contributes to the successful learning
foreign languages, ensures the development of skills and communication skills in
foreign languages. There is a close connection between the level of motivation
and success of students in learning foreign languages.

The formation of motivational mechanisms for encouraging students to
learn foreign languages is based on two main motivational components — the
motivation of students to know languages and the motivation of teacher's
pedagogical activity. The results of foreign language training of European
students are defined in: reception (listening and reading in foreign languages);
interactions (both oral and written responses); production (speaking and writing
in foreign languages for expressing one's own thoughts) and mediation (the ability
to conduct dialogue — both oral and written). The structure of students' foreign
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language competence is represented by such basic competences as: linguistic,
pragmatic, strategic. European institutions of higher education have accumulated
considerable experience in foreign language training of students, which differs in
time, the status of the institution of higher education, areas of specialist training,
the dynamics of changes in the content of educational standards, etc. It has been
established that the content and scope of learning foreign language is influenced
by the modern language policy of the European Union, concentrated around the
basic life competencies of an individual, the needs and challenges caused by the
globalization of the modern world, including in linguistic terms, and the
provisions of the Bologna Declaration regarding the construction of a unified
European educational space.
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THE CULTURAL DIMENSION FROM THE PERSPECTIVE
OF MODERN APPROACHES AND METHODS OF FOREIGN
LANGUAGES EDUCATION
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Abstract: It is widely acknowledged that language is an integral component
of culture and holds a crucial role within it. Nevertheless, the level of emphasis
placed on culture’s significance in language education has not been consistent
across different approaches and methods of teaching foreign languages. From
ancient times, particularly during the Grammar-Translation Method's popularity,
culture’s role was only tacitly acknowledged and limited to literature and fine arts.
This paper investigates the role of culture in foreign language education and
underscores the significance of incorporating culture dimension into language
education within innovative and moderm teaching approaches. The exploration is
focused on the current context, where the urgent need for cross-cultural
interactions in the era of globalization has given rise to the concept of intercultural
competence.

Key words: culture, foreign language education, innovative teaching
approaches

JEL: A23

Introduction

The concept of culture, as defined by the Merriam-Webster Dictionary and
Thesaurus, encompasses inherited ideas, beliefs, values, and knowledge shared by
a society, shaping the way individuals perceive and interact with the world.
Language and culture are closely intertwined, with successful intercultural
communication hinging on participants’ awareness of the cultural significance of
words and expressions. Language conveys meaning, but this meaning is intri-
cately tied to culture.

Different foreign language teaching (FLT) methods prioritize culture to
varying degrees. Many FLT approaches aim to teach not just language but also
the everyday life and customs of the target language’s speakers. This article
explores the role of culture in traditional, innovative, and modern FLT
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approaches. To gain a comprehensive understanding, it begins by examining
various definitions of culture from different perspectives.

Exploring the concept of “culture”

Defining culture is a challenging task due to its complexity and the diverse
perspectives surrounding it. The concept of culture is a subject that has garnered
considerable attention and has been extensively examined in numerous scientific
fields. Various disciplines, including philosophy, sociology, anthropology,
literature, and cultural studies, have made efforts to define and understand culture.
This interdisciplinary interest underscores the complexity and significance of
culture as a topic of study that transcends the boundaries of individual academic
domains. In the context of this paper, we will provide an overview of the concept
of culture, recognizing that its definitions can vary depending on the specific
context. Two fundamental perspectives on culture have been developed: the
humanist concept of culture and the anthropological concept of culture:

o Humanist Concept of Culture. This perspective often emphasizes the finer
aspects of culture, such as art, literature, music, and the appreciation of intellectual
and aesthetic pursuits. It views culture as the expression of human creativity and
intellectual achievement. In this view, culture is seen as a means of enriching and
enhancing the human experience.

o Anthropological Concept of Culture. Anthropology takes a broader and
more comprehensive view of culture. It encompasses not only the artistic and
intellectual aspects but also the entirety of learned human behaviour patterns. This
includes social norms, customs, beliefs, values, laws, and everyday practices
within a society. Anthropologists examine how culture shapes and influences the
lives of individuals and communities.

These two perspectives on culture offer different lenses through which to
understand and study this multifaceted phenomenon. Depending on the context
and the field of study, one may lean more towards the humanist or anthropological
view to explore and interpret the role and significance of culture in various aspects
of life.

Umberto Eco’s perspective on culture is notably comprehensive. He defines
culture as any natural phenomenon that has been altered or transformed by
humans and, as a result of this transformation, can be integrated into the social
context. According to Eco, culture is an exclusively human phenomenon,
representing a unique mode of human existence. It encompasses various elements
of human behaviour, consciousness, and activity, including:
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o Things and Objects (material items and artifacts that have been shaped or
modified by human actions and ingenuity);

o Works of Art (creative expressions and creations, such as paintings,
sculptures, literature, music, and other forms of artistic endeavour);

e Tools (instruments and implements designed and used by humans for vari-
ous purposes, often reflecting cultural and technological advancements);

o Forms of Language (the specific ways in which humans communicate and
express themselves linguistically, encompassing language structures, dialects, and
languages themselves);

o Symbols and Signs (abstract representations and signifiers that convey
meaning within a cultural context, often used for communication, representtation,
and interpretation).

Eco’s definition underscores the breadth and inclusiveness of culture,
highlighting how it encompasses both tangible and intangible aspects of human
existence. It recognizes culture as a dynamic and evolving human creation that
plays a pivotal role in shaping societies and human identity.

Culture is also described in the context of intercultural communication,
which involves the capability to engage effectively and appropriately with indivi-
duals from different cultures, build and sustain relationships, and accomplish tasks
in culturally diverse settings (Lusig & Koester, 1999). With the recent surge in
foreign language learning and teaching, the concept of intercultural competence
has become increasingly important in the context of culture’s role in a FLL and
FLT. As Meyer (1991) suggests, this competence encompasses the capacity of an
individual to adapt suitably and flexibly when confronted with the behaviours,
attitudes, and expectations of individuals from foreign cultures. Essentially, this
definition expands upon the idea of communicative competence to encompass
intercultural competence.

Throughout the history of FLT, various ideas and perspectives on language
teaching and the role of culture have emerged and evolved. These approaches to
FLT are often shaped by the societal context and the changing demands placed on
language education. Several factors have contributed to these changes:

o Advancing Society. As society continually evolves, the role of language in
society also evolves, creating new demands and expectations for FLT. Language
education needs to adapt to meet these changing societal needs.

o Development of Social Sciences. The advancement of social sciences has
provided insights into how culture and language are interconnected. This
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knowledge has influenced the way culture dimension is integrated into language
teaching.

e New Objectives. Changing objectives in language teaching, such as the
need for effective communication, artistic expression, and linguistic analysis,
have led to shifts in teaching methods and approaches.

The significance of “culture dimension” in various FLT approaches

and methods

The literature review indicates that various approaches to FLT have
addressed the integration of culture dimension differently. They have emphasized
different aspects of culture within their teaching programs. In the following
sections, we will explore how culture dimension have been perceived and
implemented under different circumstances and through the lenses of various FLT
approaches. This analyse will provide a clearer picture of the evolving relationship
between language and culture in foreign language education.

In the history of FLT, different methods and approaches have evolved, each
with its unique perspective on the role of culture in language education:

o Grammar-Translation Method. This method, criticized by some for its
lack of attention to authentic spoken communication and cultural awareness, did
indirectly acknowledge the connection between language and culture through the
use of translation. However, it primarily focused on teaching the high arts of a
culture, which was more literary than pragmatic, given the limited interaction
between cultures at the time.

e Audio-Lingual Method. 1t incorporated a contrastive analytic approach to
developing culture competence, providing cultural notes comparing authentic
culture to the target culture. The dialogues and texts (didactic materials) used
within this method were linguistically and culturally authentic. However, the
primary focus remained on acquiring practical communication skills.

o Cognitive Approach. This approach emphasized meaningful learning and
the organization of background knowledge. While the cultural orientation was not
as clear as in previous methods, cognitive psychologists recognized the
importance of meaningfulness in the learning process.

The humanistic approaches, including innovative methods such as the Silent
Way, the Community Language Learning (CLL) and Suggestopedia emphasized
learner autonomy and a deep correlation of culture with language. These methods
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encouraged the exploration of everyday life, art, literature, and the social aspects
of the target culture as integral parts of language learning:
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» The Silent Way created by Caleb Gattegno, is an instructional approach

for language teaching, founded on the principle that the teacher should
minimize verbal input in the classroom, while promoting active language
production by the learners (Richards, J., & Rodgers, T. 2001).
The Community Language Learning (CLL) method built upon principles
that prioritize fostering communication among learners over the
production of “correct” language. Recognizing that -effective
communication necessitates a sense of comfort and confidence, this
approach takes into account learners’ needs and emotions throughout
every stage of the teaching process (Eileen N. Ariza, 2002).
Suggestopedia is an educational method developed in the 1970s by
neuropsychiatrist and psychotherapist Dr. G. Lozanov, with the primary
goal of unlocking the latent mental and emotional resources of learners.
Lozanov (1979) emphasizes the potency of suggestion in
communication, as it has the ability to tap into the untapped potential
within individuals that may have been hindered by negative suggestions
from the past. In this regard, Lozanov contends that a suggestopedic
educator dedicates a significant portion of their efforts to “de-
suggesting” students, essentially helping them overcome the inhibiting
influences they have encountered throughout their lives. These
influences originate from various sources, including parents, friends,
teachers, societal norms, media, environmental factors, and other
external pressures. Suggestopedia, therefore, serves as an educational
approach grounded in the theory of suggestion, employed in the FLT to
liberate individuals from the negative suggestions that constrain their
belief in human capabilities, dictated by social norms. It is often referred
to as Preventive Education, an approach fostering effective-affective
learning, a whole-brain and brain-friendly method of learning, and
fundamentally, it is an interdisciplinary approach that primarily utilizes
art as a means to de-suggest and activate individuals’ personalities.
Innovative methods, in particular, placed a strong emphasis on
culture, recognizing that language and culture are inseparable. They
aimed to make learners not only proficient in the language but also
culturally aware and sensitive, reflecting a shift towards more holistic
and immersive language education experiences. These methods



recognized that understanding culture is essential for effective
communication and language acquisition.

In modern approaches to FLT, culture plays a significant role in shaping the
way languages are taught and learned. Here is an overview of how culture
dimension is integrated into these contemporary language teaching methods:

o Communicative Approach. The Communicative Language Teaching
(CLT) approach emphasizes teaching real-world language use in various socio-
cultural contexts. It recognizes that language is influenced by society, economics,
culture, and the people who use it. Communicative competence includes socio-
linguistic competence, highlighting the importance of understanding cultural
norms and context. However, there are arguments for a broader view of cultural
teaching that encompasses intercultural understanding.

o Content-Based Language Teaching. It integrates language learning with
the study of subject matter content. In this approach, teachers aim to support
students’ cultural identities, language development, and content-area
achievement. Learning a foreign language in a content-based language teaching
context inherently involves learning about the culture of its native speakers.
Culture is intertwined with specific vocabulary, expressions, texts, visual
materials, debates, and case studies, all relevant to students' future specializations.

o Task-Based Language Teaching (TBLT). It is a dynamic teaching method
that harnesses real-world objectives and tasks to enhance language learning, and
it can be particularly effective in integrating culture into the language classroom.
Incorporating cultural objects and scenarios into TBLT activities, such as those
involving postcards, logos of different national and multinational companies,
symbols, and images, creates a rich learning environment that immerses students
in authentic cultural contexts. Here is a closer look at how TBLT can effectively
teach culture through hands-on experiences, discussions, solving problem, and
making-decission:

» Case Studies with cultural objects. TBLT can present case studies that

revolve around socio-cultural objects or scenarios. For example, students
might interview some candidates regarding a new appointment within a
multinational or regional company and have to make a decision on the
best candidate for the company’s vacant position. In the process, they
explore and understand cultural mindsets, perspectives, and conside-
rations. This approach fosters cultural interpretation and an awareness of
how culture influences decision-making.
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» Hands-On Learning. It is a pedagogical approach that immerses students

in practical experiences, fostering a deeper connection with the subject
matter. It diverges from traditional learning methods, which often
emphasize passive listening and memorization, and instead encourages
students to take an active role in their education. In this learning model,
students are given the chance to interact with real-world materials, solve
problems, conduct experiments, and participate in collaborative projects.
For instance, in an foreign language class, students might participate in
hands-on activities such as group discussions, role-playing, or creative
writing exercises. Telephoning or making contact with international
potential partners encourages active engagement with cultural objects
and situations (role-play). Students are not merely passive observers but
active participants in problem-solving tasks that require them to interact
with cultural elements. This hands-on approach deepens their
understanding of culture and its impact on real-life situations (Anderson,
M. & Curtin, M., 2014).
The quote from Benjamin Franklin, “Tell me and I forget. Teach me and
I remember. Involve me and I learn”, emphasizes the power of active
involvement in the learning process. Supporting this idea, a study
conducted by the National Training Laboratories reveals that students
retain 75% of what they learn when they practice the material they have
learned. Moreover, when they teach someone else or apply the
knowledge immediately, the retention rate increases to a remarkable
90%. This research underscores the remarkable effectiveness of hands-
on learning and active engagement in the educational process.

» Discussions and Debates. TBLT promotes discussions and dialogue
among students. When working on case studies involving cultural
scenarios, learners often share their insights, perspectives, and cultural
interpretations. These discussions allow for the exchange of ideas and
viewpoints, enriching the cultural learning experience and encouraging
critical thinking.

» Storytelling. It is a powerful way to convey cultural insights. In TBLT
activities, students may need to construct narratives or scenarios that
incorporate cultural elements. This storytelling approach helps students
not only understand culture but also express their own interpretations and
reflections.



o  The intercultural competence. One of the most notable shifts in FLL
and FLT in the last two decades has been the recognition of intercultural
competence as a crucial element. This transformation has significantly altered the
nature of language teaching and learning. The goal of language learning is no
longer solely framed in terms of acquiring communicative competence in a
foreign language, which involves a person’s ability to use a foreign language in
linguistically, socio-linguistically, and pragmatically appropriate ways as defined
by the Council of Europe in 2001. Instead, it is now defined in terms of
intercultural competence. The successful interaction now encompasses not only
the effective exchange of information, which was the primary focus of
communicative language teaching, but also the ability to shift one’s perspective
and understand the other’s viewpoint on their own culture, anticipating and, where
possible, resolving issues in communication and behaviour. Linguistic
competence alone is insufficient for language learners to be considered competent
in a language (Hirbu, S. 2021). Learners must also grasp culturally appropriate
forms for addressing people, expressing gratitude, making requests, and agreeing
or disagreeing with others. They need to recognize that behaviours and intonation
patterns considered suitable in their own cultural context may be perceived
differently by members of the target cultural group. To ensure effective
communication, language use must be coupled with culturally appropriate
behaviours. In this sense, Byram’s model of intercultural competence, established
in 1997, is widely recognized as one of the most prominent in the field. This model
of intercultural communicative competence identifies five distinct components:

» Knowledge that encompasses learning about social groups, products,
practices, and processes of interaction within different cultures.

» Attitudes which involve fostering curiosity and openness towards people
from other cultures, as well as a willingness to reevaluate one’s own
cultural values and beliefs. This component emphasizes the importance
of actively engaging with and interacting with other cultures.

» Skills of interpreting and relating with reference to the ability to identify
and explain cultural perspectives, mediate between different cultural
viewpoints, and function effectively in new cultural contexts.

» Skills of discovery and interaction. These skills are connected to the
capacity to acquire new cultural knowledge and practices and apply
knowledge, attitudes, and skills in real-time communication situations.
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» Political education, including critical cultural awareness. This aspect
focuses on the ability to critically evaluate cultural perspectives and
practices within one's own culture and in other cultures.

Byram’s model has had a profound influence, offering a comprehensive
framework for understanding and developing intercultural competence. It
provides a detailed breakdown of what intercultural competence entails and
outlines the specific skills that should be considered when teaching language from
an intercultural perspective. This model is particularly valuable for educators, as
it simplifies a complex concept into its constituent parts and is designed explicitly
for use in the language classroom.

Conclusion

The evolution in the role of culture within language education signifies a
shift in teachers’ perspectives regarding teaching foreign languages. Now,
educators are not only expected to impart knowledge of the foreign language
structure but also to situate this structure within the socio-cultural context linked
to the foreign language and encourage the development of intercultural
communication skills. Teachers are tasked with bridging the native language and
target language culture(s) to assist learners in achieving the mentioned objectives.
Consequently, to facilitate the intercultural learning journey, foreign language
teachers require additional understanding, attitudes, abilities, and proficiencies.
They should possess fundamental knowledge from cultural anthropology, theories
on culture acquisition, and intercultural communication. Moreover, they should
be open to teaching intercultural competence and be adept at doing so.
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STRATEGIES OF TEACHING ENGLISH THROUGH
PERSONALIZED LEARNING

Lec. Svetlana Apachita,
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Abstract: Teaching English through personalized learning means
encouraging students to actively participate in the educational process. It refers to
the student-centred instructional process, harmonized with learning needs,
adjusted to the learning preferences and specific interests of students, the focus
being on the formation of skills and exploring meta-cognitive potential. Meta
cognition draws the student’s attention to the awareness of the learning process,
the formation of consciousness. Meta-cognition is multifunctional being related
to cognition, monitoring, regulating and controlling cognitive processes,
motivation, emotions, behaviour. Basic strategies are needed for improving meta-
cognition, which include stimulating the construction of new knowledge,
explaining knowledge and creating a motivational learning environment. An
important role in the development of meta cognitive knowledge and strategies is
played by reflection and extended practice when the teacher presents systematic
opportunities for students to reflect on their successes and failures.

Among the ways of developing meta-cognitive capacities, we could
mention the following: group discussions, concept maps, self-questioning,
structured or semi-structured interviews, reflective journal, reflective reading,
modelling, think-aloud protocol, case study.

Key words: personalized learning, competence, linguistic competence,
metacognitive teaching strategies, didactics of a language, meta-
cognitive potential

1. Introduction

"Personalized learning" is a concept that derived from the concepts of
"individualization" and "differentiation". It is adapted to the specifics of the
student, in accordance with his teaching-learning needs. Differentiated learning
is tailored to the learning preferences of a group of students. Meanwhile
personalized learning adapts not only the learning objectives, the content, but also
the methodology and the learning pace of each student. As for the
individualization, it refers to a set of teaching strategies that guarantee the
achievement of the same learning objectives by adjusting the pace of the student's
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progress. While differentiated learning assumes that training process is adapted
to the learning preferences of different students, the goals developed for the
learning process are the same for all learners, but the method of approaching the
training process varies depending on the preferences of the group.

2. Personalization and its core standards

In modern teaching, the educational vectors change their functionality; the
student becomes the subject and partner of education, because the student
together with the teacher forms an educational community. To make English
language teaching more efficient through personalized learning, the subject
becomes a partner in the teaching process and in his own training
process.Teaching English through personalized learning directs students to take
responsibility for acquiring knowledge, leading the teacher to become a skilled
organizer of learning experiences. The directions in which the student is oriented
in the personalized learning of the English language are:

- self-fulfilment through active participation in the learning process;

- communicate and actively participate in training, self-training, be active
in the relationship with teachers and members of the working group;

- participate in the development of the learning plan in terms of strategy,
methods, preferred learning style and pace;

- to make decisions regarding his/her learning path.

The role of the English teacher is to move from the status of provider of
knowledge to that of co-participant in the knowledge delivery process, giving
more responsibility to the students, turning them into active "seekers" of
knowledge. Another aspect, which must be changed in the university
environment, is the replacement of lectures with activities based on active
learning methods. Even if various working techniques can be introduced to
involve students in the activity, it still remains a passive approach, with the
student being a receptive subject. Another role of the English teacher is to
integrate self-paced learning programs. The teacher organizes the learning
situations in such a way that the tasks are completed in a reasonable period of
time. As well to organize cooperation in working group situations. The efficiency
of teaching English through personalized learning must fulfil two principles: that
of teaching a content (achieving teaching in the cognitive domain and in the meta-
cognitive domain) and that of forming a way of thinking necessary to accomplish
the proposed task.
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The personalized learning model emphasizes the formation of the
partnership between teacher, parent, pupil, student and the educational unit.
Being also a theory of 21st century education, which, through its flexible,
differentiated and optional program, recognizes skills, passions and requirements
of each student, as well as the barriers and challenges of learning. These
requirements reveal the need of the involvement of students in the didactic
activity, the creation of a smaller student groups, the implementation of active-
participative methods, respect for different learning styles, different learning
environments, free access to information technologies, the possibility of
choosing/adjusting the curriculum.

Teaching English through personalized learning means encouraging
students to actively participate in the educational process, it refers to the student-
centred instructional process, harmonized with learning needs, adjusted to the
learning preferences and specific interests of students, with the emphasis on the
formation of skills and exploring meta-cognitive potential. Metacognition draws
the student's attention to the awareness of the learning process, the formation of
consciousness, '"by calling for self-control, self-appreciation and self-
improvement of one's own cognition" [1, p. 176].

E.  Joita points out that it is natural for the personalization of cognition
and meta-cognition, it addresses to the awareness of one's own ways of
processing information, to the individual particularities of their processing,
organization, application [3, p. 190]. Applying the principles of differentiation
and pedagogical constructivism, the teacher must design his didactic strategy so
that every student benefits from his formative involvement, and learning becomes
a constructive process.

Making English language teaching more efficient through personalized
learning also focuses on leveraging meta-cognition, which consists in training or
modelling meta-cognitive activities. Meta-cognition is multifunctional being
related to cognition, monitoring, regulating and controlling cognitive processes,
motivation, emotions, behaviour. G. Schraw highlights three principles related to
meta-cognition [5, pp. 113-125]:

I. Knowledge of cognition and the regulation of cognition. Knowledge
about cognition - is knowledge about oneself, about one's own mental processes,
the factors that influence one's performance. Procedural knowledge shows the
way of performing tasks, achieved through strategies. The regulation of cognition
1s carried out in the following stages:

- planning (selection of appropriate strategies and allocation of resources);

54



- monitoring is a periodic engagement in self-testing during learning;

- the assessment consists in estimating the results and efficiency of the
learning process.

II. The relationship between meta-cognition and cognitive abilities.
Metacognition is related to cognition, monitoring, regulating and controlling
cognitive processes, motivation, emotions, behaviour. Metacognitive knowledge
and regulation differ qualitatively from cognitive ones — they are more durable
and general than cognitive ones.

[II. Basic strategies for improving meta-cognition, which include
stimulating the construction of new knowledge, explaining conditional knowled-
ge, automating monitored heuristics, and creating a motivational learning
environment.

An important role in the development of metacognitive knowledge and
strategies is played by reflection and extended practice, when the teacher presents
systematic opportunities for students to reflect on their successes and failures.
Firstly, the importance of meta-cognitive knowledge and regulation is high-
lighted, secondly, the teacher shapes his own meta-cognitive matrix, and thirdly,
he allocates additional time for discussion and reflection.

The improvement of knowledge about cognition is achieved through the
assessment matrix of opportunities to capitalize on metacognitive strategies for
the efficiency of language teaching English - Strategy Evaluation Matrix
(Adapted from Metacognition for the classroom and beyond: Differentiation and
support for learners, 2009), which provides the information regarding meta-
cognitive strategies. The matrix can be used throughout the academic year, but
most of the time, students, individually or in groups, complete each row with the
meta-cognitive strategies used throughout the course.

The efficiency of teaching English through personalized learning consists
both in the capitalization of knowledge and the capitalization of metacognitive
strategies for regulating cognition (planning, information, understanding,
development, evaluation) and meta-cognitive strategies specific to reading,
writing, listening activities. Each student forms his own matrix of meta-cognitive
strategies and meta-cognitive "infrastructure". The metacognitive strategy
represents the totality of the processes and cognitive mechanisms of regulation,
knowledge, design and evaluation of the cognitive system or represents a specific
mental action of processing oriented towards awareness.
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Table 1.

English - Strategy Evaluation Matrix (Adapted from Metacognition for the
classroom and beyond: Differentiation and support for learners, 2009)

Strategy
Skim/Survey

Slow down

(Activating
previous
knowledge)

Fit Ideas
Together

Diagramele
(Diagrams)

56

How to use

Search for headings,
highlighted words,
previews, and
summaries.

Stop, read and think
about information.

Stop and think about
what you already
know about a topic.

Relate main ideas to
one another. Look for
themes that connect
the main ideas, or a
conclusion.

Identify main ideas,
connect them, classify
ideas, decide which
information is most
important and which
1s supporting

When to use

Before you read a
long piece of text.
Gives an overview of
the key concepts,
helps you to focus on
the important points
When information
seems important. If
you realize you don’t
understand what you
have just read.
Before you read
something or do an
unfamiliar task.

When thinking about
complex information,
when deep
understanding is
needed

When there is a lot of
factual information
that is interrelated.

What is it for?

Before you read a
long piece of text.
Gives an overview of
the key concepts,
helps you to focus on
the important points
Improves your focus
on important
information.

Makes new
information easier to
remember and allows
you to see links
between subjects.
Information is less
daunting if you
already know
something about the
topic.

Once you know how
ideas are related they
are easier to
remember than
learning as if they are
separate facts. Also
helps to understand
them more deeply.

Helps to identify main
ideas and organize
them into categories.
Reduces memory
load. May be easier to
visualize.



3. Methods of developing metacognitive capacities

Afterwards, we present the ways of developing metacognitive capacities,
explored by M.V. Veenman, who makes English language teaching more
efficient through personalized learning at the university level [7, pp. 207-208]:

- Group discussions help students to become aware of their own learning
strategies and attitudes. Through group discussions, we get an exchange of
opinions, views, perceptions, hypotheses, answer options, which depend on the
students' ability to dialogue.

- Concept maps call for creative thinking, which establishes causal
connections of mental knowledge, meta-cognitive strategies, and the formation
of new concepts. Concept maps are especially used when studying grammar
topics.

- Self-questioning is a questionnaire used to clarify and obtain more
knowledge-building answers.

- Structured or semi-structured interviews (structured and semi-structured
interviews) provide information on the strategies used, methods, skills and meta-
cognitive behaviour of students. The structured interview consists in applying a
questionnaire, the semi-structured interview establishes the themes on the basis
of which the interview will be conducted.

- The reflective journal is the tool that presents the ways of using learning
strategies and the learning process. It presents a reflection on one's own learning
process, a dialogue of the student with himself. The role of the reflective diary is
one of an advisor, in which the student creates the optimal condition for
expressing their own states, goals in relation to the process of reading, writing
and listening, by performing self-analysis with reference to the meta-cognitive
strategies used.

- In reflective reading, the reception of the text is done not only through a
reading passive, but by engaging in reading. Reflective reading allows students
to converse, to involve in an exchange of opinions on the matter read, written or
heard and look for solutions.

- Modelling (explicit teacher modelling) makes students' mental processes
real and visible. In this way, the teacher explains out loud what happens in the
brain while memorizing new expressions, reading the text, writing or listening to
a message.
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- The think-aloud protocol is the recording of thoughts students while
performing an activity, calling on several operations of thinking: synthesis,
analysis, generalization, abstraction, comparison.

- The case study has a significant value in the selection of real cases
(descriptive case, authentic case, interactive case, problem-situation), develop the
skills of critical examination of problem-solving strategies, identify deficiencies
that cause low results.

4. Conclusion

From the above analysis, it follows that the efficiency of English language
teaching through personalized learning from the perspective of capitalizing on
knowledge and metacognitive strategies consists in: selecting an appropriate
capacity and strategy; naming and entering the capability into a category; capacity
building through think-alouds; guided practice of the skill with a partner or in
small groups; explaining how and when the metacognitive ability or strategy can
be used; continuous training in efficient use of capacity.
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DIFFERENTIATED GRAMMAR INSTRUCTION (DGI):
THREE STRATEGIES FOR USING DGI IN ENGLISH
LANGUAGE EDUCATION

Assist. Galya Vezirova,
St. Cyril and Methodius University of Veliko Tarnovo

Abstract: Effective grammar instruction is essential in the language
learning process, and the use of differentiated instruction is one of the methods
that can be used to teach grammar. Traditional grammar instruction methods are
teacher-centered and do not account for students' diverse needs and learning
styles. Differentiated instruction is a teaching method that considers students'
different learning styles and needs and involves the use of various instructional
methods to address these differences. The purpose of this article is to discuss three
strategies for using differentiated instruction in teaching past narrative tenses and
the impact of these strategies on students' learning outcomes. The article also
provides recommendations for educators who are interested in using differentiated
grammar instruction methods in their language teaching.

Key words: differentiated instruction, past narrative tenses, language lear-

ning, assessing students’ grammar needs, multiple instructional formats, peer
editing

Introduction

Narrative tenses are an important part of English grammar, as they are used
to describe past events and tell stories. However, teaching narrative tenses can be
challenging, especially when it comes to past narrative tenses. This is because past
narrative tenses involve complex verb forms, such as the past simple, past con-
tinuous, and past perfect, that students must learn to use correctly. In addition,
students must also learn the rules for expressing time and sequence in past
narratives.

Differentiated instruction has been widely studied and implemented in
various educational settings. Carol Ann Tomlinson, a leading expert in the field,
defines differentiated instruction as "a teaching approach that takes into account
the differences in students' background knowledge, readiness, interests, and
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learning styles, and provides instruction that is responsive to those differences"
(Tomlinson, 2014, p. 5).

Differentiated instruction is an effective approach to teaching grammar that
takes into account the diverse needs and learning styles of students. This approach
involves designing instruction that is tailored to the individual needs of each
student, based on their strengths, weaknesses, and interests. The purpose of this
article is to provide teachers insights how they can differentiate their grammar
instruction by using some strategies to improve their students’ outcomes.

Strategy 1: Assessing Students’ Grammar Needs

The first strategy for using differentiated grammar instruction is to start by
assessing each student's grammar needs. This is an essential step in the process,
as it allows you to identify specific grammar areas that each student needs to work
on.

According to Jennifer Serravallo, in her book Teaching Writing in Small
Groups, “To differentiate, we need to start with where individual students are and
move them forward from there” (Serravallo, 2017, p.164).

In The Writing Strategies Book: Your Everything Guide to Developing
Skilled Writers, Serravallo emphasizes the power of differentiated instruction to
meet students where they are: "Differentiation isn't about dividing students up into
groups and giving them different levels of work—it's about identifying what each
student needs to move forward and then providing that. When we use
differentiation to support our writers, we can help them reach their full potential”
(Serravello, J, 2017, p. 3).

In order to determine the learning needs of each student, Serravallo
suggests having students complete a diagnostic test. This can be a written test or
an oral test, but it should cover areas such as verb tense, subject-verb agreement,
pronouns, and sentence structure. Once the diagnostic test has been completed,
teachers can assess each student's grammar knowledge and determine which areas
need to be addressed.

Throughout her work, Serravallo stresses the importance of using assess-
ments and data to inform instruction and provide targeted support for each student:

"Assessment data can help us identify what each student needs to learn next,
so we can provide precise, targeted instruction that moves them forward in their
development" (p. 7, "The Writing Strategies Book").

Similarly, in her book Teaching English Language Learners Across the
Content Areas, Judie Haynes suggests having students complete a self-assessment
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to determine their grammar needs. She notes that "by asking students to assess
their own English language proficiency, you can get an accurate picture of the
types of language skills that students need the most help with” (2010, p. 60).
Teachers can then use this information to differentiate their grammar instruction
to meet the individual needs of each student.

Strategy 2: Using Multiple Instructional Formats

The second strategy for using differentiated grammar instruction is to use
multiple instructional formats to teach grammar. By providing different ways of
learning, teachers can reach a wider range of students and cater to their diverse
learning needs.

One way to do this is through the use of technology. Technology has
transformed education in various ways, and grammar instruction is not an
exception. Technology-based differentiated instruction involves the use of various
instructional technologies like simulation software, videos, and podcasts to
enhance learning different learning styles. In a past tense lesson, students can use
various resources available on the internet to form a solid understanding of the
concept. Solberg, M., (2012) adds that technology allows for differentiation of
assignments, assessments, and resources, which makes learning accessible and
enjoyable for all learners regardless of their background.

In my practice as an English teacher, especially during online teaching, I
have implemented the Pearson English Portal:

/https://login.pearson.com/v 1/piapi/piui/signin?client id=bWPoUiRnLpUhX2rh
GeP4AalLCeyQYNYDA&Ilogin_success url=https:%2F%2Fenglish-
dashboard.pearson.com%?2Fsession%3FiesCode%3D56L.28 GHkHn / .

It hosts all the digital resources of the course you use, in my case Focus for
Bulgaria, Pearson. The portal offers different solutions for different circum-
stances. With Pearson English Portal the teacher can deliver interactive online
lessons, assign activities to students to check their understanding, then check their
continuing progress in the performance section and clearly see in what areas a
student is good at and what areas they need to work on individually and have many
tries on the same activities. There are also various extra resources to enhance the
teaching and learning experience in class or at home. Since the majority of
students nowadays like to use different devices in their studies, this platform,
Pearson kept my students engaged and motivated to learn.

Below are some more practice ideas and references to support multiple
instructional formats approach:
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1 Interactive whiteboards: Use interactive whiteboards to display
grammar concepts and engage students in interactive grammar activities. This
allows them to see how grammar works in context and allows for more interactive
learning experiences. (Czarnota & Laster, 2012, p. 271)

'] Graphic organizers: Use graphic organizers to help students visualize
grammar concepts and create meaningful connections between ideas. This can be
particularly helpful for visual learners. (Killgallon, 2007, p. 162)

1 Games and activities: Use games and activities to make learning
grammar more fun and engaging. This can include board games, scavenger hunts,
and online games that reinforce grammar concepts. (Johnson & Price, 2011, p. 53)

'] Guided practice: Provide guided practice activities that gradually
increase in complexity and challenge students to apply grammar concepts in
different contexts. This allows them to build their skills and confidence over time
and learn at their own pace (Hedge, 2014, p. 123).

1 Peer editing and revising: Use peer editing and revising activities to
help students learn about grammar in context and apply it to their own writing.
This allows them to see how grammar works in real-world situations and make
meaningful connections between grammar, writing, and communication. (Hacker
& Sommers, 2016, p. 15).

Peer editing 1s discussed as a separate strategy further in this article.

Strategy 3: Peer Editing

Peer editing is a strategy whereby students provide feedback to one another
on written assignments. This method of peer feedback promotes active learning
and improves students' writing skills. When used in language teaching, peer
editing activities can help students identify grammatical errors by focusing on
specific aspects of the past narrative tenses. Peer editing also fosters a supportive
learning environment by promoting collaboration among students.

In an experiment conducted by Ngo & Nguyen (2015), a group of students
was given a peer-editing activity on their writing assignments. This activity
improved their accuracy in the use of past narrative tenses. The researchers
concluded that peer editing activities are effective in improving students' language
learning outcomes.

When applied together with differentiated grammar instruction, it can lead
to better outcomes in class. Here is an outline of a scheme I have designed and
used to apply the peer editing strategy:
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1. Begin with a mini-lesson on the specific grammar skills you want the
learners to practice. You should use differentiated instruction to cater for the
diverse learning needs of the learners. For example, you can use visual aids for
visual learners, auditory strategies for those who learn by hearing, and hands-on
activities for kinesthetic learners.

2. Divide the learners into small groups of three to four and give them a
specific writing prompt to work on. The prompt should be based on the grammar
skill you have taught in the mini-lesson.

3. Provide learners with a peer-feedback guide that they will use to edit their
work. The guide should include specific grammar rules that the learners should
focus on. For instance, if you want them to work on verb tense, the guide should
have questions like, "Did the author use the correct tense throughout the paper?"

4. Set a time limit for learners to work on their writing and editing. You can
give them 15 to 20 minutes to complete the task.

5. After the time is up, have the learners exchange their work with their
peers and give feedback based on the guide provided. Encourage them to focus on
the areas that their peers need the most help with and to give specific suggestions
for improvement.

6. Finally, have the learners discuss their feedback and ask clarifying
questions. You can also ask for volunteers to share their work with the class, and
elicit feedback from the whole class.

The outcomes for the students from peer editing as a strategy for
differentiation instruction include:

] Improved writing skills: Peer editing helps students develop their
writing skills by providing feedback on their work and learning from their peers'
writing.

1 Increased engagement: Peer editing encourages students to be more
engaged in their writing because they know that their work will be read and
critiqued by another student.

[} Communication skills: Peer editing helps students develop their
communication skills by having to explain their feedback and suggestions to their
peers.

] Differentiated instruction: Peer editing allows for differentiated
instructtion because students get feedback from their peers who may have
different writing abilities and styles.
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1 Collaborative learning: Peer editing promotes collaborative learning as
students work together to improve their writing pieces.

Conclusion

In conclusion, differentiated grammar instruction is an essential component
of English language education. Teachers must assess students' grammar needs to
determine the appropriate level of support required. Moreover, using multiple
instructional formats can facilitate students' understanding of grammar concepts.
Finally, peer correction can engage students in collaborative learning and build
their self-confidence in using English grammar. By adopting these three strate-
gies, teachers can help students achieve higher levels of proficiency in English
language grammar.
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UNIVERSITY PROCEDURES FOR IMPROVING ENGLISH
LANGUAGE COMPETENCE OF ACADEMIC
PROFESSIONALS

Sen. Lect. Yuliyana Todorova
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Abstract: Teaching economics to students invariably presupposes that an
instructor needs to upgrade his/her foreign-language skills in order not to lag
behind from scientific literature and surveys in the specific area of his knowledge
and expertise. The paper offers a viewpoint on the courses the authors teach in
University of Economics - Varna as part of Project No BGO5SM20OP001-2.016-
0002 "MODERNIZATION OF HIGHER EDUCATION FOR ACHIEVING
INTERDISCIPLINARY AND INNOVATIVE TRAINING IN CONDITIONS
OF DIGITAL TRANSFORMATION”, EDUTRANSFORM.

Detailed information is given about two courses taught in the last two
academic years: one on enhancing lecturers’ speaking skills in English and the
other — “Specialized training for mastering professional terminology and
improving skills for teaching in a foreign language”. The authors share their
professional experience of the textbooks used, the difficulties encountered in the
teaching process, the feedback from the course-attendants and ideas on courses
and teaching practices in the future.

Key words: English; project; courses; academic.

Introduction

Two years ago, UE-Varna started carrying out activities on the important
project BG05M20P001-2.016-0002 "MODERNIZATION OF HIGHER
EDUCATION FOR ACHIEVING INTERDISCIPLINARY AND INNOVA-
TIVE TRAINING IN CONDITIONS OF DIGITAL TRANSFORMATION”,
EDUTRANSFORM. The project is significant and very useful simply because it
is not only the students we teach who need upgrading of competences and
mastering knowledge; we, as lecturers in the Bulgarian higher-education system,
are also in need of regularly measuring up our expertise, especially in conditions
of digital transformation.

* X
* *

— HAYKA N1 OBPA3OBAHME 3A
** : MHTEAUTEHTEH PACTEX

* 5 K
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1. Pre-course preparatory stage

The former Greater Department of Languages in UE-Varna (Department of
Languages and Sports now) became part of the project with the idea and, more
important, firm assurance, that we have a lot to offer to our fellow-lecturers. Thus,
we designed a couple of courses for which a lot of interest arose, even though the
university authorities chose the busy academic month of May to start the courses.
They were mainly oriented to enhancing lecturers’ speaking skills in English,
since some of our colleagues teach their own training modules in various
economic subjects in English both to Erasmus and Bulgarian students. For them
it was a challenging but major change to substitute the lectern for a place among
peers and be taught with the ultimate goal to improve and upgrade their own
foreign-language competence in order to be more self-confident, thought-
provocative and fluent — a sure road to professional success.

The groups in the teaching process were duly organised to hold not more
than eight lecturers which, undoubtedly, facilitated our task as lecturers for
lecturers. We all know how much better one is taught when provided a teaching
approach individualised enough in order to tap into all a teacher is able to offer in
class. 24 classes (135 min. each) for 4 weeks at the very end of the academic year,
when time is always never enough, really puts one in the position of a workaholic.
However, both trainees and trainers found enough stamina and went through the
teaching process successfully.

2. Courses taught

Back in May last year, the course on “Improving foreign-language communi-
cation skills” was designed for trainees with levels of language competence B1-
B2 according to the approved Common European Framework of Reference for
Languages (CEFR). Enough lecturers from UE-Varna applied for attending the
course and were assigned in three groups, all willing to improve their foreign-
language communication skills as part of the project. The three teachers decided
not to use a specific textbook, but compile instead a sufficient number of materials
in order to mainly focus on course attendants’ communication skills through some
reading, listening and speaking in particular. Understandably, the fact that we
taught colleagues helped us to create the necessary ambiance and friendly human
touch in the classroom which, of course, made communication and rapport an
indispensable part of the teaching process.

Here’s what Assoc. Prof. Yanka Alexandrova, PhD - now Vice Dean of the
Faculty of Information Technologies, says about her experience as a participant
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and trainee in the project:

“Courses in English on developing language skills are, by all means, one of
the most useful for me as a lecturer. As part of various projects, I have attended
short courses in academic writing and communication skills, as well as a long-
term course, level C1. Each of these trainings helped me to upgrade my own skills
to use the foreign language. I could sum up their advantages as follows:

* Improving my skills to communicate in English. This is of special need for
me in regards to my participation in the Erasmus+ mobility programme, as a
lecturer for students who are trained in English in UE-Varna, as a participant in
international conferences and projects which require close cooperation with peers
from abroad and others.

* Upgrading my own writing skills in English. In my academic field (IT and
computer science) publication activities are oriented predominantly to
conferences and journals in English. This provides better visibility of research
work and requires excellent style of academic writing.

* An opportunity to communicate in English with colleagues from other
university departments. This is a very good way to exchange ideas, to expand my
knowledge in other academic fields and, last but not least — to make a closer
contact with my fellow lecturers.

In view of our teaching workload, I think that short specialized foreign-
language courses are the optimum variant for brushing up and upgrading one’s
language skills. A training of about 24-36 classes in different thematic fields —
writing, communication, presentation skills and others, would exceptionally
useful. I hope they will offer such courses in the future, too”

Last April we two prepared for teaching an 80-class course on “Specialized
training for acquiring professional terminology and improving skills for teaching
in a foreign language”. As mentioned above, there are a number of lecturers in
UE-Varna who teach various courses in economics either to Erasmus students
from different European countries or to Bulgarian students by use of English. To
do this is, by all means, a challenging and demanding task, simply because it needs
one to have self-confidence and courage in using the foreign language for
transferring thorough knowledge in a complicated and interminably upgrading
field of science, especially in conditions of digital transformation. That is why the
project came handy and very useful for those who were willing to better
themselves and be ready to provide their international students with teaching skills
that include the essential element of an adequate foreign-language competence.

We made a thorough search browsing online space and chose, we think, a
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very good teaching tool to offer to our course attendants, namely Mark Robert’s
coursebook ENGLISH FOR ECONOMICS IN HIGHER ECONOMIC
STUDIES, Garnet Publishing, 2012 — a really comprehensive manual designed
for learners with B2-C2 level of language competence. The manual offers 12
extensively designed topics in the filed of economics like: How economics is
organized; Market economies; Economics, globalization and sustainability; The
economics of agriculture/health care/sport; Labour market; Economics in the
modern world and others.

English for

Teacher's Book

(_fe’] rmel

The trainees enjoyed the large number of various and carefully prepared
long texts for reading, the exercises on phraseology, vocabulary enlargement,
pronunciation, listening, writing and speaking. We realised it turned out rather
ambitious to use a textbook which covers C2 as a level of competence, however,
as teachers of English, we think that trying and making efforts is part of learning
and a good way to test one’s courage and will.

Some of the key assets of this resource were: the systematic approach to
developing academic skills through relevant content; focus on receptive skills
(reading and listening) to activate productive ones (writing and speaking) in
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economics subject area; a perfect combination of teaching linguistic and academic
skills.

Here are some of the useful skills exercised and mastered in using the
coursebook: preparing for a lecture and speaking from notes, using research ques-
tions to focus on relevant information in a text, summarizing a text, paraphrasing,
writing topic sentences and notes in full, making effective contributions to a
seminar and many others. We fully recommend the teaching tool to colleagues
who work in the field of teaching English in higher education, economics in
particular.

Apart from the major coursebook described above, we used also a second
tool written by Michael McCarthy and Felicity O’Dell: Academic VOCA-
BULARY IN USE, Cambridge University Press. Actually, it is a brilliantly
designed manual and an excellent example of professional effort that contains 50
units of academic reference and practice, both self-study and classroom use. The
units are only 2-pages each, the first offering a short explanatory part and then a
page with three to four exercises follows. The trainees simply loved working with
this workbook mainly because of its clear content organization, short units and
adequate subject matter. Everything is aimed at being used in academic style
which is exactly what our colleagues need for their everyday work in the
university. We also chose quite a lot of the exercises to be done by the trainees as
a home assignment.

CASER NG
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3. Exercise in English-Bulgarian Translation for home assignment

This resource offered useful materials from different scientific areas all
focused on broadening the practical lexical competence of our colleagues. Here is
a small example of a translation they did for homework. The original text was
from the area of ornithology, p.39 /15.4 from the above mentioned resource and
the highlights of this particular unit were phrases with nouns and their prepositions
and their rendition into Bulgarian:

“The possible ecological effects of the climate change are often in the news,
as it is the matter of whether the potential impact can be predicted. New work on
a migratory bird, the pied flycatcher, takes things a stage further by showing how
a climate-related population decline was actually caused. Timing is key. Over the
past 17 years flycatchers declined strongly in areas where caterpillar numbers
(food for the nestlings) peak early, but in areas with a late food peak there was no
decline. The young birds arrive too late in places where caterpillars have already
responded to early warmth. Mistiming like this is probably a common
consequence of climate change, and may be a major factor in the decline of many
long-distance migratory bird species.”

What we asked them was first to read the whole text to get the main idea.
They are advised not to pay attention to any technical terms /the pied flycatcher
here/ because scientific texts always have some specialised concepts that can
easily be checked in a good dictionary. In our case I gave them the meaning. The
trainees were also advised to try to find good Bulgarian equivalents of the English
version, especially the prepositional phrases. Here they might be tempted to use
the loan words or borrowings with the explanation that these are accepted terms
/and by using them they think they sound more scientific/, but I strongly advise
against this phenomenon.

Some of the translations kept quite close to the original and didn’t allow for
any free interpretations or an escape from the English version. Though, there was
one translation that was a bit more liberal in the use of Bulgarian language and
this one was my favourite. [ would dare to give that version here:

,, ] JOTEHIIMATHUTE E€KOJIOTUYHHU TMOCIEIUIM OT M3MEHEHHETO Ha KJIMMara
YeCTO OrJIaBIBAaT HOBHHAPCKUTE KaHAIM, KOWTO IIOKa3BaT W HAYMHUTE 3a

NpEACKA3BAHE HA TIXHOTO Bb3AcicTBHE. [[0Ka3aTeIHO B TOBa OTHOIIEHUE € €IHO
HOBO M3CJIEJIBAHE 32 MUTPUPALIUTE MTULIM U IO-TOYHO 32 KaJIOOHATa MyXOJIOBKA,
KOETO OOSICHSABA KaK KJIMMaTa € IOBEJ JI0 HaMaJlsIBaHETO Ha HEMHATA MOIyJIalusl.
Bpemero e ¢ xmowoBo 3Hauenue. lIpe3 mocnemgnmte 17 TrommHu OposT Ha
MYXOJIOBKHTE € HAaMAJISJT CUJTHO, TaM KBAETO OPOST HA IbCEHUITUTE ( 0OMUJaiiHaTa
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XpaHa [0 BpeMe Ha THE3JCHE) JOCTUTra CBOS MUK TBBPJIE PAaHO U OOpaTHO — B
pailoHN ¢ KbCEH MUK Ha pa3MHO’KaBaHE HE € YCTAaHOBEH CMaJl B MOIyJAlHUATA.
MiaguTe OTULM IPUCTUTAT TBBPE KbCHO Ha MECTaTa, KbJIETO I'bCCHUIINTE BEYE
ca pearmpajqM Ha PaHHOTO 3aTOIUIsIHE. Pa3MWHABaHETO € MPSKO CJIEICTBUE OT
M3MEHEHHETO Ha KJIMMaTa ¥ BEPOSTHO € OCHOBEH (DaKTOp 3a criaja B MomyaiusaTa
Ha MHOTO MUTPHUpAIIY NTUIM HA BJITH Pa3CTOSTHUS.

Though there are some inconsistencies that I marked here in red /or under-
line/, there are some very good Bulgarian phrases added. For example, the simple
English passive structure “are in the news” was rendered in Bulgarian with active
voice “ornaBsiBaT HOBMHapckuTe kaHaimu which restore the dynamism of the
Bulgarian version. Although the meaning of the phrase “ as it is the matter of”
was correctly understood, it caused some hesitation when finding a suitable Bul-
garian rendition. Most often it was translated as “BbnpochT, Temara” or just
remained untranslated. Another major difficulty caused “New work” at the
beginning of the second sentence. Most students translated it as “HoBa padora’
without trying to escape “the false friend” here, substituting it with “HoBo mpoyu-
BaHe, HOB TPy, M3cieaBaHe, paspaborka”. The phrase “takes things a stage
further” also caused some problems. The trainees translated it as’ orGensizBa
HampeIbK MO BbIIpoca‘, “OTBekJa Hemara oie no-Hampen’ and one of the
students even skilfully disregard the phrase hiding it in the context, which means
that despite the encountered problems, they have already obtained the knack of
overcoming them lexically. Another difficulty was encountered when rendering
the English “Mistiming”. The most common Bulgarian versions given were
’3a0myKnaBane, 3a0mykaenue, pasmuaaBane’, which is not impossible to render
the main idea if used in the proper Bulgarian context. All efforts especially the
resourceful ones should be appreciated. This is just a simple example of how
trainees in quite a different area /economics/ experience a real pleasure in
plunging into the depth of scientific texts of a totally unknown sphere /
ornithology/, trying to decipher meanings and finding common scientific grounds
/lexis/.

4. Difficulties in the teaching process

Just like in common foreign-language groups, be it in school, college or

university, teaching our colleagues to improve their own foreign-language
skills in order to be better lecturers of economics themselves by use of English,
was not flawless and smooth. We all know no teaching process is perfect or
without pitfalls, thus we two also encountered some minor difficulties that we

71



would like to share and elaborate on. First of all, given the required small number
of trainees in a group, we didn’t find it appropriate to plan a placement test. This
fact consequently led to an initial situation where not all course-attendants felt that
the level of their own English-language competence fully matched the average
level of the group as a whole. However, with dutiful diligence, on the one hand,
and tolerance and goodwill, on the other, everybody managed to keep a reasonably
good learner’s pace in the course of two intensive months with three foreign-
language classes per week; all this apart from both trainees and trainers’ daily
workload at the end of the academic year in UE-Varna.

Another problem when teaching in a mixed- ability class appears to be
that students whose language competence is higher are quick to answer the
questions and do the assigned exercises while the rest need more time for that. In
their efforts to show off their knowledge, they are the first to take the floor and
not give it unless it is taken from them. Quite often some of the less linguistically
competent trainees were shy and hesitant to speak out in foreign language in front
of their colleagues. They as a grown- up people get embarrassed to make mistakes,
especially in front of their colleagues.

Most of the adult trainees have life and professional responsibilities
outside the classroom, which make them be absent from classes more often than
ordinary students.

All of our students were professionals in their sphere, which made English
classes often diverge beyond the topics discussed. In fact, we didn’t think of this
as a problem, because the talk in class becomes more interesting and includes
more people and various topics were jumped at, new ideas are shared and even
the most hesitant people are brave enough to communicate. The only problem here
1s time. In the end of the class some of the exercises intended to be done, remained
for home assignment.

We are more than happy to point out that at finishing the course all

colleagues shared their deep satisfaction with managing to complete it; and,
more importantly, their utter self-assurance that their own level of English
competence had improved significantly. Could a teacher possibly ask for more?!

5. Analysis of Questionnaire answers

The end of course questionnaire consisted of 10 questions and asked the
students for their feedback.
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Question 1 was about the need for periodically organised foreign-language
training for academic staff and all learners unanimously agreed that such
university courses are a must nowadays.

Our comment: The languages reflect the constantly changing reality. We all
agree here that learning is a life-long journey and when knowledge and ideas are
shared and mingled with fellows the results are indispensable.

Question 2 asked about the content and volume of the course materials.

Here, the answers we received were: 90 % excellent and 10 % very good.

Our comment: The course was quite ambitious and most of the colleagues
enrolled had the necessary linguistic competence to respond to it. There was,
though, a lecturer who struggled a bit with the speed imposed by the rest.

There was also a lecturer who was a mathematician and I often wondered if
the highly specialised economics content corresponded to her academic needs.

Question 3 focused on the type of the course content: General English /
English for Specific purposes or Both. The responses received were: 40 % for ESP
and 60% Both.

Our comment: Although the main purpose behind this English course was
to develop the necessary linguistic skills for transferring academic knowledge to
students in English language, nearly half of our colleagues /40%/ felt that their
General English skills need revising and refreshing. The English tense system, the
verb patterns, the passive voice, the conditional sentences and modal verbs have
always been a nightmare to learners and they seem to be in a constant need of
practice.

Question 4 asked if our colleagues needed highly specialised content of the
course materials. 80 % responded negatively and 20 % were in favour of this idea.

Our comment: Although the course was intended to develop linguistic skills
for teaching Economics in academic context, some of the colleagues were from
different departments — Mathematics and Marketing, so we needed to balance
between different academic subjects. The resource that proved to be very useful
here was the book of Michael McCarthy & Felicity O’Dell Academic
Vocabulary in Use” which successfully helped the practice of peculiar academic
lexical constructions from various scientific areas: economics, mathematics,
biology, etc. It focuses on the more general words used for discussing ideas and
doing research, for talking and writing about academic work in order to feel more
comfortable in an academic environment. It helped our colleagues who intend to
write papers/ dissertations in English, lead lectures, seminars, tutorials, check
students’ assignments, give presentations or attend conferences where English is

73



the main language of instruction. The book does not focus on specialist terms
/which can be studied independently with the help of a reference book or a good
dictionary/ but on more general academic vocabulary which is often felt to be also
difficult to learn.

Question 5 was about the optimal course length. The three possible answers
were: 24 / 80 / 160 hours of study. 60% of the respondents were in favour of 80
hours, and 40 % wanted 160 hours of English classes.

Our comment: The famous Winnie-the Pooh quotation” The more the
better” here reflects perfectly the case with the duration of English language
practice. The more classes students have, the more exercises and texts will be
discussed, grammar can be better and more extensively explained, and complex
constructions better learnt. We all know that “Practice makes perfect”. The main
deterrent here, we think, is the quite busy period during the semester with all the
lectures and seminars carried out, the administrative work, and the difficulty in
finding enough time for longer courses. 80-hour course means a duration of
approximately 3 months, while 160 — more than 6 months. In our University it is
impossible to predict our work schedule for such a long period of time.

Question 6 asked how students evaluate the quality of teaching. We are
proud to know that our colleagues think that we did an excellent job. 100%.

Our comment: Being in the sector of university education for more than 30
years with all that reading, learning and practice finally rewards itself in the
appreciating feedback students give to their instructors. Experience and hard work
pay oft!

Question 7 asked whether such continuous foreign language courses would
help our colleagues in their successful participation in Erasmus + mobilities.

Unsurprisingly, we received 100% positive answers here.

Our comment: We often have lecturers who share their fear to read lectures
and have seminars in English because they feel their communicative competence
in English is not as good as they would like it to be. Although they read and even
write quite well in English, they are not as fluent in their speaking skills. That was
the reason we paid a lot of attention to developing the communicative competence
of our colleagues. They were encouraged to speak from lecture notes, to retell
academic texts, to give presentations and answer questions.

Question 8 asked if they thought that the UE-Varna staff was encouraged
strongly enough to take part in such foreign language academic courses in view
of the awarded points during the periodic staff appraisal. Here, we received 80%
negative answers and 20 % positive ones.
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Our comment: Our students do not participate in foreign language courses
only for formal reasons / getting more points for the next appraisal/. Their decision
to enrol in the courses is well-thought, motivated and based mainly on their own
desire to improve their knowledge and broaden their academic foreign language
competence.

Question 9 asked the students whether they felt more confident in using
English in their academic work after the course. We received 100 % positive
answers.

Comment: Efforts and hard work pay off! Language skills need constant
practice and improvement. The results and the ensued confidence come after the
hard work and perseverance. Our colleagues know this and did their best in the
course.

Question 10 asked for students’ recommendations. Some of the responses
were:

“The courses should be offered all year round.”

“It would be better if general English courses are available before the
specialised English academic course”.

“Foreign-language training courses have to be more frequently organised.
The students who have already participated in such courses in the past should not
be denied access now. Improvement is obtained with time and practice.”

“The courses should be longer with more classes for exercises and revision
of new knowledge. The students are hard pressed for time during the semester.”

Our comments: There is a constant need for frequent language courses with
different specialisation/ academic skills; communicative skills; specialised terms,
etc/ organised for the academic staff. Some of our colleagues still feel they lack
the necessary general English competence, so courses overcoming this shortage
have to be thought about, too. Practice makes perfect!

Conclusion

Languages are an important asset for the European Union. They have been
viewed as an integral part of the European identity and the most direct expression
of culture, personal development and economic growth. Various projects are
focused on broadening and developing the linguistic diversity of European
citizens.
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Universities as centres of science, culture and education should extensively
take advantage of the abundant funds allocated for staff training and retraining.
Our colleagues and trainees are avid learners and foreign language courses really
help them broaden their personal and professional horizons. Language courses
like these have to be available for all who need them and want to reach excellence.
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GLOCALIZATION IN TEXTBOOKS FOR FOREIGN
LANGUAGE TEACHING FOR SPECIAL PURPOSES

Sen. Lect. Victor Monev, PhD
Dimitar A. Tsenov Academy of Economics - Svishtov

Abstract: The textbooks for foreign language teaching should give the
learners as complete and detailed a picture as possible of the linguistic and cultural
environment in the target country. The perspective is different in the area of study-
related foreign language teaching: it is more about implementing of the
communication with specialists in a foreign language, various aspects of the
respective foreign language are taken into account. From this point of view it can
be said that the focus is both on the global use of the foreign language and on the
local application in the professional communication.

Key words: Glocalisation, FLT, Foreign language teaching

Successful foreign language teaching has typical characteristics that are
identical for most modern languages: the presence of motivated learners, expert
lecturers, interesting course books, extensive supporting materials such as the
book's website, social media groups for exchange among learners, a variety of
online exercises, Glossaries, reference tables and more. The quality of the learning
resources listed depends largely on their availability and the timeliness of the
content they present. An important point is the possibility of assessing
performance, important both for teachers because of the need for grading in
lessons and for the learners themselves, who want to recognize their progress and,
if necessary, prove it. The interest in learning one or more foreign languages is of
course no coincidence; it is due to the international or regional importance of the
respective language.

A century ago, foreign language teaching had two very different roles.
Learning the classical languages of Latin and ancient Greek should familiarize
students with the beauty of a bygone worldview; learners should reproduce
excellent examples from antiquity and be exposed to their effects. The other role
of foreign language learning was of course devoted to international contacts - in
the areas of diplomacy, education and trade. When the Tsenov Academy of
Economics was founded, in addition to economic subjects and law, the foreign
languages French and German were also taken into account so that future
bulgarian economists could take a respected place in international trade.
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In recent decades, globalization has led to mass movements of people and
goods, to migration from poor or dangerous regions of the world to the rich in
Europe and North America: to Great Britain, France, Germany, the USA and
Canada. This has inevitably led to an increase in the importance of the respective
languages - English has taken first place in terms of importance, distribution and
prestige. In the European Union, French and German clame for the second place,
while Chinese is gaining importance in Asia. These languages are preferred
because they are important in studies and in professional life.

Learners and educational institutions rely on teaching materials that come
from the countries of origin of the target language. When it comes to German as
a foreign language, people primarily use course books, practice grammars and
other resources that are produced in the Federal Republic of Germany. These
materials come from several specialized publishing houses such as Cornelsen,
Klett and Hueber. The companies listed stand for quality, variety of offerings,
topicality, and application of modern teaching forms and methods. Most of the
time they have the same perspective: Foreigners come to Germany and learn
German in this country.

This perspective is linked to the fact that the majority of learners become
familiar with life in Germany and expect to live and work in a German-speaking
country (Germany, Austria, cantons of Switzerland). The contents of many course
books for German as a foreign language repeatedly show the same topics: arrival
in Germany, contact with German authorities, looking for accommodation, the
school system in Germany, multicultural life in a big city, orientation in the urban
landscape and the like.

However, there are learners who learn German as a foreign language in their
home country. When it comes to using the foreign language professionally, most
learners do not necessarily plan to move to Germany - there are also numerous
communicative points of contact in their own country, for example in international
trade, tourism, conferences and others. For them, the learning perspective with
reference to Germany is not completely effective.
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Source: https://www.ikud.de/glossar/glokalisierung.html

Dealing with this problem led me to do some research. I am interested in the
term glocalization as a combination of global and local perspectives.
Glocalization is a neologism, formed from the terms “local” and “globalization”.
The term was introduced by sociologist Roland Robertson. In general,
glocalization describes the impact of global effects on the regional level and their
connections. The concept of glocalization can take up various dimensions:
cultural, economic, political and sociological. An example of an economic
dimension of glocalization would be a global company that adapts its products to
the respective regional characteristics. For example, the soft drink Coca-Cola is
marketed as a lifestyle drink in China and as a family drink in the USA. This
means that the marketing strategy of a global product is tailored to the respective
target country (IKUD 2023).

Further research showed that the term glocalization was introduced in
economics and then in sociology in the 1980s to describe the mutual connection
between global control processes and local production and distribution structures.
In its further history, the term also served to fundamentally criticize an
understanding of globalization in which references to local foundations and
effects are ignored. A small example: The literature is largely involved in these
connections. Due to their media nature, literary texts are always dependent on
local places of production and reception. At the same time, however, they have to
leave these places so that they can reach a potential large number of readers.
Literary works are therefore particularly suitable for reflecting the negotiation
processes between local conditions and global challenges associated with the
concept of glocalization (Colloquium Helveticum 2022).

As you can see, the term glocalization has had a relatively long development
- first thought of as an economic phenomenon (local production of goods,
international distribution), then seen from the perspective of sociology
(international migration, local peculiarities) and now applied to literature and
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foreign language teaching. What is particularly interesting for me as a university
lecturer is the connection between the global and the local conditions in the
course-related teaching of economics students. I will provide some examples from
several textbooks and recent research.

In Bulgarian schools, materials from British and German publishing houses
are mainly used in foreign language teaching. The lower levels involve teaching
grammatical, lexical and phonological content. At the level of independent
language use, complex texts predominate, some of which come from aesthetic
literature. A Bulgarian study researched the role of literary texts in foreign
language teaching. According to this, literary texts have a direct connection to the
world of the target language, which is why they are desired and necessary for a
better understanding of the respective culture (Vezirov 2020). I would see this
advice as a way to help students gain a global view of the world - most have little
experience abroad and know the destination country primarily from the media,
films and books.

The situation is somewhat different at universities. Some of the students,
especially in the specialist study phase, have experience abroad, are somewhat
familiar with their subjects and are trained to participate professionally in
international and local value chains. In this case, I see the role of foreign language
teaching in presenting the global side of the respective foreign language with the
existing local conditions. In other words, learners should be able to understand
communication partners in a foreign language, correctly interpret their intentions
and present their own position convincingly.

The effort to bring global and local content together finds clear expression in
the textbooks created abroad. I will give some examples from Bulgaria, Germany
and one from Greece. Focus German: Successful in everyday life and work B1 is
a textbook from Cornelsen Verlag in Berlin, Germany. The textbook is intended
for learners who are learning German as a foreign language with a view to
professional application. In the content you will find the topics:

1 Arrival — school, training, further education; life paths; Fit for the job
market

2 Looking for a job — How do I find work? employment agency in Germany;
understand job advertisements; Information about temporary employment

3 A normal workplace — The first day of work; Continue your education in
your free time; A team meeting; A new colleague is coming

4 Appointments and Arrangements — Appointments and Appointments; Of
leisure and working time; The deadline; punctuality ... (Cornelsen 2019)
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Schule, Aushildung, Weiterbildung
Lebenswege

Fit fur den Arbeitsmarkt

Bald am Ziel#!

- den eigenen Lebensweg beschreiben
+ uber Selbststandigkeit und berufiiche Zielg

000000 lmemen | sprachhandlungen

+ uber Schule, Ausbildung und Weiterbildun

sprechen

sprechen

» uber die Anerkennung von auslandischen
Berufsabschlilssen sprechen

+ dber Vergangenes berichten

- Wortfeld Aus- und Weiterbildung
« Schreibtraining: GroB- und Kleinschreibung

A Wie finde ich Arbeit? + uber Erfahrungen bei der Arbeitssuche

B Arbeitsvermittlung in Deutschland sprechen
€ Stellenanzeigen verstehen + iiber Vor- und Nachteile van Zeitarbeit
D Infarmationshagen bei Zeitarbeit sprechen

+ Stellenanzeigen verstehen
+ ein Formular ausfillen

- Worthildung: Nomen und Adjektive; Namen, die man wie Adjektive dekliniert
+ Schreibtraining: Satzzeichen korrekt setzen

+ sich in giner Firma orientieren und nach
dem Weg fragen
+ ein Ergebnisprotokoll schreiben

R B S SR kT Pt

Der erste Arbeitstag
Sich in der Freizeit weiterbilden
Eine Teambesprechung

T S i ST S e

Source: Cornelsen Verlag, Germany

As the content also shows, the following language actions are trained in these
units:

- talk about school, training and further education,

- describe your own life path,

- talk about the recognition of foreign professional qualifications,

- understand job advertisements,

- fill out a form,

- orientate yourself in a company and ask for directions,

- arrange appointments,

- express polite questions, requests and requests,

- respond to a suggestion in writing,

- discuss punctuality.

The topics clearly show a focus on the needs of the German labor market.
Some of this can also be relevant for learners abroad, such as arranging
appointments or team meetings. Others are not as important for people who do
not live in Germany, such as finding work or understanding job advertisements.
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For this reason, many universities outside Germany and Austria welcome the
creation of textbooks that are tailored to the local educational market. One
possibility for this is the localized editions of a textbook for a specific country,
such as Treffend! B1 vocabulary training from Karampatos Verlag, which is
distributed in Greece.
The localized edition allows the use of the
learners' native language (Greek). The topics are the
ﬁ same as in the international edition by Hueber Verlag
in Germany. The description of the contents states
that this is a vocabulary book for young people/adults
and can be used alongside any textbook in Bl
courses. Around 1,800 words and phrases are
introduced and practiced in a playful way. The
vocabulary is presented in 20 subject areas with
numerous small units. The subject areas covered can
be found in every textbook and can easily be assigned

to individual textbook lessons. (Treffend!B1 2021).
Source: https://www .karabatos.gr/el/treffend-b1-de

Y ( XPHETOE KAPAMTTATOE. |
o, |

Another step in the use of localized course books
and other teaching materials is the separate preparation ii?:ﬁ:'%ﬂ:m?
. . imyana Deneva
and use of books that are tailored to a specific target —
group of learners. This is the case with the textbooks BUSINESS M TTERS 1

NEW revised edition

that are published, for example, in foreign language
classes with English and German at the Tsenov |
Academy of Economics in Svishtov. In this case, the
choice of topic corresponds to the content that is
relevant to the students. Here's an example: Course |
book Business Matters 1, Tsenov Publishing House, 3
Svishtov 2016

Unit 1 — Company History. The Lego Group; Grammar; Business Skills -
Introducing a company

Unit 2 — Careers. Career Advice; Grammar; Business skills — job
information

Unit 3 — Success; Grammar; Business skills — successful conversations

[ svishtov 2016

Unit 4 — Cultural Differences. Cross Cultural Communication; Grammar;
Business skills — Introductions
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Unit 5 — E-commerce; Grammar; Business skills — Email requests and
replies ...

Unit 12 — Insurance. life insurance; Gramamr; Business skills — Insurance
procedures

The topics are tailored to the needs of business students who are learning
English as a foreign language while studying. The language level corresponds to
the knowledge and skills anchored in the curricula of the Bulgarian Ministry of
Education. The content covers a wide range of knowledge that is encountered in
business administration and that is taught in the Tsenov Academy of Economics.
At the same time, each unit includes practical activities from the work of business
economists.

To summarize, I would like to say that international editions of textbooks
are used for learning a foreign language through the global education market and
are particularly suitable when the learners are in the target country. Students
abroad can benefit from textbooks written by authors who know the respective
country and local conditions best. In this way, content can be conveyed and skills
trained that are not directly linked to the country of the target language. Thanks to
the modern state of technology, additional content could be added that brings the
current reference to the target country into the classroom, such as reports,
newspaper reports, videos and photos, etc. In my opinion, the global and local
aspects of foreign language teaching can be taken into account.
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USE OF MIND MAPPING IN BUSINESS ENGLISH
VOCABULARY TEACHING

Sen. Lect. Margarita Mihaylova, PhD
Dimitar A. Tsenov Academy of Economics, Svishtov

Abstract: Although mind mapping as a technique for facilitating access to
knowledge and retrieval by organizing information in a visual format is quite well-
researched in scientific literature, prior publications indicate that the ways it can
be used effectively for educational purposes are not well-established or actively
employed, including in the teaching of Bulgarian students. The literature review
of the studies on the use of mind maps in foreign language teaching also suggests
that this technique can be very powerful for brainstorming and teaching/learning
vocabulary, "scaffolding" listening and reading comprehension, developing the
speaking and the writing skills of the students, increasing the confidence and
autonomy of learners, etc. The purpose of the paper is to explore one of these uses
— teaching vocabulary and more specifically how mind maps can be used for
teaching Business English vocabulary. It briefly presents the concept of mind
mapping, reviews the prior research on the application of mind maps in foreign
language teaching and the specifics of teaching English for special purposes and
investigates the possible uses of mind maps for teaching vocabulary with a focus
on the application of the technique for teaching Business English vocabulary.

Key words: mind mapping, Business English vocabulary teaching.

Introduction

There is wide consensus that relationships between concepts and their
contexts can be more easily and quickly grasped if visually presented, rather than
when presented in a textual form. This consensus is based on cognitive-science
research and on the power of images to help people to process and communicate
more effectively complex and often large amounts of information or concepts, and
identify patterns as well store information for a longer period of time (Clark &
Paivio, 1991), (Few, 2014). Therefore, visual representation has great potential to
enhance learning and teaching, an issue that has been extensively explored and
well-documented in extant literature (Eilam, 2012), (Buckley & Nerantzi, 2020).
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There are many techniques to foster learning or knowledge sharing in a
constructive and systematic manner, including many node-link mapping methods
like cognitive mapping, mind-mapping, entity-relationships models, flow-charts,
process-event chains, and many others. This paper focuses on one of them — mind
mapping and its use for teaching business English vocabulary. Our interest has
sparked from the fact, that although this technique is very popular and is currently
used by over 250 million people worldwide and, understandably, quite well-
researched in scientific literature, including for educational purposes, many
authors underline, that the ways it can be used effectively are not well-established
(Buckley & Nerantzi, 2020) or actively employed, including in the teaching of
Bulgarian students (Tsankov, 2020). The literature review of the studies on the
use of mind maps (MMs) to enhance teaching of foreign languages also suggest,
that this technique can be very powerful for teaching vocabulary which brings
forward the question how it can be used for teaching Business English vocabulary,
in particular.

Based on all above, the purpose of this paper is to explore how the mind
mapping technique can be used for teaching Business English vocabulary. To
achieve this, we need to perform the following tasks:

e  to briefly present the concept of mind mapping, the basic rules when
creating MMs and the ways this can be done.

e to review prior research on the application of mind mapping in
foreign language teaching and in teaching English for special purposes (ESP).

e to explore the possible ways to use MMs in teaching vocabulary with
a focus on teaching Business English (BE) vocabulary.

In view of the thus formulated purpose and tasks set, the remainder of the
paper is structured as follows: after this introductory part that supports the
relevance of investigating the topic chosen, Section 2 presents the basic features
and rules of the technique mind mapping, Section 3 reviews prior research on
the use of MMs in foreign language teaching and in ESP, Section 4 narrows the
focus on the topic investigating the possible uses of MMs for teaching
vocabulary and for teaching BE vocabulary in particular. The last section 5
concludes what has been previously discussed and gives suggestions for future
research.

1. The concept of mind mapping.
Mind mapping is a technique to facilitate access to knowledge and retrieval

by organizing information in a visual format. Originally proposed in 1970s by the
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British psychology author and TV presenter Tony Buzan as a note-taking method,
it has quickly gained popularity, being currently used by over 250 million people
worldwide in their personal and professional life.

As Buzan himself defines it, mind mapping is “a powerful graphic
technique”, which “harnesses the full range of cortical skills — word, image,
number, logic, rthythm, colour and spatial awareness — in a single, uniquely
powerful manner” (Buzan&Buzan, 1996:81). Every mind map starts with a single
concept placed in the center, represented by a word and/or an image. Branches
radiate from this central concept, representing sub- or related concepts (themes,
ideas). Each branch can be presented in multiple ways and linked to the other
branches.

Mind maps can be drawn by hand, but there are also many software
products to create one - both paid and free. Some of the most popular ones are
presented in Table 1. 1.

Name Website

Coggle https://coggle.it/

MindMaster https://www.mindmeister.com/

Ayoa https://www.ayoa.com/

MindNode https://mindnode.com/

XMind https://www.xmind.net/

Miro https://miro.com/aq/dpm/mind-mapping/
Canva https://www.canva.com/free/?r=dpm-fmms
Invision https://www.invisionapp.com/

Mindomo https://www.mindomo.com/

MindMup https://www.mindmup.com/

GitMind https://gitmind.com/

Mural https://www.mural.co/

Creately https://creately.com/

Debategraph https://debategraph.org/

EdrawMind https://www.edrawsoft.com/

Popplet https://www.popplet.com/

SimpleMind https://simplemind.eu/

Table 1. Mind-mapping software.
Source: Developed by the author based on (Guinness, 2023), (Low, 2023),
(Kharbach, 2023), (Wikipedia, 2023).

When creating mind maps, we should bear in mind that the human brain
can grasp a maximum of seven first-level associations at once, as well as that it
can distinguish curved lines more quickly. It is also important to use different
colors and shapes and preferably images wherever it is possible. This aids the

86


https://www.popplet.com/
https://simplemind.eu/

easier association of individual elements, understanding structural and
hierarchical relationships.

Last but not least, we should distinguish this technique from other similar
ones such as concept maps, concept diagrams, metaphors, etc. What is
characteristic of mind mapping is that its focus is on the representation of the
semantic components of the keyword or idea, and not so much on the relationship
between them.

2. The use of mind maps in foreign language teaching

The use of mind maps in foreign language teaching dates to the 1990s,
initially as a means of activating learners' knowledge of a given topic and as a
means of organizing and recalling lexical items (Casco, 2009). Subsequently, the
method found an increasingly wide application, including for: brainstorming and
teaching/learning vocabulary, for '"scaffolding" listening and reading
comprehension (Al-Jarf, 2021) (Saori, 2020), developing speaking (Hoa & Trang,
2020) and writing (Bukhari, 2016) skills of the students, increasing the confidence
and autonomy of learners, etc. Moreover, use of mind mapping in English
vocabulary teaching can promote both short-term and long-term memory and has
a positive impact on improving English vocabulary self-learning (Wu & Zheng,
2023).

The use of mind mapping for teaching English for Specific Purposes (ESP)
does not much differ from its application for teaching General English (GE)
(Dudley-Evans & St John, 2007) insomuch as ESP possesses some features in
which it differs from GE. These differences can be sought in several aspects. First,
while the goal of teaching GE is to develop the basics of English language skills
for everyday communication, the focus of ESP teaching is the development of
specialized communicative competence and its integration into learners’ general
professional competence (Gatev, 2020). Therefore, GE aims to develop the basic
English language skills of the learners, such as grammar, vocabulary, listening,
speaking, reading and writing, which they will need for everyday communication,
ESP aims to provide for knowledge and skills that are specific to a particular field
or discipline, such as business, engineering, law, medicine, etc. In view of this,
the learning content of GE courses covers a wide range of topics, while the
learning content of ESP courses is more specialized and based on authentic
materials that are relevant to specific topics or disciplines. Moreover, as the aim
of instruction is to develop skills that are to be used for specific purposes, the
language skills to be taught are to be tailored to the specific needs and goals of the
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learners and thus they may not be stressed equally. For example, a course in
teaching Business English (BE) may emphasize on the development of writing
skills if intended for students, who are preparing for graduate papers in English,
while a course for students who would work in the tourist or hotel industry may
be more focused on developing spoken skills. Finally, the use of ESP concentrates
more on learning in context rather than on teaching grammar and language
structures. This highlights the importance of acquisition of vocabulary and
especially of knowing the different meanings and uses a lexical item can have in
different contexts.

Prior research also distinguishes between several types and subtypes of
teaching ESP. As the issue is not the focus here and, moreover, it has been
extensively discussed in academic literature, we will not go into detail, but just
illustrate it! (Figure 1) and mention that teachimg Business English falls within
this domain.

It is also to be noted, that the category can be subdivided into two
subcategories — English for Academic Purposes (EAP) and English for
Occupational Purposes (EOP), labelled in Figure 1 as “English for Economics”
and “English for Secretaries” respectively, although it is hard to make a clear-cut
distinction between EAP and EOP.

! For illustration, we have borrowed, as many other prior publications, the tree of ELT teaching, proposed
by (Hutchinson & Waters, 1987) for we find it especially informative and perfectly in vein with the idea advocated
here - that relationships between concepts and their contexts can be more easily and quickly grasped if visually
presented (Figure 1).
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Figure 1. The tree of ELT.
Source: Hutchinson, T., & Waters, A. (1987). English for Specific Purposes. A
Learner-Centered Approach. Cambridge: Cambridge University Press, p. 6

3. Mind maps in teaching Business English vocabulary

One of the aspects of mind maps can be employed in language learning is
for activation and enrichment of vocabulary, by linking new and old words with
visuals that aid in conveying meaning in a particular setting (Khusniyah, 2019).
Teaching vocabulary involves many aspects: pronunciation and spelling,
collocations, aspects of meaning such as denotation connotation, appropriateness,
semantic relationships such as synonyms, antonyms, hyponyms, etc., word
formation and others. The focus of the paper is on three of them: learning new

vocabulary, learning the different derivatives of a word and building a semantic
field.
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Usually, new vocabulary is encountered and respectively studied with one
or two of its meanings. A mind map can help to perceive and assimilate a lexical
item in its full richness (Fig. 2).

Wondershare

EdrawMind

The factory employs / to pay someone
200 pecpke to work for you

to spend your time
doing a particular

Her days are emplayed in
gardening and valuntary work

thing

The regot to use a particular

eamnesteaching / q q
R —— object, method, sk,

inthe classroam, etc. to do something

Fig. 2. A mind map of the meanings of the verb "employ".
Source: Developed by the author using the software EdrawMind
https://www.edrawsoft.com/edrawmind/

An efficient way of enhancing students’ English vocabulary in teaching
practice is to use derivation. Derivation is a morphological knowledge approach
that deals with understanding a word from its etymology to its extended form
(Refat, 2015). As we all know derivation includes words, affixes, and parts of
speech as well as implied context or in a broad context making new words out of
existing ones. In this aspect, mind mapping can be used to analyse the morphemic
composition of words, as well as to expand vocabulary from one morpheme to
other words or with the derivatives of a root morpheme. Figure 3 shows an
example of a mind map which presents the derivatives of the word “employ” and
their collocations.
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To employ someone Self-employed
To employ staff Employ - Employed < ‘ Underemployed

To employ workers | * Full-time employed

Full-time employment
+ Long-term unemployed

Part-time employment .99, | ; N L ) e
Employment nllA = ~ Unemployed <— Temporarily unemploye

Self-employment
Recently unemployed

Unemployment

Permanent employee - Employable skills

Temporary employee ~ Employable qualifications

Employee Employable

Contract employee Employable experience

Probationary employee * Employable mindset

Employer

Unemployment

Figure 3. Derivatives of the word "employ” with collocations.
Source: Developed by the author using the software GitMind.
https://gitmind.com/

Since the human brain does not store words randomly or in an alphabetical
order, but grouped by meaning, mind maps can be an extremely effective tool for
teaching vocabulary belonging to a given semantic field. In a semantic field,
words can be in different relationships: hierarchical subordination, part of a whole,
co-subordination, stylistic correlation. An integral feature of the semantic field is
one that unites the words in the group. Figure 4 gives an example of the synonyms
of the noun “profit”.

return(s) e e payback
profit .
revenue yield

Fig. 4. A mind map of the synonyms of the noun "profit".
Source: Developed by the author using the software Ayoa, https://app.ayoa.com/
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Conclusion

Mind maps are an alternative to traditional learning/teaching methods that
can be used to support creativity and motivation, develop meta-cognitive skills
while learning and retaining English vocabulary. The incorporation of mind
mapping in vocabulary learning supports the construction of a memory network
according to logical thinking which enables students to master vocabulary in a
more comprehensive way. The technique can be applied in various settings, both
in traditional and online classrooms. It can be easily integrated into English
classes, with which both students and instructors alike can greatly benefit from.

The findings of this paper can be further extended in several directions.
First, it considers three aspects of teaching BE vocabulary: learning new
vocabulary, learning the different derivatives of a word and building a semantic
field. Future research may explore the use of mind mapping for the various
aspects of meaning, collocations, etc. It can also investigate the effectiveness use
of mind mapping for vocabulary teaching in academic settings as well as provide
lesson plans that illustrate these uses.
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CRITICAL THINKING AS A COUNTERMEASURE TO
PROPAGANDA FALLACIES

Sen. Lect. Ventsislav Dikov,
Dimitar A. Tsenov Academy of Economics, Svishtov

Abstract: The paper reviews the origins and development of the concept of
critical thinking in terms of its importance in the modern knowledge-based
society. It also discusses the importance of critical thinking on a daily basis and
how it involves more than simply being critical. Further, the paper discusses some
of the most common fallacies used as propaganda tools giving some present-day
examples and guidance to using critical thinking to become aware of such
fallacies.

Keywords: critical thinking, logic, fallacy, propaganda.

KPUTUYHOTO MUCJIEHE B IPOTUBOBEC
HA IMPOITATAHJIHUTE 3ABJIY/IHU

Crt. npen. Bennucaas /Ilukos
CA “Iumutsp A. LlenoB” — CBumion

1. OnpenesieHue U KOMIIOHEHTH HA KPUTHYECKOTO MUCJICHE

[Ipu BB3MpUEMaHe Ha 3aJIMBAIIUS HU OTBCSAKBAC MH(OOPMAIIMOHEH MOTOK
HUe TPsOBa J1a peleHsIBaMe MOJHACSHUTE I0BOJIU U Ja MpeleHsIBaMe JaJiH T€ ca
JIOTUYHU WJIM Ca OCHOBAHU Ha IMPOIaraHHu MAaHUITYJIAIUU Wi 3a01y/Iu, T.€. 1a
muciuMm kputudHo. Jxon iou (Dewey, 1933, cTp. 9) onpenenst KpUTUYHOTO
MUCJIEHE KaTo ,,aKTUBHO, MOCEA0BATEIIHO ¥ BHUMATEITHO OCMUCIISIHE Ha YOEK-
JIeHWe WM Tipeanosiaraema ¢opma Ha 3HaHUE B CBETJIMHATa HAa OCHOBAHUSTA,
KOUTO TO MOJKPENAT, U 3aKJIIOUYEHUATA, KbM KOUTO TO BOAW . OCHOBHHUSAT KOM-
MOHEHT OT AeduHUIMATa Ha J[1oU €, Y€ KpUTUYHOTO MHCIJICHE € aKTUBHO, T.€. TO
TpsOBa Jia ce mpaBu 1O Ju4YeH n300p. BeposTHO eHa OT Ha-KPaTKUTE U JIECHU
3a paszbupane AehuHULIMU € Ta3H, pensioxkena ot bapu beiep: ,,Kpuruunoro
MUCJIEHE... O3Ha4YaBa MpaBeHe Ha o0ocHoBaHM mperieHku ™ (Beyer, 1995, ctp. 8).
Toma npeanosnara, ye He TpsOBa Ja MpaBUM NpUOBP3aHU 3aKITFOUYCHUS WU TIpe-
IICHKH, a J1a pallMoOHaJIu3upaMe ¥ 000CHOBaBaMe HaIuTe 3akiarodeHus. OT ToBa
ClelBa, Y€ BTOPUIT OCHOBEH KOMIIOHEHT Ha KPUTHYHOTO MHCJIEHE € Ja CHU
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3a/laBaMe BBIIPOCH, T.€. J]a TOCTaBSIME MO/ BHIIPOC BCUYKO, KOETO HU C€ MO HACA
1 B CBIIOTO BpPEME Jia C€ 3alluTaMe KaK HAIIUTe COOCTBEHU MPUCTPACTHUS WA
MPEANOJIOKEHHS BIUSAT HAa HaIllaTa MpelieHKa.

Bb3 ocHOBa Ha Te3U AePUHULIMN MOXKEM J]a U3BEAEM OCHOBHHUTE XapaKTe-
PUCTUKHA HAa KPUTUYHO MUCIEIIMS YOBEK, KOUTO TpsOBa /Ja € HenmpenyoeaeH, aa
MUCIY aHAIUTUYHO, PAllMOHAIIHO U CUCTEMAaTHYHO, J1a € JII0OO3HATEJNEH, Ja HE ce
BIIMSIC OT TOCIIOJICTBAIIIOTO MHEHHUE CaMo 3a JIa € B KpaK C MOJiaTa Wi Ja He ObJIe
OCTpaKHpaH, Ja ThpCU OOCKTUBHATA UCTUHA U Ja (hOpMHUpPA MHEHHETO CHU CaMO
Bb3 OCHOBA Ha JIOTUKATa U HEOCIIOPUMHU apryMEHTH.

[TponechT HA KPUTUYHO MUCIIEHE NMPEMUHABA Mpe3 TPU OCHOBHM €Tama:
ciyiane (Bb3IprUeMaHe), aHaJIu3 1 OlleHKa Ha uH(opManusTa.

Cnymanero € 0co0eHO TPYAHO, KOraTo MOCIAHUETO ChAbPKa CUITHO €MO-
nuoHanHa uHopmanus. [Ipumep 3a TakoBa rmocjaanue € 00CHKIaHETO Ha CIIOPEH
BBIIPOC KaTo abopTa. JlokaTo BamumaT chOECeTHUK TOBOPH, BUE MOXKE Ja UMATe
100pOTO HaMEpEHHUE J1a M3CIYIIaTe BCHYKH apTyMEHTH, HO ThH KaTO CTE€ €MO-
IMOHATHO aHTAXUPAHMU HEIO, BUE 3amouyBare Ja (GopmynupaTe HAyM KOHTpa-
apryMEHTH W B KpaifHa CMETKa JBETE CTPAHU 3aM04BaT Jia TOBOPST 0€3 M3001110
Jla CIyIIaT KakBO Ka3Ba Jpyrara CTpaHa.

CrnenpamusT eTar € aHajiu3 Ha MHQopMaIusiTa, ChabpKalla ce B mocia-
Hueto. Ha mpakTuka HHME 4ecTo 3amo4yBaMe Jia aHaJIu3upaMme MOCIAHUETO OIIe
JIOKaTo ro ciaymame. ToBa € Haif-uecTo JOoMyCcKaHaTa I'pellika - KOraTo aHaIu3u-
pame Helo, HUE TO pasriexaaMe MoApoOHO, KATO OTAEIIME OCHOBHUTE KOMIIO-
HEHTU Ha TOCJIAHMETO, T.€. 3a NPAaBWJICH aHaJIM3 TOCIAHHUETO TpsiOBa na ce
BB3IIPUEME B HErOBaTa IsJIOCT.

Ha nmocneanus erar, KoraTo olieHsIBaMe HEIll0, HUE MPoIbKaBaMe MpoIie-
ca Ha aHaliM3, KaTo OIICHsSBaMe€ BaJIUJTHOCTTAa HA IOJHECCHUTE TBBPACHUS U
apryMeHTH. EMH OT HaUMHUTE, IO KOUTO OIleHsABaMe JaJeHO ChOOIIEHHUE, € J1a
3a/laBaM€ BBIIPOCH 3a TOBA KAKBO C€ Ka3Ba U KOW ro ka3pa. [IpuMepu 3a TakuBa
BBIpPOCH ca: ,,Moe 71 Aa ce BsIpBa Ha ropopemusa?*, , Jlaau Ka3aHOTO 3BY4YHU
BSIPHO WJIM TPETHO Bb3 OCHOBA Ha 3/IpaBusi pazym?*, ,.JIOTHUHO U3IbpkKAHU JIH ca
MOAHECEHUTE apryMeHTH?*, ,,KakBu BBIIPOCH MJIM Bb3paxEHUs MOPAXK/Ia MOCIIa-
Hueto?*, ,, Kak 1ie ce oTpa3u Ha MOCIaHUETO JOOABSIHETO HA JOMBIHUTEIHA UH-
dbopmanus ¥ gaJu T4 1€ 3aTBBPIU WK 0TCIIa0U BAJIMTHOCTTA HA TBBPACHUATA?,

Crnenpaiiata CThIIKa B KPUTHYHATA OIIEHKA HA JAJ€HO MOCJIAHUE € Ja
HMHTEpIIpEeTUpaMe WK OOSICHUM 3aKJIFOUYEHHUsTa, KOUTO MpaBUM OT Hero. Ha ta3u
daza pazriexgame JOKazaTreicTBaTa M TBBPJCHUATA B3E€TU 3a€qHO, T.C.
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criio0siBaMe€ OTHOBO KOMIIOHEHTHUTE, KOMTO B€Y€ CME aHaJIM3Upaid Kato
pasriexaaMe J0Ka3aTeacTBaTa, aAITEPHATUBUTE U Bb3MOKHUTE 3aKITIOUCHHUS.

[Ipean ma HampaBUM KakKBUTO U Ja OWJIO M3BOJW WM J1a JaJeM HSKAKBU
oOsicHeHusI, TpsiOBa Ja pasriejgaMe IMpeACTaBEeHUTE J0Ka3aTejCcTBa KaTo CHU
OTTOBOPHUM Ha CJICTHUTE BBIIPOCHU:

1. bescnopnHu nm ca qoka3arencTara’?

2. ApryMeHTHUTE MOAKPENAT JIK Te€3aTa Ha OIOHEHTa?

3. CsbllecTBYBAT JU KOHTpaapryMeHTH?

4. BannaeH v 1OCTOBEPEH JIM € U3TOUYHHUKBT Ha JOKa3aTelIcTBaTa?

2. Jloruyeckure 3a0/1yAH KAaTO MPONATaHIeH HHCTPYMEHT

B epara ma mH(GOpPMAIIMOHHUTE TEXHOJIOTMH, KOTaTO MH(OpMaNUsTa HE
3aJIMBa OTBCSIKbB/IEC, HAPACTBA TEHJEHIIUSITA XOpaTa BCE MO-YECTO /1a C€ OCJIAHT Ha
Mo/THACSTHATa UM HaroToBO MHGOPMAIIHS U J]a HE CH MTPaBAT TPYJa J1a I OCMUCIISAT
kputuyHO. [0 TO3WM HAYMH CHBPEMEHHOTO JEMOKPATUYHO OOIIECTBO CTaBa
’KEpTBa Ha MpoNara’ oy 3a01y/I1, YMENO0 NOIHACSAHU KaTo ,,4ucTa MoHeTa*. Haii-
MOKa3aTeIHU IPUMEPH Ca CBETOBHUTE KOHCIIUPALIMH, AOBEJIU A0 BoitHUTE B Mpak
u Jlubus u pasnokbeBaHeTo Ha OuBiia FOrocmaBusi, MacoBaTa UCTEPHST OKOJIO
nangemusita ot Covid-19, MenuitHaTa KamIaHus TPUKpUBAIA PEATHUTE
NpUYMHY 32 KOHGIUKTUTE B YKpaiina u Haropuu Kapabax u 1.H.

Upe3 um3yyaBaHe Ha JIOTMKAaTa M JIOTHYECKUTE 3a0JyIM MOXKEM Ja ce
HayduM Ja (GopMyJHpaMe MO-CHJIHA M TO-TIOCJICIOBATEIHN apryMEHTU U Jia
n30sreame NpoOIeMH KaTo CIOMEHATUTE o-rope. M3yuyaBaHeTo Ha JIOTMKaTa nMa
IbJITa UCTOPHUS. MOXeEM J1a TpociIeaNM KOPEHUTE Ha ChbBPEMEHHHUTE JIOTUYECKU
u3cineaBanus g0 Apuctroren B jpeBHa ['sprus. Ilpocrara nedununus Ha
Apucroren 3a JOruKara Karo ,,CpeJICTBO, UYpe3 KOETO HayyaBaMe Helo , BCe OIlIe
Ce M3I0JI3Ba KaTo KpaTka Je(UHUINS Ha TIOHITHETO ,toruka‘ (Aristotle, 1989).

B exxenHEBHETO CH HME IOCTOSIHHO C€ OCJIaHsAME Ha Jiorhkata. lopu n
HUKOTa JIa HE CMe M3y4yaBalid (JOpMaITHO HAyKaTa 3a JJOTUYECKUTE PA3CHKICHUS
u 3a0ayaM, 4ecTo MOXKeM Ja pa3depeM Kora AaJeHO TBBPJECHUE HE 3BYYHU
npaBuiHo. [Ipumep 3a TakaBa cuTyalus ca pekjiaMUTe, KOUTO HU 3aJMBaT OT
cpencTBara 3a MacoBa MHpopmauus — ,,Kynere Hamus npoaykT u e Obaere
KpacHBH/CUJIHH/ IIACTJIMBH / 1€ C€ pajiBaTe Ha O€3rpHKEH/IbIbI )KUBOT U T.H.
U Ge3 koli-3Hae KaKBO KPUTUYHO MUCJICHE HUE UHTYUTUBHO 3HAEM, Y€ aKO IMPOCTO
CU KyIIUM ChOTBETHUS MPOJYKT, TOBA HSIMA J1a HPOMEHU MAaruyecku KUBOTa HHU.
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Jlopu u 1a He MOXeM J1a uaeHTU(UIMpaMe KOHKPETHATa JIoTh4decka 3a0iyna B
apryMeHTa (B TO3U Cily4yaid — rpellika B MPUYUHHO-CIIC/ICTBEHATa BPb3Ka), HUE
3HaeM, Y€ apryMeHThT UMa HAKAKbB HEJIOCTAaTHK. J[pyr einemMeHTapeH npumep 3a
Joruyecka 3abiyaa € T. Hap. CUJIOTH3BM, T.€. JJOTHYECKO TBBHPACHUE OT THUIIA:
,MoMuuerara ca Mo-A00pM B MHEHETO Ha 4YMHUU. — Buku e Mommuue. —
Cnenosarenno Buku TpssOBa 1a n3Mue YMHUUTE JoBeUepa.

3. Buose J1oru4ecku 3a0,1y1M 1 ynorpedara um 3a NpoONaraHJaHM HeJu

Jlornyeckurte 3a0ayau ce M3ydaBar OIIE€ OT Bb3HUKBAHETO Ha JIOTHMKATa
kato Hayka. B npeBHa I'spumsi Apucroren kinacuduiupa 3a0ayauTe B JBE
KaTeropuu — €3WKOBU U HEe3UKOBU. B Te3u JiBe kareropuu Tol ujaeHTHUULIHUpa
13 Tuna 3a6iyau. 3a enrMTe Ha HACTOSIIUS JOKIIA I1Ie Tpynupame 3a0IyAuTe Ha
dbopmaTHu 1 HeO(DUITHATHH.

3.1. @opmannu 3a61y0u

®opManHuTe 320y Ce OCHOBABAT Ha IpelllKa B CTPYKTypara Ha ap-
TYMEHTA, T.€. TIPU TAX 3aKJIIOUEHUETO HE CJIe/[Ba JIOTUYECKHU OT MPEICTABEHUTE
dakTu uim ocHoBaHus. opMaTHUTE 3a01yIU C€ UASHTUPUIIUPAT YPE3 KPUTUYHO
W3CJIeIBAHE Ha CTPYKTypaTa Ha aprymMeHTa, a HE Ha OTICIHUTE TBBPJCHUS.
OcHoBHUTE BUI0BE (hopMaHK 3a0I1yIH ca:

- 3a0iyna mopaau JomM (HeJIOTUYHHM) OCHOBaHHWs (argumentum ad
logicam) To3u Tum noruyecka 3abiya ce U3MOJI3Ba MO-CKOPO 332 YPOHBAHE Ha
pernyTanusTa Ha OIOHEHTa, OTKOJKOTO Ha HEroBus apryMeHt. [Ipumep 3a
nofaoOHa 3abnyna: 3enencku e espeun. Tou e npezudenm na Ykpauna. Cnedo-
eamenno, mou He e Hayucm. B TO3u ciyyall BeTe TBBPACHHS HE J0Ka3BaT
JIOTUYECKH 3aKITIOUCHUETO, BBIIPEKHU Y€ TO MOXKE J1a HE € HEIIPEMEHHO IMOTpellHa,
T.€. MOXKE JIa UMa JIPYTH JOKA3aTeJICTBA, KOUTO Jia TO apryMeHTHpaT.

- 3a0iiyia Ha MAaCKHpPaHHUs 4YOBeK (mpeaHaMmepeHa 3a0uayna) Tazu
3a01y/1a ce OCHOBaBa Ha 3aMECTBAHETO Ha PABHOCTONHU BEpHU TBbpAeHUs. [Ipu-
Mep: Kamsa mevpou, ye uanmama v e omkpaonama om pyca xcena. Enena e pyca.
Cneoosamenno, Kams mevpou, ue uanmama u e omkpaoHama om Enena.

- 3a0Jyna, 0CHOBaHA HA KOJIMYeCTBeHa JIoruka To3u Tun 3a0i1yau ce
CBhABPKAT B TpaMaTHUECKaTa CTPYKTypa (M Mo-CreluaiHo Ha yrnoTpedara Ha
KOJIMYECTBEHU Hapeuus) Ha TBepaeHusTa. [Ipumep: Becuuku unenose na bCII ca
c niegu yoeocoenus. Cnedosamento, CUUKU XOPa C J1eBU YOeHCOeHUsl ca UleH08e
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na BCII. TIspBOTO TBBPACHUE € BSIPHO, JOKATO BTOPOTO OMPEAEICHO HE €
BSIPHO, 3aI[0TO MMa U IPYTHU JIEBU MOJUTUYECKH (POopMaIinu.

3.2. Hehopmannu 3a61you

Hedopmannute 3a0mynu Bb3HUKBA MOPAJIU TPEUIKA B PAa3ChKICHUATA. 32
pazymka ot opMaTHUTE 320 TyI1, KOUTO C€ UASHTU(PUIIMpAT upe3 u3ciieIBaHe Ha
CTpYKTypaTa Ha aprymMeHTa, HeopMaaHUTe 3a0iIyau ce UACHTHUIUpAT Ype3
aHaJIN3 Ha ChABPKAHUETO HA TBBpACHUATA. [IpH TAX apryMeHTHTE HE OCUTYPSIBAT
aJICKBaTHU NIPUYUHHU J1a BIpBaMe B ICTUHHOCTTA Ha 3aKIt0ueHneTo. Hsakou ot mo-
YecTo cpeuianuTe HeopMaaHu 3abyIu ca:

- moaBexIaHe moJa o0uy 3HaMeHartesa Ta3u 3a0iyga ce OCHOBaBa Ha
IPUCBOsIBaHE Ha 00OOIIEHN XapaKTEePUCTUKH HA CTIeUU(PUYHU cyyau (U3KITIoue-
Hus). [Ipumep: Komxkume ca domawnu scusomuu. Tuepume ca komxu. Cnedosa-
menHo, muepume ca OOMAWHU HCUBOMHU. 3a TIPOTIATaHJIHM IIeJId TOBA 3BYYH
karo: Vkpatina epanuuu ¢ Pycua. Pycus nanaouna Ykpaiina. Jlameus epanuyu c
Pycusa. Cneoosamenno, Pycus we nanaoue Jlameus.

- 3a0,yaa mo oTHouienue Ha n3Tounuka (ad hominem) Ta3u 3a6nyna
BB3HUKBA, KOraTo M3MECTUM (POKyca CHM OT OCHOBAHUSATA U 3aKJIIOUYCHHUSITA Ha
apryMeHTa KbM HHJIUBHUA, KOUTO U3J1ara To31 apryMeHT, T.€. JOTu4ecKa 3a0y/a,
KOSITO C€ M3IOJI3Ba 3a JMYHaTa artaka. ToBa e ciabara ¢opma Ha crop, KOSITO
MHOT'0 OT HaC M3M0JI3Baxa Ha UTPHUIlaTa B HAYAJIHOTO YUUJIUIIE, KATO Ta3u pa3Ms-
na: [lpumep: Towxo Hopoanoe no npopecus e cyenapucm. Cnedosamento, moii
He e keanuguyupan oa 6v0e denymam.

- aABycMHucJaeHocT (AaBy3Haumne) Hanpumep: Espona nsama oa 6vwoe cueyp-
Ha dokamo He O6v0e enumunupaua 3aniaxama om Pycus. B T03u aprymMeHT uma
JIB€ JABYCMHUCIHUIIM — CUTYPHOCT M 3aruiaxa. ToBa, KOETO ce Bb3IpHeMa KaTo
curypHoct 3a EBporma, ce Bb3npuema kato 3amiaxa 3a Pycus (Pycus Bp3npuema
pasnonaranero Ha 0azu Ha HATO mno cBoutTe rpaHunu karto 3amiaxa)a M
oOpaTHO, TOBa, KoeTo EBpoma Bb3mpHema Karo 3amiaxa oT cTpaHa Ha Pycus
(pa3nonarase Ha siipeHu opbxus B benapyc, Hanpumep), ot Pycus ce Bp3npuema
KaTO €CTECTBEHA MSPKA 3a rapaHTUPAHE HAa HEWHATa CUTYPHOCT.

- mo3oBaBaHe Ha aBropureT (ad vericundiam) Ilpu To3u Bu 3a0y1a ce
M030BaBaMe€ Ha aBTOPUTETA HA M3BECTEH YOBEK KaTO OCHOBAHUE 3a JIOKa3BaHE Ha
aprymenTta. Hanpumep: [enepan-maiiop  npogecop  0-p  Benyucnas
Mymagpuuticku kaza, ye axo HOCUM MACKU UWje Kapame 6upyca Nno-ieKo.
Creoosamenno, ako HOCUM MACKU, HaucmuHna we npedonedysame Covid-19 no-
JIeKo.
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- mo3oBaBaHe Ha eMonuM Ta3u 3a0ayna B3HUKBA MMPU U3MOJI3BAHETO HA
CUJTHO €MOITMOHAHY u3pa3u uiu e3uk. Cuiiata Ha 3a0iyaTta ce Kpue B CIoco0-
HOCTTA ¥ J1a MOTUBHUPA ayIUTOPHITA J]a MPUEME HCTHHHOCTTA Ha TIPEIJIOKCHUETO
Bb3 OCHOBA €IMHCTBEHO HA UHTYUTUBHMS UM OTTOBOP Ha U3IMOJI3BaHUTE TymMu. B
M3BECTEH CMHCHJ IMyOJIMKaTa € MaHUIyJMpaHa WM NpPUHYIEHA Ja MpUuemMe
HMCTUHHOCTTA Ha U3JI0KeHUTE 3akitoueHus. Hanpumep: Bcuuku 30pasomuciewyu
xopa ocvsnasam, ye 2-H [lymun e niamener poooarooey, u 408ex, Koumo mevpou,
ye gcuuku epaxcoanu Ha Pyckama ®edepayus umam pasHu npasa 6e3 oened Ha
MAXHAMA penucust uid emuuyecka npuraonedxcHocm. I'-n Ilymun mewvpou, ue
8Ap6a, 4e BCUUKU epaxcoanu Ha YKpaiina mpsabea oa umam pasnu npaea 6es
02ned Ha MAXHAMA emHU4ecKa NPUHAONIEHCHOCM U e3uKk Oe3 ocied Ha mpaou-
yuume u ucmopusma Ha maszu cmpana. Cneoosamento 2-u Ilymun e ouxmamop
u mpsabea HezabasHo 0a OvOe ceaneH om 6iacm u 0a 6voe CbOeH OMm Medic-
OYHaApOOeH CbO.

- I030BaBaHe Ha HeBexxkecTBO (argumentum ad ignorantiam) Koraro
Ce TI030BaBaMe Ha HEBEKECTBOTO, HUE TBBPIUM, Y€ apryMEHTHT TpsiOBa aa Obae
MPUET, OCBEH aKO HSAKOW HE MOXE Jla JIOKaKE MPOTUBHOTO. APTyMEHTHT HE
MOYMBa Ha HUKAKBH JOKA3aTeJICTBA, a HA JIMICAa Ha JoKa3areicTBa. Hue TpsOBa
7a BApBaMe B HCTHUHHOCTTA Ha apryMEHTa, 3alll0TO HHUKOH HE I'0 € OIpOoBepral.
Heka na pasriename euH mpuMep, 3a Ja BUAUMM Kak MOTaT Jia € Pa3BHT IMPU3H-
BUTE KbM HeBexkecTBoTO. Hampumep: Xopama ¢ CALL] om 2o0unu mevposam, ue
ca ce cpewanu ¢ HJ/10. Hukoii ne modice 0a doxadice, ye HJIO ne cvwecmsysam.
Cneoosamenno, H/IO cvwecmsysam. 3a MpomnaraHaHy 1eJId TO3W THI 3a0iyaa
MOKe J1a 3By4H Kato: Kumati eunasu e mewvposn, ue Tausan e yvacm om KHP.
Huxkoti ne mooice 0a ookasce, ue Kumatil He ucka oa u3non3ea 60eHHa cuia cpeuyy
Taiiean. Cnedosamenrno, Kumaii nianupa oa nHanaoue Tatisan.

- Mmo3oBaBaHe Ha :xajocT (argumentium ad misericordium) Ilo3oBa-
BAaHETO Ha CHXKAJCHHUE € apyra ¢opMa Ha amnenupaHe KbM eMOITUUTE Ha ITyOJIH-
kara. Ta3u 3a0iyna € onuT apryMeHTHT J1a ce IpreMe Bb3 OCHOBA Ha HebJaro-
MPUSTHUTE TOCIEAMIIM 3a TOBOpelus. BCBIHOCT menTa € Ja HU Hakapa Ja
ChXKaJiiBaMe TOBOPEIIUS M Ja UTHOpHUpaMe J0Ka3aTelCTBaTa 3a MPOTHUBHOTO.
Hanpuwmep: 3naem, ye npezudenmvm na daoena 0vpocasa e Kyuu CuH, Ho moi e
Hawi Ky4u CUH U aKo 3az2ybu ouHama neuyanoume HA Hawume KOPNopayuu uje
Hamaneam. 3amoea MOIUM Hawume 3aKOHOOAMENHU Op2aHu O0d OMNYCHAM
HeobxooumMume napu u opvacue, 3a 0a My HOMOSHEM.

- Kpbroma Joruka (petitio principii) Ta3u normyecka 3abnyna ce
OCHOBaBa Ha TBBPJICHUETO, Y€ JajJicHa Ues € BIPHA, 3aI0TO CE IOKa3Ba OT Apyra
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ujes, KoSITO € BIpHA CaMO aKo IbpBaTa ujes € BspHa. [lomoben aprymeHT ce
nmpueMa Kato yOeauTeIeH caMo OT Te€3d, KOUTO Bede ca yOeIeHH BhB HEroBaTa
BipHOCT. Hanpumep: Uszsecmmuo e, ue owvpoicasume, nookpensawu mepopuzma,
UMAM OPBIHCUSL 30 MACOBO NOpadicerue. A Kou 0vbpacasu UmMam opviicue 3a Macogo
nopascenue? Te3u, xoumo nooxkpensam mepopuzma, kamo Hanpumep Hpak,
Jlubus u m.n.

- 4YepHO-Osui1a apryMeHTauus (0udypxauus) Tazu joruuecka 3adiyaa
Ce OCHOBaBa Ha MPEINOCTaBKaTa 3a M300p caMO MEXIYy JIBE BH3MOKHHU alTep-
HAaTUBH, JIOKATO Ha MPAKTHUKAa € BB3MOXXHO Ja UMa U JPYTH BEPHU PEIICHUS.
Hampumep: Axo nookpensme mecmuume epmepu, mo eue cme npomus yKpa-
UHCKUSL HapoO. BCHITHOCT MOXKE Jla c€ OKa)ke MOJKpena Ha rpaxiaaHuTe Ha YK-
paiina oa apyru ¢popmu, 0€3 Ja ce Hajara ja ce JOBEXKIaT /10 paJuT MECTHUTE
dhepmepu.

- MorpeniHa npu4uHa (non causa, pro causa) Tasu 3a0;1y1a ce OCHOBaBa
Ha TpeIIHa TPUYUHHO-CIICJICTBEHA BPB3Ka MEXIy 1Be chOuTha. Hampumep:
Munanama 2o0una eourn npusimen usneze Ha 0vxcoa be3 4aovp u ce Hamoxpu. Ha
creosawust oer ce pazoons om Covid-19. Cnedosamenno, npuuunama 3a 3a00-
JII8AHEemMo My e moed, Ye ce e HAMOKpui. BCBIIHOCT Bede BCHYKHU 3HAST, 4Ye
MIPUYHMHATA € 3apa3siBaHe C BUPYC M IBXKIBT HAMA HUIIO OOIIIO.

3akJIoyeHue

B epata Ha uHpOpManMOHHOTO 001IeCTBO MH(MOPMAIUATA BCE TTOBEYE CE
M3II0JI3Ba KaTo OpBXKHE 3a CIIeYelIBaHe Ha YMOBETE (2 OTTaM — M Ha ChpliaTa) Ha
xopata. [Ipn ToBa Bede oTHamaT BCAKAKBM MOPAJIHA HOPMH WM CTaHAApTH 3a
KYpHAJTUCTHYECCKA €THKA, KOETO Ce ABJDKU Hail-Be€4Ye HA TOBA, Y€ B COIMATHHUTE
MpEXKU B HaIlld JTHU BCEKU MOXE€ CBOOOJHO (TIOHE 3acera) 10 u3passiBa CBOECTO
MHEHHUE W BOJIHO WJIM HEBOJIHO Ja TMPaBU JIOTUYECKU TPEIIKU C Ie jJa yoenu
OCTaHAJIUTE TOTPEOUTENIN B CBOsITAa MpaBoTa. MiMeHHO 3aTOBa MHEC € 0COOEHO
BXKHO JIa C€ MUCJIM KPUTUYHO U JIa CE€ MO3HABAT BUJIOBETE JIOTUUECKH 320y,
KOWTO MOKE Jla ObJIaT M3IOI3BAHM C MTPOTIAraHIHH TIEITH.
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LANGUAGE LIQUIDITY

Sen. Lect. Daniela Stoilova,
Dimitar A. Tsenov Academy of Economics, Svishtov

Abstract: Speaking one or more foreign languages is an asset, and the more
liquid that asset is, the more consistent and sustainable the benefits for its owner
will be. Attributing liquidity to foreign language competence and skills and
comparing them to the possession of highly liquid assets is justified by most of
the meanings which reputable dictionaries give for the adjective “liquid”. This
paper is an attempt to identify the characteristics that render certain linguistic
competence and skills as being more “/iquid” than others and to propose some
adjustments in teaching approaches that would equip foreign-language learners
with highly liquid assets in terms of using foreign languages in their performance
in the twenty-first century.

Key words: asset; liquidity; 4C skills; language; technology.

JEL: 120

Introduction. Speaking one or more foreign languages is an asset and the
more liquid that asset is, the more consistent and sustainable the benefits for its
owner will be. The Bank for International Settlements gives the following
definition for high-quality liquid assets: “... they can be easily and immediately
converted into cash at little or no loss of value. The liquidity of an asset depends
on the underlying stress scenario, the volume to be monetized, and the timeframe
considered” (Bank for International Settlements, 2023:4). Two of the definitions
which the Merriam-Webster dictionary gives for the adjective “liquid” are:
“flowing freely like water; smooth and unconstrained in movement” and “capable
of covering current liabilities quickly with current assets”. When attributed to
foreign languages, these definitions could be interpreted as follows: foreign
language skills and competence may be considered highly liquid assets when their
possessor is able to confidently apply them to specific purposes in different
contexts (professional or personal) by using various communication means so as
to fulfil the objective of the communication.

The scope of the observations, reflections and recommendations presented
in this paper is limited to students studying English as a foreign language at D. A.
Tsenov Academy, but their relevance is supported by a twenty-seven-year
experience of teaching at the institution. Foreign language learning, teaching and
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assessment have all undergone significant shifts in the past thirty years, yet, in our
humble opinion, these changes still seem to lag behind some of the tremendous
changes we have witnessed in the social, cultural and technological development
of the world. We believe that in order to make up for existing deficiencies, it is
imperative firstly, to update the concept of meaningful foreign language training,
and secondly, to approach the concepts of efficient or inefficient performance
when assessing learners’ progress.

The main thesis of this paper is that since foreign languages are no longer
a ticket to better jobs or positions, but a must for both professional and personal
fulfilment, students need to master foreign languages functionally while at the
same time developing other essential skills for the 21 century, such as numeracy;
thinking skills, computer use; the ability to work well with others, etc. Hence,
foreign language teaching (FLT) must be aligned to the changing nature of
education, the new demands of the labor market, and our new globalized and
digital world.

I. The New Sets of Skill Required.

In 2002, the Partnership for 21% Century Skills (P21), now the Partnership
for 21 Century Learning, was founded in the USA as a non-profit organization
by members of the national business community, education leaders, and
policymakers, some of them being the National Education Association; the United
States Department of Education; Apple Computer, Inc.; Cisco Systems, Inc.; Dell
Computer Corporation, etc. The objective of the coalition was to foster a national
conversation on the importance of 21 century skills for all students.
P21conducted research to identify deeper learning competencies and skills that
separate students who are prepared for more and more complex life and work
environments in the 21% century, and those who are not. These skills include:
creativity and innovation which enable students to think unconventionally and
imagine new scenarios; critical thinking and problem solving which empower
students to judge information, to assess its accuracy and value, to make reasoned
decisions and take purposeful action; and communication and collaboration skills
which help students interact competently and respectfully with others, especially
in diverse and multinational workplaces and communities (The Partnership for
21 Century Skills, 2009:3).
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The illustration below shows how cognitive skills for different types of
thinking are arranged from lower to higher order in terms of the brain power
required for each type of thinking.

Higher order thinking skills
(HOTS)

understanding

remembering

Lower order thinking skills
(LOTS)

Figure 1. Cognitive skills required for different types of thinking
Source: Promoting 21°" Century Skills

Accordingly, different activities employed in the process of learning a
foreign language require and develop one or more of these cognitive skills. There
are six groups of activities which are usually present in any foreign language
course:

A. read and circle, underline, answer the questions, choose the correct
answer or option (True / False), match, complete, label (only one answer possible)

B. plan, make, create, draw/sketch, design, invent, construct, produce,
hypothesise

C. name, point, find, listen and repeat

D. discuss, tell, show, describe, explain, translate, rephrase (re-write),
compare/contrast ideas

E. analyse, separate, connect, classify, re-arrange, combine

F. select, recommend, compare, rank, list/identify reasons

Figure 2 shows a scale which ranks these activities according to the types
of skills required for and developed with them, starting from higher to lower order
thinking skills.
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)

HOTS LOTS

Fig. 2 Groups of activities and thinking skills
Source: Promoting 21* Century Skills

Although many foreign language teachers have already realized that
students need to acquire new sets of skills in order to become successful
participants in the globalized society of the future, it is discouraging to admit that
currently the skills in groups 4, 5, and 6 are still predominantly used in in-class
foreign language teaching and learning.

In his article, 21% Century Skills and the “4Cs” in the English Language
Classroom, Andy Halvorsen points out that “Communication, collaboration,
critical thinking and creativity (referred to as the four Cs) are now considered to
be the key skills for 21 century learners, and they have been reshaping education
all across the world over the last 10 or 15 years.” (Halvorsen, 2018:1).

Other authors draw attention to the fact that the role of education in the 21
century cannot be limited to developing knowledge and skills only, as it should
also develop the “attitudes and values that enable people to contribute to and
benefit from an inclusive and sustainable future” since “it will be essential to learn
how to form purposeful goals, work with others with different perspectives, find
opportunities and identify multiple solutions to big problems in the coming years”
(Erdogan, 2019: 114). The role of education in the 21% century therefore goes
beyond equipping students with the skills required to become competitive and
successful workers, employees, or executives. It is vital that education teaches
them to become active, responsible, and engaged citizens.

Figure 3 presents the skills and knowledge which 21 century students will
need to graduate better prepared to thrive in today’s global economy, as well as
the systems which should be amended so as to support cultivating and acquiring
these skills and knowledge in terms of standards, assessments, curriculum and
instruction, professional development, and learning environments.
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21st Century Student Outcomes and Support Systems

Core Subjects and
21st Century Themes Information,
Life and Media, and
Career Skills Technology
Skills

Prof

Fig. 3 Twenty-first Century Student Qutcomes and Support Systems
Source: P21 Framework Definitions

II. The Changing Face of Language Learning and the New Learning
Environment.

Education in general and language training in particular are changing at an
ever-increasing rate. Due to technology advancements, students today have a
world of resources and information at their fingertips. Traditional notions are
giving way to new, more innovative ways of thinking about how we learn, teach,
and acquire knowledge. Both teachers and learners are increasingly aware that
there are now ways and opportunities to make learning languages more fun and
enjoyable, but learners still need continuous and dedicated practice to become
proficient in foreign languages. Malcolm Gladwell describes this need as the
“10,000 hours to become an expert” rule (Eaton, 2010:8). He states that true
expertise can only be achieved after an individual has invested 10,000 hours in
learning or practicing a skill, whether it is doing a sport, playing a musical
instrument, or studying something. The truth is that students can hardly afford to
dedicate so much time or effort to becoming fluent (or experts) in one or more
foreign languages unless they are their majors at school or university. This,
however, does not mean that it is impossible for learners to master one or more
foreign languages at a level that will empower them to use these languages
confidently in their personal and professional fulfilment. Rather, university
curricula and syllabi need to be designed so as to equip learners with competences
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that will be relevant instead of aiming to make them “experts” in the foreign
language. Needless to say, being well-grounded in the grammar of a foreign
language or having a good command of its vocabulary and registers will make a
favourable impression during formal or informal communication, yet, the
objective that 1s more urgent (and realistically more attainable in the short run) is
to acquire practical skills such as booking a flight or a hotel, sending and replying
to an enquiry, making a complaint, giving a presentation, participating in a
discussion, making small talk, etc. There are two important dimensions to
successful foreign language learning: what goes on inside the classroom and what
goes on outside of the classroom (Richards, 2014:2). The classrooms of today may
feel and look very different to the classrooms we remember from our own
schooldays or from the time we started our teaching careers. For example,
language labs which were the all the rage in the late 1940s and early 1950s with
the advent of modern language programs, went out with the 20" century. Their
purpose was to expose learners to foreign languages in the voices of native
speakers since at that time, students had fewer opportunities to travel and there
was no such thing as the Internet or foreign television programming. That has all
changed in today’s world of digital everything where audio exposure to foreign
languages is readily available at little or no cost (Eaton, 2010:10).

A major focus in language teaching in the last 100 years has been on the
design of syllabi, methods and materials. Textbooks and other classroom
resources were seen as crucial carriers of both content and learning. Language
teaching has always been seen as a preparation for out-of-class uses of languages,
yet, paradoxically, the focus has predominantly been on classroom language
learning. Classroom-based learning primarily consists of a limited range of
discourse and literacy practices and its limitations have frequently been
acknowledged in contrast to the opportunities for meaningful and authentic
communication and language use which the Internet, technology, virtual social
networks and the use of English in face-to-face communication offer today. What
is more, the learning opportunities offered by the latter are more likely to be
interactive, social, and multimodal. Out-of-class activities may differ in terms of
location (home, library, park, cinema); modality (in speech or writing, face-to-
face, online); learning aims (intentional or incidental, general or specific); task
demands (listen, respond, rephrase, summarise, question); manner (individual,
pair, groups); means (computer, mobile phone, television) (Richards, 2014: 15).
Not infrequently out-of-class activities may prove to equip learners with more
‘liquid’ skills and competences in a foreign language that are more apt to meet
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their needs as users of the foreign language. It is therefore essential that the
opportunities provided by new technologies be integrated into in-class language
training. This need is discussed further in the next paragraph.

III. Using Technology for Language Learning.

There are two major ways in which technology can be used in in-class
language learning. First, technologies can be used to demonstrate and share
students’ knowledge through portfolios, student-made videos, blogs, podcasts,
etc. Second, technologies can be used to facilitate language learning synchr-
onously, (e.g. Skype, Moodle, virtual live classes) or asynchronously (e.g. pod-
casts and blogs). Students can use their creativity to express themselves and
demonstrate what they know using technology. As Jack Richards notes in his
article, The Changing Face of Language Learning, “The challenge for the 21
century teacher will therefore be to find ways to allow students to do that. In
today’s world, students are the creators, not simply consumers of technology and
technology-produced art and projects”.

The opportunities provided by modern technologies should not be
overestimated, though. James Rohrbach observes in an article for Forbes, that
Artificial Intelligence (Al), Augmented Reality (AR) and Virtual Reality (VR) are
increasingly hot topics in the language learning space with new tools and
technologies being touted as silver bullets that will fundamentally change the way
we learn (Rohrbach, 2108). Not only have numerous on-demand applications and
free tools made learning accessible to everyone (Duolingo being a prime exam-
ple), but they have also made some authors believe that new technologies will
altogether eradicate the need to learn foreign languages. Joshua Cooper Ramo, for
example, claims that more data means less need for human intervention and that
advancements like real-time translations will render real-time translations nearly
obsolete. The counter viewpoint is that there is still a place for human-centric
skills, for, as James Rohrbach points out, having studied seven languages himself,
he personally sees the human and cultural elements of language irreplaceable, and
his ten-year experience as an EdTech entrepreneur has only strengthened that
viewpoint. The driving motivation behind learning a language is intrinsically
“human”, and more often than not, it is emotionally driven, explains the author.
Language isn’t simply about words and phrases, grammar and pronunciation.
Language is deeply rooted in culture, and vice versa.
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Further on, Rohrbach’s quotes William Poundstone, who emphasizes the
importance of knowing things, despite the increasingly easy access to mass
amounts of data and information. The author argues that although we now have
more information than ever, we are in fact narrowing our potential knowledge
base and people are more ill-informed than ever before. “His findings,” writes
Rohrbach, “support the need for a level of “knowing” in language learning that
cannot be replaced by machines or self-study tools, no matter how immersive or
realistic” (Rohrbach, 2018). Firstly, because cultural subtleties, connotations, and
idiomatic usage simply cannot be fully conveyed without real human interaction
and secondly, because learning a foreign language is not fundamentally based on
the memorization of vocabulary items or grammar systems, but rather on
“pragmatics”, that is the confidence, cultural knowledge, and situational
awareness which enable a person to comprehend the rich, authentic social context
and correspondingly use the foreign language for meaningful social and business
interactions. Hence, neither has the need to learn languages changed, nor can deep
cross-linguistic and cross-cultural knowledge be outsourced to apps. “Given this,”
the author observes, “the real challenge isn’t how great tech can teach people
languages, but rather how it can supplement, extend and scale the human
interaction that is at the core of language learning?”. The author concludes that
while applications, VR games and quiz bots are incredibly valuable tools to
enhance the learning process and to make the self-study experience richer and
more impactful, they do not, and should not, entirely replace the experience of
learning with a real-life human.

IV. New Trends in Language Learning Evaluation and Assessment.

Asset-based assessment is replacing traditional, deficits-based models of
evaluation. Traditional ways of assessing language acquisition are inadequate in
today’s world where language acquisition should be seen as a complex, non-linear
and communicative endeavour. Traditional multiple-choice or fill-in the blanks
activities and tests which are easy to grade do not reflect the complexity that is
involved in learning a language. Over the past twenty years, there has been a
worldwide movement towards the development and implementation of
benchmark systems and frameworks that take an asset-based approach to language
assessment. Two examples of successful benchmarking systems are the Canadian
Language Benchmarks (CLB) for Canada’s two official languages, English and
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French and the Common European Framework of Reference for Languages which
was developed by the Council of Europe and has been adopted by over 40
countries. What these systems have in common is their asset-based approach to
language learning in contrast to traditional models of testing which tend to reveal
the “gaps” in students’ knowledge, their underlying expectation being that
students’ learning would only be complete if these gaps could be filled with the
appropriate knowledge. Educational leaders of the new millennium, however, are
asking questions such as “What can my students do?” and “How do we help them
grow from where they are now?” (Eaton, 2010:12). For language teachers this
means not focusing on verbs and vocabulary lists. It means recognizing students’
abilities to understand, use and produce language in a variety of forms, for a
variety of purposes.

Findings and Conclusions.

When it comes to language teaching and learning, both teachers and
learners have very different ideas about what is important to teach and learn and
what is the best way to do so. In most cases, this will depend on the goals of the
learner and the context in which the teaching-learning process is happening.
Traditional approaches, which have been associated with formal exams in schools
and university settings, expect learners to memorise vocabulary lists and to apply
the grammar rules of the target language correctly. Ideas about teaching and
learning a foreign language and assessment practices have changed over the past
two decades, though, and the focus of foreign language teaching has now been
shifted on developing the ability to communicate successfully and to use foreign
languages for everyday purposes. Purposeful and meaningful learning of a foreign
language goes beyond mastering the grammatical rules and a building a certain
volume of general or specific vocabulary. Foreign language teaching today should
therefore aim at teaching students how to communicate in ways that are
appropriate to the ‘who, what, when, where and why’ of the communication
process. Hence, we can make the following conclusions and recommendations:

1. The idea that a second language is a ticket to a higher-level job or an
international position is an outdated myth. Today, knowledge of another language
is one of a number of skills which may help an individual acquire meaningful
employment, not a guarantee to a better job or a career advancement.

2. The world 1s changing at a rapid pace, but there is a lot of work that still
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needs to be done so that education could reflect these changes. How we learn is
changing and so should be how we teach and assess learning. Old, authoritarian
models need to give way to gentler, more collaborative models in which asset-
based approaches employing benchmarks and frameworks will be used in
language learning evaluation and assessment.

3. In today’s foreign language teaching and learning, the focus should no
longer be on grammar, memorization, and learning from rote. Foreign language
classrooms should be conceived of as a space to learn to use languages and
cultures to connect to others around the globe.

4. Students now have the world at their fingertips and are experiencing the
world through technology in a way that their parents and teachers never did.

5. Foreign language teaching needs to be more learner-centered, more
collaborative and more technologically driven.
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TEACHING BULGARIAN LANGUAGE TO INTERNATIONAL
STUDENTS AT D.A. TSENOV ACADEMY OF ECONOMICS -
SVISHTOV

Sen. Lect. Elka Uzunova,
Dimitar A.Tsenov Academy of Economics - Svishtov

Abstract: Applying new practices and developing linguistic research in
teaching Bulgarian to international students at D.A.Tsenov Academy of
Economics — Svishtov require increasing the level of competence of Bulgarian
lecturers and enhancing their functions. Meeting the needs of foreign university
students at the Academy and the challenges related to teaching Bulgarian language
requires using various methods and approaches relevant to the different groups of
learners. The Bulgarian language courses for foreigners at the Academy of
Economics are offered in flexible learning formats — individual classes, classes in
small groups, Bulgarian for specific purposes classes in online or face-to-face
learning sessions. This paper presents the basic problems and challenges of
learning Bulgarian as a foreign language; defines typical problems lecturers face
when teaching Bulgarian to foreign students from different nationalities and
religions. The most adequate solutions for efficient educational process at the
Department of Foreign Language Teaching and learning strategies for foreign
students’ literacy in Bulgarian are outlined. The specific circumstances of our
international students, who are non-native speakers of English, are taken into
consideration when organizing the Bulgarian courses for foreigners.

Key words: Bulgarian as a foreign language, Bulgarian for specific
purposes, literacy, learning formats.

D. A.Tsenov Academy of Economics has extensive experience with
students from all over the world. Attending the Bulgarian courses guarantees
successful mastering of the literary forms of the Bulgarian language and the
assimilation of the main features of modern language. The Bulgarian language
courses for foreigners are designed for all levels in line with the Common
European Language Framework — A1-A2; B1-B2; C1-C2. The methodology of
training has been proven many times over the years in all Bulgarian courses for
foreign students. International students are not limited to completing one level
only, they can choose to continue their training in Bulgarian in higher levels as
well. The language instructors at the Department of Foreign Language Teaching
are native speakers of the language, use the most up-to-date teaching materials
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and resources so that the international students at the Academy can enjoy their
courses in the pleasant and comfortable environment of our language laboratories.

Teaching Bulgarian as a foreign language in English to international
and Erasmus+ students at D.A.Tsenov Academy of Economics — Svishtov

The Bulgarian language courses for foreigners that are offered at the
Academy help people, who have chosen to live in Bulgaria for a shorter or a longer
period of time or are part of the Erasmus+ programs, get to know better the
Bulgarian way of life, customs and mentality. Although most people in the big
cities speak English and other foreign languages, the ability to speak Bulgarian
will not only show respect for our country, but it will be of use in many everyday
situations in Bulgaria.

Main characteristics of Bulgarian language training for foreigners at
the Academy:

» The Academy provides specialized language training in Bulgarian
which allows successful students to continue their education in bachelor's or
master's degree programs at our university.

» The language instructors at the Department of Foreign Language
Teaching offers a special opportunity for short-term intensive training in the
Bulgarian language.

» The training is conducted according to an approved curriculum for a
period of one semester of the academic year or two academic terms / semesters
and includes teaching Bulgarian to foreign students in English.

» Bulgarian language courses for foreigners at the Academy of
Economics are offered in flexible learning formats — individual classes, classes in
small groups, Bulgarian for specific purposes classes.

» Training can be conducted face-to-face and online.

» Language instructors certify knowledge and determine the level of
proficiency in Bulgarian as a foreign language and those who successfully pass
the exam acquire the right to continue their training at the Academy of Economics.

» The exam for determining the level of proficiency in Bulgarian can be
conducted face-to-face or online.

Benefits from joining the Bulgarian for foreigners courses at the
Academy:

» Focusing on speaking skills in Bulgarian.

» Communication in Bulgarian from the very first class, even with
beginners.

» Interesting and practice-oriented language instruction guaranteeing fast
results.
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» Fun while learning Bulgarian for foreigners — leading to increased
motivation.

» Flexible learning formats — individual classes or classes in small groups
of up to 10 participants.

When organizing the learning process in the Bulgarian language courses
for foreigners and choosing successful teaching strategies, Bulgarian language
teachers are mainly guided by the stages of second language acquisition. Students
learning a second language go through five predictable stages: Preproduction,
Early Production, Speech Emergence, Intermediate Fluency, and Advanced
Fluency (Krashen & Terrell, 1983). How quickly the students make progress

through the stages depends on many factors, including level of formal education,
family background, and length of time spent in the country.

Stage Characteristics Approxim Teacher Prompts
The student: ate Time
Frame
Preproduction e has minimal 0- 6 Show me ...
comprehension. months Circle the ...
e does not verbalize. Where is ... ?
e nods "Yes" and "No." Who has ... ?
e draws and points.
Early e has limited comprehension ~ 6 months  Yes/no questions
Production e produces one- or two-word - Either/or questions
responses. 1 year Who ... ?
e uses key words and familiar What ... ?
phrases. How many ... ?
e uses present-tense verbs.
Speech e has good comprehension. 1-3 years Why...?
Emergence e can produce simple How ... ?
sentences. Explain ...
e makes grammar and Questions requiring phrase
pronunciation errors. or short-sentence answers
e frequently misunderstands
jokes.
Intermediate e has excellent 3-5years What would happen if ... ?
Fluency comprehension. Why do you think ... ?
e makes few grammatical Questions requiring more
errors. than a sentence response
Advanced ¢ has a near-native level of 5-7 years Decide if ...
Fluency speech. Retell ...

Fig.1. Teacher prompts for each stage of Second Language Acquisition.
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Our Bulgarian for Foreigners courses aim to help students gain basic
grammar knowledge in modern Bulgarian as well as to assure the use of
vocabulary in everyday social, family, professional and academic environments.
Each lesson consists of multiple dialogues, adapted newspaper articles and other
relevant sources, grammar exercises, writing, reading, comprehension and
detailed vocabulary at the end of each topic. Forming a group requires at least
three students with the same preferences for time and schedule. The training lasts
for 14 weeks. The contact language is English. Classes are 2 times a week, each
consisting of 2 lessons = 90 minutes (1 hour of training is 45 minutes).

Program of the Bulgarian courses for foreigners at D.A.Tsenov
Academy of Economics

Objectives of the program.:

» building communicative language competence;

» acquiring knowledge of the grammatical structure of the language given
in a specific thematic context;

» formation of a solid vocabulary that ensures free communication in
various life situations;

» Dbuilding behavioral strategies for communication;

» Dbuilding tolerance towards cultural diversity;

» acquiring knowledge about the lifestyle, culture, behavioral patterns
and value system of the Bulgarians.

The structure of the program enables teachers to easily and quickly navigate
the learning content and the expected results in the different language levels in the
four components — speaking, listening, reading and writing. The program specifies
the expected results in each of the levels - A1, A2, B1, B2. The emphasis in each
of the levels is on speaking, as most language activities are addressed to this skill.
This is dictated by the language needs of the learners. The program also provides
an opportunity to objectively assess the results achieved according to the
European language framework taking into consideration the specifics of the
Bulgarian language. The programs for the respective levels A1-A2, B1-B2 of the
common European language framework are presented in tabular form. (Table 1
and Table 2)

Bulgarian Level 1
Course description: Level 1 is for complete beginners or those who have

had only very little contact with the language. The course runs over fourteen-week
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terms and each session is ninety minutes long. The course includes all four skills:
reading, writing, speaking and listening. The aim of the course is to enable
students to function in simple everyday situations and get by in Bulgarian. This
includes knowledge of basic vocabulary, grammar, morphology, syntax, and
phonetics.

Topics: Getting acquainted; in the hotel and home; in the restaurant;
telephone conversation; books and newspapers; shopping.

Skills: Understanding of sentences and frequently-used expressions in
simple and familiar everyday situations. Communicating in simple routine and
familiar situations giving and asking information about: Background, time,
directions, costs, phone numbers etc. Expressing likes and dislikes. Keeping up
very simple short conversations. Understanding simple public announcements,
notices and signs. Understanding simple written messages.

Grammar: Gender, plurals, nouns, adjectives, prepositions and conjunct-
tions, numerals, personal pronouns and possessive pronouns, adverbs, verb
conjugations, imperatives, present tense, past tense, future tense, present perfect
and past perfect tense, reflexive verbs, verbal aspect.

Bulgarian for foreigners Al1- A2

The aim of the preparatory language course is to help foreign students
acquire basic language skills - listening, reading, speaking, writing. The Bulgarian
language course is based on an approach that follows the progression of
communicative competence in contemporary Bulgarian, offers a coherent and
logically sound grammatical progression of different language categories,
includes typical communicative situations that reflect modern realities in
communicating in Bulgarian. Each lesson consists of many dialogues, adapted
articles from newspapers and other relevant sources, grammar exercises, eXercises
in writing, reading, listening comprehension. English is used as an intermediary
language. The language course meets the requirements of Levels of competence
Al and A2 according to the Common European Framework. After finishing A1l-
A2 level, the Department of Foreign Language Teaching at D.A.Tsenov Academy
of Economics conducts a final exam for each student. When they pass it, the
Academy provides them with a certificate in Bulgarian language of the level that
the student has acquired. Foreign students are required to speak English at least at
pre-intermediate level in order to start the Bulgarian language course.
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Table 1. Bulgarian language course for foreign students, level 1 / A1-A2/.

EXPECTED RESULTS
Expected results for Topics and expected results Grammar
curriculum level competencies Communication skills
LISTENING Greetings. Making introductions. Bulgarian alphabet

Learners can:

-understand short, simple
conversations on familiar topics
such as family, food, weather;
-make guesses about unfamiliar
words by examining the
immediate and wider context of
familiar vocabulary;
-understand when spoken to
slowly and clearly and repeated
when necessary;

-understand within the scope of
the material taken.
SPEAKING

Learners can:

-ask and answer specific
questions on familiar topics;
-have a short conversation with
the teacher and other students
on familiar topics - about
themselves, their family, food;
-use basic communication
functions such as request,
refusal, prohibition;

-apply successful strategies to
deal with communication
problems.

READING

Learners can:

-read aloud familiar and
unfamiliar words, short
sentences and short texts;
-read messages, announcements,
signs, posters;

-understand the general
meaning of short texts on
familiar topics and familiar
vocabulary.

WRITING

Learners can:

-fill in their name, nationality,
address and other personal
details;

-write short sentences and short
texts on familiar topics with the
use of familiar vocabulary;
-express themselves with a
limited vocabulary and
elementary language structures;

Learners can:
-greet and say goodbye;
-introduce themselves and other people;

-ask and answer questions about nationality.

Food

Learners can:

-recognize different Bulgarian foods and
dishes;

-express their preferences for certain foods;
-express availability of food products and
items with "there is" and "there isn’t";
-answer general questions positively and
negatively;

-count from 1 to 10.

Eating and dining establishments
Learners can:

-order food and drinks in a café/ restaurant;
-ask about prices;

-ask for and pay the bill;

-ask to sit at a table with strangers;

-count from 10 to 100;

-recognize money.

In the supermarket. In the marketplace.
Learners can:

-name the food products;

-buy different quantity of them;

-name the fruits and vegetables;

-count from 100 to 1000.

The city and the countryside

Learners can:

-recognize various sites and public
buildings;

-give and ask for instructions on how to get
to a certain place;

-specify and ask for an address;

-count more than 1000.

Family

Learners can:

-ask and talk about their family members;
-ask and answer personal questions (marital
status, family relationships, age).

Time

Learners can:

-talk about the weather;

-name the days of the week, months and
seasons;

Personal pronouns

Present tense of the verb
"to be"

General questions with the
verb “to be"

Question words: what,
where, how

Present tense (A-
conjugation)

Gender and singular of
nouns

The demonstrative
pronoun "this"

The prepositions "with",
"without"

Present tense (E-
conjugation)
Plural of nouns

Present tense (A and E
conjugation)

Count form for the plural
of nouns

Prepositions of place
Definite article for singular
and plural nouns

Present tense (I-
conjugation)

Short forms of the
possessive pronouns

The preposition “of” for
age and possession

Gender and number of
adjectives

Agreement of adjectives
and

nouns by gender and
number

Ordinal numbers — gender
and number

Prepositions of time a
Prepositions of time and
seasons

118




-make brief descriptions on
familiar topics.

-ask for the time and answer the question
"What time is it?".

Home

Learners can:

-name the rooms;

-name the furniture in them;
-describe where the furniture is;
-make comparisons.

Clothes and colours

Learners can:

-name the clothes and colours;

-describe what clothes they wear in different
seasons;

-what clothes they wear in their country.

Transport and travel

Learners can:

-use different transport;

-understand bus/train schedules;

-request information about departure/arrival
time;

-buy tickets.

Everyday activities

Learners can:

-talk about everyday activities using time
markers;

-describe and ask questions about everyday
activities.

Conversations on the phone
Learners can:

-have a phone conversation;
-arrange a meeting;

-send and accept invitations;
-express misunderstanding.

On a visit. Description of people.
Learners can:

- talk about their future plans;

- describe people;

-ask and answer questions related to
describing people.

Comparative and
Superlative Degree of
Adjectives

Prepositions of movement

Word order of
interrogative sentences

Adverbs of frequency
Comparative and
superlative degree of

adverbs

Reflexive verbs

STUDY CONTENT

Vocabulary Cultural information Context and activities
Al - A2 Al - A2 Al - A2
Greetings
Nationalities Learners should acquire
Countries Greeting rules the language:
Polite form » in a creative
Nonverbal Yes/No atmosphere;
Food and drinks Bulgarian food - traditional Bulgarian dishes | » through various
The verbs ‘love’, ‘want’, ‘have’ interactive communication
“What is this?” activities

The numbers from 1 to 10
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(especially role-playing
games) tailored to the
level, needs and their
interests;

How much does it cost?

The verbs eat, drink, have
breakfast, have lunch, have
dinner

Words and phrases - free,
occupied, welcome, of course,

sorry

Eating habits in Bulgaria
Types of restaurants and eateries

» through tasks that
stimulate logical thinking
and independent decision-
making;

Levs and stotinki
Numbers from 1 to 100

» by working
independently, in pairs or
in groups;

Food

The verbs ‘buy’, ‘go’, ‘shop’
Fruits and vegetables
Kilograms and grams

The numbers from 100 to 1000

How Bulgarians go shopping

> Dby constantly revising
the material and practicing
new skills in familiar and
unfamiliar situations.

Public buildings

Where is...?

Directions

The prepositions for, to, in,
before, behind, near, far from,
against, between

The verb ‘live’

Numbers over 1000

How to behave in public places

Learners should be given
the opportunity to:

» use appropriate
textbooks and language
materials (especially
different types of graphic
aids - tables, graphs,
pictures), according to
their level and needs;

Family members

Who is this?

The verbs ‘have’, ‘work’,
‘study’

Adjectives of description

Family relations and the role of the family in
Bulgarian culture

» expand their learning
strategies (memorization
techniques, reproduction,
systematization of
knowledge);

Time

Seasons, months, days of the
week

Vocabulary describing weather

Bulgarians' attitude to time

» use language for real
communication, applying
compensatory tactics to
deal with communication
problems;

Rooms; Furniture

The Bulgarian house

» compare and discover
similarities and differences
between their own culture
and Bulgarian culture.

Bulgarian for foreigners B1- B2

This level is for learners who:

» have completed A2 level,

» don’t need another language to communicate with local people;

» have a good foundation of spoken and written Bulgarian;

» need extra practice in Bulgarian.

In B1 - B2 level of “Bulgarian for foreigners” courses, learners’ previous
knowledge is used to achieve more complicated language tasks such as debates,
projects, discussions on current affairs, Bulgarian literature, writing styles,
presentations, etc. Whenever a language error is present, language instructors
prepare an input session on that grammar or vocabulary topic. There is a clear
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focus on speaking and pronunciation in the classroom and the role of the teacher
is to be the facilitator. The students are expected to contribute to the classes with
their own knowledge and analysis of language as well as doing individual work

at home. Only Bulgarian is spoken during these lessons.

Table 2. Bulgarian language course for foreign students, level 2 /B1-B2/.

Learners can:
-understand the
essentials of familiar
topics;

-understand basic
information from radio
and television broadcasts
on familiar or current
topics, as well as
questions of a personal
and professional nature;
- understand standard
language.

SPEAKING
Learners can:

- participate in
conversations on familiar
topics without prior
preparation;
-describe their
experiences, feelings,
goals, plans;

- briefly express and
argue their opinion;

- briefly present their
idea or project;

- pronounce words
clearly and can be
understood easily.

READING

Learners can:

- read and understand
texts containing
frequently used everyday
and professional
vocabulary;

- read and understand
descriptions of events,
feelings, desires in
personal correspondence;

EXPECTED RESULTS
Expected results for Topics and expected results Grammar
curriculum level Communication skills
competencies
B1-B2 B1-B2 B1-B2
LISTENING Present tense of verbs of

Introducing Bulgaria

Learners can:

- briefly tell about Bulgaria;

- describe their own country;

- compare the two sides;

- ask and answer questions related to the location,

population and geographical features of the countries.

National heroes of Bulgaria - Hristo Botev

and Vasil Levski

Learners can:

- briefly tell about the lives of Botev and Levski;

- describe the lives of their country’s national heroes;
- ask and answer questions related to this topic;

- express a personal attitude.

Holidays in Bulgaria - spring and winter holidays
Learners can:

- briefly tell about the Bulgarian holidays -
Christmas, New Year, Easter, Baba Marta...

- tell about their holidays and compare different
traditions

- ask and answer questions on the subject.

Communications

Learners can:

-describe the different ways of communication they
use;

- compare the ways of communication in Bulgaria
and their country;

- ask and answer questions related to the topic;

- express preferences related to types of
communications;

- give and reason an opinion.

Household problems at home

Learners can:

- describe problems at home;

- explain and seek help to solve problems;

- ask and answer questions related to this type of
problem

the three conjugations
(revision)

Aspect of the verb
(revision)

Verbal Nouns

Possessive pronouns -
full forms

The article with the full
forms of possessive
pronouns

Complex sentences
Linking words

Short dative forms of
personal pronouns
Word order when using
short accusative and
dative forms of personal
pronouns

Passive voice in
Bulgarian
Past indefinite tense

Past Indefinite and Past
Aorist - a comparison of
the two tenses

Past imperfect tense

Direct and indirect
speech

Subjunctive mood

B2

Types of adverbs
(summary)

Conjunctions and linkers
(summary)
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- read texts on unfamiliar
topics and vocabulary
and can find keywords
and the most important
details.

WRITING

Learners can:

- compose simple texts
on familiar topics or
topics of interest;

-write emails, letters,
notes, send messages on
the phone.

Bulgarian towns and cities

Learners can:

- tell about the most famous Bulgarian cities;
- tell about interesting cities in their country;
- compare cities;

- express preferences and argue opinions;

- ask and answer questions on the subject.

Travel and adventure

Learners can:

- tell about a trip using past tenses;

- ask and answer travel-related questions;

- describe and compare their own trips and those of
their friends;

- express and argue preferences regarding places,
transport.

Memories

Learners can:

- tell about repeated past actions;

- ask and answer questions related to past habits;
- describe their childhood and school years.

Sports and health

Learners can:

- talk about sports and health;

- ask and answer questions related to this topic;

- transform direct into indirect speech and vice versa.

Feelings. Advice

Learners can:

- describe and compare their feelings and the feelings
of others;

- ask and answer questions related to feelings and
emotional state;

- give and ask for advice.

Bulgaria's nature

Learners can:

- tell about the nature of Bulgaria and their country;
- compare and justify their preferences;

- ask and comprehensively answer questions related
to the topic;

- participate in nature-related discussions.

Food, cooking and health

Learners can:

- talk about traditional Bulgarian cuisine;

- compare and describe in detail the Bulgarian food
and the food in their country, as well as the ways of
preparing food;

- offer different food recipes;

- ask and answer questions on the subject.

UNESCO Heritage Sites in Bulgaria
Learners can:
-describe the UNESCO sites in Bulgaria

People
Learners can:

Types of complex
sentences

The Complex Imperative

Types of prepositions
(summary)

The Bulgarian present
tense - used to express
historical events

Reflexive verbs

Past Indefinite
Tense/Present Perfect
Tense (revision)

Past Perfect Tense

Past Simple Tense
(Aorist) and Past Perfect
Tense

Future in the Past Tense
Conditional structures
related to present, past

and future

Word formation of verbs
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- describe different types of people — their personality
and appearance;

- talk about the people they communicate with and
the relationships with them,;

- ask and answer questions on the topic;

- participate in discussions related to the topic.

Work and education. Searching and finding a job.
Learners can:

- talk about their education and professional
experience;

- talk about relationships with their colleagues;

- describe and compare different jobs;

- describe the ideal job for them and their
expectations from it.

The press and TV

Learners can:

- talk about different types of information - political,
economic and cultural events that happened at
different times;

- describe, compare and give an opinion on current
events;

- express preference or disagreement.

Friendly conversations

Learners can:

- have conversations with friends on various topics;
- talk about their relationships with friends;

- describe and compare their different friends;

- talk about events planned in the past, but not
realized.

Holiday and entertainment

Learners can:

- talk about realized and unrealized holidays and
entertainment;

- talk about their dream vacation and the conditions
under which it can be realized;

- ask and answer questions using conditional
structures.

Dreams and reality

Learners can:

- talk about their dreams and the conditions for
realizing them, as well as the dreams of their relatives
and friends;

- they talk about their unfulfilled dreams in the past
and the reasons for this;

- ask and answer questions related to reality and how
they would change it if they could.

History of Bulgaria

Learners can:

- talk about the most important moments in Bulgarian
history;

- talk about the history of their country;

- describe and compare historical events.
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Specific assessment methods

It is very important to create an atmosphere for building a positive attitude
of learners towards the language, as well as a strong motivation for learning and
using it as a way of socio-cultural integration. Any progress, however small it is,
should be noted and encouraged by the language instructor. For some of the
students, learning the Bulgarian language is a difficult process. Therefore, the role
of the teacher is crucial - learners should be supported and encouraged throughout
the course; achievements should be constantly noted; feedback should be sought
at all times so as to improve learners’ focus and results and create a healthy
communication flow. Assessment methods and forms should create positive
experiences for learners, stimulate them to achieve better results, make them feel
more confident and relaxed when using the language. Assessment methods and
forms should enable learners to demonstrate their strengths, to believe that they
can cope with language and cultural challenges. Assessment can be formal or
informal. Formal assessment is carried out in the form of tests that determine the
level of the learners. The tests are tailored to the learning material that is taught
and the program. Informal assessment is what teachers use every day to evaluate
the progress and comprehension skills of their students. This includes working in
class, completing individual tasks, participating in group tasks, working in pairs.
Informal assessment is based on the learner's attitude towards the overall learning
process, practising the language with native speakers and learners' desire for
socio-cultural integration.

Bulgarian language training follows the communicative approach and
includes many different activities. Language learning is integrated with socioc-
ultural information. The goal is to build and expand communication skills and
strategies, which are different for different levels, as well as obtaining sufficient
knowledge about Bulgarian culture. Learning activities should come as close as
possible to real life models and situations so that learners can see the practical
benefit of learning and feel prepared for real communication. The topics are
expanded gradually and spirally, with an opportunity for consolidation. Reading
and listening texts are entertaining, interesting and close to real speech. They have
cognitive value corresponding to the interests and needs of the learners. Grammar
is introduced in a specific context. The learning material 1s graded by difficulty
and depending on the group's capabilities; the teacher decides what part of the
lesson to teach. Mastering the taught material is most successfully achieved
through various interactive activities. Teaching follows the principle of integrated
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development of speaking, listening, reading and writing, with emphasis on
speaking, especially at A1 and A2 levels.

Main problems that Bulgarian language teachers face during the
learning process in the Bulgarian courses for foreigners:

e Foreign students are not only from different nationalities, but also from
different religions - Christianity, Buddhism, Taoism, Muslim, Catholicism,
Protestantism, etc.;

e [earners are fluent in at least two languages (mother tongue and
English). Some of the students speak 3 or more languages;

e Jack of motivation of the students;

e lack of time for preparation, which is related to their study schedule;

e the large number of students in a group;

¢ the duration of the classes attended (usually between 4-6 hours);

e choosing appropriate textbooks and study materials.

The ways that Bulgarian language teachers from the Department of
Foreign Language Teaching most often use to overcome difficulties in the
learning process of foreign students are:

e more communicative exercises;

e more practice;

e use of visual materials.

Better results can be achieved by improving the quality of work and turning
information into knowledge.

The aim of teaching Bulgarian as a foreign language in English to
international students at the Academy of Economics is, with the aid of modern
information technologies and various teaching techniques, to help the inter-
national students discover the differences between the Latin and Cyrillic charac-
ters and get familiar with the qualities and opportunities provided by the Bulgarian
alphabet; to initialize the process of proper articulation of Bulgarian sounds and
inscription of Cyrillic letters; and to train learners to understand Bulgarian texts
and make conversations in Bulgarian. Mastering Bulgarian means accumulating
grammar knowledge and useful expressions, as well as the ability to speak freely
and confidently in personal or professional situations. The main goal is not only
the achievement of better communicative ability and competence of Bulgarian
language learners, but also a concern for the achievement of practically oriented
communication, bearing in mind the need of foreign students to adapt to the new
language area in their future studies. All things considered, it can be stated that
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whatever the ways, the methods, the educational tools that are chosen, whatever
roles teachers play, all of them are keys to the same door - the door of knowledge.
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CHBPEMEHHU U3MEPEHUS HA ICUXOJOTAYECKATA
TPEBOYKHOCT ITPU U3YUYABAHE HA YYK]I E3UK
B OHJIAWH CPEJIA, TPUUWHU 3A TIOSABATA ¥ CPE]I
OBYUYABAIIMTE CE M EGEKTUBHUA METO/IA
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Ivanka Borisova

CONTEMPORARY DIMENSIONS OF PSYCHOLOGICAL
ANXIETY IN ONLINE FOREIGN LANGUAGE LEARNING,
REASONS FOR ITS APPEARANCE AMONG LEARNERS
AND EFFECTIVE METHODS TO REDUCE IT

Sen. Lect. Ivanka Borisova
Dimitar A. Tsenov Academy of Economics, Svishtov

Abstract: In the age of the Internet, new ideas and methods of learning put
an additional psychological burden on learners (students, school pupils, etc.), and
anxiety is one of the most significant factors affecting students in higher
education. Taking students who attend an online college English course as a
research object, this paper analyzes, through the method of investigation and data
analysis, the general situation and professional skills of students studying in a
network environment and their psychological anxiety. Several methods for
reducing anxiety are presented and according to the causal analysis, the most
effective ways are summarized by adding data from another survey. It is indicated
that teachers can support the mode of group learning and peer collaboration,
increase the time and variety of tests and also the richness of extracurricular
activities, improve the quality of teaching methods, and the quality of students'
online learning respectively to reduce the anxiety of the latter in the process of
learning foreign languages in an online learning environment.

Key words: online course, anxiety, foreign language learning, psychology,
data mining, effective ways
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BnBeaenue

B ceBpemuero HU UGOPMAITMOHHWTE TEXHOJIOTHMH Ca MPOHUKHAJA BHB
BCUYKH c(pepH Ha )KUBOTA, BKIIFOUMUTEITHO U B 00pa30BaHNEeTO. AKO MpeIn OHJIAiH
OOy4eHHETO € CIyKeJIo TJIABHO KaTO TIOJIE3HO MONBIHEHUE KbM OQIIaifH
KypcoBeTe win kato ¢opma Ha cMeceHo oOyudenue (blended teaching), To cien
BHE3aMHOTO N30yxBaHe Ha KoBu maHaemMusITa ChIIOTO 3aI104YBa J1a 3aeMa BCe I10-
TOJISIMO MSICTO ,,Ha oOpa3oBarenHaTa cieHa’. [Ipe3 To3u npoabKUTEICH MTePrOT
Ha TIPOBEXK/IaHE HA OHJIAiH OOy4YeHHE B HAI[MOHAJICH Malad, OHJIAWH mpernojaa-
BAaHETO JIOMPUHACS HE CaMO 3a Ha MPHB MOTJIe]] HECPAaBHUMH YI00CTBA U TIPEIUM-
CTBa, HO M TOpPaXKJa OMpEAeNiCHN MPOMEHU B MCUXOJIOTHITA Ha ydeHuiute. B
YaCTHOCT YYXJO0€3MKOBOTO OOyYeHHE C€ XapaKTepu3upa ChC CHEIUPUIHOCT,
KOSTO M3HMCKBAa BHCOKO HMBO HAa MHTEPAKIUS MEXAY YYHTEII W O00ydyaeMHTE,
KaKTO U MEXIy camMuTe o0ydaemMu. MIMeHHO 10 Ta3u Mpu4rHa, MOpaan JIUICATa
Ha ChPJICYHO, HETIOCPEJACTBEHO U €(PEKTUBHO B3aUMO/ICHCTBUE B IEHCTBUTEITHOTO
oOlryBaHe, MHOTO YUYEHUIIM M CTYJEHTH TOJydaBaT IOMBIHUTEIHA TICUXOJIOTH-
YecKka TEXKECT, KOATO OM MPUYMHUIIA TCUXOJIOTHYECKAa TPEBOKHOCT 3a JBJITO
BpEME.

TpeBoxHOCT

ABCTpUHCKUSAT IICUXOJIOT U NicuxoaHanuTuk 3urmyna ®poiin (1936) onpe-
JieJ1sl TPEBOKHOCTTA KAaTO BUJ CJI0KHO EMOIIMOHAITHO MTPEAKUBSIBAHE, OMKCBALIO CE
C HampekeHue, 0e3MOKONCTBO, B KOETO C€ ChIbp)Ka M3BECTHO MpEIyCellaHe 3a
omacHa cutyanus. OT TJielHa TOYKA Ha TICUXOJIOTHSATA, 0€3MOKOMCTBOTO € BU/I
CTpECOBa peakiiisi Ha YOBEHIKOTO TsJI0. YMepeHaTa TPEBOXKHOCT € ,,JICUXO0JI0-
rU4YecKka MMyHH3aLUs‘, HO IBJITOCPOYHATA TPEBOKHOCT BOJU A0 pa3pa3HUTEN-
HOCT, MOCTOSIHEH CTpax, MEeCUMHU3bM U Jenpecus u Apyru noaooHu. Cropen
KJIIMHUYHATA MEIUIIMHA TTPEKOMEPHATa TPEBOKHOCT 00yCIIaBs peuila OaCHOCTH
3a TSJI0TO, ICUXUKATa U MOBEICHUETO HAa MHAWBUAA. KoraTo Ts510TO € B Ipobi-
KUTEITHO ChbCTOSTHUE HA TPEBOKHOCT, TOBA BOJIU JI0 TAHUK aTaKH, IOBUIIIABAHE HA
KpPBbBHOTO HAJIATaHe, 3aMastHOCT, 3aMbBIJICHO 3pEHue, IIyM B YIIUTE U T.H.
TpeBoKHOCTTA € BUJ MCUXUUYECKO CHCTOSHHUE, KOSITO MOXE Jla HaHece rojsimMa
Bp€Jla Ha YOBEIIKOTO TsUIO U J1a MPUYUHU MTPOMEHU B MOBEACHUETO HA Xopara.
JIBArocpouHaTa TPEBOXKHOCT HU Kapa Jla TyOUM YBEPEHOCT U Jla HE MOXEM JIa Ce
M3MIpaBsAMe IMpeJ HEYCIEXU U HAaTUCK. TPEeBOKHOCTTA 3a MMbPBH BT CE CMSTA 32
npobaem mpe3 40-te ronquHu Ha 20-TU BEK U € €MOIMOHAIHO OTPaKEHUE Ha
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CEpUO3HOTO BJOLIABAaHE HA IEHHOCTUTE OTHOCHO BBH3IPHUEMAHETO HAa PEATTHOCTTA
Wi mpencrosimero. Ts mpencraBisiBa CIOKHOTO €MOLMOHAIHO ChCTOSHHUE Ha
HAIpPE)KEHUE U IPYTU HETIPUSATHU YyBCTBA, IPUUUHEHH OT MPEICTOSIIA OMTaCHOCT
i 3arutaxa. [Ipe3 50 - e u 60 -Te roAMHM HAa MHHAIUS BEK 3all04BaT Ja ce
MOSIBSIBAT IMBPBUTE U3CICABAHMUS BBPXY Bpb3KaTa MEXIY TPEBOXKHOCTTA H
pesyatature ot ydeHeTo (CmmiOwsprep, 1966). Cwumure ce yBeaudaBar
nocteneHHo npe3 70-te roaunau Ha 20 Bek.

YyK10e3UKOBATA TPEBOKHOCT

IIpe3 1986 r. amepuKaHCKUAT MCUXOJOT XOPBHUIL 3a IbPBU I'bT MpEAJIara
MOHATHETO ,,TPEBOKHOCT B KJIACHATa cTas Mo uyxj e3uk'. Tol BsipBa, ue Oe3mo-
KOMCTBOTO B KJIacHAaTa CTasl MO 4YyXJ €3UK € ,,0TACJICH KOMIUIEKC OT CaMOBB3-
MPUATHS, BIPBAHUS, YyBCTBA U MTOBEICHUE, CBbP3aHU C U3yYaBAHETO HA €3UIIU B
KJIaC, IPOU3THUYAIM OT YHUKAJIHOCTTa Ha Mpolieca HAa M3y4YaBaHE Ha €3ULU‘.
[Ipeanonara ce, ye TOBa € MOBCEMECTEH €MOLMOHANEH (PaKTOp, KOMTO Bb3Mpe-
MATCTBA HampeIbka B yCBOsiBaHeTO Ha Matepuana. (Arnold and Brown, 1999).
Jloknansa, 4e Y4YEHUIIMTE C TPEBOXKHOCT MPH YUYEHE Ha YYXKJ €3MK H3MUBAT
HEraTHBHU €MOITMU B Cpeja Ha MperojaBaHe Ha Yyl €3UK, 0COOEHO B TIpolieca
Ha MPAKTUKYBaHE HA aHTJUUCKU €3uK. ChIIUTE YECTO MOKA3BAT CUMIITOMH KaTO
JMTICa HA TOBOPEHE, CUITHO HaNpeKeHue, 0e3MOKONCTBO, CTPAaX U YCKOPSBaHE HA
myJica, U3MOTsIBaHEe U T.H. be3crnopHo e3ukoBaTa TPEBOKHOCT € IIEHTpaJieH (ak-
TOp, KOUTO BIIMSIC€ BHPXY CMOCOOHOCTUTE HAa W3Yy4aBalllUTE YYXKIU €3ULU BbHB
Bcuuku obsactu (Apraman u AOy-Pabus, 2002). Ilopaau Ta3u npudnHa TPEBOXK-
HOCTTa C€ € MPEeBbpPHAJA B €IUH OT (DOKYCUTE B U3CIEABAHUATA 32 YCBOSIBAHE HA
BTOPH UYXK] €3UK.

Xopaull (1986) pasmens TpeBOKHOCTTA B KJIacHATa CTas IO aHTIUHCKH
€3HK Ha TPU U3MEPEHUS CIIOPE]] HEMHOTO MPEACTaBsIHE: KOMYHHUKATUBHA TPEBOXK-
HOCT, TPEBOKHOCT OT OTPHUIIATEIHA OLIEHKA U TPEBOKHOCT Ipu TecT. KomyHnuka-
TUBHATA TPEBOKHOCT C€ OTHACS J0 CTENEHTa Ha CTpaxX MUiu 0€3MOKOMCTBO OTHOC-
HO peajiHa WJIM OYaKBaHAa KOMYHHUKAIUs C ApyruTe. TUMUYHUAT MOBEACHUYECKU
MOJIEJT Ha KOMYHUKaIMOHHATa (poOus € n30ArsaHe Ha KOMYHHUKAIIUS WA OTTET-
nsiHe. Ilpu Te3u, KOUTo ce CTpaxyBaT OT KOMYHHUKALMs, ce HabJt01aBa HEOX0Ta
Jla ce HaMeCBaT B pPa3roBOpa Ha JIPYTH Xopa U Jia MPecieBaT COLMAIHO B3aUMO-
nerictue. CTpaxbT OT HEraTUBHA OLIEHKA CE OTHACS JI0 YYBCTBOTO HA CTpax OT
OIleHKaTa Ha Apyrute. TecroBata TPEBOXKHOCT CE€ OTHACS O CKIOHHOCTTa Ha
YUYEHHIIUTE Ja TJIEeJaT ChC CTpaX Ha HEJOCTaThYHU pE3yiTaTH B Mpoleca Ha
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uscnensane (Opeiizsp, 1981). C apyru qymu, CTyI€HTUTE CE€ NMPUTECHSABAT OT
m3nuta. CoraacHo Keabp u Xonaxan (1980) TpeBoKHOCTTA OT TECTa MOXKE J1a
ObJle MpUYMHEHA OT JINICaTa Ha €3WKOBH YMEHUS Ha YYCHHIIUTE WU OT Tpe-
KaJICHOTO UM MPUIIOMHSIHE Ha TEXHUS HeYyCIelleH onuT. MakuHutabp u ['apaHbp
(2010) knmacudunupat TpEBOKHOCTTA KaTO: TPEBOKHOCT, CBbP3aHa ¢ XapaKTepHU
YepTH, TPEBOKHOCT HA ChCTOSHUETO W TPEBOXKHOCT OT crenupuyHa CUTyalus
CIIOpE] Pa3IMYHUTE ciydyau. TpEeBOKHOCTTA HA XapaKTepa Ce OTHACS JI0 JBJITO-
CpOUYHATa TPEBOKHOCT, MPUCHINA HA XapakTepa Ha xopara (Sur, 1986). besno-
KOWCTBOTO, CBBP3aHO C YEPTUTE HA TUYHOCTTA, BH3HUKBA BbB BCUYKU CUTYAIIHH.
CrpIrecTByBa CHIJIHA BPh3Ka MEXKIY TPEBOKHOCTTA Ha CHCTOSHUETO U TPEBOXK-
HOCTTa OT JMYHOCTHUTE 4YepTH. TPEeBOKHOCTTa OT KOHKPETHA CUTYyallUsl € BH]L
O€3MOKOMCTBO, KOETO XOpaTa U3MUTBAT B KOHKPETHA CUTYAIIUsI 32 IBIBI EPUO]T
ot BpeMe. IIpuunHsSBa ce OT CIENHMAIIHO CHOWTHE WM KOHKPETHA CHUTYyaIlus
(MakunTaiisp u ['apaasp, 1994). [Tonsikora To3u BUJ €MOIUS MOXE /1a CE€ pa3-
TJIeKJa U KAaTo CHhCTOSIHHME Ha TPEBOXKHOCT B KOHKpeTHa cutyarus. Crenw-
(¢MuHaATA CUTYyallMOHHA TPEBOKHOCT € pa3jinyHa OT IMbPBUTE JBA BUJA TPEBOXK-
HOCT, KOETO MOJYepTaBa OTHOCUTEIIHO HE3aBUCUMA CUTYyaIlusl Ha CTUMYJIMpPAHE
Ha TPEeBOXKHOCTTA. HsiKoM yueHu chIo pa3fensT TPeBOKHOCTTA Ha YyJIeCHsBaIla
TPEBOXKHOCT U JiereHepaTHBHA TPEeBOKHOCT. [IbpBaTa MoTHBUpa 00ydyaemMuTe aa
MPEOA0JIIBAT TPYAHOCTUTE, CPEIIIAHU B MPOLIeca Ha YCBOSIBAHE HA €3MKa U 10 TO3U
Ha4YMH CHOCOOCTBA 3a MPEOJ0JIIBaHE Ha TPEBOKHOCTTA; BTOpara (opma Kapa
y4damure aa u3bsrat 6e3rmoKoiNCcTBOTO, KaTo U305TBaT CaMHUTE YYeOHUTE 3aa4u
(Criunobprsp u I'opeyy, 1983). Benpekn HamuyueTo Ha yleCHsIBaIa TPEBOXK-
HOCT, peIuIlla MPOy4YBaHUS JOKA3BaT, Y€ TPEBOKHOCTTA KATO IJI0 HSIMa CTH-
Myupail eQeKT Mpu yUeHETO Ha aHTJIMMCKY €3UK U MMa OTPHULIATe]IHA Kopealus
MEXK]Ty OE3MOKONCTBOTO M YUEHETO Ha UYyKJ €3UK, KOETO C€ MOJKPEeMNs KaTo Te3a
Y B TO3M JIOKJIa.

ITpe3 1991 r. Xopsui u SHr pemaktupar kuurara Foreign Language
Anxiety: From Theory and Research to Classic Influence, oTOens3Baiiku, 4e
U3CIIEJIBAHETO HA YYKI0E3MKOBATA TPEBOKHOCT € HABJISA3JI0O B OTHOCUTEITHO 3PsUT
nepuo. [IpoBexaar ce MHOTO M3CIEABAHUS U U3MEPBAHUS HA Uy JIOE€3UKOBATa
TPEBOXKHOCT OT Pa3JIMYHU TJIEIHU TOYKH, KaTO HAIpUMeEp HU3CIeBaHE HA Tpe-
BOXKHOCTTA MPH yUEHE HA YYXKJ] €3UK OT MEeTTe OCHOBHU YMCHHSI Ha UY>KJIHsI €3UK
M U3CIe[BaHe Ha KaTEeropuuTe Ha TPEBOXXHOCT IMPU ydeHE Ha YYyXJ €3UK B
osnokose (Hust u ap., 2019 r.). Cpen tsax FLCAS (Foreign Language Classroom
Anxiety Scale), chctaBen oT XOpBUIl U Jp., € CPaBHUTEIHO TNepQeKTHA
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CIIELIMAJIHA CKajla, KOATO € IIMPOKO u3noi3BaHa (oT moBede oT 80 roguHu) B
M3CJIEIBAHETO HA YyXKJA0€3MKOBAaTa TPEBOKHOCT.

IlcuxoJsioruyeckaTa TPeBOKHOCT Ha 0o0yuyaeMHuTe KbM OHJIAIH Kypca
MO YY:K/ €3UK

be3nokoiCTBOTO € TACHO CBBp3aHo ¢ okosHata cpeaa (I'apaubsp n Makus-
Taitbp, 1993: 284). C 6bp30TO pa3BuTHE Ha MHOOPMAIIMOHHUTE TEXHOJIOTUU U
HIMPOKOTO MPHIIOKEHNE Ha OHJIaliH KYpCOBETE, MpEXK0OBaTa MyJITUMEANIHA cpeia
3aroy4Ba 4YyBCTBUTEJIHO JIa CE€ pas3jinyaBa OT TPaJULMOHHATA Cpena 3a Mpenoja-
BaHE, KOSATO HEMHUHYEMO OKa3Ba BIIMSHUE BBHPXY E€MOIIMUTE Ha OOydaeMHTe.
TpeBoKHOCTTA PU yYEHE B UHTEPHET €€ pas3riiexkaa KaTo ,,TPEBOKHOCT OT OKOJI-
HaTa cpea‘ B mpoleca Ha 00padoTka Ha HH(GOpMaLus, MPUUYUHEHA OT Pa3InIHU
HECUTYPHHU U pa3MHUTH (pakTopu. Omie Moxke Ja ce Hapeue (PeHOMEH Ha TPEBOXK-
HOCT IpH crieln(UYHM YCIOBUS Ha OKOJHATA cpefa.

B epara na undopmaiusita OHIalH KypCchT 3all04Ba Ja c€ Hajara B Mpej-
CTaBHUTE Ha XOopaTa KaTo BaXkeH HauuH 3a yueHe (Xopsuil, 1995). Toit kaTo 1bIATO
BpeMe JOMUHUpPA TPAAUIMOHUS Ha4yMH Ha 0OydeHHEe KaTo OCHOBEH METOJ, OT-
Hayasio 0€3MOKONCTBOTO HA YYEHUIUTE MPU OHJIAH 00YUYEHHUETO HE € OUEBHUIHO
U XOpara He My OOpbIIaT mojaoOaBaiio BHUMaHue. B mannemMuyHara cutyanus
OHJIAITH KypCOBETE 3all0uBar Jia ce HajaraT KaTo €IMHCTBEHUS 00yUUTENeH HAaUlH
3a YUCHULIUTE U CTYJIEHTUTE, B PE3YITAT HAa KOETO MCUXOJIOTUYECKUTE IPOMEHH,
MPUYMHEHU OT OHJIallH cpejara, cTaBaT oueBUAHM. [lcuxosornueckoro Oe3mo-
KOMCTBO, MOPOJEHO OT NPOABIDKUTETHOTO OHJAaH oOydeHHe IpepacTBa B
npo0JjeM, KOMTO He Moke Jla Obae npenedpernat (Miyazoe u Anderson, 2011).

IIpuMepHO H3ciIeABaHE HA MCUXO0JOTHYECKATA TPEBOKHOCT NMPH
H3yYaBaHe HA YYK] €3UK B OHJIAIH cpea

Yuacmuuyu

B nacrosimus 1oki1aja ce mo3oBaBaMe Ha U3CIeIBaHE, TPOBEJECHO B YHUBEP-
cuteT B X mpoBuHIMSA Ha Kutail, kato 00E€KT Ha TOBa W3CJIEJBAHE Ca YETUPHU
kiaca. (Xue Wang u Wei Zhang, 2021). BB Bcsika napasienika uma 1o 40 yuyeHu-
1M, Ha BB3pAcT Mexay 19 u 22 roguHu, B OCHOBHHUSI CTaHJIApPTEH Bb3PACTOB
MAIa30H U HE MO-TOJIEMH WK mo-Maiaku. O0mo 72 MoMueTa U 88 MOMHUYETA;
eJHaTa rpyla BKJIOYBA €/IUH KJIac MO W3KYCTBa U €IUH KJac MO MPUPOJIHU HAYKU
OT TBPBOKYPCHHUIIM, a JApyraTa - €IMH KJac MO HU3KyCTBa M €IUH KJac IO
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MIPUPOJHU HAYKH OT BTOPOKYpcHHUIM. [Ipyn mbpBOTO MpoyyBaHe ca MpeMaxHaTu
23 HEeBaJIMJIHU BBIIPOCHUKA U ca MOJydyeHU 137 BaJMaHU TakuBa; BbB BTOPOTO
IIpoy4BaHe ca nojaydeHu 160 BanuIHHU BBIIPOCHUKA U ca OTKPUTHU 15 pasnuunu
Habopa OT MEPKH.

Anxema

[IpuBeneHu ca pe3yaTaTuTe OT ABe aHKeTH. [IbpBo, B3 ocHOBa Ha FLCAS
Ha Horwitz, e ch3mazeHa eqHaTa aHKeTa, KOSTO HHTErpUpa €IEMEHTH OT Mpero-
JABAaHETO Ha 4YYXKJ €3UMK M OHJIaH Kypca. llopaau BakHata pojsi, KOATO
TPEBOXKHOCTTA MIPH OHJIAWH 00y4EeHHE UTpae 3a KYJATUBUPAHETO U PA3BUTHETO HA
crnenuUUHU 9yX)JO0C3UKOBU YMEHUS Y YUYCHUIIUTE, CA BBBEICHH MET OCHOBHU
yMEHUSI B ICTalJIM, 32 Ja MOXe MMO-ICHO ¥ TOYHO Jia c€ UJICHTU(HULINPA TPEBOXK-
HOCTTA Ha YYCHMIIUTE 3a BCAKO YU4EOHO ChIABpPIKaHUE, KaTO: CIyIlIaHe, TOBOPEHE,
YeTeHe, MUCcaHe U peBexkJaHe. AHKeTaTa € MPOEKTUpaHa B CICIHUTE MET U3Me-
peHust: 0E3MOKONWCTBO OT OHJIANH yUeHe, TPEBOKHOCT OT 00IIyBaHE, TPEBOKHOCT
OT HW3IUT, TPEBOKHOCT OT OTPHUIIATEIIHA OLEHKA M TPEBOKHOCT OT OHJAWH
YMEHHUSI; OT Ipyra CTpaHa, TPEBOKHOCTTA MOXKE J1a CE aHAIM3UPa U 110 OTHOUIEHUE
Ha TeTTe CIIOMEHAaTH €3UKOBU yMeHwus. Mma o6mio 33 BwIpoca, ¢ MeT 10 AEBET
BBIIPOCA KbM BCSIKO M3MepeHue. [1eT ca oniuuTte 3a OTTOBOP KbM BCEKU BBIIPOC,
KaKTO CJIe/IBA: ,,HAITBJIHO CBIJIACEH, CBHIJIaCE€H, HECUTYPEH, HECHIJIACEH WJIU
Ha'bJIHO HEChIVIACEH'. Pe3ynraTture ca OT MeT TOYKHU 10 eaHa Touka. Crnopen
HHUBOTO Ha TPEBOXKHOCT C €/IHA TOYKA C€ OTYMTA HA-HUCKATa TPEBOXKHOCT, a C
MIeT TOYKU - Hail-Bucokara. CpeiHaTa TPEBOKHOCT € MHAUKATOP 32 U3MEPBAHE Ha
HHUBOTO Ha TPEBOKHOCT Ha BCEKH BhIIpoc. Cniopen XopBHil, 3 ce cunTa 3a rpaHula
MEXK]ly HUCKA U YMEpEeHa TPEBOXKHOCT, a TPH TOUKHU MPUHAIICKAT KbM HUCKATA
CTETEeH Ha TPEeBOXKHOCT. OOuuaT pesynrat ot 33 BbIpoca € Mexay 33 u 165
To4KU. KOJIKOTO MO-BUCOK € pe3yaTaThT, TOJKOBA MO-BUCOKA € TPEBOXKHOCTTA Ha
ydyeHuka. HangexaHocTTa M BaJIMJAHOCTTa Ha aHKETaTa ce€ TECTBAaT, 3a Jia Ce
MIPOBEPHU PAIIMOHATHOCTTA 1 (HaJIeKTHOCTTA U BayiiHOCTTa ca Haxa 0,75). pyra-
Ta aHKETa € CBbp3aHa C METTe CTPATETUH, 000OIIEHN Ype3 aHAJIN3 HAa TPUYUHHTE,
WHTEPBIO U MPAKTHKA Ha MpenojaaBaHe, IpeIy 1a MPoydr ONTHUMaIHUS HAObOp OT
e()EeKTUBHU HAYMHU 32 TPEBOXKHOCTTA HA YUCHMIIUTE MPU U3yd4aBaHE Ha UYXK]
e3uK B OHJalH cpefa. CTyAeHTUTE MOraT jJa u3depaT eHa WM MOBEYEe MEPKHU.
Cnen cpOupaHeTo Ha aHKeTaTa ciiefBa Ja 0baar GOpMHUpPaHU PA3TUYHU HAOOpHU
OT €()eKTUBHHU METOJIU U MOBTAPSIIUTE C€ KOMOUHAIUY Ja ObIAT EIMMUHUPAHHU.
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Hnmepsio

BBB BBIPOCHOTO M3CIIEIBAHE CE€ M3MOJ3Ba U METOJA HAa MOJYCTPYKTYpH-
paHoO MHTEPBIO MOJ (GopmaTa Ha OTBOPEHO MPEIOKEHHE, KOETO ce (poKycupa
BHPXY MPUUUHUTE 32 0€3MOKOMCTBOTO HAa YYEHUIIUTE MIPU OHJIAMH U3ydyaBaHE Ha
YyK]l €3UK U CbOTBETHUTE MEPKU 3a IpoTuBoAcicTBHE. IHTepBIOMpanuTe ca 80
yueHuin (20 ydeHuIM BbB BCekHM Kjac) U 30 yduTenw, KOWUTO MperojaBar
aHTJIMIICKY €3UK B JBa Kilaca. M yuurtenure, U yUYCHHUIIUTE ca U3JI0KWIA CBOU
COOCTBEHH WHJACH U TMPEJIOKEHUS OTHOCHO TNPUYMHUTE W pEIIeHUsITa Ha
0€3MOKONMCTBOTO Ha YUYCHMIIMTE NPU OHJIAWH OOydyeHHe MO 4yX[J e3uK. Besako
MHTEPBIO € C MPOJIBIKUTENHOCT 5-10 MUHYTH.

lIpoyeoypa

Crnep 3aBbplIBaHE Ha aHKETaTa € MPOBEJEH TECT B MAJIbK Mallao, 3a Ja ce
MPOBEPU HAYUYHOCTTA U PAIIMOHAIHOCTTA Ha BIIPOCHUKA. Pe3ynTaTuTe nokas3par,
Ye KaKTO HAJEKIHOCTTa, TaKa M BAJIMIHOCTTa Ha BBIPOCHUKA OTTOBApST Ha
M3UCKBaHUsTa (Bcuuku Haj 0,75). YuacTHUIIMTE ca MOMOJIEHU IbPBO J1a TPOYETaT
BHUMATEIIHO MHCTPYKLIUUTE U CJIE/ TOBA /1A MOIMTBJIHAT LIEJIHS BHIIPOCHUK CIIOPE]T
NEUCTBUTEIHATA CU CUTyalHsl. BbIIPOCHUKBT C€ MOMbJIBa B IPYNH € KJlaca KaTo
€MHUIIA U C€ U3MCKBA U OCHOBHA MH(OpMalus, KaTo kiac v noj. [lombaBanero
oTHeMa 0koJio 20-30 MuHYTH. 3a aHAJIN3 HA JJAHHUTE ca nu3Moia3Banu spss 20.0 u
Excel.

Pezynmamu

Pe3ynrature OT HUTUPAHOTO MPOYYBAHE IOKA3BaT, Y€ MOIBT U JAUCIUII-
JTUHATa He ca (pakTopuTe, BIMACIIM BbPXY HUBOTO Ha TPEBOXKHOCT IMPHU U3y4Ya-
BaHeTo Ha uyx1 e3uk (P > 0,05), koeTo € B ChOTBETCTBUE C U3CIIECIBAHETO Ha
Botes (2020) u Tsai (2018). [Topagu Ta3u npuyuHa, HACTOSIIMAT JTOKJAJ] HE
pasriexja pazinyusaTa MeXIy Mojia U JUCUUIUIMHATA B MpOIeca HA aHalu3, a
TPEBOKHOCTTA HAa YUYCHULIUTE MPU U3yYaBaHE HA UyXK] €3UK B OHJIAHH KypCOBETE
KaTo LsJI0.

Bupnose uy:knoe3uxkoBa TpeBo:xkHOCT (FLA)

Pe3ynraturte OT CTaTUCTUYECKUS aHAIW3 U U3YUCIECHUETO Ca MOKa3aHU B
tabnuua 1, kKato cpegHaTa CTOMHOCT Ha TPEBOXKHOCTTA € 3,145, ToecT Mmo-BUCOKO
OT CpemHOTO HHUBO. 33 BBIOpoca ca pa3mpeeieHd B IMET MoKazaTess 3a
KOJIMYECTBEH aHalin3. TpeBOKHOCTTAa MPHU €JIEKTPOHHOTO 00YUYEHHE C€ CBbp3Ba
[JIABHO C ISUIOCTHATa ydeOHa cpeaa, aTMocdepara Ha YUYEHHMETO W CTHJIA Ha
YCBOSIBaHE, ChC CpelHa CTOMHOCT OT 3,387, KOETO € Hail-BUCOKOTO OT IETTE
nokazatens. OOy4yaemMuTe, CBUKHAJIM BCE OIIEe 1O TOJsMa CTEleH ¢
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TPaJULIMOHHOTO 0Oy4YEeHHE B KJIaCHATa CTasi, CE TPEBOXKAT IJ1aBHO OT OOYYEHHUETO
B €JEKTpOHEH (opmar u Kak mo-Obp30 na ce amantupar. KomMyHUKaTUBHUST
CTpax € OCHOBHO OT OHJIAH KOMYHHKAIUS U YCTHO U3pa3siBaHe U JUCKYCHS, ChC
cpenHa croitHocT OT 3,358, KOETO ChIIO € OTHOCUTEIHO BUCOKA CTOMHOCT Ha
TPEBOXKHOCTTA. TpylleH mpoOiieM 3a pelniaBaHe B OHJAWH KypCOBETE €
MMOCTUTAHETO HAa KOMYHHMKAallUs B peaHO BpeME KaTo Ta3u BbB (PU3MUEcKara
KJlacHa cTast. TpeBOXKHOCTTA 3a TECTa € CBbP3aHO IJIaBHO C popmaTa Ha TecCTa,
ChABPKAHUETO HA TECTAa M YECTHOCTTA Ha TECTa, CbC cpeaHa cToitHocT 3,350.
CrpaxbsT OT OTpHIaTelIHA OLIEHKAa € TJIABHO TPEBOKHOCTTAa OT (QopmaTa 3a
OLICHSBAaHE W OIEHKAaTa 3a M3MBJIHEHUETO Ha yyeOHaTa mporpama, ChC CpeaHa
crorHocT 3,058. TpeBOXXKHOCTTAa 3a OHJIAMH YMEHHMS CE€ OTHAcCs TIJIaBHO [0
0€3MOKONCTBOTO OT MpobaeMu ¢ paboTaTa B OHJIAH cpena, OHJIaiH 00opyABaHE
1 OHJIaitH 00y4yeHueTo. CpeaHaTa CTOMHOCT € 2,569, KOeTO € OTHOCUTEIHO HUCKO.
ToBa e riaBHO 3a1[0TO U3MOJI3BaHETO HA KOMIIOTHPHO 000PYABaHE U UHTEPHET
OT CTYJCHTUTE € CPaBHUTEIHO YECTO CPElIaHO B MOMEHTa U T€ Ca YCBOWIU
crocoOHOCTTa 3a o00OpaboTka Ha wuH(MOpMmalusATa, Taka Y€ CTOMHOCTTa Ha
TPEBOXKHOCT € OTHOCUTETHO Hucka. @Durypa 1 u d¢urypa 2 mnokassar
crenupUIHUSA 5T HA Pa3INYHUTE BUIOBE TPEBOKHOCT U TAXHOTO CpaBHEHHE.

Tadaunua 1. Jlannu 3a pa3npeaeneHueTo Ha pa3InyHUTE BUI0BE TPEBOKHOCT

Bun Hanbano | Cowraa- Hecu- Hecnr- Hanbano | Cpeana
ChIVIaCeH ceH rypeH JlaceH HechIJIa- CTOli-
(%) (%) (%) (%) cen (%) HOCT
1. TpeBoxHOCT 3a 21.90 25.55 32.12 10.22 10.22 3.387
OHJIAH O00y4YeHue
2. KoMyHHUKaTHBEH 24.82 27.01 21.90 11.68 14.60 3.358
cTpax
3. TpeBOXHOCT 3a TecT 27.74 22.63 19.71 16.79 13.14 3.350
4. Crpax or 21.17 23.36 17.52 16.06 21.90 3.058
OTPHULATEIHA OLICHKA
5. TpeBoxHOCT 3a 15.33 13.87 20.44 13.14 37.23 2.569
OHJIAalH YMEHMUS
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06111 aHA/TH3

212%

TPeROKHOCT TPH HHTEPHET TpegoxHocT E 0fmyBaHeTO Tpeem&HOCT NpH
ofyyeHHeTo NpaReRe Ha TECT

I sanbano cernacen
ChIVIACeH
HE CBM CHIYPEH
HECBIACEH
HAIBAHO HECBIIACEH

TperoXHOCT OT HETATHEHA

S TpeRoEHOCT 32 HHTEpHEeT

YMEHHATA

®@ur. 1. ChoTHOLIEHNE HA PA3JIMYHUTE BUIOBE TPEBOKHOCT

3.387 3358 3135

TpeBOoXKHOCT yCpeJHEHO

2.569

TperoxHoCT TpepoxHoOCT TperoxkHOCT TpeBoxXHOCT TpeBOXKHOCT Ia

nmpe B NnpH nnpascHC OT  HECraTHEHA HHTﬂpHeT
HHTEepHEeT OEII.[Y'BE[“ETO Ha TecCcT OoOneHKa YMEeHHMATA
oGYy4YeHHeTO

@ur. 2. CpaBHEHNE HA PA3IMYHUTE BUJOBE TPEBOKHOCT

TpeBo:kHOCT 32 cieupUYHN €3UKOBU YMEHHUS

OOyueHHeTo Mo 4yXkJ €3UK BKIIOUBAa YMEHHSTA 3a CIyllIaHe, TOBOpPEHE,
yeTeHe, nmucaHe W npeBoia. Cropen Te3u MET U3MEPEHHUs, TPEBOXKHOCTTA Ha
YYEHHUIIUTE OTHOCHO MPO(ECHOHATHUTE YMEHUS, BKIIOUCHH B TIPETIOAABAHETO, €
OYEBHJIHA, KOETO € MO-0JaronpusITHO 32 HAMUPAHE HA PEIICHUS B TOBAa OTHO-
menue (Wilson et al., 2020). KakTo € BUIHO OT pE3yATaTUTE OT U3CJICIBAHETO U
aHalvM3a, MOKa3aHW B TabiMla 2 U WIIOCTPUPAHU MOAPOOHO Ha Qurypa 3 u
¢durypa 4,TpeBOKHOCTTA Ha YUSHUIINTE MIPH CIYIIAHE U TOBOPEHE € 3HAYUTEITHO

135



M0-BHCOKA B MpoIIeca Ha OHJIalH 00yueHUe N0 aHTJIMICKH e3uK. ToBa chBMmaja c
MHEHUETO Ha XOpBHII M HETOBHUTE KOJIETH, Y€ CIHOCOOHOCTTa B OOIIYBaHETO
(roBOpeEHE U cyllIaHe) € OCHOBHOTO OOITHO MOJie Ha TPEBOXKHOCTTA OT UYXKJ €3UK.
OT cTaTuCTUUECKUTE PE3YNITATU CE BUXKA, Ye JETbT HA BUCOKATA TPEBOXKHOCT Ha
yuenurute € Hag 50% (64,97%), ocobeno mnpu roBopeHe. Bbmpeku ue
,,FOBOPEHETO " € roJiiMa TPYAHOCT 3a YYalllUTe YyXJ €3UK, O€3[MOKOHCTBOTO OT
,,Ka3BaHETO 111e Oh/Ic 3HAYNTEITHO HAMAJICHO ¢ O0OpaTHa BPh3Ka OT YUYUTEITUTE U
HAaCHPUYCHHUETO HA ChYUYCHUIINTE B HOpMaJiHATA KJIACHA cTas Jiile B jwuie. [lpu
Toruia atMocdepa Ha KMBOTO NMPUCHLCTBHUE TPEBOXKHOCTTA TOHSKOTA IIE OBIC
BPEMEHHO paspelieHa oT Apyru eMoruu. B onmaita kypca obade HsaMa mojo0Ha
atMocdepa. Brlipeku ue yuuTeanTe ChIlo HaChpyaBaT HEMPEKbCHATO YUEHUIIUTE
OT JApyrata cTpaHa Ha HMHTEpPHET Bpb3Kara, Ta3uw aTtMocdepa HE ce ycela
HaucTHHA. B cpemara 3a He3aBUCHMO yueHe O€3MOKOKWCTBOTO OT ,,Ka3BaHETO  IIIe
Oblle yBeNMMYEeHO O€3KpaiiHO, a OEe3MOKOWCTBOTO OT ,,CIYIIAHETO CBINO Ce
yBEJIMYaBa B OHJIAH cpefa. B xoma Ha eMH OHJIaMH KJ1ac BCAKO YIIPAXXHEHUE 32
CIIyIIaHe Ie HaKapa YYCHHUIIUTE Ja UMaT YyBCTBO 32 HEOTJIOKHOCT, KOETO HE
MOXKe Ja ObJie pa3pelieHo B coOOCTBEHAaTa UM y4eOHa cpefa, Taka 4ye JebT Ha
BHCOKaTa TPEBOKHOCT B Ta3u 4acT € 53,29%. TpeToTo MACTO € TPEeBOKHOCTTA
MIPU YETEHE Ha YUYEHHUIIUTE, BBIIPEKH Y€ CTETICHTA Ha BUCOKA TPEBOYKHOCT BH3JIM3a
Ha 43,07% (He moBeye OT MOJIOBUHATA), a CpeHaTa TPeBOKHOCT € 3,08, KoeTo ¢
JOCTAaThYHO, 32 Ja OTpPa3u HEAJANTUPAHETO HA YUYEHHUIIUTE KbM ,,UETCHETO™ B
OHJIaliH KypcoBe. [Ipu TpaauImoHHUs METO Ha MPENOo/IaBaHe YETECHETO YeCTO €
Hali-aJanTUBHATA U HAa-MaJIKO TPEBOKHATA YAaCT 32 YUCHUIIUTE U TO JI0 U3BECTHA
CTENEH MOKE Jia 00JIEKYM TPEBOXKHOCTTA MM TMOPaJM HAJTUYHETO HA M3BECTHO
BpeMe 3a peakiusa. Ta3u yacT obadye Moxe Aa Obje "3a0bp3aHa’" U HE MOXKE J1a
Obae mpeHeOperHaTa B OHJIAH Kilaca, KOETO IMOKa3Ba, Y€ YYCHUIIUTE ca To-
aJanTUBHU KbM TPATUITMOHHUS PEKUM Ha YETCHE Ha XapTHS M Y€ BCE OIe MMa
MpoOJIeMHU B aJaNTUBHOCTTa KBbM E€JICKTPOHHOTO YeTeHe. B cpaBHeHHE ¢ rope-
CIIOMEHATUTE TPU e€JIeMEeHTa, TPEBOKHOCTTa OT MHCAaHE W TMPEBOJ, KOUTO
OOMKHOBEHO ca TPYJHU 3a y4YalluTe W MPU OOMYaiHUS HAYUH Ha TPETojiaBaHe,
HE € BUCOKa, a CpeJIHaTa TPEBOXKHOCT € Mo-HucKa oT 3. [[poyyBaHeTo yCcTaHOBSIBA,
4e Thi KaTo TE3W JIBE YMECHHS HE ca He3a0aBHU YMEHUS, UMa JIOCTATHhYHO BpEMe
7la ce MUCJIM 33 TOBa, KOETO HE Ce 3Hae, M YUCHHUIIUTE UMAT OMPEICICHO BpeMe 3a
MHUCJICHE, KOraTO M3MBJIHSABAT TE3U JBE 3aJaud, U TOBa Bpeme 3a Oydep Moxke
3HAYUTEITHO J1a 00JIEKYH TPEBOKHOCTTA UM.
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Tab6auna 2. CratuctrkaTta Ha 6€3MOKOMCTBOTO HA YYEHUIIUTE 110 OTHOLLIEHUE HA
€3UKOBUTE YMEHHUSI.

Bup Hanbano | Cobriacen | Hecurypen Hechriacen | Hambino Cpenna
cbrjiaceH (%) (%) (%) HeChIJIACeH | CTOWHOCT
(Y0) (Y0)
1. Ciymiane 18.25 35.04 33.58 10.95 2.19 3.562
2. I'oBopeHe 41.61 23.36 18.25 6.57 10.22 3.796
3. Uerene 20.44 22.63 19.71 18.98 18.25 3.080
4. Ilucane 17.52 16.79 19.71 18.25 27.74 2.781
5. 1Ipesexnane | 13.14 14.60 20.44 13.14 38.69 2.504

Ananu3 Ha npodecHOHaIHHTe yMeHHsA

Crymane losopene Jetene

- HABJIHD CRINACEH
- ChIAaceH

O necwn CHIYPEH

HECBNEACEH
HA'BIHD HECBIVIACEH

Mucaune Mperekaane

®ur.3. CrarucTuka Ha 6€3MOKOUCTBOTO HA YUYCHUIIMTE 1O OTHOIIIEHUE Ha
€3MKOBUTE YMCHHUSI.
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3.796

TpeBoXHOCT ycpeJHeHo

CnyomiaHe TopopeHe YeTeHe INMucane MpepexgaHe

dur.4. CpenHaTa CTOMHOCT Ha TPEBOKHOCTTA HA YUYCHHUIUTEC 110 OTHOIMCHUEC Ha
C3UKOBHUTC YMCHUSI.

Juckycus
Ipuuunu 3a ncuxono2uueckama mMpeso#CHOCM HA YYEHUYUme OMHOCHO
OHIQUH Kypcogeme

[IpoyuBaHusaTa OKa3BaT, Y€ MMa pazInyHU (PaKTOpU, MPUUMHSIBAIIU O€3-
MMOKOWCTBO OT 4UyXJ €3UK. XOpBUIl U Jp. chbaBTOpH (1986) cmsTaT, 4e TpeBOXK-
HOCTTa OT: T€CTa, KOMyHHKAalUSATa U OTPHULATEIHA OLEHKA Ca TPUTE OCHOBHH
M3TOYHMKA Ha TpeBOxkHOCT. Criopen MakunTaiisp u 'apauasp (1991), ocHoBHUTE
M3TOYHUIM Ha OE3MOKONCTBO OT YYXKJ €3UK Ca HEMOAXOASAIIMIT HAYMH Ha
MpernojiaBaHe, CTpaxbT OT OTPHUIATEIHA OLEHKA, TJIeJHAaTa TOYKa Ha Mpernoja-
BaHETO Ha YYWUTEIUTe, MOJBT W BB3pactra. AHr (1991) o6obmiaBa Ge3mo-
KOMCTBOTO NPH M3y4yaBaHE Ha YYXIU €3UIIM B IIECT acleKTa: Bpb3KaTa MEXKIY
yYaluTe W APYTHUTE, BIPBAHUATA HA YYAIIUTE B W3yYaBaHETO Ha €3UIIH, BSP-
BAaHMSTA HA YYUTEIUTE B IPENOJABAHETO HA €3UIM, B3AUMOJEHCTBUETO MEKIY
YUdTEN U YYCHHK, JEHHOCTTA B KiacHarta ctas u TectBaHeTo. Okchopa (1999)
3aKJII04aBa, Y€ CBbp3aHuTe (haKTOpH, BOJEIIN 10 OE3MOKOMCTBO, BKIIIOUBAT CAMO-
YyBCTBUE, KOHIICTILIMS, JEHHOCTH U HAYMHU B KJIaCHATa CTasl U B3aUMOJICHCTBUE
MEXy YUYUTEN U YYEHUK. YYalluTe, KOUTO MOJUEHABAT YMEHHUATA CU IO UYXK]I
€3MK, ca CKJIOHHU KbM Oe3mokoiictBo. AAH um Xopsui (2008) uscimensatr 21
KUTANCKY y4aly aHTJIMACKHU KaTO YyKJ €3UK U UACHTU(UIIUPAT CEIeM OCHOBHU
MPUYMHKA 32 OE3MOKONCTBO OT UYXKJ €3MK, & UMEHHO: PETHMOHATHU pPa3JIHuus,
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opraHu3anusl Ha KJIacHATa CTas, XapaKTePUCTUKU HA YYHUTEIs, CTPATeTUH 3a
YY€HE, TUIIOBE TECTOBE, POAUTEIICKO BIIMSHHUE U CPABHEHHUE C BPHCTHUIH.

B onmcanoTo B HacToSAImMs JOKJIA MIPOyYBaHE C€ YCTAHOBSBA, ue O€3Io-
KOMCTBOTO Ha YYCHHIINTE MPHU OHJIAIH M3yyaBaHe Ha UYXJ €3UK UJBa IJIABHO OT
cieqHUTE Tpy acnekra. [IppBo e MoTuBaIusaTa Ha yuammure. CTyJACHTUTE C BUCOKA
CTETIICH Ha TPEBOXKHOCT Ca CKIOHHM Jla WMaT Hal-HUCKM OYaKBaHHUS 3a
CIIOCOOHOCTTA CH J1a Hay4aT uyk ] e3uk (Onwuegbuzie u np., 1999). KonkoTto no-
BUCOKO € HHMBOTO Ha TPEBOXKHOCT, TOJIKOBA MO-ciaba € MOTHBAIusATa 3a
u3ydyaBaHe Ha e3uk. Ctura ce 0 U3B0ja, Y€ HHTEPECHhT Ha YUCHUIIUTE KbM yUe-
HETO ¥ BB3MOXXHOCTUTE 32 YUCHE BIUSAT JI0 U3BECTHA CTETICH HA TPEBOKHOCTTA
UM OT ydeHe Ha uyx] e3uk (["anmoy u Cnpekc, 1996; Xan, 2018). Ilpu Hop-
MaJHOTO TPET0IaBaHe JINIIE B JINIIC YICHUIIUTE MOTAT J1a Ch3/1a/aT MOJIOKUTETHA
ydyeOHa aTMocdepa chC CBOMTE MapTHHOpU M yduTenau. B Tasum atMmocdepa ce
CTUMYJIMPA UHTEPECHT HA YUCHUITUTE KbM yUEHETO, KOETO ITI€ MTOBUIIN MOTHUBA-
nuaTa 3a ydere. [Ipu oHyialiH 00y4eHHETO JUIICBA BHHIITHA MOTHBAIUS, KOSITO
M3KCKBA BBHTPEITHA MOTHUBAIIMS HA YUCHUIIUTE, A JIUTICATa HA BHTPEITHA MOTHBA-
1M HA YYSHUIIUTE Y€CTO BOJIU JIO 3aCHUJIBAHE HA MICHUXOJIOTUYECKATa TPEBOKHOCT.

Bropara mpuunHa ce ChIbpka B CIIOCOOHOCTTA 3a yu€HE Ha ydYallluTe.
CrocoOHOCTTa 3a ydeHe Ha Yy €3WK € MOTeHIHaieH (akTop, BOACIl 0
OE3IMMOKOMCTBO MPH YUYCHE Ha UYXKJ €3UWK. ['aHIIoy U Jp. HAOIroIaBaT, 4e¢ y4eHHU-
IITE C BUCOKA CTEIMEH Ha TPEBOXKHOCT CMSATAT, Y€ TEXHUTE €3UKOBH KYPCOBE ca
MHOTO TPYJHH, JIOKATO 33 YUYECHUIIUTE C HUCKA TPEBOXKHOCT €3UKOBUTE KYypPCOBE
ca MHOTO JieCHU. B mporieca Ha M3y4yaBaHe Ha UYXKIHs €3UK, YYCOHUSAT KPBI' B
MPUCHCTBEHA KJIACHA CTasl 1€ HaKapa yYCHUIIUTE ChC CHJIHH CIIOCOOHOCTH 3a
y4eHe Jia Ce CIPaBsIT MO-I00pe U 111€ HaKapa YUYCHUIIUTE ChC CIa0u CIIOCOOHOCTH
3a y4eHe Jla HaMepsAT U3BECTHO CaMOYYBCTBHE, CTUMYJIUPAHO OT aTMocdepara,
Taka 4e Ja ObJaT M3MOJI3BaHM 3a M3pa3sBaHe, KOMYHUKAIUA U TOKa3BaHE. 3a
CpaBHEHHWE, B CpeJara Ha OHJAWH Kypca, W3WCKBAHHMATA 3a WHIWBHIyaJTHA
CIOCOOHOCT 3a yueHe Ha o0yyaeMuTe ca 3HAUMUTEIHO 3aBHUILEHU; OCOOEHO 3a
HSIKOM YYEHHUIIM C HEJIOCTaThUHA CIIOCOOHOCT 3a yU€HE, YUYEHETO € MO-TPYJIHO U
TPEBOKHOCTTA € 3HaunTenHO nouiieHa (I'anmoy u Cnpekc, 1996).

Tpetusar acnekt € jumncaTa Ha Bpb3Ka MEXIY MPEMOJAaBaHETO B OHJIAHH
cpela v TpaJAulIMOHHOTO MpeToJaBaHe B KiiacHata cTas. OCHOBHUSAT MpoOIeM He
€ B TOBa, Y€ yYalIUTe H3MOJ3BaT MHTEPHET 3a NPHUI0OMBAHEC Ha 3HAHUA.
OcHoBHUTE MPOOJIEMHU 3acsAraT U3pa3siBAaHETO W OOIYBAaHETO Ha O0ydaeMuUTeE,
paslIMpsIBAHETO HAa 3HAHUATA UM W TIPOBEpKaTa Ha Hay4eHOTO. Te3u mpodsiemMu
BCBITHOCT CE€ Cpemiar mpu JACHCTBUTEIHOTO OHJIAMH 0Oy4YeHHe, KOETO BOAH IO
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0e3nmokoicTBO. TPeBOKHOCTTA BOJIM /10 HAMPEKEHUE U CTPaxX, KOUTO MOTNIBIIAT
€Heprusi 1 BHUMaHHe, 3acAraT MO3HAHUETO U CIIEJ TOBA BOJAST 10 O€3MOKOICTBO,
KOETO Ch3/1aBa OPOYEH KPBI' B U3yYAaBAHETO HA UyXIH €3UlH (ApHou U bpayH,
1999).

Pewenusa 3a Hamanasame Ha ncuxonocuyeckama mMpeGONCHOCM Ha
YueHuyume 8 OHAAUH Kypc

B cpaBHEHHE ¢ TPagUIMOHHOTO MPENOAABaHE B KJlacHaTa CTas, PEKUMBT
Ha MpernoJaBaHe B OHJIANH cpe/la UMa MO-BUCOKU M3UCKBAHUSA OTHOCHO CIIOCO0-
HOCTTa 32 aBTOHOMHO y4eHe. Criopen aHaiu3a Ha MPUYUHUTE 32 ICUXOJIOrHYec-
KaTa TPEBOXKHOCT B OHJIANH Kypca U MpoOJeMUTE, CPEIllaHd B JEUCTBUTEIHOTO
OHJIaliH TpenojaBaHe, MpejaraMe pelieHrs, KOMTO Morar ja ce 0000uIsaT 1o
CJIEIHUSI HAUMH: pa3lIupsiBaHe HA yuyeOHUTE pecypcu (ayAauo, BUACO M aHUMa-
1[Us1), OpraHu3MpaHe Ha rPynoBo oOyueHue (TpyrnoBa TUCKYCHsl, TPYTOBU JIEH-
HOCTHU U T.H.), TOAOOpsIBaHE HAa KaYyeCTBOTO HA MH()OPMHUPAHOCT HA YUUTEIUTE,
oOoratsiBaHe Ha U3BBHKJIACHUTE JeiHOCTH (ped, nyOnax, nedaT U yCTHH UCTO-
pHUM), MpOCIIEAsIBaHE HAa TECTOBE (HAaBPEMEHHO TECTBaHE, aHAJIM3 CJeJd TecTa U
HAMUpPaHEe U MOMBJIBAaHE HAa MPOIMYCKH) U TIOJ00psIBaHE HA OHJIAH YMEHUATA HA
oOyuyaemuTe (0OydeHHE HA OHJIAWH YMEHHS M CIIOCOOHOCT 3a pa3lIupsiBaHE Ha
pecypcure).

TBH KaTo eHa OT NMPUYUHUTE 34 TPEBOKHOCTTA HA OHJIAMH KYPCOBETE I10
YyX/I1 €3ULH € JIuIcaTa Ha aTMocdepa 3a ydeHe, KOETO € YHUKATHOTO IpeauM-
CTBO Ha HOpMaJIHaTa KJjacHa CTasi, Cb3/1aBaHETO Ha PEKUM Ha IPYNOBO 00yUEeHHE
€ OTJIMYeH 300D 3a Ch3JaBaHe Ha JoOpa atMocdepa 3a B3auMHO oOy4deHne. BB
B3aUMHOTO I'PYIIOBO 00y4Y€HHUE, Ch3AaACHO OT YUEOHHS KAOMHET, yHallluTe MOrar
Ja HaAMEpST Mo3Hata U Toruia arMochepa. Cuutame, 4e MOAEIBT Ha TPYHOBO
oOyueHue € eHa OT e(DEKTUBHUTE CTPATETUM 3a 00JIEKYaBaHE Ha TPEBOKHOCTTA
MIpY OHJIAliH OOYYEHHE HA YYK]l €3HK.

Ha BTOpO MsCTO 111€ OTUepTaeM, 4e u3ydaBaHETO Ha Uy AU €3ULIU 3aBUCH
HE CaMO OT YYEHETO B Kjac, HO M OT yCBOSBAHETO cieja daca. B HopmanmHaTa
IpenojaBaTesicKa MPaKTUKa YUYUTEIUTE U YICHUIIUTE YECTO OPTaHU3UpPaT U3BbH-
KJIACHU JIEHHOCTH TI0 aHTJIMACKH €3HK, KaTO aHTJIMHCKU KbT, HIMHTALIMOHHO MIOY,
ChCTE3aHue Mo 1e0aT U T.H. Bbpeku ToBa MpakTUkKaTa 3a OpraHu3UpaHe Ha OH-
JIafiH KJ1acHa CcTas B U3BbHKIIACHUTE ACMHOCTH € CPAaBHUTEITHO HE YECTO CpellaHa,
Taka 4e yyaluTe ca MOCTaBeHU MPEAUMHO MPeJl ChAbPKAHUETO HA YUCOHUIUTE
€XXEJIHEBHO U HEMUHYEMO I1I€ CE ITOUYBCTBAT OTETYEHHU CJIE]] MO-IPOABIKUTEITHO
U3IOJI3BaHe, Taka Y€ MOJIXOJANIOTO 00OrarsBaHe Ha OHJIAMH W3BBHKIIACHUTE
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JICHHOCTHU € eIMH OT e()eKTUBHUTE HAUYMHU 32 HaMaJsIBaHE HA TPEBOKHOCTTA Ha
oOyuyaemute. Te Omxa oTkpwin 3a0aBHATa CTpaHa Ha OOYYEHHUETO B Pa3HOO00-
pa3HH ACHHOCTH, KOUTO 1€ CTUMYJIUPAT UHTEPECa UM KbM HOBUS e€3uK. [Ipust-
HOTO yCeIllaHE Ha TsUIOTO M TOJIOKWTEJIHATA Harjiaca Ha yMma, CTUMYJIUPaHU B
TakuBa JEWHOCTH, 1€ ObaaT e(EeKTUBHU (PaKTOpU 3a HaMaJlsIBAHE Ha TPEBOXK-
HOCTTA.

Hpyr npoGiem, KOWTO HEe MOKe 1a Ob/ie IpeHeOperHaT mpyu OHIaH 00yye-
HUETO, € MOJOOpsIBAaHETO HAa KayecTBOTO HAa OHJIAWH MpPEnoJaBaHETO Ha
VYUTEIINTE U OHJIAH yMEHUATA Ha yJamuTre. B MOMeHTa, BBIIpEKH 4e MpekaTa
OTJ]aBHA BEUE HE € He[0 HOBO U BCEKH MOKE J1a 51 yIIPaBJisiBa CBOOOIHO, TOBEUETO
YUEHHUIIM ca MOATOTBEHU MPEIMMHO 3a IMO-JIECHUTE omeparnuu. OctaBaT MHOTO
MpaKTUYECKU (QYHKIMH OT MPEXOBUS Kypc 32 00ydeHHe, KOUTO HE MOraT Jia ce
W3IOJI3BAT WJIM HE MOTaT Jla Ce M3MOJ3BaT J00pe, KOETO BOAM 10 €IHOCTpaHHA
¢dbopma Ha mpernogaBaHe ¥ MATBK HHTEPEC KbM OHJIAH Kypca. KypchT mo ayxau
€3UIM Ce HYXJAae 3abJIKUTEIIHO OT MHOTO MHTEPAKTHBHU JICWHOCTH, TaKa 4e
VUHUTENN U CTYJACHTH MOHSKOTa C€ MPUTECHIBAT OT TEXHUYECKUTE TTPOOIeMH Ha
OHJIaltH KypcoBere. CreaoBaTeiaHo, MOJA00psSIBAHETO HA KaueCTBOTO Ha OHJIANMH
JCHHOCTUTE Ha YYUTENIW M YYCHHUIM CHIIO € J0OBp HAuWMH 3a HaMalsBaHE Ha
TPEBOXKHOCTTA TIPU yUECHE.

3akJIoYeHue

N3yuaBaHeTo Ha 4yXJ €3UK BUHArU € OMJIO IPEIU3BUKATEIICTBO 32 MHOTO
ydami ce. Y HSKOW OT OT TSIX BHUHATH 1€ MMa TICHXOJIOTHYECKa TPEBOKHOCT
OTHOCHO M3y4YaBaHETO Ha UyXJl €3UK. B TpaauIoHHaTa Ki1acHa cTast JIMLE B JIUIE
Ta3u TPEBOXKHOCT MOKE Jja ObJie MOBEYE WM MO-MAJIKO O0JEeKUeHa OT YUUTENH,
BPBCTHUIM U PA3NTMYHUTE BH3MOXKHOCTH Ha 3ao0OuKasiiara yyeOHa cpena. 3a
pa3iuKa oT TpaJMLMOHHATA KJIaCHA CTasl, B CbBPEMEHHATa epa Ha IOBCEBMECTHO
NPOBEXKJaHE Ha OHJAMH KilacoBe, OE3MOKOMCTBOTO Ha YYEHHUIIUTE OTHOCHO
M3Yy4aBaHETO Ha YyXKJIM €3UIH CE € YBEIUYMIIO 3HAYUTEIIHO MTOpay JUIcara Ha
MOTHBAIMS 32 YU€HE, CIIOCOOHOCT 3a yueHe M JIMIcaTa Ha Bpb3Ka MEX1y OHJIalH
KypCOBETe U TPaJUIIMOHHUTE KypcoBe. Bb3 0CHOBa Ha aHanM3a Ha TPEBOXKHOCTTA
Ha 00yJaeMHUTe OT aClIEKTUTE Ha OHJIAH 00y4eHHEeTO, KOMYHUKAIUATA, OTPHUIIA-
TeJHATa OIIeHKa, M3MUTUTE U YMEHUsTa 3a paboTa B Mpeka U Ha CPABHEHHETO C
TPEBOKHOCTTA Ha CHUIUTE OT AEMHOCTHUTE CIIylllaHe, TOBOPEHE, YETEHE, MCAHE U
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MPEeBEXIaHE, YCTAHOBSIBaMe, Y€ BUCOKATa CTENEH HAa KOMYHHKAaTHBHA TPEBOXK-
HOCT (TPEBOXKHOCT IPH OOIIYBaHE) ChBIAAA C TPEBOXKHOCTTA HA YUCHUIIUTE MIPH
CllylllaHe ¥ roBopeHe. B noknana ce mpaBu mperiieq Ha NPUYUHUTE 33 TPEBOXK-
HOCTTA Ha YYalllUTe Ce U CE MpeiaraT HsIKOJIKO OCHOBHH MepKH. be3cnopHo e, ue
HAYMHBT HA U3BBHKIIACHU JIEHHOCTH, MOJICTHT Ha TPYIIOBO OOYUYCHHE U TIPOCIIC IS~
BalIIUAT TECT ca KIFOYOBHUTE (PAKTOPH 3a HAMaJISIBAaHE HA IICUXOJOTHYEeCcKaTa Tpe-
BO’KHOCT Ha M3y4yaBallUTE YyX]l €3UK B OHJIaliH cpena. I[IpemonaBamure morat
Ja MoAO0OpSIT HaBPEMEHHOCTTa M Pa3HOOOpa3ueTo Ha TECTOBETE, /1a yBelInyaT
o0eMa 1 pazHOOOPa3neTO Ha U3BHHKIACHUTE ACHHOCTHU | J1a IIOBUINIAT KAYECTBOTO
Ha OHJIAIH MpENoJaBaHeTo, 3a Ja HaMalsaT OE3MOKOMCTBOTO Ha 00y4aeMHUTE B
cpela Ha OHJIAMH KJIaCHA CTas M M0 TO3HM HAYWH JIa MOBUIIAT €(PEKTUBHOCTTA Ha
00y4YEHHUETO.
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CAMOPEI'YJIMPAHOTO OBYYEHHUE
IIPU U3ITOJI3BBAHETO HA TINIAT®OPMATA MOODLE
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SELF-REGULATED LEARNING
WHEN USING THE MOODLE PLATFORM

Sen. Lect. Radka Vasileva,
Dimitar A. Tsenov Academy of Economics

Abstract: Self-regulation is of paramount importance, as the primary
function of education is to develop lifelong learning skills. At its core, self-
regulated learning empowers learners, including students, to take responsibility
for their education, fostering independence, adaptability, and a deeper
understanding of the learning process itself. The fundamental, interconnected, and
interdependent components of self-regulated learning can be summarised as: goal
setting; monitoring; strategy use; self-reflection.

The Modular Object-Oriented Dynamic Learning Environment (Moodle) is
an application with numerous features, suitable for educational needs. This
system, initially developed by Martin Dougiamas, provides an easy way to share
materials, conduct online discussions and chats, deliver tests and surveys, collect
and review assignments, and record grades.

The increased interest in self-regulation, self-regulated learning, and the
development of information and communication technologies leads to the creation
of highly advanced technological learning environments. One of the most popular
learning platforms, Moodle, is used in various educational institutions, including
D. A. Tsenov Academy of Economics. The created modules for foreign language
learning within various bachelor's and master's degree programmes (full-time,
part-time, and distance learning) fully correspond to the characteristics of self-
regulated learning. Furthermore, they are constantly being improved and
developed. The foreign language courses in English, German, and Russian,
created within the Moodle environment, encourage students to engage with the
material at various levels. The training is conducted through a variety of methods,
including tests, case studies, semester assignments, etc. With the help of Moodle
in the educational platform of Tsenov Academy of Economics, a wide range of
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educational materials and applications is observed. All of this helps expand the
ways to engage students, encourages mutual interactions in the learning process,
and facilitates the process of self-regulation of learners.

Key words: self-regulation, self-regulated learning, modular object-
oriented dynamic learning environment.

B koHTekcTa Ha pa3BUTHETO HAa YMEHHUS 3a y4Y€HE Mpe3 Lenus >KUBOT,
CBOETO Ba)XXHO MSCTO 3aeMa W Ipolleca Ha ,,caMoperyajamnus‘. AKTUBHOTO
ydacTue Ha 00yyaemus B cCOOCTBEHUs yueOeH MpoLec, BKIYUTEIHO U B 00J1acT-
Ta Ha 4yXJI0€3UKOBOTO O0y4eHME, Mpe/roiara U3BbpIIBaHe Ha TUIAHUPAHETO,
IPOCJICASIBAHETO M OLIEHKaTa Ha COOCTBEHOTO y4eHe, HaOJIoJaBaHe Ha Harlpe-
I’bKa, OIICHKA Ha IOCTUTHATHUTE PE3yJITaTH, U3MOI3BaHE HAa 0OpaTHAaTa BPb3Ka IPH
MOCTaBSIHETO Ha HOBU LIEJM W T.H. B pemuna yuyeOHHM ydpekAeHUs, camope-
TYJIMPAHOTO yY€HE € IIUPOKO 3aCTHIIEHO B KOHTEKCTa M C MOMOUITa Ha BUCOKO
YCBBBPIICHCTBAHU TEXHOJIOTMYHU TU1aTHopMHu 3a 00ydeHne kato Myabi.

,CaMoperynanusara® Kaca€ KOTHUTHBHUTE, €MOLIMOHAJIHW M IOBEJCH-
YECKUTE MPOIECH, UPE3 KOUTO XOpaTa YIpaBsaBaT U KOHTPOJIUPAT CBOUTE MHUCIIH,
YyBCTBA U JICUCTBHUS, B IOCOKA a/IallITUPAHE KbM PA3TMYHUA CUTYaIlMH U TTIOCTUTaHE
Ha JIBITOCPOYHH IIEIH. AMEpHKAaHCKaTa Icuxojiorudecka acouuanus (APA),
nmpodecuoHaiHa OpraHu3alysa Ha ncuxoyiosn B CheUHEHUTE IATH, OMpeaess
,,CAMOpETyJanuaTa‘ Kato: ,,KOHTPOJ Ha MOBEICHUETO Ha MHAUBHUIA YPE3 U303~
BaHE Ha caMOHaO0JII0JIEHHE, CaMOOIIeHKa (OlleHsIBaHEe Ha MH(pOpMalUsITa, MoJy4de-
Ha IO BpeMe Ha CaMOHAOJI0JICHUETO) U CaMOYChBBPIIICHCTBAHE (HarpakJaaBaHe
Ha ce0e cH 3a TMOJXONAIIO TOBEICHHE WIM 3a IMOCTUraHe Ha 1en)*
(https://dictionary.apa.org/self-regulation).

Camoperynupanoro yuene (CPVY), oT cBost cTpana, Mmoxe Ja ce nedunupa
KaTo ,,JIPOIEC HA CUCTEMATUYHO AKTUBUPAHE M TMOAIbP)KaHE Ha TMO3HAHUATA,
MOTHBAllMATa W JCHCTBUATA HA Yydyalus 3a I[IOCTUTAaHE Ha I[EeauTe My
(Zimmerman, 2000). To npeacraBisiBa Npear BCUYKO aKTUBHOTO y4acTHE Ha
oOyuaemusi B coOctBeHuss cu yudebeH mnporec. IIpes 2012 roguna bapu
[{umepMaH, mpu3HAT KAaTO OCHOBATEN Ha M3cienBaHusTa B oOnacrra Ha CPY,
o6o6maBa: "OOydyaemMuTe, KOUTO CHU TIOCTaBST BHUCOKH II€JH, MPOCIEaAsIBaT
aKTUBHO CBOETO HAMEpPEHME 3a Y4Y€HE, W3MOJI3BaT CTpaTerud €(PEeKTUBHO U
pearupar aJanTUBHO HAa JTUYHATa 0OpaTHA BPb3Ka, HE CaMO MOCTHUraT BIajceHe
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mo-0bp30, HO Ca M MO-MOTHBUPAHU Ja MOAABPKAT YCHIHATA CH 3a ydeHe'.
CamuTe ydyaly U3BBPIIBAT IJIAHUPAHETO, MPOCIEISIBAHETO W OIEHKaTa Ha
co0cTBEHOTO cv yueHe. OCHOBHUSAT acMeKT €, Ue Te aKTUBHO M30MpAaT MpaBUIIHATA
cTpaTerusi B cBoute yueOHu aeitHocTu (Zimmerman B. , 2013). B cBos nokian
“NHCTpYMEHTH 3a OILICHSABAHE HAa YMEHMSTA 32 CAMOPETYJIMPAHO yUeHE”, u3pa-
00TeH 1o MpoekT ,,Ch3/laBaHe U BaJUAMPAHE HA CUCTEMa OT MHCTPYMEHTHU 3a
JMarHOCTUKA W MPOYyYBAaHE HA MOTHUBAIMATA, aHTAKUPAHOCTTA U yMEHHUSTA 3a
CaMOpETyJIMPaHO YUCHE Ha yUCHHIIUTE (B IPUCHCTBEHA U OHJIAIH y4eOHa cpesa),
KaKTO M Ha BB3JICHCTBHETO HA OHJIAWH OOYYEHHETO BBHPXY TiIX', €KHUN Ha
WNuctutyTa 3a u3ciaeaBaHusi B 00pa30BaHUETO B ChCTaB: ACEHKa XPHUCTOBA, J-p
Cgetna Ilerposa, nou. a-p Exarepuna TomeBa u nou. a-p EBa [TanasoBa naBa
ciaeaHoTo ompenenenue: “CamMoperyinupaHoTo YYEHE € CIOXKEH U JUHAMUYEH
MpoleC, MPU KOWTO YYEHUIUTE AKTUBUPAT MOTHUBAIMOHHHUTE CU BAPBAHUS U
Harjacu, JeduHUpaT yueOHUTE 1eJIM, U30UpaT U MpUjaraT MOJXOASIIN CTpaTe-
T'UU 3a TSIXHOTO MOCTUTaHe, Ha0II0/1aBaT HANpeAbKa CH, OLICHSIBAT MTOCTUTHATUTE
pe3yNTaTh M M3MOJ3BaT oOpaTHATa BPh3Ka 3a MOCTABSHE HA HOBW IEJIH, ajar-
THpaHe Ha TIOBEICHUETO U TI0I00psiBaHe Ha mpecTaBIHeTo” (Xpuctoa, 2022).

Camoperynupanute oOy4aeMu YIpPaBIsIBAT CBOETO YYE€HE IMOCPEICTBOM
MopeAnla OT KOTHUTUBHU, METAKOTHUTUBHU, MOTUBALIMOHHU U MOJKPENUTEIHU
CTpaTeruu, KOMTO UM TO3BOJISIBAT Ja U3rPAJSIT CBOUTE 3HAHUS. Te ca cnocoOHU
Jla pEeryJIMpaT U KOHTPOJMPAT 1IETUs MPOIIEC HACOUEHO — OCh3HABAT YMEHUSITA
CH, 3HaHHETO, KOETO MPUTEKABAT, 3HASIT KAaKBO Jla IPaBAT, 3a Ja y4yaT, HayuuJIu
ca cé Ja CIEIAT CBOETO NMOBEJICHUE IPU YUEHE, ChIJIacyBaT IMOBEICHHETO U
AKTUBHOCTUTE CH C M3UCKBAaHHUSATA 32 Y4Y€HE, MOTHBUPAHU ca Ja ydaT U ca
CrocoOHU J1a perynupat cBosita MotuBanus u T.H. (Pintrich, 2000). ToBa, koeto
SICHO TH MJICHTU(DUITIPA KATO ,,caMOPETYIAaTOPU™ HA CBOETO YUYEHE, € HE TOJIKOBA
M30JIMPAHOTO H3MOJI3BAHE HA CTpaTerMM 3a Y4e€HE, KOJIKOTO TsIXHaTa JIMYHa
WHUIIMATUBA, HACTOMYMBOCT B U3MBJIHCHUE HaA 3aJa4yuTe U W3MOJI3BaAHUTE
KOMIIETEHTHOCTH, HE3aBUCUMO OT KOHTEKCTa, B KOWTO C€ M3BBPIIBA YUYECHETO
(Bandura, 2001) .

B ocHoBata cu, caMoperyIupaHOTO yuyeHe IPeIoCcTaBs Ha 00yd4aeMHTe, B
TOBA YKCJIO CTYICHTUTE, BH3MOXHOCT J]a [T0€MaT OTTOBOPHOCT 32 CBOETO 00pa3o-
BaHUE, HAChpPYABAWKU HE3aBHUCUMOCT, MPUCTIOCOOSIEMOCT U TIO-TBIO0KO pa3Ou-
paHe Ha camus ydebeH mnporec. CnocoOHOCTUTE 3a caMOperyialus BKIOYBAT
MOCTaBsiHE Ha II€JIM, CAMOHAOJIOJICHUE, CAMOUHCTPYKIUS U CaMOYChBBPIIICH-
ctBane (Harris, 1999).

OCHOBHM KOMIIOHEHTH Ha CaMOPETYJIUPAHOTO YUYECHE:
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-moctaBsiue Ha memu (Goal Setting): oOywaBamuTe CH ONpPENEST KaKBO
MCKAaT J1a IOCTUTHAT - OBJIA/ISIBAHE HA KOHKPETHO YMEHHUE, 3aBbPIIBAHE HA MPOEKT,
pazOupaHe Ha CJIOKHA KOHIEMIUS W T.H. Te3u 1enu mpeaocTaBsIT HACOKH Ha
TEXHUTE YCUJIUA 3a YUCHE.

- HaOmoierure (Monitoring): HaOIIOIEHNETO BKIIFOYBA HEMPEKHCHATO CaMO-
OLICHSIBaHE Ha HAIpeIbKa KbM MOCTABEHUTE LIEIIH.

- u3noJa3BaHe Ha ctpateru (Strategy Use): e/lHa OT XapaKTEPHUTE YEPTH Ha
CaMOPETYJIUPAHOTO YUEHE € CTPATErMY€CKOTO U3IOI3BAHE HA PA3TMYHU TEXHUKU
3a y4eHe, KaTo ce M30Mpar W NMpUJaT CTpaTeruu, KOUTO Ca HAW-TIOAXOISIIH 32
JajzieHarTa 3ajaqa.

- camooTtpaszsBane (Self-Reflection): camooTpaszsiBaHETO € METAaKOTHUTHUBEH
MpoIiec, MPU KOUTO ydYalluTe KPUTHUYHO OLICHSIBAT CBOUTE COOCTBEHM Y4eOHU
npexuBsiBanus. Te 0OMUCHAT KakBO pabOTH A00pe, ¢ KAaKBU MPEIU3BUKATEICTBA
ce cONIbCKBAT M KaK MOraTr jJa MOoJOoOpAT CTpaTErHMHuTe CH 3a ObIenu ydyeOHU
HAaYMHAHUSL.

['opecnnomeHaTUTE OCHOBHH KOMITOHEHTH Ha CAMOPETYJIMPAHOTO yUeHE ca
B3aMMOCBBP3aHU U B3aWMO3aBUCHMHU. [locTaBsHETO Ha 1€MW MPETOCTaBs Ha
CTYJICHTUTE TMEPCIEeKTUBA, KOSATO Ja HacouBa ycwiusaTa uM. HabmoaeHuero um
MMO3BOJISIBA JIa OIICHSABAT HANPEIbKa KbM ICIIUTE CH, a UACHTUDHUIIUPAT TPETISIT-
CTBUSTA M J1a IPOMEHST CTPATETUUTE CHU, aKO € HeoOXxoaumo. M3moi3BaHeTo Ha
CTpaTeruu MpeIoCcTaBsl Bb3MOXKHOCT Ja Ob/e n30paH Hal-e(PEKTUBHUAT MOIXOT
3a ompexaeneHus ciaydaid. CamMooTpassBaHETO TMOJ00psSiBa METAKOTHHUIIUATA
(MeTano3HaHUETO), TO3BOJISIBAWKH Ha YYaIlIUTE Ja U3TPAIsT U yChBBPIICHCTBAT
CTpaTeruuTe CU Ha 6a3a Ha MUHAJIM MPEKUBSIBAHUS.

HabnoaeHve Ha HanpeabKa
MoTusup Ca-

aHe KbM MOOLIEHKa
CPy

MN360p Ha U3TOUHULM

Onpegen
AHe Ha
HyXauTe

MocTasAH
e Ha uenu

MnanHu-

paHe

Cxema. KomnoHeHTH Ha caMOpery/JIMpaHoOToO y4eHe
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EnementuTe OT cxemara 3a caMOperyIupaHo y4eHe MOKa3BaT HMUKIUIHUS
mporec OT MoTuBanus 3a camoperyiaupano yudeHe (CPY) no ompenensHe Ha
HY)KJIUTE, CJIe]] TOBA IIOCTAaBSIHE Ha 1IN U Ch3/1aBaHe Ha I1aHoBe. B mocencTeue
oOy4aemMuTe U30UpaT pecypcu, MpuiaraT CTpaTeruy U HaOIoaBaT HaMpeabKa B
HEIPEKbCHAT MPOIIEC, KOUTO BOAM JI0 CaMOOIleHKa. ToBa OT CBOsI cTpaHa BOJIU 0
no-rosisiMa motuBanus 3a CPY. Etanure, onucanu no-moiy, ca UTEpaTUBHU, KOE-
TO O3HauaBa, Y€ BCEKU eTan UHGOpMHUpa CeABaIIA, T0KATO MPOILECHT 3al0YHe
OTHOBO. Hampumep, mocieqHusT €Tall Ha CaMOOIleHKa MOXeE Jia JIOBEJIE JI0
npepasriexaaHe Ha Hy)KJIUTE, B pe3yJITaT Ha KOETO MOXKE J1a C€ MPOMEHSIT LIeJIUTE
Ha o0y4JaeMuTe.

Yecto mbpTH IpeHEOpErBaHaTa mbpBa CTHIKA MPU YCIICITHOTO BHEIPSIBAHE
Ha CPVY BxirouBa momarane Ha CTyACHTHUTE J1a pa3depaT KakBO MPEICTABIISIBA TO
M KakBHU II0JI3U MOKe Aa UM goHece. C mocTuraHe Ha ToBa MOXKe Te Ja Obaar
MOJIMIOMOTHATH TIPH ,,AHBECTHPAHETO* B HEOOXOAMMOTO BpPEME WU CHEPTUS 3a
Pa3BUTHETO Ha HEOOXOMMHUTE YMCHHUS.

Ocp3HaBaneTo Ha 3HaumMmoctTa Ha CPY Hamara cieaBamiaTra CTBIIKA —
MTOMOIIT OT TIPETOIaBaTeNsl KbM CTYJEHTUTE B MOCOKA MACHTH(UITMPAHE HA UHIH-
BUIyaJIHUTE HYXIH, CBbP3aHU C €3UKa, YUEHETO U eMonuuTe. Taka Hampumep,
HY)KJIUTE, CBBP3aHHU C €3MKa, MOTAT Jla C€ OTHACAT JI0 pa3IIUpsBaHE Ha aKaje-
MHYHHS PEYHHK, ITOJ00psBaHE HA CKOPOCTTAa Ha YEeTCHE, BOJACHE Ha TeiehOHEH
pasroBop ¥ T.H. Hy)xauTe, Mo OTHOIIIEHWE HAa YYEHETO, ca CBbP3aHu C (pakTa, 4e
CTYJICHTUTE HWJBaT C PAa3jIMYHM HHBA HA TOTOBHOCT 3a YIIpaBJEHHUE Ha COO-
CTBEHOTO CHM ydeHe. Hsikow ca mo-opraHu3mpaHd OT JPYTH, HAKOHW TO-T00pe
MOJABPKAT KOHIIGHTpAIMATa CH, a HSIKOM Ca TMO-CIIOCOOHM Ja YIpaBJsiBat
BPEMETO CH.

CrnenparmiaTta CTBIIKa B Mpolieca Ha caMOperyialus € MPeBphIIaHEeTO Ha
HYXIUTE B 1IeJIA. TyK CBIINO Taka 00ydyaeMHTE UMaT MaJIKO OITHT, HO TOBA € yMe-
HHE, KOETO OKa3Ba CHIIECTBEHO BB3/ICHCTBHE BHPXY ISIJIOCTHOTO 00pa3oBaHUe U
BBPXY MpodecuoHaHus ycrex. M3cneaBanusTra BB BCHYKH 0OOpa30BaTCITHA
00JlacTH TIOKa3BaT, Y¢ HAIMYUETO HA 3HAYMMHM IIeJIM TToMara Ha oOyJaeMuTe J1a
MPOIBIDKABAT JIa y4aT U BOAM J0 MO-TOJIsIMa MOTHBANMs. Y MEHHE € MPeBpbhIla-
HETO Ha (IBITOCPOYHMTE) MM B H3MBJIHUMHU IJIAHOBE M KaKTO TMPH IeIe-
MoJIaraHeTo, € TOJIE3HO Ja c€ OOMHUCIIN KOM ACHHOCTH € Hall-moope Aa ce U3IbJl-
HSAT ITBPBH.

Ako o0yyaeMHAT € OOMHCIIMII KakK Hai-700pe Ja MOAXOAU KbM CBOETO
YY€HE B TIO-IMUPOK CMHUCHII, TO CJIEJIBAIATA YACT OT IIUKBJIa Ha CAMOPETYJIUPAHO
YYE€HE BKIIIOYBA aHTAKHUPAHE B JCHCTBUTCIIHM €3WKOBH 3aJaddl. Y CIECIHUTE HE
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camoO TpaBsT TOBAa C SICEH IUIAH, HO CBHIIO TaKka BHUMATEIHO OOMHCIAT KaKBU
pecypcH MMaT Ha Pa3NoJIOKEHUE, KaK J1a U3IIBJIHAT 33JauuTe Hail-e(pEeKTUBHO U
epuKacHO, KaKTO U Kak J1a cielaT Hampeabka cu. MonenupaneTo u oOpaTHarta
Bpb3Ka MOraT Jla MOMOTHAT 3a pa3BMBaHE HE CaMO Ha CaMOTO CTPATErnyeckKo
YMEHHE, HO U CITIOCOOHOCTTA Jla ce mpuiara epekTUBHO. Y CIENHUTe 00yJaeMu
Ha0II0AaBaT U3M'BJIHEHUETO Ha 33J]a4UTE CH U B CIIy4ail Ha HEOOXOIMMOCT MPaBAT
KOPEKIUH.

[locneguusaT eran ot uukbia Ha CPY obOxBaia orneHkaTta Ha OOIIUA
HaIpeIbK KbM MocTurane Ha nenute. CamoperyiupanmTe ce o0ydaemMu npoBe-
psIBaT Ay ce JBMKAT B MPaBUJIHATA MOCOKA 3a MMOCTUTaHE Ha CPOKOBETE CH U
pasriexar ajlTepHAaTUBHU IMbTUILA 32 IEHCTBUE, B CIIy4Yall Ha HEYyCIeX.

[Tpu cTyneHTuTe B 00JIaCTTa HAa YYXJTOE3UKOBOTO OOYy4YECHHE, HAIIPUMEp €
Ba)KHA OoOpaTHaTa BPB3Ka, KOSATO UM CE JlaBa O(PHUIIMAITHO U KOSITO € CBbp3aHa C
OlLIEHKaTa WK He(POPMATHOTO NMpU3HAHME 32 TeXHUS HarpeabK. [1o To3u HaunH
T€ IIe OCH3HASAT, Y€ TAXHATA CIIOCOOHOCT Jla CE CaMOpPETYJIUpaT € BaXkKeH 00pa3o-
BaTeJICH pe3yJTarT.

Camoperynamnusta € BaXKHa, 3al10TO OCHOBHa (YyHKIMSATa Ha oOpa3oBa-
HUETO € Pa3BUTHETO HA YMEHHMsI 32 yUCHE Mpe3 Lenus KUBOT. B Ou3Hec cpenute
YecTO C€ OYaKBa 3aBBPIIMIIMTE Ja MPUAOOHMSIT HOBM yYMEHHS, KaTo HampuMmep
npojiaBaHe Ha MPOIYKT, UYpe3 HaONIO/IEeHWE Ha ONMUTHU XOpa W MPAKTHUKyBaHE
CaMOCTOSITeNTHO. B ycioBusaTa Ha CaMOCTOSITEIHA 3a€TOCT U MJIQJNTE U CTAPHUTE
TpsiOBa MOCTOSIHHO JIa CAMOYCHBBPIICHCTBAT CBOUTE YMEHMSI, 3a J1a OLIETIEsT.

CaMoperynanusita Ha y4€HETO BKJIIOUBA ITOBEYE OT MOJIPOOHU MO3HAHUS 32
YMEHHE; TS BKJIIOYBA CAMOCH3HAHHUE, CAMOMOTHBALINUS U MTOBEJCHYECKN YMEHUS,
3a Jla c€ M3IMOJI3BAT T€3HU MO3HAHUS MTOIXOIAIIIO.

Mynbn (Moodle) e cwkpamenne Ha Modular Object-Oriented Dynamic
Learning Environment: Moodle — monynHa 00eKTHO-OpHEHTHpaHa IWUHAMHYHA
cpena 3a 00yuyeHHE U € MPUIOKEHHE ¢ MHOTO (PYHKIIMH, MTOAXOJAII0 3a 00pa-
30BaTeIHM HYXXAW. Ta3u cucreMa MbpBOHAYAIHO € pa3paboreHa oT MapTuH
Heruamac. Koyn u ®doctbp orbens3Bar, ye ,,CHCTEMUTE 3a YIIPaBIICHHE Ha
KypCcOBE OCHUIypsIBaT JIECEH HAaYMH 3a KauBaHE W CHOJEJISHE Ha MaTepuai,
MPOBEXKAAHE HA OHJIAH IUCKYCUU U YaTOBE, TPEIOCTABSIHE HA TECTOBE U aHKETH,
cbOMpaHe U mperjes Ha 3aiauu 1 3anuc Ha onieHku” (Foster, 2008).

[ToBuIIEHUAT UHTEPEC KBM CaMOperyJalusITa, CaMOPETyINPAHOTO YUECHE,
pa3BUTHETO Ha HMH(POPMAIMOHHO-KOMYHUKAIMOHHUTE TEXHOJOTUU BOIU [0
pa3paboTBAaHETO HAa BUCOKO YCHBBPIICHCTBAHU TEXHOJIOIMYHU OOydyaBally cpe-
11, KaTO €/1Ha OT Hail-nmonyJsipHUTE 1aTdpopMu 3a o0yueHue My Ib ce u3mosi3Ba

148



B peaunia yueOHu yupexaeHus, B ToBa yucio u B Ctonancka Axagemus “1. A.
[lenoB”. Tomsm Opoit m3cienBaHUs MOKA3BaT, Y€ MPEMOABATEIIUTE MOTaT Ja
u3Nno3BaT MHGOpMalMOHHO-KOMYyHUKanmonHuTe TexHosnorun (MKT), 3a ga
CTUMYJIMpAT MPOLECUTE HA CAMOPETYJIMPAHO yUeHEe, KaTO HalpuMep MOCTABSHE
Ha I1eJI4, CaMOOIIeHKa U ThpceHe Ha nomolll (Dabbagh, 2012) . znon3Banero Ha
HKT ocBeH ToBa mojicuiiBa MPOLECUTE Ha INTAHUPAaHE, peIICKCHUs U PECTaBIHE,
KOHUTO Ca TACHO CBBP3aHU ChC CAMOPETYJIHPAHOTO YUCHE, Thid KaTO CTYJICHTHUTE
ca MOATHKBAHU J1a MUCJIAT B MEPCIEKTUBA 32 LIEJIUTE CU U J1a OLICHSBAT Mporpeca
cu (Kozapesa, 2013) .

Crnopen HlunuanoB M. equH o0yuyuTesieH MOyl Ou TpsSOBaIO /1a BKIIIOUBA
CJIEIHUTE €JIEMEHTH:

- BH3yaJM3alys Ha ypouyHaTa €IWHUIIA B MOAMBPKAaH TEKCTOBU (opMaT
(obuknoseno PDF);

- TMpUApYKaBally ayduo W/WIM BHUAEO (QaillioBe, CBbP3aHM C ypOuHaTa
eIMHULA (3amuc Ha Auayor, ByGha3Hu (GOHETUYHH YNpPaXKHEHHs, ayJuo MaTe-
puaiu 3a pazdoupaHe npu ayJupaHe u Jp.;

- sSCHa M JIAKOHMYHA MPE3CHTAlUsl Ha JIEKCUKAJIHUTE U TPaMaTUYECKU
(dbeHoMeHH, 3aJI0’KEHHN OT MPOTPECHATA Ha ypOUHATa SINHUIIA;

- (haiinoBe ¢ ayauo U BUACOMATEPHAIN 32 JOMBIHUTEIHA MOAIPHKKA — OT
APYTU METOINYECKU CUCTEMHU WJIM aBTCHTUYHH IOKYMEHTH;

-  UWHTEPAaKTHBHH YIPAXHEHUS 3a 3aTBBP/IsSBaHE HA M3y4yaBaHUTE €3UKOBU
SIBJICHUS;

- mpenpaTku (JIMHKOBE) KbM JIPYTH CaMTOBE, TPETUPALIN B UHTEPAKTUBEH
PEXUM €3UKOBHUTE sBJICHUS ((POHETUYHHM YNPaKHEHHUS 3a MPOU3HOULICHHE, WH-
TEPaKTUBHU YIIPAKHEHUS U JIp.);

- TpemnpaTkd (JTMHKOBE) KbM OHJAWH PEYHHUIM W CIOPABOYHU EHIIMK-
JIOTIeTNH;

- BB3MOXHOCT 32 CBOOOJHO CBajJsiHE Ha HEOOXOIUMH WHCTPYMEHTH OT
cheparta Ha OesrumatHust codryep (freeware), 6e3 ma ce HapyliaBaT aBTOPCKHU
mpaBa, KOUTO HE ca BKIIIOUYEHH B cTaHAapTHUs nakeT Ha Windows niu Android
(KOHKOpAAHCHPH, BBH3MPOU3BEKAALIM MPOrpaMy 3a ayAuo U BHJIEO0, KOMYHHU-
KalmoHHU nporpamu kato Skype, WhatsApp, Viber u ap.);

- THUCMEHO 3a/laHue W EBEHTYaJHO MHTEPAKTHBEH TECT 3a OLCHSBAaHE U
CaMOOILICHSIBAHE;

- BB3MOXHOCT 32 Bpb3Ka MeXAy 00y4yaBaHUTE U MpenoaaBaresis (0OUKHO-
BEHO AaCHMHXPOHHA KOMYHHUKAIMs 4pe3 MEHI, HO B 3aBUCUMOCT OT HM30paHus
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uHTepdeic 3a U3roTBsiHE HA caiTa KOHGEpPEeHTHAa ayAro W/WJIM BHUIIEO BPH3KA)
(IHumuanos, 2019).

Cw3maneHuTe MOIYJIW MO YYXKIO0E3UKOBO oOyueHune kbpM (CTomaHcka
Axkanemus ,,l{eHOB®, KbM pa3inuuHHUTE OaKaJIaBbPCKU U MATUCTBPCKU MPOrpaMu
(penoBHO, 3aJI0YHO W JUCTAHIIMOHHO OOyYE€HHE), HAMBJIHO OTTrOBapAT Ha
nocoueHute Kkputepuu. Helo noseye, Te MOCTOSHHO CE€ JOYCHBBPIICHCTBAT U
pa3BuBatr. UyKI0€3UKOBUTE KypCOBE IO AHTJIMNUCKH, HEMCKH W PYCKH €3UK,
ch3maZeHu B Mybia cpefia, CTUMYJIUpAT CTYJSHTUTE Ja C€ aHTaXUpaT ¢ Mare-
puaiga Ha MHOTO Pa3UYHHU HUBA. YUEHETO C€ OCBIIECTBABA MMOCPEIICTBOM MHO-
’KECTBO PA3HOOOpa3HU HAYWHU MOJ opMaTa Ha TECTOBE, Ka3yCH, CEMECTPHUATHH
3amanust U ap. Cb3gazeHa € I'bBKAaBOCT, KOSTO MO3BOJISIBA Ha oOydyaemus na
MOAXOJM KbM MaTepuajia 1o HauWHHU, KOUTO padoTAT 3a Hero/Hes. Pa3z0upa ce,
TpsiOBa Ja ce MMa MPEABU/, Y€ BCEKU 00ydaeM MMa CBOM COOCTBEH CTUJI M Haii-
no0pute y4eOHU MpOTrpaMu C€ MPUCIOCOOSBAT KbM PA3IMYHUTE CTUIIOBETE HA
yaeHe u npeanountanus. C momornira Ha Myabi B 00yduTenHara miatdopma Ha
CromaHcka akajneMusi ce HaOJroJaBa IMUPOK HAOOp OT y4eOHW MaTepuaiv u
MpUWIOKEeHUs1. BCMUKo ToBa criomara 3a paslidpsiBaHe Ha HAYMHUTE 32 aHTaXKH-
paHe Ha CTYJICHTHTE, 32 HachpYaBaHE Ha B3aMMHHUTE KOHTAKTH B IpoIleca Ha
oOydeHue, 3a OChLIECTBABAHETO HA MTPOLIECa Ha CaMOpETryJIalus Ha 00y4yaeMHUTe.

k ok ok

B koHTekcTa Ha OCHOBHA (PyHKITMSATA HA OOpPa30BAaHUETO, T.€. Pa3BUTHUETO
Ha YMEHUS 32 YUEHE TIpe3 1EHs KUBOT, CBOETO BaKHO MSICTO 3a€Ma U MPOIECHT
Ha camoperymarus. CaMoperyinanuaTa Ha y4eHeTO BKJIFOUBA TTOBEUYE OT OIPOOHH
MMO3HAHUS 33 YMEHHE; TS BKIIIOYBA CAMOCH3HAHUE, CAMOMOTHBAIIUS U TIOBE/ICH-
YeCKd YMEHUS, 32 Jla C€ U3IMOI3BAT T€3U MO3HAHUA MOAXOAANI0. M3mon3BaHeTo
Ha BHCOKO YCHBBPIICHCTBAHHM TEXHOJIOTMYHU IIAaTGOpMH 3a OOyYECHHE KaTo
Mynbn, nompuHacs 3a IMpolieca Ha CaMOPETYIUPAHOTO YUCHE, BKIIOUUTEITHO U
B 00J1aCTTa Ha YY’>K/I0€3MKOBOTO O0yUYEHUE.
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HHPUJIAI'AHE HA KOMYHUKATHUBEH I1OAX0O/1 B
OBYUYEHHUETO IO 4YX/I E3UK 3A CIIEHU®UYHU LHEJIN

Cr. npen. Pymsina /leneBa
Cromnancka akaaemus ,,/[. A. Ilenos* - CBuUIIIOB

APPLYING COMMUNICATIVE APPROACH IN TEACHING
FOREIGN LANGUAGES FOR SPECIFIC PURPOSES

Sen. Lect. Rumyana Deneva
D. A. Tsenov Academy of Economics - Svishtov

Abstract: The ever-increasing need for good communication skills poses
challenges to foreign language teaching. Students must learn how to use foreign
languages in real-life situations. The understanding of the processes of learning a
foreign language has been constantly changing, and the communicative approach
has emerged as a response to these changes. It describes a set of general principles
based on the idea of communicative competence which can be applied in various
ways, depending on the teaching context, the age of the students, the level of
fluency and their goals. The communicative approach to language teaching
encourages commitment, collaboration and active learning, thus preparing
students to communicate effectively and confidently.

Keywords: communicative approach, foreign language for specific
purposes, communicative competence, communicative tasks.

,, dosek modice 0a osnadee npasuiama 3a popmupane Ha uspedenus
Ha 0aoeH e3uK U naK 0a He e MHO20 yCheuleH 8 ChOCOOHocmma 0a
usnonszea esuka 3a cmuciena komynuxayus* (J. C. Richards)

HapacrtBamara HyxJa OT yMEHHsS 3a CBOOOJHO OOIIyBaHE B JIHCIIHHS
r100anu3upaH CBAT MOCTABS MPEAN3BUKATENICTBA MPE/] MPENOIaBaHETO HA UYKIU
esur. Ha oOyuaemute TpsiOBa /1a ce MOCTaBM MOAXOASIIA OCHOBA 32 KOMYyHHUKA-
LIUOHHHU YMEHHUSI, KOUTO C€ U3UCKBAT B Pa3IMYHU MHTEPAKTUBHU CUTYyal[UU OT
peanHus CBIT U3BBH KJlacHaTa cras. Te TpsOBa na ObaT MOATOTBEHM 3a ClIeHa-
pHU OT peajHus )KUBOT, BMECTO MPOCTO Jia UM CE ToMara Jia rmoJjoat mopeTHUs
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xaptueH u3nut. [Ipe3 nocnennure roguHu pa3dMpaHeTo 3a MPOLECUTe Ha U3yda-
BaHE Ha YyXKJ €3UK C€ € MPOMEHUJIO 3HAYMTEITHO U KOMYHUKATUBHHUSIT ITOJIX0]] B
00y4YEHHUETO € OTYACTH OTTOBOP Ha TE€3U MPOMEHH.

TennenuuTe B €3UKOBOTO 00ydeHHE Tpe3 nociaeaaute S0 ToguHu Morat
na ObJIaT TPYIUPAHU 110 CISAHUS HAUWH: TPATUIIMOHHN TOIX0au (10 Kpas Ha 60-
T€ TOAWHUA Ha MUHAIHS BEK), KIACHYECKO KOMYHHUKATHBHO €3MKOBO OOy4YeHHE
(1970-te mo 1990-1e), CbBpeMEHHO KOMYHUKATHBHO €3UKOBO 00y4eHHE (OT Kpast
Ha 90-te 1o aHec) (Nagendra Prasad, B. Bala, 2013).

TpaguioHHUTE METOIU 3a PEToAaBaHe Ha e3UllU ce GOKycHupaT OCHOBHO
BBPXY I'paMaTHdecKaTa KOMIIETEHTHOCT BMECTO BHPXY Pa3BUBAHETO HA YMCHHS
3a 00IIyBaHEe W B3auMOJIeHCTBHE. V3yuaBaHETO Ha €3WIM Ce Pas3TIekIa Karo
mpollec Ha MEXaHWYHO (OpMHUpAHE Ha HABUIM, TOECT JOOpUTE HABHIM CE
dopMupar KaTo ce ChCTaBAT MPABWIHU U3PEUCHHUs, a HE Ype3 JIOMyCKaHE Ha
rpemiku. I'pemkute TpsiOBa aa ce n30ATBaT 4pe3 KOHTPOIMPAHH Bh3MOKHOCTH 32
ChCTaBsiHE Ha ped (MMCMEHa WM yCcTHA). Upe3 3amaMmeTsBaHe Ha JUAIO3U H
W3ITBTHCHHE Ha PA3JIMYHU IPaMaTHIHH YITPAXKHCHHUS IIAHCOBETE 3a IOIyCKaHEe Ha
IPEIIKU ca CBEJCHHU 10 MUHUMYM. [lopaam ToBa Te€3W METOIU ca KPUTHKYBaHH,
THI KaTO HE pa3BUBAT aJICKBATHO KOMYHHUKAIIMOHHUTE YMEHHUS HA 00yJaeMuTe.

[TocTossHHO HapacTBamata HyXaa OT J00pH KOMYHHKAIMOHHU YMEHUS
Ch3/1aBa OTPOMHO THPCEHE Ha MPEMOAABAHETO HA YYXKAHM €3HIIM IO LIETHS CBSIT.
MuoHu X0pa UCKaT Ja MOJA00PAT BIaIECHETO Ha Uy €3UK. Bh3MOKHOCTH 3a
M3yYaBaHE Ha TAKBB CE MPEIOCTABST 10 MHOTO PAa3JIMYHU HAYWHU, KaTO HAIIpUMEP
ype3 o0yyeHue B KJacHarTa crasi, o0yueHue B 4ykKOMHa, KAKTO U Ype3 MEIUUTE U
uHTepHeT. OOydaeMUTEe HCKAaT BHCOKO HHMBO Ha BIIQJICCHE HA UYXIUS €3HK,
paboTofaTenuTe U3UCKBAT CIY)KHTEITUTE UM Ja yMesT Ja OOpaBsST OTIMYHO C
€/IMH, a B JIOCTa CIyYa U C 1O JBa Yy>KJI1 €31Ka, Thil KaTO TOBA € MPEANOCTaBKa
3a yCIeX M HalmpeabK B MHOTO 00JaCTH Ha 3a€TOCTTA B THEITHUS CBST.

KOMYHUKAaTUBHUST TOAXOJ C€ IMOSBABA KaTO OTTOBOP HA BCHUYKH TE3H
THPCEHHsI KAKTO W B OTTOBOP HAa HApacTBAlIOTO ThPCEHE HAa €3WKOBa ydyeOHa
nporpama, Kosito Ou mo3BoJiiia Ha 00ydaeMHTEe Ja W3IMOJ3BAT UYXKIUS €3HK B
CUTYyaIlluH OT peasHus )KUBOT. Toii onricBa HAOOP OT OOIIM MPHUHIUIIN, OCHOBAHH
Ha UieATa 32 KOMyHUKaTUBHA KOMIIETEHTHOCT KaTo 1€ Ha 00yYEHHUETO TI0 Uy
€3WK, KOUTO MOTaT Jia Cce MpuiaraT Mo pPa3WyHH HA4YWHU, B 3aBUCHMOCT OT
KOHTEKCTa Ha MpernojaBaHe, Bh3pacTTa Ha 00ydyaeMUTe, HUBOTO Ha BIIaJiceHEe Ha
€31Ka, TOCTABEHUTE IIeJIN U T.H.

[Ipe3 mocieqHUTE TOAMHU €3UKOBOTO OOYUYEHHME C€ pas3riexja Karo
pe3ynTaT OT IPOLECH KaTo:
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» BzanmoneilicTBre Mex Iy 00ydaeMHTE U MOJI3BATEIINTE HA €3HKa,

» CBBMECTHO Ch3/]aBaHE Ha TEKCT;

» Cp3aBaHe Ha CMHUCIICHO W IIEJICHACOYCHO B3aWMOJCUCTBHE YpE3
rOBOPEHE Ha €3UKa;

» OOpbIllaHe HA BHUMaHUE Ha oOpaTHaTa BPh3Ka, KOATO 00ydacMHUTE
MOJIy4aBaT, KOTaTo U3I0I3BAT €3UKa;

» H3npoOBaHe u eKCIIiEpUMEHTHPAHE C Pa3IMYHN HAYWHU 32 Ka3BaHE Ha
eaHa u cbina mucha (Richards, Jack C.,2006).

Oo6moeBponeiickara e3ukoBa pamka (OEP) ot 2006 r. maBa egHO OT
oTpesieNieHusITa 32 KOMyHUKaTUBHA KOMIETEeHTHOCT. Criopesy HesT KOMITETEHT-
HOCTTA € ,,CbBKYITHOCT OT 3HAHMSI, YMEHUS U XapaKTEPUCTUKH, KOUTO MTO3BOJISBAT
Ha eJIHa JTUYHOCT J1a npeanpuema aenctBus’ (Ctedanonra, A. 2016).

KoMyHHKaTHBHaTa KOMIIETEHTHOCT BKJIOYBA CJIEIHUTE acCleKTH Ha
€3UKOBUTE TIO3HAHMS:

»  U3II0JI3BaHE €3UKa 32 PeAnIia IelH;

» TPOMEHSIHE W3IOJI3BAHETO Ha €3WKa CIope] 0OCTAaHOBKATa W ydyacT-
HULUTE (HAmp. J1a 3HaeM KOTra Jla U3Moj3BaMe ouIlMaiHa U Heo(UuIraiHa ped
WM KOTa J1a M3IM0JI3BaMe €3MK, MOJXO/SI 32 TUCMEHa, a HE 3a YCTHA KOMYHHU-
Karus);

» cb3laBaHe U pa3OupaHe Ha Pa3IMYHU BUIOBE TEKCTOBE (HAIp. pas-
Ka3M, TOKJIa 1, HHTEPBIOTA, Pa3TOBOPH).

»  TOAIbp)KaHE HAa KOMYHUKAIIMS BBIIPEKH OTPAHHUYCHUATA B €3UKOBUTE
MO3HaHUs (HAIIp. Ype3 U3MOJI3BaHE Ha Pa3INuHU BUJIOBE KOMYHUKAIIMOHHHU CTpa-
terun) (Richards, Jack C.,2006).

E3uKbT, KOUTO TOBOPUM U IMUIIEM, CE pa3anyaBa 3HAYUTEIIHO U I10 MHOIO
pa3IMYHU HAYMHU B 3aBUCUMOCT OT KOHTEKCTa. MiMa ChIIECTBEHU Pa3IuKH MEXK-
Ay, Ja pedeM, YYKAWSIT €3WK, M3MOJBaH B THPIOBUATA U TO3U, M3MOJI3BaH B
WHXeHepcTBOTO. ClieJ0BaTeTHO, aKO €3UKBT Bapupa OT €Ha CUTYaIUs Ha U303~
BaHE B Jpyra, CielBa J1a C€ OMPENesIT XapaKTePUCTUKUTE HA KOHKPETHUTE
CUTYaIlMH U TE3U XapaKTEPUCTUKH JIa C€ TIPEBbPHAT B OCHOBA HAa €3UKOBUS KYPC
(Hutchinson, T., & Waters, A., 1987).

[IpuBbp)KCHUITUTE HAa KOMYHHKATHBHHUS TIOAXOJ CBHINO TpPHU3HABAT, Ue
MHOTO y4alld C€ HYXJIasiT OT UyXKJ €3WK, 33 Ja IO M3MOJ3BaT B ClenuuIHH
PO ECUOHAIHU WK 00pa30BaTENIHU yCIOBUA. 3a TAX OU OMII0 MO-e(PEKTUBHO /1a
ce HaydaT Ha cHenu(pUIHUTE BUIOBE €3MKOBH W KOMYHUKATUBHHU YMEHHS,
HE0OXOMMMH 3a KOHKpeTHa mpodecus (Hamp. Jiekap, OMOJIOT, XUMHUK H T.H.),
BMECTO Jla C€ KOHLEHTpUpaT BbPXY H3y4aBaHETO Ha I0-00Il, W3MOJ3BaH B
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€XKETHEBUETO UyK]l €3HMK. 3a IiesiTa TpsiOBa /a ce HampaBu aHAIM3 Ha MOTpeO-
HOCTUTE — AaHKETH, UHTEPBIOTA, aHAJIM3 HA CUTyalUATa — 3a Ja C€ ONpPeHeysT
BUJIOBETE KOMYHHUKAIIUs, KOUTO oOydyaeMuTe Ie TpsAOBa Ja OBIAJEAT 3a KOHK-
petHata npodecusi. ToBa BOAM 10 CHOTBETHUTE PA3IMUUS B MPOIIEca HA 00yUCHHE
KaTo HaNpuUMEp pa3jnuvs B PEUHUKOBHUS 3arac, TEKCTOBETE 3a YETCHE C pas-
OupaHe, rpaMaTukara, HEOOXOAMMAa 3a CHOTBETHUTE IIEJH, MPAKTHYCCKHUTE
YMEHHUS.

TunbT AeiHOCTH B KIAacHaTa cTas, MPEUIOKEHH OT KOMYHUKATHUBHUS
MOJIXO[I, IPEIoiaraT HOBU POJIM B KJIacHAaTa cTas 3a OOyYUTENIU U 00ydaemH.
OOyuaemute TpsiOBa Jja y4acTBaT B ISHHOCTH, KOUTO CE OCHOBABAaT Ha ChBMECTHA
paboTa, a He Ha WHAMBUAYAIUCTUYCH MOIXO0J KbM yueHeTo. Te TpsOBa ma ce
HayyaT Jla CIIylIaT MapTHROPUTE, C KOUTO M3ITBJIHSBAT TPyHoBa 3ajada WM
paboTAT MO JABOWKH, BMECTO Ja pa3dyuTar Ha oOyuutens 3a mojaen. OT Tiax ce
OYaKBa J]a MoeMaT Mo-royisiMa CTENeH Ha OTTOBOPHOCT 32 COOCTBEHOTO CH 00y4e-
Hue. OOydnuTenuTe OT CBOS CTpaHa TpsiOBa Ja moemMaT poJiaTa Ha (hacuiIMTaTopu
u "Habmomarenu. Bmecto 1a ObaaT MozeN 3a MpaBWJIHA Ped U MHCaHE, Ja Kapat
oOy4aeMHuTe J1a MPOU3HACAT MHOTO U3peUYeHUs: Oe3 Tpelniku, Te TpsOBa 1a uMar
pa3iryueH BB3TJIEN 3a TPEIIKUTe Ha O0ydyaeMHUTEe M CBOsSITa COOCTBEHa pOJIS B
yJIECHSIBAaHE N3Y4YaBaHETO Ha €3UIIH.

Enna oT nenure Ha KOMyHHKATUBHUSAT TOJIXOJ] € Ja pa3BHe CBOOOIHOTO
BJIaJICCHE Ha e3WKa. ToBa mpeanosiara TOBOPEIIMTE Ja y4acTBaT B CMHCIICHO
B3aUMOJICCTBUE M TOJIbPKAT pazdupaeMa W MPOAbIKaBaIla KOMYHUKAIIUS
BBIIPEKH OTPAHUYCHHATA B TSIXHATA KOMyHHKAaTHBHA KOMIIETeHTHOCT. CB0OO-
HOTO BJIQJICCHE Ha €3MKa C€ pa3BUBa Upe3 Ch3/JaBaHE HA JICWHOCTH, B KOUTO
oOyJaeMHUTe M3I0I3BaT KOMYHUKAIITMOHHH CTPATETMH, KOPUTHUPAT TPEIIKUTE U
pabotar, 3a ma m30erHaT NPEKbCBaHWS B KOMYHHKanusara. I[IpakThkata Ha
cBOOOHO TOBOPEHE MOXE Ja C€ MPOTHBOIOCTaBU Ha IMpaKTHUKaTa Ha TOYHOCT,
KOATO ce (poKycHpa BbPXY Ch3aBaHETO HA MPABIIIHU MPUMEPHU 32 U3MOJI3BaHE HA
e3uka. Paznukure mMexay neiHOCTH, KOUTO ce (OKycHpaT BbpPXY CBOOOJHOTO
rOBOpEHE Ha €3UKa W Te3U, KOUTO ce (hOKycupaT BbpPXY TOUYHOCTTA, MOTaT Jia
ObIaT 0000IIEHH, KAaKTO CIIEIBA:

Hetinocmu, nacoyeHu KbM c80O00HO 2080peHe HA e3UKa

» OrpassBaT ecTecTBeHaTa yrmoTpeda Ha e3uKa

» CbcpenorodaBaT ce BbPXY IMOCTUTAHETO Ha KOMYHUKAITHUS
» V3uckBat CMUCJICHO M3I0JI3BaHE HA €3HMKa

» VI3uckBar M3MOI3BaHETO HA KOMYHUKAIIMOHHY CTPATETUH

155



» (Cp31aBat e3UK, KOWTO MOXKE J1a HE € TPEABHIUM

Hetinocmu, nacouenu Kvm mounocmma

» OrtpassBaT M3M0/I3BAHETO HA €3MKa B KJIaCHATA CTasl

» CncpenorouaBar ce BbpXYy (HOPMHpPAHETO Ha MPABUIHHM MPUMEPH 3a
U3II0JI3BAaHE Ha Pa3INUHU €3UKOBH CTPYKTYPH

» TlpakTHKyBaT e€31MKa H3BHH KOHTEKCTA

» He m3ucksar cmuciiena komynukanus (Richards, Jack C.,2006)

OOyuaBamure, KOUTO H3MOJI3BaT KOMYHUKATHUBHUS MOJXOJ, MOTHBUpAT
oOy4yaeMuTe Jja U3M0JI3BaT CMUCIIEHO €31Ka Ype3 JEHHOCTH, KOUTO T HAChpYaBat
J1a TOBOPST MPHU M3IBIHEHUETO Ha CMUCIECHM 3ajauu. CienoBaTenHo, KOMyHH-
KalMsTa € KaKTO METO/I, TaKa U LeJ Ha 00yYEHHUETO.

3a n1a pa3depem 1mo-n106pe ocHOBaTa Ha KOMYHUKAaTHUBHOTO €3UKOBO ITPETO-
JaBaHe, € M3KIIOUYUTEIHO BaKHO Ja OObpHEM BHHMaHHE Ha HETOBUTE OCHOBHH
MPUHLININ:

* QoKyc BbPXY KOMYHHKAIMATA: 00y4aeMHUTE y4yaT €3UK upe3 OOIlyBaHe,
U3MOJI3BANKN aBTEHTUYHU TEKCTOBE U yYACTBANKN B KOMYHUKATUBHU JIEHMHOCTH;

* U3non3Bane Ha (PyHKIMOHAJIEH €3MK: KOMYHUKATUBHUAT MOJIXOJ JaBa
OPUOPUTET HA CIMIOCOOHOCTTAa 00y4YaeMUTE J1a U3MBJIHSIBAT Pa3audyHU (YHKIIHH,
KaTO HalpuMep MCKaHe, U3BUHEHHE WM U3pa3sBaHe HA MHEHUsS, BMECTO MPOCTO
Jla ce u3pas3sBaT MPAaBUIIHO TPAMaTUYECKH;

» JlefinocTr, Ga3upaHu Ha 3aja4yd: YPOIMTE Ca ChCPEAOTOUYCHH OKOJIO
3aJla4M, KOUTO 00y4yaeMUTE U3II'BJIHABAT, KATO CUMYJIUPAT CUTYaLlUU OT peaTHUs
CBAT U HaChpyaBaT B3aUMOJIEHCTBUETO;

* CpBMecTHO oOydeHue: I'pynmoBara paboTa W JAEHHOCTUTE MO JIBOMKHU
UTPASIT ChIIECTBEHA POJIA B KJlacHaTa CTas, Thid KaTO HachpyaBaT B3aUMOJACICT-
BUETO MEXy 00y4aeMHUTE;

* OOydeHue, OpUEHTHUPAHO KbM 00ydyaeMUTEe: KOMyHUKATUBHUSAT MOJXO]
I'M HachpyaBsa Ja oeMaT akTUBHA POoJIs B ITpolieca Ha 00y4YeHHe, KaTo MoguepTaBa
TSAXHATa OTTOBOPHOCT Y aBTOHOMHS B €3UKOBOTO Pa3BUTHE.

MeToabpT 3a KOMYHMKAaTHBHO €3MKOBO OOYyYEeHHE MpeArojara CiIeIHOTO
pazHooOpasue OT TEXHUKHU U JEHHOCTH:

» Ponesu urpu. O0yuyaemute moemaT CHCHU(PUIHA POJIM U Y4acTBAT B
Pa3roBOpU, CUMYJIUPARKH CUTYAIlUU OT PEaTHUs )KUBOT;
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» JlefiHocTH 3a OTKpHBaHE Ha JmrcBama wuHpopmanus. OOydaemute
paboTAT MO MBOWKH WU TPYIHU, KaTO BCEKU NPUTEKaBa WHPOpPMAIHS, KOSTO
apyrute HaMmar. Te TpsOBa 1a KOMYHHKHUPAT, 3a Ja CIOACISAT HHPOpMAIUS U J1a
M3IBJIHAT 3a/1a4aTa;

» Jlebatu n muckycuu. OO0ydaemMuTe U3passaBar, 3alluTaBaT U OCIOPBAT
MHEHHMS TI0 Pa3IMuHU TeMH, KaTo HachpyuaBaT M3IMOJI3BAHETO Ha (DYHKIIMOHAJIECH
€3UK 3a yOeKJaBaHEe U apryMEHTAaIIHs;

» 3amaum 3a perniaBade Ha npodOsemMu. OO0ydaeMuTe pabOTAT 3aeTHO 32
pelaBaHe Ha poOJIeMH WK PelIaBaHe Ha 3arajiky;

» Jletinoctu, 6a3upanu Ha MpoeKTU. PaboTeliku B Tpynu WM WHIUBU-
AyaHo, 00y4aeMUuTe Ch3/1aBaT MPOAYKT, KaTO MPEe3eHTAIHs, TOCTEep WIN BUJEO,
KaTo ce (hoKycHupar BbpXy €(pEeKTHBHOTO M3IMOJI3BAHE HA €3WKOBUTEC YMCHHS 3a
npeaaBaHe Ha HHGOpMaIIUs.

Karo msui0 moaxoapT Ha KOMYHUKATHBHOTO TIPENOJaBaHE HA €3UIU
HachpuaBa AHTAXUPAHOCTTA HA YUYEHUIIUTE, CHTPYJAHHUYECTBOTO M AKTUBHOTO
y4€He, KaTo B KpaifHa CMETKa MOATOTBSI 00y4aeMHTE Jla Ce OPUEHTHPAT €()EeKTHB-
HO M YBEPEHO B KOMYHHKAIIUATA B peaiHus CBAT. ToW JaBa BB3MOXKHOCT Ha
o0yuyuTenuTe MaKCUMAaJIHO J1a cBeAaT paboTaTa cu 0 ynoTrpebara Ha €3MKa B
CUTYaIlMM OT PEATHUS )KUBOT KaTO IO TO3M HAYMH MOTHUBHUPAT MO-CHIIHO O0ydae-
MUTE 3a MPAKTHYECKO M3TOJI3BaHEe Ha 3HAHUATA UM T10 UYK]T C3HK.
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Abstract: In this paper, we present a review of outcome-based education
ideas for English-medium instruction learning. We deduce that international
university programs have to be universally orientated in terms of educational goals
and communication. We discuss the linguistic challenges that come with
international education and make references to the outcome-based idea of
educational planning. An emphasis has been put on two educational frameworks
for outcomes — the European qualifications framework and The taxonomy of
learning. To continue the discussion, we write about the implications of different
outcomes on English-medium instruction and we also make statements about what
pedagogic techniques may be used to lighten the cognitive load on students
participating in English-medium instruction programs. E-learning and blended
learning approaches have been put forward as a useful toolkit for international
learning. In the end, we suggest particular outcomes for e-learning in English and
make recommendations for their practical appearance in curriculum organization.

Key words: outcome-based education, EMI, e-learning
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Introduction

The growth in demand of English-medium instruction (EMI) in the higher
education system is directly linked to university internationalization. EMI means
using the English language as a communicational medium among students and
teachers during the educational process. International university program
development is becoming particularly popular in many countries, especially in
Europe, where the domestic language of both teachers and students is different
from English. We now look into the processes of EMI from a deeper perspective
in terms of the cognitive and linguistic understanding of both teachers and
students. Our goal is to present the outcome-based approach as means of
facilitating the communicational and cultural challenges associated with EMI
programs.
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This publication discusses the following research questions:

o What are the differences between applying outcome-based educational
approaches in EMI university programs compared to standard domestic
educational programs?

o How can international learning frameworks be adapted to fit the
challenges of EMI courses?

o What are the educational tools that can be used to improve subject
learning in L2 according to the outcome-based approach to educational
planning?

The conclusions from our research are related to the implementation of
wider outcome-based frameworks, which encompass international educational
needs and promote communication within the multicultural environments. We
consider existing outcome frameworks and suggest possible complementary
approaches to include more outcomes and new educational ideas to fit the
international realities of EMI.

1. Concepts for EMI in higher education

The most commonly accepted definition for English-medium instruction
(EMI) is ‘the use of the English language to teach academic subjects (other than
English itself) in countries or jurisdictions where the first language (L1) of the
majority of the population is not English’ (Marco, 2018). EMI has undoubtedly
grown in popularity among higher education participants during the last two
decades. Both students and academic staff recognize the advantages of English-
taught courses of which the main advantage is the use of English itself. This
increase in popularity has led to the development of international as well as
national EMI university programs, where both the students and the lecturers are
expected to speak only in English. Course books, handouts, notes and test are also
in English. The advantages of such programs are also challenges as there appears
to be a learning curve when it comes to international and even national
communication in L2. Specific subjects require specific terms and also accents
and speaking quality need to be taken into consideration during lectures and
semestrial exercises. Of course, such difficulties are a part the EMI program itself
as much of the goals of the program are to solve international communication
challenges as well as to actually teach academic content.
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EMI program development on both bachelors’ and masters’ level is directly
linked to university internationalization. Universities need to adapt their structure
to growing globalization changes. International and specifically EMI programs
have to be organized both administratively and scholastically. The curriculum and
teaching methods for EMI programs need to be open minded to cultural
differences and even more importantly university lecturers need to find ways to
breach the linguistic barrier between teachers and students. Different teaching
styles can aim at different outcomes which do not always align with each other.
Some teachers might want to promote autonomous thinking as an educational
goal, while others might aim for a disciplinarian approach which gears towards
teaching responsibility. The international aspect of EMI programs makes such
choices more difficult as the program is to encompass different cultural groups.

Cultural diversity of students taking part in EMI can be discussed further
(Ismailov, Thomas, Dearden, Yamamoto, & Djalilova, 2021) as there appears to
be a gap between cultural groups which widens as the range of nationalities of the
program participants increases. According to our studies this gap is strongly
related to the linguistic abilities of the program participants. As we observe,
limited communication (Monev, 2015) due to difficulties in L2 speaking appears
to be much of the reason for cultural segregation among university peers. This, of
course, can be bypassed with the improvement of English knowledge for the case
of EMI international programs. Still, other aspects of cultural diversity remain in
situations of international studies. One particularly painful topic in this area is
accents and speaking speed. Many studies show that some students cannot catch
up with the speaking speed of lecturers in EMI courses. The inability to
communicate effectively in L2 is also related to lack of confidence which can
result in students not being able to participate in the program effectively. We then
pair all these difficulties with general setbacks such as lack of motivation and
boredom. Studying in EMI programs can be challenging which also makes it also
more rewarding because the participants get to experience realistic L2 scenarios.

Increased challenges and possible setbacks in communication require
universities to develop pedagogical frameworks to educate and asses students’
academic performance in an international setting. Such development can be
improved through academic staff experience and training (Romani-Dias,
Carneiro, & Barbosa, 2019) (Macaro, Han, & Akincioglu). Pedagogical
approaches may differ based on the desired outcomes of the university program.
Some programs may include exercises for development of critical thinking and
autonomy while other may lean towards a more disciplinarian approach which
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leads to accountability. International thinking in these areas is developed through
linguistic knowledge and skills in the corresponding language of the program,
which is English for EMI programs, and also through cultural integration. This
means that the teachers as well as the students need to overcome the cultural
barrier in front of communication.

In the same time, there are influential studies (Macaro, Curle, Pun, An, &
Dearden, 2018) which do not conclude that there is a strong link between the use
of EMI in teaching and a lowering of the material comprehension. Further
investigation shows that there are differences between European countries as to
the extent of adoption of EMI bachelors’ and masters’ programs (Collins, 2010)
in the higher education system (Bradford, 2013). For example, some countries,
including Denmark, Finland, The Netherlands, Sweden and others, offer many
EMI university programs. At the same time other similarly developed countries
like Austria and Italy tend not to develop EMI courses. Therefore, the adoption of
EMI programs is probably not directly linked to county development when it
comes to the case of European countries but rather EMI programs are a matter of
educational policy and infrastructure. Studies recognize three main types of
challenges to the adoption of EMI:

o Linguistic challenges

o Cultural challenges

o Structural / administrative challenges

Universities need to have concrete strategies to tackle the issues that come
with internationalization. After the EMI programs are adopted by higher
education institutions these challenges remain in the ongoing work. Many,
therefore, believe that the traditional learning methods, regarding mostly lectures
and textbook reading, are less effective in an international learning environment.
This is where the idea of interactive education becomes even more viable as
successful interaction between students and teachers means also successful
comprehension of material.

2. Outcome-based education in an EMI setting
We seek to improve on the strategical thinking in curriculum creation for
EMI programs by adding an emphasis on outcome-based education. By definition

an outcome-based course needs to have clear assessment of what the students need
to learn and what skills they need to acquire. The focus here is on what the students
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have achieved at the end of the course or program. Example outcomes can be
“Critical thinking”, “Creative skills”, “Technical skills”, “Accountability”, etc.

The most common reference point for learning outcomes for Europe is the
European qualifications framework (EQF) (EU Council, 2017). The EQF defines
twelve levels of development of three types of outcomes— knowledge, skills and
social compliance. Higher education standards are usually placed at level three or
level four. With this in mind, we have to take into consideration the existence of
more liberal outcome-based philosophies (Rao, 2020).

Table 1. Comparison of qualification frameworks

Framework Outcomes
R ibilit
EQF level 3 Knowledge Skills esponsibility and
autonomy
A range of cognitive
Knowledge of and prac.tical skills Take responéibility
. required to for completion of
facts, principles, . .
accomplish tasks and tasks in work or
.. processes and
Description solve problems by study; adapt own
general concepts, . . .
. selecting and applying behavior to
in a field of work . . .
basic methods, tools, circumstances in
or study. . .
materials and solving problems.
information.
The taxonomy Factual Conceptual Procedural Meta-cognitive
of learning Knowledge Knowledge Knowledge knowledge
. The interrelationships How to do Knowledge of
The basic elements . . e
among the basic something, methods cognition in
students must know o L
. elements within a of inquiry, and general as well as
o to be acquainted L .
Description . L larger criteria for using awareness and
with a discipline or . .
. structure that enable skills, algorithms, knowledge of
solve problems in . . ,
g them to function techniques, and one’s own
’ together. methods. cognition.

Source: adapted from (Anderson & Krathwohl, 2001) and (Cedefop, 2017)

Tablel shows a comparison between the EQF level 3 outcomes and The
taxonomy of learning (Anderson & Krathwohl, 2001). Both frameworks start with
basic memorization as a key beginning to learning. Further, the EQF assesses
skills qualifications as the ability to carry out procedures, use methods, etc. The
taxonomy of learning goes into separating the conceptualization process from the
factual remembering process.

Factual memorization is seen as the most simplified building block of
knowledge in this framework. In other words, the knowledge of facts itself is not
a sufficient goal to truly achieve the desired outcome of an education program. In
the same time, according to the taxonomy of learning conceptual knowledge is
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developed from facts through the building of interactional relationships between
terminology. The EQF’s classification is similar but it regards knowledge as a
single category, which can be summarized as simply knowing the theory of how
something should be done. Skills and Procedural knowledge are quite close in
meaning, only the EGF appear to be more pragmatically focused then The
taxonomy of learning. The last and probably most desired outcome by the EQF is
the responsibility and autonomy aspect. This means that the learner can continue
carrying out the learned procedures in an autonomous setting without instruction
and help and to do this the EQF focuses on responsibility and accountability.
According to the framework autonomous behavior leads to autonomy in actions.
The ability to act autonomously can then be translated to lifelong learning because
the learner no longer requires instruction to gain new abilities. In The taxonomy
of learning, it is pointed out that Meta-cognitive knowledge is the highest ranking
understanding outcome. Meta-cognitive knowledge means to be able to
understand the learning process itself and to be aware of one’s own learning
behavior.

In general, we claim that the EQF is more practically focused while The
taxonomy of learning is more academic. The reason for this is that the end goal of
The taxonomy of learning is also related to the teaching process — if one is able to
reach Meta-cognitive knowledge, they will be able to use this in an academic
setting. EQF outcomes are more suited towards pragmatic educational
approaches.

A further look at The taxonomy of learning describes the intuition of growth
of educational outcomes:
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Fig. 1. Hierarchy of the Cognitive Domain
Source: adapted from (Anderson & Krathwohl, 2001)

Fig. 1. shows the Table of the Cognitive Domain adapted from Bloom’s
Taxonomy of learning (Anderson & Krathwohl, 2001). The base of cognition is
remembering which leads to understanding, application, analysis, evaluation and
creation. According to such educational theories the main outcome of learning
development is centered around higher order thinking (Zhan, et al., 2023). In the
same time, EMI programs are trying to create the same outcomes alongside
English literacy. As it can me reckoned, cognitive tasks become harder when
performed under the pressure to communicate in L2. Remembering becomes a
dual task as it requires to know terminologies in the foreign language alongside
logical definitions. From here on, memorization difficulties can be translated the
rest of the cognitive domain. Research shows that task completion in the foreign
language is particularly harder both on the memorization level as well as the
creativity level because students often need to find ways to communicate their
ideas clearly during assignments in L2.

Another perspective on outcomes classification is short- and long-term
planning (Kaliannan & Chandran, 2012) of desired goals to be achieved through
the implementation of the program curriculum. Short-run aspects outcome
strategies can be put into practice by linking individual course goals to class
assignments and tasks. Such examples can be the solving of mathematical
problems or writing of essays. Long-term outcomes then stem from the short-term
outcomes. Usually higher educational programs try to achieve cognitive results
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like critical thinking or specific technical skills, which can be applied outside of
the program.

A key aspect of this type of outcome setting is the transfer from university
achievements to work-life achievements and also the idea of life-long learning.
When we come to mention outcome-based pedagogic approaches, we often need
to think of the sustainability of the program goals. This is concept that goes back
to life-long learning. In the long-run students need to be taught to replicate what
they do in the university in their working position. Hence, they need to replicate
the process of acquiring knowledge in the working environment by going through
a similar set of steps, which they have undertaken at university. On that basis long-
run outcomes can be defined as outcomes, which can be reproduced multiple times
in a setting outside the educational institution.

EMI programs require withstanding long-run outcomes to be efficient. The
outcome of the program must translate to the international environment as well as
be realistic for students of diverse backgrounds. Unlike national level programs,
students studying through EMI come from various educational systems. In
practicality, this means that teachers are very rarely aware of the prerequisite
knowledge of different student groups for their course. This means that on top of
the language difficulties, which are to be expected in an EMI program, the
curriculum must also be fairly universal. Nevertheless, some universities are able
to make exceptions to this statement through preselection of student candidates
by using methods such as exams, interviews, etc. However, the growing tendency
for an EMI program is that it has to be universal.

Similarly, job market orientation must also be suitable for international
students. Much of the goal of university programs is to shrink the mismatch
between employers’ expectations of potential workers and the educational skills
provided by the program (Albert & Davia, 2023). The outcomes of EMI need to
be carried on towards an international working environment. This requires an
emphasis on communicational skills and creative abilities in L2. Day-to-day tasks
must be carried out in way that helps break intercultural barriers and promotes
student coordination. In practice, program outcomes need to be designed so that
teachers and students bear in mind the use of L2. Remembering becomes also
learning as the terminology is taught in L2. Skills require the breaching of
communicational barriers to achieve and organize. Responsibility and higher-
order cognition need to be paired with cultural understanding.

The learning outcomes described in The taxonomy of learning also change
according to the program participants’ understanding of L2. Difficulties in this
sense arise when different national groups are paired in one class. L2 cognition
for different nationalities tends to be different (Lin, 2017) and so do high school

166



and graduate higher education standards. While the outcomes of EMI must be
universal, pedagogic approaches aren’t. Teachers often find themselves separating
and segregating different groups due to the gap in their working abilities. One
solution to this is to give individual exercises and teaching sessions to individual
or subgroups of students. Nevertheless, the element of lacking motivation due to
catching up should not be underestimated. A suggested approach (Doiz,
Lasagabaster, & Sierra, 2014) to this problem has been to separate the linguistic
work for the work related to course subject. The complexity of learning in L2 can
result in dissatisfaction. That is why, often, universities find themselves
organizing linguistic courses outside the regular curriculum in order to avoid
frustration through separating learning tasks.

EMI outcomes need to be integrated on a macro, meso and micro level
(Gurukkal, 2020) in the education system. On the macro level government and
institutional frameworks have to be transcribed in order to fit international
education criteria. Even more importantly, on the meso level EMI programs need
to be assessed with regards to their goals and pedagogical techniques which
should fit into the idea of an international curriculum. Last comes the work with
groups of students and individual education assignments. To be particular, micro
level work becomes dysfunctional without meso-level goals for outcomes.

3. The case for e-learning and EMI

One very popular approach to solving contemporary educational problems
is the integration of e-learning and blended learning practices into the standard
educational curriculum. Much of the educational material and administrative
operations in higher education have been digitalized over the past two decades.
EMI programs carry the case for digitalization even further as there is a need to
revise usual course explanatory practices. The same goes for outcome-based
education — digitalization of course content allows for new goal setting because
the increase of interaction approaches makes for a wider variety of potential goals
and outcomes for the program.

E-learning has been adopted in the past by most universities due to the
limiting of costs and time (Zahariev, Ivanova, Angelov, & Zaharieva,
EVOLUTION IN THE REGULATORY FRAMEWORK FOR DISTANCE
LEARNING IN A PANDEMIC ENVIRONMENT-THE EXPERIENCE OF
BULGARIA, 2021) for institutions and also for the students. Blended learning is
a similar approach which combines the use of e-learning platforms and standard
student attendance practices. Probably the most key feature of e-learning
regarding the current topic is the instructiveness of digitalized course content. The
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approach to e-learning can be not only pragmatic but also psychological
(Zahariev, Mihaylova, Monev, & Dikov). E-courses and programs tend to
encourage student independency which relates to the autonomy and meta-
cognitive outcomes according to the outcome frameworks. Students are also able
to navigate the pace at which they observe content and learn the course ideas much
more effectively compared to standard in attendance speaking lectures. Much of
this results in a lightening of the cognitive load (Buchner, Buntins, & Kerres,
2021) on students in EMI courses due to the fact that with e-learning students have
a number of strategies to cope with tasks and requirements.

The e-learning environment requires manipulation of course content based
on the new online course format. Traditional learning tools like textbooks can be
transcribed to interactive educational content like e-books (Monev, 2016), online
course workbooks, interactive course assignments, etc. Course chapters tend to be
reassigned into modules. A relatively more advanced step to take in online
teaching is the combination between inquiry-based learning and e-learning
(Wornerhttps, Kuhn, & Scheiter, 2022). Inquiry-based learning means to have the
students do research work similar to academics. EMI courses tend to benefit a lot
from such exercises due to the use of English in the assignments, that allows
students to improve in L2 creativity.

Further emphasis needs to be placed on e-learning and intercultural
interaction. Besides solving problems related to physical distance issues, online
platforms are generally a tool, that can be used to improve communication. This
is particularly true for chat and messaging features (Brox, Painho, Bac¢ao, & Kuhn,
2004). Course organization can be improved in this way because of the increased
clarity of communication of assignments and schedules. Chat features have also
been shown to help break the linguistic barrier between students in EMI programs.

A literature review by Johnson, Walton, Strickler, and Elliott (Johnson,
Walton, Strickler, & Elliott, 2023) describes seven pillars of online teaching:

1. Evidence-based course design

2. Connected learners

3. Accessibility

4. Supporting learning environment

5. Individualization and differentiation

6. Active learning

7. Assessment

The seven pillars can also serve for creating additional program outcomes
for e-learning EMI programs. Namely, outcomes can be:

1. Evidence-based deduction in research

2. Connectedness to international peers
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3. Ability to access international knowledge

4. Compatibility with the international environment

5. Individual working abilities

6. Active learning

7. Self-assessment

The achievement of EMI learning outcomes is strictly related to the
distributing of the cognitive load on students. Therefore, the course or program
outcomes need to be attained through the completion of different tasks. Also, with
e-learning different studying tasks can be done through the implementation of
different tools in the online platform. We can then rearrange the course outcome
ideas by linking them to tools and assignments, which make the educational
outcome-based concept more clear:

Table 2. Example of outcome-based task planning

Outcome

Assignment

Tools

Tasks

Evidence-based

deduction in research

Create a working
paper on subject
4‘X9’

Online platform
delivery; Internet
search; MS Office

Gather research results on the topic;
Systemize research findings; Write a

paper

Connectedness to

Group discussion

Classroom

Gather evidence about the discussion

international peers between peers activities; Online topic; Prepare a thesis statement; Work
meeting software; in a group discussion
Chat logs

Ability to access Read through Online platform Read through the material; Comprehend

international online course the subject terminology; Complete online
knowledge modules and platform tests
remember course
content
Compatibility with Group Online platform Gather evidence about the topic; Discuss
the international paper/presentation | delivery; Internet between peers; Organize the project;
environment assignment search; MS Office; | Carry out the organization plan
Classroom
activities; Online
meeting software;
Chat logs
Individual working Work on Online platform Complete problem set “X”
abilities individually
assigned
problems

Active learning

Learn subject “X”

Online platform; E-

Read through subject material; Write a

without books and paper or presentation about the topic
supervision textbooks
Self-assessment Complete course | Online platform; In | Complete the course exam
examinations person
examinations

Source: created by the author
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Conclusion

The potential for outcome-based education in EMI comes from the
requirement for English-taught programs to fit international criteria and legal
frameworks. Program and individual course design is strongly influenced by the
multinational aspect of teaching in a foreign language. Therefore, literature as well
as our own study suggest that the framework for outcome-based education needs
to be widened through the acknowledgement of specific EMI outcomes, which
can then be transcribed into studying tasks. We have pointed out the new
difficulties in applying standard qualification frameworks such as the EQF and
The taxonomy of learning, that come with studying and teaching in a foreign
language. We then suggest ideas for adapting educational curriculums to meet the
needs of international education.

Outcome-based approaches can be implemented into university curriculum
development in a variety of ways including through e-learning and blended
learning. According to our conclusions, newer and more interactive learning
methods help ease the cognitive load on students, who study through EMI and
have difficulties with linguistic comprehension in L2. There is potential for
widening the outcome and qualifications frameworks to fit the criteria of the
international education market as well. At the end of our article, we present a
sample table which identifies a possible set of learning outcomes for EMI
programs and transcribes them into operational tasks for students.
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