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KATEJPA ,,4YKTOE3UKOBO OBYUEHME® — JIBUT'ATEJI
3A UHTEPHALIMOHAJIM3ALIUS HA CA , 1. A. IEHOB*
U CTPYKTYPHO 3BEHO BbB ®AKYJTET ,,0dUHAHCH

IIpodecop n-p Anapeii 3axapues,
AeKkaH Ha akyurer ,,duHaHCcH* U npeaceaare Ha Hayynuss komurer
Ha KpbIJIaTa Maca
https://orcid.org/0000-0001-7362-6133

Beue cegempaecer roauHu kareapa ,,YyXI0€3MKOBO OOydeHHe € JBHUTaren 3a
uHTepHauuoHanu3anus Ha CromaHcka akanemus ,,Jlumutsep A. Lleno®. C Bb3CTaHOBS-
BaHETO Ha KareapaTa B chcTaBa Ha (akynrer ,,OuHaHCH® TpHU eKCHaH3usATa Ha BUCILETO
yumimie cien 1989 ron. npenogaBaTtencKusaT KOJIEKTUB CE 3a€Ma C pellaBaHe Ha HeJleKaTa
3ajlaya J1a OTrOBOPM HA HApAaCHAJIOTO THhPCEHE Ha aKaJeMUYHO OOy4YeHHe IO 3arajHo-
eBporelicku e3uny. [loemanero mo mbTsA Ha AMCTaHUMOHHATa GopMma Ha oOyuenue B OKC
,Maructsp ot BUcuieTo yumnuiie npe3 1999 roa. mocraps omie eaHa CIOXKHA 3ajada 1o
oOe3neuaBane Ha MPOMUIUPAHU IO CTETIeHU (DaKyITaTUBHU KypcoBe 1O ,,buzHec KoMyHH-
Kallui Ha 4yXJ €3UK‘ C pa3paboTeHu 0Opa3oBaTEeTHU MPOAYKTH HA aHTJIMICKU, HEMCKU U
PYCKH €3ULIH.

Pa3nooOpa3ueTo OT 3aBHIICHM H3UCKBAHHUS KbM (UIONO3UTE OT Kareapara Oe
nombiiHeHO mpe3 2019 roa. cbe cTapTa Ha yueOeH npoiiec B AucTaHinonHa ¢popma. Taka nHec
KaTeapara € cBoeoOpa3eH JuAep BbB BUCIIETO YUWIHILE C aAMUHUCTpUpanu Hax 150 yHu-
KajgHU yueOHu nporpamu. ToBa st mpaBu HE3a00MKOJIUM (DaKTOp BbB BCSIKA €IHA MHUITUATHBA
3a Ch3JjaBaHE HA CIEIUATTHOCTH U MaruCThPCKU MPOTPaMU Ha UYXKJ €3HK, KbJIETO MMOHEPHUS
ONMUT C MArucThbpcka mnporpama ,,Financial Management u GakanaBbpcKaTa CIEHUATHOCT
,Finance, Banking and Insurance Hamepu CBOETO JIOTHYHO pasIIUpsBaHe U MexAydaky-
TeTeH TpaHc(dep Ha JoOpU MPAKTUKHU U TTOJIE3E€H OMUT.

[lon pbpKOBOACTBO Ha CT. mpen. A-p Bukrop MoHeB (M ¢ HETrOB JMYEH MpPUMEDP U
y4acTHe) KOJIEKTUBHM OT KaTeApara Bedye HalmpaBUXa U I'bPBU CTHIKHU B MyOJIUKYBAaHETO Ha
Hayuau uscnensanus B SCOPUS / Web of Science. Taka moruuno, ¢ mocBereHara Ha 70-
TOJUIIIHMS F0OUIIeH Ha KaTeapara Kpbria Maca ,,busnec nunrea 2021 — aktyanHu npobieMu
Ha 4yXJI0€3UKOBOTO oOyueHune u MHoroesnuneto™ (15.10.2021 rox.), ce moctura o OIe
€/IHO IOTBBPIK/ICHUE 32 KPEaTUBHUSI XapaKTep U KarmaluTe Ha KOJIeTUTe yuyeHU-(UI0I03u.

Ot cTpana Ha exkuna Ha HayuHus xomuTeT, BKIIOYBAI JeKaHa Ha Qakyirera, u
kosierute npod. aA-p Ilenka [lummanosa, npod. a-p Credpan Cumeonos, goin. a-p [Inamen
MopaaHoB, kakTo ¥ 10L. A-p BeHuuciaaB BacuieB, NPHIOKHXMe BBbBEACHHS B peIak-

IMUOHHUTC CbBCTH HA HAYYHATA MCPUOJUKA HA BUCIICTO YUUIUIIC MOACTI HAa aHOHWUMHO CJISAIIO
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pelieH3upaHe npu cbOIroAaBaHe ¢ mpasuiata Ha KomuTera 3a myOJuMKalMOHHA €THKA U
HopmuTe Ha Elsevier oTHOCHO uW3aarenckaTa eTHKa, 3aKpuiaTa Ha aBTOPCKHUTE NpaBa U
IIPEAOTBPATIBAHETO HA CIIy4auTe Ha IUIArMaTCTBO B IIpolieca Ha Iperiell, peleH3upaHe,
penakTUpaHe ¥ NyOJMKyBaHE Ha Hay4yHa NMPOAyKUHMdA. B pesynrar unrarenure pasnoarar ¢
T€3W aBTEHTHUYHU U MPOPHUIUPAHU U3CICABAHUSA HA KOJETUTE-aBTOPH, KOUTO III€ HAMEPST U
CBOSITa pErUCTpalysl KaTo HaydHa MPOIYKIUs upe3 COOpHUKA C MaTepuaiIy OT KpbriaTa Maca
B HALIN /!

* * *

OT no3unusATa Ha BPEMETO € BaXKHO J1a ce 0TOEeNeXKH, Ue OIlIe C IMbPBUS yueOeH IaH
ot 1936 roj. 9yKT0€3UKOBOTO OOyYECHHE € HEOTMEHHMa KOMIIOHEHTa OT 00pa30BaTeITHUS
npoiiec BbB Bucuiero Teproecko yumnuiie ,,JJlumutrep A. LlenoB*. B camoro 3aBemianue e
3aJI0’KEeHa BOJISITA 3a ClIe/IBaHE Ha Hail-1oOpuTe CBETOBHU MPUMEPH.

Csc 3aBemannero ot 1912 r. Jlumutsp LleHoB napsiBa Ha abpkaBaTa U POJHHUS CU
rpag CBUILOB 1s71aTa CU COOCTBEHOCT — Mapy, EHHU KHUKA U HEJIBUKUMHU UMOTH, OLIEHEHU
TOTaBa Ha 5 MIIH. 3J1aTHU JIeBa. B 3aBemanueTo € najaeH 3aabJDKATENICH IPUMED 3a ChIrpax-
JlaHe Ha YYWJIHIIE 110 [T0001e Ha OepIMHCKOTO XaH/IEJICXOXIIYJIE C HAITBIIHO CAMOCTOSITEJICH
CTaTyT, KOETO HUKOTA U MPU HUKAKBU OOCTOSATEIICTBA ,,HE OMBA J1a ce cMecBa MJIM CJIUBA C
HHUKOE IPYro IbPKABHHU WJIH C YACTHH CPEICTBA Ch3/1a/IeHO Y4eOHO 3aBeleHne" .

Hcropuueckure cBuaeTeNncTBa coyar, ue npe3 1912 r. (Ha 1-Bu centemBpu) Jumutsp
A. 1leHOB cOOCTBEHOPBYHO MPE]] CBUAECTENHN MOIMCBA CBOETO 3aBEIIAHUE U 00sBSIBA CBOSITA
BOJIS: ,,OcTaBAAM M Ha3HaAa4YaBaM 3a CBOH YHHBepcajleH HacjelHUK bbarapckara
AbpPKaBa, B JIMIETO HA rocnoaMH MHHHCTBPa Ha HAPOJAHOTO IPOCBELIECHHE. ...
Hape:xnam moeTo MMyliecTBo, B Heropata HsiJIOCT, A MOCJIYKH 32 00pa3yBaHeTO Ha
equH (POH/I, HOCHALL HA BeYHU BpeMeHa moeTo ume ,,Jlumutsp A. lenos“... Ot uncrus
npuxoa (Ha ¢ponga) 10% na ce KanUTAIM3UPAT U NPUOABAT €:KeroHO W PeJIOBHO —
BE€YHO — KbM Kanutaja Ha ¢onga. ... lllom yuctusar noxox or ¢ponaa xocrurde 300
XWJIS/IY 3JIATHH JIeBAa FOAMIIHO, BEHAra 1a ce OCHOBE M M3IbP5KAa OT YUCTHSA J0XO0/ €THO
BHCIIE ThProBCKO yunjanie B CBUIIOB. ... /lucuuninHuTe, KOMTO 1IE ce MPenoaaBaT
TpsAOBa 1a 00XBAalIAT ThProBCKUTE HAYKHU, (PMHAHCOBUTE HAYKH, THPrOBCKOTO MPAaBo,
0aHKOBOTO /1€J10, HAYKHMTE 10 3aCTPAX0BATEJHO JeJI0 U Ip. ...~ .

[Ipe3 1920 r. ¢ Horapuanen Akt 3a napenue Ne24, tom Ne9, neno Nel964/1920 r.
Humutbp A. lleHOB mpexBbpis Ha Abp)kaBaTa COOCTBEHOCTTAa Ha YETHPU CBOM MMOTa B
Codusi, M3MOBSAAHN TIPE HOTAPUYC U MPHETH OT MPEJICTaBUTENS Ha IbpKaBaTa I-H Paiiko
JackanoB, MUHUCTBpD Ha TBProBHSATAa, NPOMUILIEHOCTTa W TpPyAd, KAKTO CcIeABa: Ha

CTOMHOCT 2,5 MJIH. 3J1aTHHU JIB. Ha ynuua ,,B. TepHOBO*“ Ne3, Ha cTOiHOCT 2,7 MJIH. 3JIaTHU



neBa Ha yi. ,,Mckbp* Ne2, Ha cToitHOCT 1 MIIH. 371aTHM JeBa Ha yi. ,,Kuasruns Knementuna“
Ne4 u Ha croiinoct 850 xui. 31aTHH JieBa Ha Oyi1. ,,CIuBHHUIA®.

[Tocnennute ronuuu Ha Jlumutsp LleHoB ca B 6oiaHMIIaTa HA UepBEeHUS KPBCT, KbJETO
B HapoJlHA Cpe/la HE HAKBbPHSBA LIEJIOCTTa Ha CPEJICTBATA, OT/IEIEHH 33 BUCILETO YUWINILE B
CaumioB. Berpeku nuunata My BOJIS 32 CKPOMHO IIorpe0eHne HeroBata KoHuuHa mnpe3 1932
. U norpedeHue B ABopa Ha maHactupa ,,CB. CB. Ilersp u IlaBen” B CBuILIOB € MOBOJ 3a
ch3uaTeslHa Ibp)KaBHa HaMeca o MpeBpbIlaHe JapeHueTo Ha LIeHOB OT 1yMH U CpelicTBa B
oOpa3oBaTesIHa MHCTUTYLIMS U aKaJieMUueH Tpaj Ha Opera Ha J[yHas.

Ha 21 maii 1932 r. e konunnata Ha Jumutsp A. LleHoB B GonHuna Ha ,,UepBeHus
kpbcT”’ B Codus kato morpedbenuero e Ha 23 mait B CumoB. Ha 29 rouu 1932 r. cnen tpu
yeteHus e rpuet ot 23-to O6ukHoBeHO HaponHo chOpanue, B mppBaTa My cecusi, Ha 123-To
3ace/laHue 3aKOH 3a PUEMaHe Ha JapeHHMETO U 3aBenianueTo Ha Jumutsp A. LleHoB oT rp.
CeumoB. Ha 21 centremBpu 1932 r. Ilap bopuc III cobctBeHOpBUHO mOANMUCBA C
Mo/NeyaTBaHe C JAbP)KaBHUS IedaT OT HEeroBHs ma3utes, MUHUCTBbpa Ha IpaBochAueTo Jl.
BppbanoB Yka3 3a yTBbpiK/laBaHe Ha 3aKOH 3a IPUEMAHE HA JAPEHHETO U 3aBELIaHUETO Ha
Humutsp A. Llenos (peructpupan nox Ne3205/21/9/1932 r.). Ha 30 centemBpu 1932 r. B 6p.
148 na [IppkaBeH BecTHUK (oduiuaneH pasjaesl KbM MUHHCTEPCTBO Ha TBHProBUSTA,
MPOMUIIUIEHOCTTA U Tpy/ia) B oOHapoaBaH Yka3 Nel6 na Llap bopuc 111 3a yrBbpxkaaBane Ha
3aKoHa 3a IPUEMaHe Ha JAPEHUETO U 3aBellannero Ha JJumutsp A. LleHoB.

Ha 29 aBryct 1936 roa. e noanucan Yka3 Ne376 na Llap bopuc III 3a yrBbpKaaBane
Ha NOCTaHOBJEHHE HA MUHHCTEPCKUS CHBET B 3aCEJaHUETO OT 26 aBryCT 3a IpHEMaHe Ha
Hapen6a—3akon 3a Bucuiero teproscko yuwnuiie ,,J[. A. [lenos* B Cumos. Hapenbara—
3aKOH € MmyOnMKyBaHa B J[bp)kaBeH BeCTHUK Ha 5 centeMBpu 1936 roa. u ce cbetou ot 36
CaMOCTOSITEIHM YCTPOWCTBEHU Pa3NoOpeKIaHus, BKI. 32 KaT€IPUTE, KOUTO III€ OCUTYpsIBaT
npenojnaBaHeTo npen cryaenture. CwvrioacHo HapenOara—3akoH 3a Bucmiero Thproncko
yumnuiie B rp. CBUIIOB ce pa3KpuBaT JBa OTAeNa (KOMTO Morar Ja ObJaT NMpUETH KaTo
IbPBOOOPA3 HA JHEITHUTE (DAKYITETH):

a) (hMHAHCOBO-aIMUHICTPATHBEH U OAHKOB U

0) KoOoTepaTUBHO-3aCTPaxoOBaTEICH.

[IpenogaBaneTo € MpeIBHUICHO J1a C€ OCHILECTBSBA MO CICAHUTE KaTeapu (KOUTO ce
MpUPaBHSIBAT HA Y4eOHU JUCIUIUIUHHI):

1) TloauTHuecka UKOHOMHUS

2) HkoHoMHuecKa MOJUTHUKA U CTOMAHCKA UCTOPUS

3) Cromnancka reorpadus

4) Teopus Ha CTATUCTUKATA U IECKPUNITUBHA CTATHUCTHKA

5) JIbpxaBHO yCTPOWCTBO U IbP>KABHO YIPABIICHHE



6) I'pakgaHcKo IpaBo M IPAXKAAHCKU MIPOLEC

7)  TBpProBcko U MOPCKO MIPaBO

8) Ilpodecnonanto nmpaBo u NpoPeCHOHATHN OPTaHU3ALNN
9)  VYuenwue 3a npeanpUATHATA U TAXHATA OPraHU3ALU
10) KHHUroBOJACTBO M CMETKOBOJICTBO

11) ®unancoBa MaTeMaTHKa

12) ®uHaHcoBa HayKa U (pMHAHCOBA aIMUHUCTPALIMS

13) KooneparusHo aeno

14) 3acTtpaxoBaTelHO €0

15) bankoBo aemno

16) Tlpunoxua xumus u pu3uka (TEXHOIOTHS)

be3 cnenuanHu KaTeapy € ONpeesieHo Aa ce MPEenoiana Io:
17) Yy:xkam e3uum

18) Crenorpadus

19) MammuHonuc

Ha 8 noemBpu 1936 roa. B Cumos H.B. Iap bopuc III ThpxectBeHo 00siBsiBa

Bucuiero teproecko yuunuuie ,,Jlumutsp A. LleHOB* 3a OTKpUTO.

cﬁb‘rmb -n‘lmm’dgf-l’h " u.lct"l’a
‘=@ Topvma npr LapyERNkTTe Ha HETS:
% B8l BEANYSCTES HESPAGTE N
| 2P na BBAMAPHTE W a6rycrain
Lara My cenpyra. HEMIAG &€7~
MWFE@ AlaPdild. AFAHM2,
¢ IPH MHHHCTBPL NPEActABTEnG. g

"‘; Fa,’opm hioccireatoss 1 MMHudr"b_pL

uahfrosiﬁf_al'n}bmu:\dto@ﬁ;ﬁ M
© Tpyas Avrantops b Forcen, HAUANHHKD

Ha. THProBcilc._NPOMMIIACHIA OTABAL:
npr CHRPOTO Muwd-r’c_:_"ts,"r’sc Fc:’ogm

AnocToAoEs Eb WITEANEHME Ha. 33Bb~

WaHUETo Ha nommvﬁi roABWb EARIO

Kkﬁibmm%ﬁ

 LiehiaBis 1 soKomn ot 30 ceirTem-
Eppr 1932, 1. = | nfucﬁwa.nmf Ha _-5a~
_'.stmaﬂuélb o ELW m.p:p‘-uaer
e vgEnpum e P- Chnest, TLREREETECHO
a@&nwﬁo Hlﬂlﬂﬁo'l‘mnedn(o +
Ve, 2. 4. IIicED” 8% Nma
N BKTL, M Hwn."xno noé,rM
"o, I CucTaBM B €A
B0 1 i npeanat ro, PEKTOP Hat
%qmuwéfo 32 Me3a/Hvie. Ha. Ebutm s

: BPEMEND. reseseses

T

10



B peu ,, KanutaabT 1 1yXOBHHSAT NPOrpec Ha 40Be4eCTBOTO , IPOU3HECEHA TIPE]
Ilapsi, UBPKOBHMS KIUP, MHMHHUCTPH, IPOCBETHH [JEHLUM U CBUILOBCKM ITbPBEHIH
M3IBJHNATEIAT Ha 3aBelanueTo npodg. I'eopru lananiaoB 3asaBsBa: ,,... BbB Bpb3Ka ¢
AHEHIHOTO Hallle ThPKECTBO, a3 Ie TPAOBa Ja nmpudaBsi caMoO, Ye M €IHO OT Ha-
roinemMure yyeOHu 3aBeaeHusi B lllature — Taka HapedyeHoro - ,,Bucmie yumianie 3a
CTONAHCKA aAMMHHUCTpanus“ npu XapBapACKHs YyHUBEPCUTET, IporpaMara u ypeadara
HA KOETO MOCJaYyXH 3a o0pasen Ha Hamara Tbpropcka AkageMusi, € Cb31aJeHO OT
yacTHUs (GoHI HA aMepuKaHCKUs cTonaHcKu MarHat [ikopax @. Beiikbp...“ (bpoii 1

ot 1937 rox., l'ogumauka Ha BTY ,, Jlumutsp A. LleHoB®, c. 36).

Taka omie mpu cBoeTo ch3ziaBane BB BTY ,, Jlumutsp A. lleHoB* ce nHTerpupa upes
ydeOeH I1aH, mporpama u ypeada, mo BoJisita Ha Jlapurens u pemeHus Ha U3ITbIHUTENINTE Ha
3aBelllaHueTo, Hal-100poTo oT Bucmero yumnuine 3a CTONAHCKM Hayku B bepnun u
Bucmero yunnunie 3a ctonaHcka aIMUHUCTPALIUS TP Y HUBEpCUTETA B XapBapl.

Ha 15 noemBpu 1936 rox. 3amouBa pabota Edopus (HactositenctBo) na donna
LAUMUTHp A. LleHoB* (¢ kanuTan oT Beue 50 MIIH. 37aTHU Ji€Ba), BKJIKOYBAIlA B ChbCTaBa CU
pekropa, kMeTra Ha CBHUILOB M HAYaJIHUK OTAEI KbM MHHHUCTEPCTBOTO Ha THPIOBUSTA,
MPOMUIUIEHOCTTa U TpyAa. Bcuuku mnocnensamu pemeHus Ha HacrtositencTtBoTo ce
o/100psiBaT OT MHUHHCTBpPA Ha THProBUATA, MPOMHUIILIEHOCTTA U TpyAa. Umenno Edopusra
MPOBEXkAa MbPBUTE KOHKYPCH 3a Ha3HaYaBaHE Ha MPEMOJABATEICKUSI ChCTaB OT JEKTOPH

cnen karo ¢ yka3 Ha H.B. [laps 3a pexrop € HazHaueH npod. Aumursp bbpos.
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3a mBpBU MpenojaBaTell Mo YyXAu e3ullr ¢ HazHaueH A-p Aumutbp IaBpuiickn
(6ama Ha mpod. BenecnaB I'aBpwmiicku), a manko cien TtoBa — I'eopru PacosikoB — 1o
¢bpencku e3uk u Credpan banos — no crenorpadus (Paakos, 2012).

06mb yyeOenh NAaHb HA 3AHAATHATA Bh BHCWETO THPrOBCKO YWHIHILE
»J1. A. llenoBr“ — CBHILOBD

ir. | O | O |1V

Ne PP E LS MBI H i) S o {IEE s

S ES| 58 588

S| E|E | e8| B8 E

1|| (lonMTUyecka HMKOHOMHSA 4| 2| —|—||—|—||l— | —

2| CronmaHCKa UCTOPUS M UCTOPHUS HA Pa3BUTHETO |

Ha TBProBHdTa — =l 2|—=|=|—=| ==

3|| CromaHcra reorpagpus ‘ 2|—|| 2| 1||—|—|—|—

- 4| CrarucTHRa e [ A Sl e agrtd | e

5| dunaHcoBa Hayka W agMHUHHUCTpaLUH — | === 3172} 11 1

6| [ObpskaBHO YCTPOWCTBO M ynpaBlieHHEe 2| —|l—|———|—|—

17 [paskpaHCRO MpaBO M CROONPOM3BOACTBO 3| 1| = =l — = =i} —

8| TbproBcko M MOpPCKO MpaBoO — =) 3| I|—=|—]| ==

9|| Arpapna monuTHra ! : — =1 2| =] —|—|-=
10| lMpomuiuneHa nonaMTHRA RN Bty | i T e R e S ‘'

11| TwproBcka MonHTHKA PRI e | 580 1A ||| 5 e =

12|| MpodecuoHanHo mnpaBo H mnpopecHoHaNIHH
opraHusauuu — = === 1= 2! =
13|| CyeroBOmCTBO M KRHUroBoncTBO (06LLa TEOPUSA ‘
Ha CYETOBOJCTBOTO, O@HKOBO M HWHAOY-
CTpUANHO CYETOBOACTBO, RooNepaThBHO
CYETOBOACTBO, 3aCTpPaxoBaTeNHO CYETO-
BOACTBO, KAMepasHO CYE€TOBOACTBO, 06110
yyeHve 3a GamaHcuTh, C4eTOBOJHH NpO-

BEpRM M ercneprusu) Sl e Db liod 22 1|5 Ditag
14| YueHue 3a mnpepnpuaTHATa — =l 2| = 2| 1||= |—
15| MMpunosua xumMus -u pU3KKa 2 M= — || — | =l
16|| ®uHaHcOBa MaTemMaTvka 2| 1) 2] 1| 2| L|—|—
17|| KoonepatuBHO pkno — | === 3| 1 —-
18|| 3acTpaxoBartenso pkno — ===l 2] 1| 2|—
19| BanroBo pbno : — == |=l=|—=] 2|1
20| Yymau e3uum (HBMCKH U QPEHCKH Cb Thpros-

CRa ROPEeCMOHAEHLWsS Ha YyRAWd e3ukb) | 5| —| 5| — 5 e
21|| CreHorpajgusi M MaLIMHOMMCH 2| —|| 2p—||l—|—||—|—
22| Bwnrapcka ThproBCKa KOPECNOHOEHUMS — | === 1] 1||—=| =

HN3tounnk: BTY ,,Jlumutep A. llenos““-Caumion (1941). Pa3znuce mam nexiuidts 1941 — 1942,

3aHATHATA Ce BOJAT MO y4eOHU AWCIMIUIMHU, Pa3lpeleiicHu B 4-TOAMIIEH Kypc Ha
obyuenue (BTY, 1937). O0yueHHETO TIO YYXKU €3UIU CE€ MPOBEXK/A MPe3 BCsiKa OT Te3u 4
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TOJMHU U € C Hail-BUCOK XOpapuyM CIPsIMO BCMUKHM OCTaHaJIM M3ydaBaHu npeameTH. [Ipes
bpBaTa yueOHa TOANHA CTYACHTUTE cirymiat jJekuuu no: [onuruuecka nkonomus (mpod. I'.
T. HanawmnoB), CueroBoactBo (npod. I'. Tomes), ['paxxmancko npaso (npod. /. bepos),
O®pencku e3uk (I'. PaconkoB), Hemcku e3uk (n-p . 'aBpuiicku u I'pan). C pemienus Ha
Axkanemuueckusi cbBeT OT mbpBara yueOHa 1936/1937 ron. e cp3nganen u UHCTUTYT mo
€3MKO3HaHue.

CuiioBckara o0IIMHA OTKYIyBa ABOPHHU MECTa B LIEHTHpa Ha rpana (,,Kaneto™) u ru
napsa Ha Donma 3a cTpoexk Ha kammyc Ha Axkaaemusta. Crpagata Ha Pekrtopara e

BB3JI0’KEHA 33 CTPOUTEIICTBO Ipe3 1938 roa. v caMo 3a roiHa € NOCTPOECHA U ThPKECTBEHO

OTKpHUTa Ha JIUMHUTPOBJEH.

BoBexxnaneTo Ha akynreTHaTa CTPYKTypa Ha BUCHIETO yuwiuine € ¢ Yka3z Ne26 Ha
[Ipesuanyma na Haponnoto cwbpanue, uznanen B Codust Ha 22 sHyapu 1952 r., noanucan
ot npeacenarens Ha [Ipesunguyma na HC I'. JlamsinoB u ot cexpertapss Ha HC H. MunueB u
IIOATIEYATAH C IbpKaBHUS nedyaT. Upe3 HOpMaTUBHMUS aKT, BiIn3all B cuia ot 1 sHyapu 1952
r., Bucmero yuunuiie 3a CTONMAHCKU U COIMATHU Hayku — CBHUIIOB C€ MPEMMEHYBAa BbHB
Bucmr ¢puHaAHCOBO-CTOTIAHCKU HHCTHUTYT, KAaTO CHIIECTBYBAIIUTE CIICIIUATHOCTH CE TPyIUpaT
B JBa otraena: PuHaHcoBO-cTomaHCcku M CueToBoAHO-cTathcTHuecku. Ha crnenBamata
roauna [IpesuanymsT Ha HaponHoTto chOpanue n3mnaBa HOB Yka3z Ne289 ot 20 aBryct 1952

T. 3a pasmpeens U nperpynupane Ha cnenuannoctute BbB BOCH, cunrtano ot 1 centemBpu
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1953 1. B nBa (akynrera: M®uHaAHCOBO-cTaTHCcTHYeckn ¢akyarer U CUeToBOAEH

daxyarer.
% k %k

[Tpu cBOETO pazBuTHE THEMHUAT BakynTeT ,,OMHAHCH , B YUSATO CTPYKTYpa € Kareapa
,» dy’KI0€3UKOBO 00ydYeHHEe , IMa CICTHUTE HA3BaHUS:

e nmpe3 1936 r. - DUHAHCOBO-aIMUHHUCTPATUBEH U OAHKOB OTJEIN

e 1pe3 1952 r. - DUHAHCOBO-CTONMAHCKU OTJIEN

e 1pe3 1953 r. - ®DuHAHCOBO-CTATHCTHYECKH (PaKyNITET

e 1pe3 1970 r. - ®unancos (pakynrer

e mpe3 1973 r. - DUHAHCOBO-UKOHOMHYECKHU (DaKynTeT

e mpe3 1993 r. - ®unaHcoB pakyaTeT

ITpe3 1953 rox. B cheraBa Ha (pakynaTeTa ca ONpeeieHu 1a Obaat karenpa ,,PuHaHcH
U KpeauT‘ U KaTempa ,3acTpaxoBaTeJHO JeJo“, karo oT 1955 rox. c¢akynrera ce
pasmmMpsiBa C BKIKOYBAHETO Ha Kareapa ,,IKOHOMHKAa Ha NpeInpUsATHETO , Kareapa
,HIoJuTHYeCKa MKOHOMHUSA“ U Kareapa ,,Yyanam e3mum’. Taka cbh3/1aeHaTa CbC 3a0BE]] Ha
MHIT Ne 2877 ot 07.10.1952 r. wy>X10€3UKOBa KaTeipa HAMUPa CBOETO Ch3UIATEITHO MSCTO
KaTo CTPYKTYpPHO 3B€HO BbB (hakynTeT ,,OuHaHcH™ U ABUTaTEeN 32 MHTEpHALMOHAIM3AIUS Ha

BUCILLIETO YYMJIUIIE.
HuTupanu M3TOYHULH

Pankos, P. (2012) Ilporokonurte paskasBa... Hauamoro 100 romuau oT 3aBeniaHueTro Ha
Jumutep Anocroinos Llenos, B. Tepaoso, ABAI'AP, ISBN 978-954-427-978-3

BTV ,,Jumutsp A. llenos““-CBumios (1937). Paznucs nan nexuuiite 1937 — 1938.
BTV ,,JJumutsp A. llenos““-CBumoB (1941). Paznucs Hax nexkumiits 1941 — 1942.
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KATEJIPA ,,4YKAOE3UKOBO OBYYEHHUE*“ THEC

crapuiy npenogasareJ A-p Buxkrop Mones,

PbroBoauTen kareapa ,,YUyxn0e3ukoBo o0yuenme

https://orcid.org/0000-0002-4609-0967

BrnageeneTo 1 M3M0a3BaHETO HA YYXKIM €3UIIM € BaXKHO YCJIOBHE 3a MpoQecroHamHaTa
peanu3anysi HAa UKOHOMHCTHUTE. bU3HEC KOMyHUKAIlMUTE B ChbBPEMEHHUS CBAT Ca JIOMU-
HUPaHH OT HAKOJKO ,,rojieMu* e3uiy, a B EBpona n EBponeiickus cbio3 mpeodiagaBa MHOTO-
e3nune B JnM4yHata W mpodecuoHanHara cdepa. Komexkure u KoleruTe OT KaTeapa
,,dyKII0e3UKOBO OOydeHue“ maBaT CBOS MPUHOC KbM Pa3BUTHETO HAa KOMYHUKATHBHATa
KOMIIETEHTHOCT Ha OBbJEHINTEe MEHUIKBPU, YUeHU U KOoHCynTaHTU. [Ipe3 yuebnara 2021/22
r. kareapata npemnara obydenue mo 101 mgucuumauau B oOpazoBaTeHO-KBaIU(UKa-
IHMOHHATa CTENeH ,,bakanaBbp U 6 B ,,Maructsp — BCMUKM B pEIOBHA, 3aJ0YHA U
JTUCTaHIIMOHHA (hopMa Ha 0OyUYEeHUE.

OTKpOsIBaT c€ HIKOIKO TPYIHU OT IUCIHUIUIMHY 10 YYXK]l €3UK — aHTJIMMUCKU, HEMCKHU U
pycku. Ha mbpBo Msicto ToBa ca Anrmiicku/Hemcku/Pycku e3umk 1 wact w1 AHraumi-
cku/Hemckn/Pycku e3uk Il wact. Ta3u rpyna ot AMCHMILTUHY BbBEX1a CTYJICHTUTE OT OYTH
BCUYKU CIIELMATHOCTA B OCOOCHOCTHTE Ha CHEIHAIM3UpPaHUs 4YyXK] €3UK B o0JacTTa Ha
MKOHOMHMKATA.

Ha ctynentute ot cnenuaniHocTUTe ,,MEXKAYHAPOIHH MKOHOMUYECKU OTHOIIEHHUS“ 1
,,/IKOHOMMKA Ha Typu3Ma* ce npejyiara oOydeHue 1o mbpBU 4yx 1 e3uK — anrnuiicku (I-VIII
MOAYJ), U MO BTOpH 4yXJ €3uk — HeMcku u pycku (I-VI monyn). Cnenudukara Ha
npodecroHaHaTa AEWHOCT MPHU TE3H CIEIUATHOCTH MpEroiara MHOTO BHCOKO HUBO Ha
BJIaJIC€HE Ha IbPBUSI Uy €3UK, 100pa KOMYHUKATHBHA KOMIIETEHTHOCT MPU BTOPUS UYK]T
€3UK U HarJjiaca 3a u3y4yaBaHe U yrnoTpeOa Ha clieIBalli e3UIlH.

OcobeHo MsACTO HamMupa rpynara OT AMCHUIUIMHU, KOUTO CE€ MpeajaraT Ha YyxkK-
JECTpaHHU CTYJEHTU - 3a CHELUATHOCTUTE ,,bU3HEC MKOHOMHKA (Ha AaHIJIMICKH €3WK)®,
,MexnyHapoaeH Ou3zHec (Ha aHIIMICKU €3WK)“ W apyru. lpyr acmekt Ha JEeWHOCTTa Ha
Karenpa ,,4Uyx’7J0€3UKOBO 00yueHHE € y4acTHUETO B M3MUTA MO YYXJ €3UK 3a KaHIuJaT-
crynentu (B OKC ,,bakanmaBwp‘‘) 1 B M3MUTA 1O YUYk €3UK 3a KaHIUIaT-10KkTopanTh. Kojern
BOJSAT Pa3IMUHU KypCOBE MO YYXKIM €3UIIU 32 TIOKTOPAHTH, ChOOpa3eHn ¢ HayyHUs MpoQu
Ha YYaCTHULUTE.

Karenpa ,,Yyxnoe3ukoBo oOydyeHHe moikpenss HaydHarta AeitHocT Ha CTonaHcka

akanemus ,,J[. A. [{leHOB® KaKTO C MHIUBUyalIHU U3CIIEABAHUS U TyOIUKallUY Ha YICHOBETE
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Ha KaTepara, Taka M C peleH3upaHe Ha peepupaHuTe U3AAHHS HA BHUCIIETO YUMUIIUIIE,
W3/1aBaHU Ha aHTJIMIACKHU €3UK .

TpsibBa na ce orOenexku, 4ye Kareapara ydacTBa AaKTHBHO B TEXHOJIOTMYHOTO
OOHOBIICHHE BB BHCIIETO 0Opa30BaHUE C PAMKUTE Ha Pa3IMYHU HAyYHO-U3CIIEIOBATEICKU
u npuioxHU npoektu. IIpe3 2001 r. mpenogaBarenu oT KaTeapara TeCTBaxa ¢ KOJErH OT
MKOHOMHYECKHUTE KaTeIpHu MPUIIOKUMOCTTa Ha TECTOBE 3a OIIEHKAa M CaMOOIEHKa Ha 3Ha-
HUSTA Ha CTyaeHTUTe. Ha ocHOBaTa Ha MOJy4YEHHUTE MOJOKUTEIHH pe3ynratu npe3 2005 r.
0s1xa ch37a/IeHU MHTEPAKTUBHU (PaKyJITaTUBHU yeO-0a3upaHu KypcoBe Mo OM3HEC KOMYHHU-
KallMy Ha aHTJIMMUCKU U HeMCKU e3uK. Crenpaina croiika mpe3 2008 . Gere pazpaboTBaHETO
U crapTupaHeTo Ha cpenara 3a oOyuenme BCOM, BkmoyBama MOAyiIH Mo Ou3Hec
KOMYHUKAllMd Ha AHTJIMHCKU, HEMCKH, (PEeHCKH U pycku e3uKk 3a cryaeHtu B OKC
,2Maructep* 3a paznuunu e3uxkou HUBaA. OT 2019 1. KaTenpara mpejara BCUYKA y4eOHU
JUCHUIUIMHYU MO YYK]I €3UK U B TUCTAaHIMOHHA (popMa Ha 0OyUyeHue.

| Yyxgu esnum

H Havano Mpriem Bakanaesp [SEL T

OBLUA MHOOPMALMA
[— KangupatcreaHe
online KamuawgarcTygeHTeknTe nanuTi no Yy am eznum 8 CA [l A. UeHos” ce npoeexaat nog GopmaTta Ha @nekTpoHeH

TECT, H2 £H2 W CblUE, NPEABEPHTENHO ONOBECTEHE H2 CaNTE Ha AKEAeMINATE O3T2 W MMaT BpEMETPasHE B2
2CTPOHOMUYECKM Haca.

Venosua
CTpYKTYpa Ha TecTa,

Mporpamu
TecTsT Mo 4K A 21K (aHIMACKK, HEMCKH, PYCKI) ce cbeTom oF 0dwo 60 BBNpock OT TMNA MHOXeCTEEH M3Dop U

Tpadmk BKIH4ES CNEAHWTE KOMMOHEHTH!

PernamenT 1. YeTene ¢ pazbupaHe (Hay4HONONYAAPHM WK XYAOKECTEEHN TEKCTORR 33 YETEHE, KbM KOWTO MMa BbNPoCH)

2. Jlexcuko-rpaMaTiHeckn Mogyn
E3vKoBo HHBO

KEI—JM,E,EITCT:,‘,E,E)—'TCK."HT W2NUT No 4y 0 831K e Cbo ..’_')DEE:— ne TpYAHOCT Cy4 ebHuTe nporpaMu B CpeHuTe

O o AL S 2N B S Ta N L U D S A D BT AN 20 0 O TA DAL Uy 80 Al D S0l S DA Te T AL a 21

KanaunarcTyieHCKH U3MUTH 10 YYK]T €3UK, KaHAUIaTCTBAaHE OHJIAMH
N3rounuk: cait Ha CA ,,J[.A.IlenoB*

! Peepupannte Hayunu criucanus, uznasanu o CA , JI.A. 1leHOB® ce Hamupar Ha ajpec
https://www.uni-svishtov.bg/bg/research/papers/referirani-nauchni-spisaniya
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HAYYHOMU3CJIEILOBATEJICKA U MEXKXKAYHAPO/IHA
JJEMHOCT HA YJIEHOBE HA KATEJIPA ,,4YKJIOE3UKOBO
OBYYEHHUE*

crapuiu npenoaasareJ a-p Ilersp Toxopos,
Hayuen cexkperap Ha kaTeapa ,,Uy:k10e3ukoBo o0yuenue
https://orcid.org/0000-0001-9763-7136
Web of Science ResearcherID: AAV-3635-2021

HayuHouscnenoBarenckara 1 MeXAyHapoOJHa JEMHOCT Ha KaTenpa ,,dyxKI0€3UKOBO
oOydeHre™ BKIIOYBA y4YaCTUETO HA YJIEHOBE HA Kareapara B HAyYHOM3CJIEIOBATEIICKU
MPOEKTH, MyOJIMKYBAHETO HA W3CIICIOBATEIICKH TPYJIOBE, YY4acCTUETO B KOH(DEpEHINH,
npuA0OMBAHETO HA HAay4YHA CTEMEH ,,JIOKTOP* OT WICHOBE Ha KaTeAPEHHs ChCTaB, KAKTO H
OCBIIIECTBSIBAHE HA MOOUITHOCTH B UYKJIECTPAHHU YHUBEPCUTETH.

[Ipe3 romuHuTe, YIEHOBE Ha KAaTEAPEHUS CHCTaB B3€MaT AKTUBHO YYacTHE B
Hay4YHOM3CJIEAOBATEIICKA MPOEKTU — BBTPEIIHH, B ChTPYAHUYECTBO C JIPYTU OBITAPCKU
YHUBEPCUTETH, KAKTO U MexAyHapoaHu. Karo yact OoT AEHHOCTUTE IO TE3U IPOEKTH,
IperoaBaTeIuTe OT KaTeapaTa ydacTBaT B KOH(pEpEeHIIMU U MyOIUKyBaT CTaTHH, CTYIUU U
moHorpadun. Cb3maBar ce W TpailHM MapTHBOPCTBAa C Jpyru kateapu ot CromaHCka
Akaznemusi, CbC CPOJHH KaTEAPH OT IPYTU OBJITAPCKUA YHUBEPCUTETH, KAKTO U C PA3JIUYHU 110
JEUHOCT MEXIYHAPOJIHU OPraHU3aI1H.

[TopTdonnoro OT H3CIEIOBATEICKA HHTEPECH Ha WICHOBETE Ha Karempa ,,Yyx-
J0€3UKOBO 00ydeHue o0xBala MHOKECTBO HAYYHHU HAIpaBJICHHS KaTO JIMHT'BOJIUAKTHKA,
TPaLyKTOJIOTHsI, €JIEKTPOHHO U CMECEHO O0yueHHue, Uy>KJ0€3UKOBa JIuTeparypa, Ou3HecC u
UHTEPKYIATYPHU KOMYHHUKAIIMHM, MEXIYHApOJHU HKOHOMHYECKH OTHOIIEHUS, (PUHAHCH,
Typu3bM U Jp. Pe3ynTaThT OoT u3cneABaHUsATa B T€3H 00JACTH ca MHOXKECTBO ITyOJIMKAIIIU:
JOKJIa/H, CTaTUH, CTYJUU, MOHOTpaduu Ha WICHOBE Ha KaT€PEHUsI ChCTaB, BKIIOUYUTEIHO U
B M3/laHUA UHJEKCHUpaHu B MexyHapoaHute 6azu nanau SCOPUS u Web of Science.

Jlorn4HO, WIEHOBE Ha KaTEAPECHUS ChCTaB BeUe MPHUI00MXa HAy9YHA CTEIICH JOKTOP, a
Ha Jpyru mpeicTou na npuaodbuBaHero M. KbM MomeHTa, B Katenapa ,,UyXI0€3UKOBO
oOydeHue MMa yeTUpUMa MPEnoJaBaTeu C JOKTOpPCKa CTeMeH: CT. mper. A-p Bukrop
Moses, ct. nipen. a-p Ilersp Tomopos, ct. nipen. a-p Benuncnas Be3upos u cT. mper. I-p
Maprapura MuxaitnoBa. Tpuma 4lIeHOBE Ha KaT€IPEHUsSI CbCTAB Ca HACTOSIIMN JOKTOPAHTH:
cT. npen. Enka Y3yHoBa, ct. npen. Panka Bacuniesa u cr. npen. Bennucnas Jlukos.

B cTtpemexa cu ma OTroBOpST Ha CTpaTerusTa 3a WUHTepHanuoHanu3anus Ha Cto-
nancka Akanemus ,,JI. A. LleHOB®, uleHOBE Ha KaTeIpeHUsi ChCTaB, BHIPEKU TPYIHOCTUTE
Mpe3 NOCIEAHUTE ABE TOANHU, MOPOACHU OT nanaemMusTa Ha Bupyca COVID-19, yyacTBart B
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MPEroIaBaTeJICKH MOOMIIHOCTH 10 mporpama Epa3bm+ B 4yXJAeCTpaHHU YHUBEPCHTETH, C
kouto CTomaHCKaTa akKaJeMHUsi WMa MOJAINUCAHU CIOpa3yMeHHs. MOOWIHOCTHTE J1aBat
BB3MOXKHOCT 32 €JHOCEIMUYHA TPENoaBaTelICKa JACHHOCT MO MPeaBapUTETHO OA00peHa
nporpama. C y4acTHETO CH B Te3HM MOOWMIHOCTH, TPEMOAABATEIIUTE TOBHINABAT
npodecronanHaTra cu KBaTH(pUKaIMs, 000TaTsABaT €3UKOBUTE CH KOMIIETEHIIUH, YIacTBAT B

KYJITYpHHU CbOUTHS U Ch3/AaBaT MapTHHOPCTBA.

/

%

£

OOyueHue 1Mo aHTIIMHCKH €3UK B TAPTHHOPCTBO ¢ LleHThpa 3a npodecnonanHo ooyueHue
kbMm CA ,,JI.A.IlenoB*

Wztounuk: crpannma Ha [{I10 BB DeticOyk
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KATEJIPATA B HAYAJIOTO U IIPE3 CJIEJABAIINMUTE 'OANHU

crapuu npenoaasares Ejaka Y3yHosa,

2 mbTH X ABa MaHAaTa PbkoBoaures kareapa ,,Yy:knoe3nkoBo o0yuenue*

Karenpa ,,UyxmoesnkoBo oOyueHue, cb3ganaeHa mpe3 1952 r., cera e yact ot
dakynrer ,,dunancu’ npu CA ,,JI. A. llenos*. [Ipe3 2022 r. ce HapppmBar 70 TOAWMHU OT
ch37laBaHeTo Ha Kareaparta u 170 rogunu ot poxaeHuero Ha naputens . A. LleHoB — ycrsin
npeanpuemMay, Blajeel 4y>Kau e3ulu.

B mepBust yueben mman ot 1936-1937 r. e 3amokeHO M3yuyaBaHETO HA HEMCKU U
¢bpencku e3uk B 4-te kypca. B I u Il kypc — o 6 gaca, a B Il u IV xypc no 5 waca ceqmuuno
— camo Jiekiuu. [IppBuUTE MpenogaBaTeny 1Mo e3UIUTe ca OWIK YyKIeHIU — oT [ epmanus U
@Opannusa. Te uasar Tyk no nokana Ha npod. . bepo — pexrop na BTY ,JI. LleHos®,
BEpOSITHO mopaau (akrta, ye mbpBUTe npenogaBatenu — HWBan CredanoB u Tonop
Bnagurepos ca Ouin HEMCKH BB3IUTAaHULH, @ BBpOB - PpeHCKHN Bb3MUTAHUK.

Ot 1937 r. BbB BUCHIETO YYHJIMLIE MpPENoJaBaT HEMCKH e3uk — ac. ['otdpun I'pan
(1937-19401.) n ac. n-p Xaitapux Illamuep (1937-1942 1.), a acucrenture 1-p Menc Anapeac
bennukcen u a-p Arapeac benaukcen — mpe3 1940 r. ca oOydaBanu HamIuTe CTYACHTH 2
Mecema. Ac. Xopx Py (ot 1937 r.) u Aupu Tupmon (ot 1938 r.) ca mpuBieueHu aa
npenoaaBaT (PEHCKH €3MK 3a MePUO]] ChOTBETHO OT 5 U 2 rogunu. Ot 1941 1. B yuunumieto
HEMCKH €3HK ce Boau oT I'epxapn 3aymne ot I'epmanckara akanemus B MronxeH. 3aeaHo ¢ Py
or 1941 r. ¢pencku e3ux npenonasa u ['eopru Paconkos. B mepuoma 1942-1947 r.
(PEHCKUAT U HEMCKHUAT €3HMK ca u3ydaBaHu no yueOHus ruiad B I, Il u III kypc mo 5 yaca
ceaMH4HO, a B IV kypc 1o 4 yaca cemMu4HO (M TO caMO JIEKIIHUHN).

Karenpara ,,Yyxau e3uniu’ ce ch3aana npe3 1952 r. cbe 3anosea na MHIT Ne 2877 ot
7.X.1952 1. IIppBOHAUamHO MO MAJKOTO 3ama3eHa HHQpopMamus B Hes paboTsaT Pauo
Kazancku, Crean CtossHOB 1 BeposaTHO Banepu Tpery0os.

[Ipe3 1966 r. pycku e3uk ce yuu camo B | Kypc, a ppeHCKH, HEMCKU M aHTIHICKHA U
BBB Il kypc. [1o yueOHms Tian pycku €3uK € ¢ TeKyIa OIeHKa U ce € n3y4ana 124 gaca ot
JEKIMU U CEeMHUHApHM 3aHSTHA, a 3alaJHUTE €3l ca ¢ 248 yaca CbhIIO OT JIEKUUU U
ceMuHapHu 3aHATHA. [Io ToBa Bpeme pBKOBOJIWTEN Ha Kareapara € cT. mpen. Mupocias
MuHes (110 pycKu €3HK), @ HeHH WJieHOBe ca: cT. mpenogaBatenure: Ban Ky3manoB u Bans
[TeeBa (mo pycku e3uk), mpen. Enka Kynesa (mo anrnuiicku), cT. npenogaBatenute UenectuH
Jlo6panoB u CrosiH UnueB (mo ¢pencku) u cr. npemn. ['eopru Konapos (mo nemcku). Ot
yueOHata 1968-1969 r. mo ppencku e3uk 3anmouBa ja npemnojaasa u cT. npern. M. Enen bypaue.

[Ipe3 yuebnara 1970-1971 r. unenose Ha kateapata ca: MB. Ky3snenos, H. IBaHoBa,
B. Kypnos, I'. Konapos, Ct. UnueB u M. bypaue. Ha cnenBamara roguHa cbCTaBbT Ha
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KaTezpara ce yBeaudaBa ¢ OllIe €/IMH MPernojaBaresl o HeMcku e3uk — MBanka LloHeBa.

[Ipe3 manaara Ha pod. a-p uk.H. ATaHac /JlaMsgHOB B AKkajeMusaTa 3amoyBar Ja ce
M3y4yaBar MOPTYrajCKU €3UK, UCMAHCKU OT mpern. 3axapuHa CrnacoBa, SIOHCKU OT JOII. JI-P
boiika [{uroBa u apabcku ot npen. Kapum Haama. Ot 1991 r. xbMm ch3nanenus CBoOoaeH
¢dakynrer ce chopmupa LlenTsp mo e3uxoBo odyuenue. B Hero paborsar: cr. mpen. UBan
Kysnenos, npen. Upuna MBanoBa, npen. Bepa CrareBa, ct. npen. Enena Cranumuposa, CT.
npen. Crosn Unues, cr. npen. Jlunsna Hukonosa, ct. npen. Enena bonesa, cr. npen. [Inamen
[Tetkos, ct. npen. CeTnana CapauuioBa u npen. JInisiHa ATaHacosa.

ITpe3 1995-1996 r. ppkoBOAUTEN HA LEHTHpA € CT. npen. CBernana Capadniiona, a
HErOBU WIEHOBE ca: cT. mnpenogaBarenute - Wpuna lMBanoBa, Bepa CrareBa, Enena
Cranumuposna, [lnamen IletkoB, bonka PaeBa, Jlunsna Hukonosa, Enena Ctanumupona,
npenojasarenure - Enka Y3yHoBa, Ilerpanka EBtumoBa, Munena /lunueBa, llBetana
[ITenxoBa, Bennucnas Be3npos, ¢ Tpy10B AOTOBOD 3a €JHA TOAMHA €A: CT. IPETOJABATEIINTE:
NBan Nnues, 3npaBko CamokoBineB, Anpuana MuroBa u npen. Munena Ilemesa, XoH.
npenoaaBaten — Pymsna MouneBa u Maprutr TomopoBa (mo Hemcku); mpen. buctpa
Konapoga (o ppenckn).

IIpe3 netHus cemectbp Ha 1997 r. pbKOBOAUTEN HA LIEHTHbpPaA € CT. mpen. JIunsHa
ATtanacoBa. CpIiaTta rofiiHa XOHOPOBaHU IpenojiaBarenu mno apadcku ca npod. [-p Kapum
Haama u Ilaonuna KamyeBa, mo ucnancku npen. 3axapuna CracoBa, a 1o SIOHCKH MPOQ.
boiika [{urosa. Ot 1998 r. ppkoBoauTEN Ha Kareapa ,,Uyxau esunu® e cr. npen. Eika
V3ynoBa. EqHa roaMHa mo-KbCHO KaTeApaTa MUHAaBa KbM Cbhb3JajcHUS JlemapramMeHT 3a
OOLIECTBEH! HAYKH.

[Ipe3 2004 r. B chcTaBa Ha Karenpa ,,Yyka10e3ukoBo 00ydeHue ™ OCBEH JOCETAlTHUTE
IperojaBaTeian ca U xXoHopyBaHuTe — Mwuiena [lunueBa, VBenuna IlerpoBa, Murnena
XpuctoBa, bosin Jlenn3oB u bena AceHona.

[lo mHMUMaTMBa Ha aKaJEMHUYHOTO PBKOBOJCTBO KaTeapara IO €3l IPOBEkKIA
peauna KypcoBe 3a moAgoOpsiBaHe e3uKoBaTa MOoAroToBKa Ha npenoaaBarenute. [Ipe3 2008 r.
Karenpara ce Boau kbM Kosexa 1o MKOHOMHKA U yripaBiieHue. Ts ce cbetou oT 18 aymu ¢
pBKOBOAUTEN CT. ITpen. Bennucnas J[ukoB u dneHoBe - cT. IIpenonaBarenure bonka Paesa,
Bennucnas Besupos, Bepa CrareBa, Bukrop Mones, /lanuena Crounona, Enena Exumosa,
Enka VY3ynoBa, Npuna HMBanoBa, JlunsHa AtanacoBa, Jlunsna Hwukonosa, Ilerpanka
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EBtumona, Ilmamen Iletkos, llperana IllenkoBa u mpenoxaBarenure MBanka bopucosa,

Maprapura Muxaiinosa, [lersp Tonopos u Pymsina Jlenesa.
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UyxnectpaHHu cTyaeHTH B CBHILOB, CTYJAEHTCKAa MOOUIIHOCT 10 nporpama ,,Epazpm+*

Hzrounuk: caiit na CA ,,JI.A.IlenoB*

21



-]

KaTteapa "dYyxaocesMkoBo oSydyeHue"

PHKOBOACTBO

CT. npen.

CT. npen.

A-p Buktop MoHeB

Bp. WA PokoeoguTen kateapa

A-p NeTtep ToaoOpPOE

Hay4eH cekpeTtap

B E-nowa

B E-nowa

AkagemnueH CbCTaB

e CT.npen
4

. o

E o

CT. npen

. npen

. npen

. npen

. A-p BeHuywucnas Besupos

. A-P Buktop MoHee

. O-p MaprapuTta Muxannoga

. 4-p MNeTwp Topgopos

. BeHuucnas AMKOB

. Jannena Cronnosa

. Enka ¥zyHoBa

L. 0631/66-404

B8 E-nowa

L. 0631/66-416

B Enowa

. 0631/66-287

B8 E-nowa

L. 0631/65-416

B Enowa

L. 0831/66-28T

BEE-nowa

L. 0631/66-416

B Enowa

L. 0631/66-404

B Enowa
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n cT. npen. MeaHka Bopucosa L. 0631/66-404

i B E-nowa

CcT. npen. VipuHa MBaHoBa ‘. 0631/66-416
B E-nowa

cT. npen. NeTpaHka EBTMMOBa Y. 0631/66-404
& E-nowa

CcT. npen. Pagka Bacunesa L. 0631/66-404
B E-nowa

cT. npen. PymaHa JeHeBa ‘. 0631/66-287
B E-nowa

Cmonancxa axagenus D, A, Tsenoy A X o
- RS g L A Cmonanexa axngenus
Dunumep A, Uenob” ~ Chusol &) Academy | Dusiumep A.Uenob” - Cbuuof
« (JHRERT,
WILEERELY

OrtkpuBane Ha Kpbriara maca - 3ana ,,Pexropat®, 15 okromBpu 2021 .
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Karenpa ,,4y:xkn0e3ukoBo o0yueHune* npu CBHIOBCKATA aKaJeMHs OCBETH
Ha 70-roauIIHMHATA CU KPbIJIa Maca ,,busnec aunrea 2021”
19.10.2021 r.

Kpbrna maca na tema ,buznec nuarsa 2021 — akTyanHu npoOieMu Ha 4yKI0-
€3MKOBOTO O0yUYE€HHE M MHOTOE3MYMETO” OpraHu3upa Kareapa ,,Yyxa0e3ukoBo oOydeHue
npu Cronancka akagemus ,,J[. A. IlenoB*. Hayunust ¢popym 6e mocBeTeH Ha IPEACTOSAIIOTO
yecTBaHe Ha 70-roguiiHMHATA Ha KaTeaparta npe3 2022 1. u € 4acT OT CbOUTUMHUS KaJeHaap
3a 4eCTBAHETO Ha 85-rogumiHuHaTa Ha CBHIIOBCKOTO BUcHIe yuywiniie. Kpberiata maca ce
IpoBeZe MPHUCHCTBEHO U 4Ype3 BUICOKOH(pEpeHTHa Bpb3Ka Ha ajpec https://bbb.uni-
svishtov.bg/b/jfq-pqm-d6o.

Hayunusar ¢popym oTKpu pbKOBOAMTENAT HA KaTeapara CT. mper. A-p Buktop MoHes.

Toit moguepra, de kateapa ,,Uyxkmoe3ukoBo oOydeHue” pa3BuBa akTUBHO 101 ydeOHH
nucuuruinan o uyx e3uk B OKC ,,6akanapbp” (MapajienHo B peloBHA, 3a109HA U JUCTaH-
nuoHHa Gopmu Ha oOydenue) u 6 gucturuman B OKC ,,MarucTep”, ydacTBa B KaHIUIAT-
CTYJICHTCKATE KaMIaHUU W B Pa3JIMYHU HAYYHO-H3CIICIOBATEIICKH W 00pa30BaTEIHU

IIPOCKTH.
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[IpuBeTcTBHE OT UMETO HA PEKTOPA U AKAJIEMUYHOTO PHKOBOJICTBO ITOJHECE AOLL. J-P
Jro6omup MBaHOB — 3aMECTHHK-PEKTOp ,,HaydHOM3CIIeqOBaTEeICKa NEHHOCT M pa3BUTHE HA
kanpute”. [lo nymure My, €e3ukoBaTa KOMIIETEHTHOCT U KYJTypa, KAKTO U MHOT'O€3UYUETO
WUrpasiT pojsitTa Ha MOCT, KOMTO MO3BOJISIBA /1a C€ MOCTUTHE BHUCOKA pPa3MO3HABAEMOCT Ha
nHCTUTYIMATa CTOMAHCKa aKaJeMusi M Ha aKaJEeMUYHHS ChCTaB M HETOBUTE HAYYHHU
MOCTHKEHUS B PAaMKHUTE Ha €BPOINEHCKOTO U MEXKIYHApPOJHOTO HAYYHO M 00pa3oBaTeIHO
npoctpancTBo. @opymbT Oemie yBaxkeH W OT aou. A-p Pymen EpycannmoB — 3amMecTHHK-
pekrop ,,CTylIeHTCKa NOJUTHUKA, WHCTUTYLIMOHAIHU KOMYHUKAIMM W MPOABIKABAILIO
oOyuenue”. Pomsara Ha kateapa ,,Uyxmoe3ukoBo oOydeHue” Oemie mMmoauepTaHa U B
MOJTYYEHUTE TO3/IPAaBUTEIIHU aJpec oT: npod. A-p AHapeit 3axapues, JekaH Ha QakyiaTeT
»@UHAHCH , B CTPYKTypaTa Ha KOWTO € Kareapara; aou. aA-p Xpucto Cupamku — JUpeKkTop
Ha aKaJeMUYHUTE [IEHTPOBE 3a MPOGECUOHATTHO, CAEIAUIIOMHO U (DAKyITaTUBHO 00yUYEHUE;

npod. a1-p Atanac AtaHacosB, AekaH Ha gakynrer ,,CTonaHCKa OTYETHOCT .
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bemie npoueTten no3apaBuTeneH aapec oT uMeTo Ha Chro3a Ha yueHHUTe B bparapus —
kJIoH CBuLIOB ¢ npexacrasuten nou. A-p Kpacumupa CnaseBa. Ha kpbriiara Mmaca npucbcrBa
u JeiHo yuyactBa CBernana CapauwioBa — OMBII pPBKOBOAMTEN Ha KaTeapara, cera
Mpero1aBaTel Mo aHTIMHCKU e3uk 3a gyxaeHiu B ASA College.

B kpbrimara maca B3exa yyacTue MPEACTABUTENIM HAa BUCIIM YYWIHMINA KAKTO OT
bearapus (YHCC, BTV, Illymencku yHuBepcuteT), Taka u oT uyxOuHa (Pycus, CAIL,
Momnnosa). IlocTenmnnTe MoKIagu ca pereH3upaHu oT HaydeH cwBeT moj mpejacena-
TEJCTBOTO Ha rpod. A-p AHapeii 3axapreB U BKIIIOUBAILL TPOPECOPH U IOLIEHTH OT KaTeIpuTe
KbM (akynteT ,,OuHancu”, mpu cra3BaHe Ha MOJIENIa 32 aHOHUMHO CIISITIO peleH3upaHe U Ha
npaBwiata Ha Komurera 3a myOnukarnmonna etuka u Hopmute Ha Elsevier. [lybnukanuure
ChABPKAT ABTEHTUYHH U TPODUITUPAHH U3CIIC/IBAHUS, KOUTO OTTOBAPSAT HA M3UCKBAHUATA 32
peructpamus B HAIIMJI. Kpbritara Maca u u3maBaHeTO Ha COOPHHUIIUTE C pe3foMeTa
JOKJIaau ca puHaHcoBO nojakpernenu ot @onpauus ,,[Ipod. 1-p MunkoPycenon”.

OT yyXJeCTpaHHUTE YYaCTHULU CE€ OTKpOsSBaT MMEHaTta Ha npod. I.H. Buranuii
Uepenkos, gou. a-p Haranusa [po3moBa u crapmm npenonaBaren Exarepuna ['ymoa ot
Cankr-Ilerepoyprckust [IppikaBeH YHUBEPCUTET, A011. A-p Asekcanabp PearoKoBCKH, JOII.
n-p Enena BoitnokoBa u crapmm npenogasaten Onra Cycnosa ot Cankr-IletepOyprekus
HbpxaBen Mkonomuuecku YHuBepcurteT, npenoaasaren Crena XbvpOy or MonmoBckara
Axanemus 3a Mkonomuueckn Haykn, Ceernana Capaumiosa ot Konex ASA ot Hro Hopk,
CAll. Ot ObarapckuTe Y4YacTHHUIIM, OCBEH 4YJICHOBETE Ha Kartenupa ,,UyKI0e3UKOBO
oOydeHue”, CBOUTE JOKJIAAM MPEeJCTaBUXa cTapiiy npenoaasaren A-p Andena Credanosa ot
YHCC, crapum npenonasaren Arinuka Jloopesa ot Lllymencku yauBepcuret, acucteHT ["ans
BesupoBa oT BenMKOTHpHOBCKUSI YHUBEPCUTET.

B kpas Ha kpbriaTta maca, pbKOBOJIUTENAT Ha KaTeapa ,,Uyx10e31uKoB0 00yueHue” CT.
npen. aA-p Buktop MoHeB HampaBu pEeTPOCHEKIUS HA HAYyYHUTE THPCEHMS Ha KOJIETU OT
KaTeapara U Jpyrd BUCIIM YYWIMIIA B CTpaHATa M 4y>KOMHA, MPeICTaBeHU Ha KpbIJia Maca
npe3 2012 r. u pasriiefa HIKOM aKTyaldHH MpoOJeMH B OOYYEHHETO HO UYXKAW E€3HIIH.
VYyacTHULIMTE ¢ MHTEPEC HU3IJIeAaxa BUCONPE3EHTALMS 32 MOTUBALMATA B OOYUYEHUETO MO
AHIJIMMCKU KAaTO 4YyXJ €3HUK, 3amucaHa oT jnou. A-p Enena BolnokoBa u cTapmu mpero-
nasaren Onra CycnoBa ot Cankt-IletepOyprekust IbpxaBen UkoHOMUYECKH Y HUBEPCUTET.

B xonma Ha guckycuuTe, y4aCTHMLIMTE c€ OOEIMHUXa OKOJO HJesATa, 4e YyKIO-
€3MKOBOTO 00Y4YEeHHE € BaXKEH €JIEMEHT B TPOrPAMHUTE HA BCUUKH CIIELIMATHOCTH, Y€ YMEHMUSI-
Ta ¥ KOMIIETEHIIUUTE, KOUTO CTYIEHTUTE MPUA00UBAT, 111€ UM MOCIYKAaT 332 U3rPaKJaHETO Ha
ycrenrHa kapuepa. HTepHanonanu3anyuaTa Ha yHUBEPCUTETUTE M Pa3HOOOpa3siBaHETO Ha
IpeIaraHuTe OT TSIX 00pa30BaTEIHU NPOAYKTH MPEMUHABAT MIPE3 UYKI0€3UKOBO 00yUeHHE

Ha BHCOKO HHBO.
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KATE/IPA 63) ®OHAALMA %3;

NTAY/
»PUHAHCU U KPEOAUT “nPoe. j-P MMHKO PYCEHOB”

NO3APABUTE/NEH AZLPEC

Ao cm. npen. 0-p Bukmop MoHes
Pwvkosodumen Ha kKameopa ,Yyxidoe3ukoso obyyeHue”
npu CA /4. A. LjeHos", 2p. Ceuwsos

Yeaxcaemu 0-p MoHes,

Om umemo Ha ¢pakynmem ,PuHaHcu” npu CA ,A. A. LeHos", ¥C
Ha akademuyHa ¢oHoayusa ,lMpog. 0-p MuHKo PyceHos” u nu4HO om moe
ume npuememe Hawume Hali-cbpoeYyHuU No30passeHUA 30 Op2aHU3UPaHemo
U npoeexcdaHemo HA ene4yamaaeaW,amMa Kamo OoKyc u uHmepec Kpvana
maca ,,bU3HEC JIMHIBA 2021 - AKTYA/THU MPOB/IEMU HA YYMLOE3MKOBOTO
OBYYEHUE N MHOIOE3UYUETO, noceemeHa Ha 70 200uHuU om cv30a8aHemo
Ha kamedpa ,Yymdoe3zukoeo obyyeHue” u 85-200uwHusa rbunel Ha
Bucwemo y4unuwe! [loxenaeam HOBU MOKOPEHU HAYYHU 6bpxoee u
ycmoliyueo pa3eumue Ha Kamedpama, sAeseawja ce o0suzamen 3a
UHMepHayuoHanu3ayusa Ha sucwemo yvunuwe! Ycnex Ha ¢popyma!

s>
MNMpodgh. 0-p AHOpeii 3axapues,
MNMpedcedamen Ha YC Ha PoHOayuA
“NMpog. 8-p MuHKo PyceHoe” u

Aekax Ha pakynmem ,PuHaHcu”
npu CA 4. A. LleHos”

T e s
A1 (VA DA
R/ P e

Ceuwos,
15.10.2021 e.
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Ho

Cr. npen. 1-p Bukrop Mones

Pukosoauren kareapa
WHyxnoesukoso o0yuenne™

CA JL A. Lenos™ — Ceninos

HHO3/IPABHTEJ/IEH A/IPEC

Veaxcaemu o-p Mones,
Veaxmcaemu xoneau npenodasamenu u cmyoenmu,

Ot umero na dakyarer ,,Cronancka oruernoct” npu CA J1. A. Llenos™ —
CBHMILOB M JIMYHO OT MOC MMC Haii-Chpacuso Bu nosapasssame no nosoj
OPraHH3MPAHCTO M NPOBCAIAHCTO HA Kphila Maca , busnec Jluursa — 2021 r s
CBHINOBCKOTO BHCILC YYHIHIIC. HMCHHO B HABCUCPHCTO HA HEroBus 85-rojuieH
1wbuneit!

Bucok arecrar 3a gearoroammmara yebpasa pabora ca yrsnpachHure
YCTOHUMBH KPHTCPHH B ChBPCMCHHOTO BHCIIC OOpa3soBaHME, HHOBATHBHO
NPCNoOAABaHe, PA3sBHBAHCTO HA TBOPYCCKHTC M C3MKOBHTC CnocoOHOCTH Ha
YUCHIMTE MJIAIH XOPA, 3a0CICKHTCIHITE NOCTIXKCHIS Ha Bawmre u3nuranuun!

C  HemsuepnacMma CHCPrusi, CHTYCHA3hbM M NOJOKHMTCICH  3aps,
BICYATIHMXTEC NOKOJCHHA CTYACHTH.

Jluec Bue ymeno ru BABXHOBABATC /1a HC CIOMPAT /1a CC MHTCPECYBaT M
THPCAT, /1 CC PA3BHBAT H YChBBPILCHCTBAT ¢ KPCATHBHH HJACH 33 OBACIICTO KbM
BHCOKH XOPH3OHTH.

Buaere ropan or nocruruaroro!

Ipuemere nammre cbpjacunn  GnaronokenaHus 3a  3pasBe, CHIM,
HCYKPOTHMA MHCBJI H TBOPHYCCKO JAPb3HOBCHHC!

VCHEX HA KPBITIATA MACA!
Cauinos, C ysaxenue:
15 oxromspu 2021 r. Ipod. a-p Aranac Aranacos

Jlexan na daxynrer  Cronancka oruernoct™
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LEARNING L2 AS A BOOSTER OF COGNITIVE CAPACITIES
AND INTEGRAL COMPONENT OF INTERDISCIPLINARY
CURRICULA FOR MANAGERS

Professor, Doctor of Economic Science Vitally Cherenkov, Graduate School of
Management, Saint-Petersburg State University, Saint-Petersburg, Russia
Associate Professor, Candidate of Economic Science Natalia Drozdova, Graduate
School of Management, Saint-Petersburg State University, Saint-Petersburg, Russia

Abstract: The article presents the role of learning L2 for implementing the
interdisciplinary approach in arranging education process for managers. The interdisciplinary
approach as well as its higher form — transdisciplinary one — has received the worldwide
recognition in advanced universities and business schools. A broader understanding of
languages as carriers of knowledge quanta represented as so-called ,,boundary objects®, that
are in use as a common language of communication (interlanguage) between different
disciplines, allows us to consider the study of L.2 as a means of increasing the effectiveness
of studying other scientific disciplines. It is known for those who are skilled in the Art of
cognitive neuroscience that the perception of the narrative of the external world in two
languages promotes an increase in neural connections and, therefore, increases the cognitive
abilities of an individual the more, the better he or she masters the L2. Besides, the fluency of
the L2 opens new sources of knowledge that were closed for those who know the L1 only. In
addition, this fluency in the L2 increases personal linguistic capital (P. Bourdieu) and provides
its owner several advantages. According to the Sapir-Whorf hypothesis, von Hayek works,
and institutional approach to languages, we can say that learning the L2 (and next Ls) should
minimize transaction costs of communication, regulate thinking and behavior, reduce
uncertainty, facilitate collaboration, and manage conflicts and risks. Consequently, the L2 is
not only a ,,window* to another culture, but also a powerful stimulant of cognitive ability that
is much needed by managers.

Key words: artificial language, boundary objects, cognitive ability, cognitive
neuroscience, manager, interdisciplinarity, interlanguage, institutions, natural language,

neuroscience, second language (L2)

1. Introduction

While English has become a sort of the lingua franca for many disciplines
(management included) not only teaching English but teaching in English has turned in one
of important factors supplying additional competitive advantage for newly graduated
managers on domestic as well as foreign labor markets. Besides, this feature of teaching
focused on English has become the factor of additional attractivity during enrollment of new

student for universities and business schools. English has been taught in Russian universities
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as the most common foreign language since the end of the Second World War. However, in
the post-Soviet period, English has become the medium of teaching in advanced Russian
business schools and economic universities. Since the 1990s, traditional and most common
learning English in Russia (Proshina and Lawrick, 2009; CoBpeMeHHbIe MeTOABI..., 2019)
had been intensively complemented by teaching in English in Russia (Frumina and West,
2012; MyprazaeB u MuponoBa, 2021) — have attracted a great attention of both English
Department teachers and learners (students). Sometimes, while including «real» English, the
invited foreign instructors from major discipline departments were involved to teach Russian
economic students in English (Students..., 2015). However, the main part of courses taught
in English was delivered by Russian instructors.

The Graduate School of Management (GSOM) in the Saint-Petersburg State
University was founded in 1993. Experiences to teach in English therein last more than two
decades. Now the GSOM is recognized as one of the leading business schools in Russia (#1)
and Eastern Europe. Among the main focuses of the GSOM there is the highest extent of
internationalization. The GSOM obtained several international accreditations, such as
Institutional accreditation EQUIS (European Quality Improvement System), AMBA, ACA.
In 2008, GSOM was accepted as an academic member of CEMS. The program “Master in
Management” (MIM) managed by GSOM has listed among the top 25 of the leading FT
Global Masters in Management 2021. All courses of MA and PhD levels are delivered in
English. As for BA programs — about 30 courses. In the corpus of BA programs, the following
courses are of special interest for the mainstream of the present paper: Effective Academic
Communications, Effective Business Communications, English on the Language Levels A2,
B1, B2 and B2+. Additional positive impact on mastering English Students exchange
programs at GSOM are run on all levels of education, bachelor, master, EMBA. Almost all
MA level students and a half of BA level students is involved during one semester into
learning at a partner university in the frame of an exchange program. Besides, each semester
dozens of foreign exchange students visit GSOM. Today the number of international
academic partners of GSOM exceeds 80 schools from 38 countries all over the world (the
United Kingdom, France, Japan, China, Norway, Sweden, Italy, the USA, Brazil, India, etc.).

During the 6" semester, undergraduate students (exchanges included) from different
trajectories (financial management, HRM, public administration, marketing, and others) can
take an elective “New Institutional Economics” which is delivered in English. Since the
language is treated as an institution in the framework of the NIE (Furubotn and Richter, 1997,
p. 268), one of the seminars is devoted to issue of interdisciplinarity. According to D. North
institutions are the rules of the game — “the humanly devised constraints that structure human
interaction. They are made up of formal constraints (e.g., rules, laws, constitutions), informal
constraints (e. g., norms of behavior, conventions, self-imposed codes of conduct), and their
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enforcement characteristics” (North, 1994, p. 359). Almost the same could be said about
languages (the ESP included). Thus, the first task is to identify the rules of using the language
in various situations (especially on the job) as well as the means of monitoring and sanctioning
the disturbers. Then students should specify the functions of language as an institution,
namely: how it helps to economize on different kind of transaction costs, define incentives
and choice of individuals and organizations, steer individual behavior in a particular direction,
reduces uncertainty by providing information, manage conflicts and cooperation and so on.
Such competencies are especially important for international managers which need to adapt
to corporate cultures. Besides, using the NIE approach we discuss the following questions:
English as lingua franca: pros & cons; and (basing on Sapir—Whorf hypothesis and thesis of
F. A. Hayek that words are a guide for action) how studying of L2 and borrowing of the
foreign words by the native language influence students’ behavior (Hayek, 1991; Wardhaugh
and Fuller, 2015, p. 11-12).

Therefore, turning back from theoretical to practicing the L2, we note that a rather
volume of data for analysis experiences in teaching English and learning in English was
accumulated in the GSOM to begin conceptualizing issues on learning quality as well as the
side effect of general increasing of cognitive capacities among students have successfully
acquired English as the L2. For this goal the purposeful literature review, several dozen
informal interview with GSOM students, and the measuring framework for future quantitative
research have been done. The special interest was arisen during the process of implementing
interdisciplinary courses where well-developed student cognitive capacities were so

necessary.

2. Interdisciplinary paradigm in learning / teaching — a sign of new time

The Hegelian dialectic law of the negation of the negation can be found in the
temporal projection of the process of “knowledge production” considered from the viewpoint
of cognitive capacities and scientific specialization of “knowledge producers” — academics,
research fellows and scholars. In the beginning of the said process, they could find the first
negation: the transition from great universalists (e.g., Plato, Aristotle, Zhang Heng, al-
Khwarizmi, D. Diderot, M. Lomonosov, P. Berovich) to founders of disciplinary-oriented
scientific schools resulted by the division of intellectual labor (e.g., N. Bohr, A. Butlerov, L.
Vygotsky, I. Pavlov, E. Rutherford, Ts. Vylov). The second negation (mainly prepared and
supported by information technologies) has been evoked by significant sophistication of
contemporary world and intricately intertwined relationships therein (natural, technogenic,
social, etc.) that demanded the transition from monodisciplinary approach to interdisciplinary
one in science and research. Academia could not stay away from this transition and demanded

academics to understand the issues of interdisciplinarity and (in practice) to develop
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interdisciplinary programs / curricula. Thus, academics are debating the urgent need to
integrate disciplines to support a holistic worldview and a possibility to take conscious and
socially responsible decisions. From the viewpoint of student interest, it is necessary to create
such an interdisciplinary mix of knowledge to get them to the best possible competitive
advantage of university graduates on labor markets. This interest of students is well-correlated
with interests of their future employers to get talentwise managers.

The trend just described is emphasized by the sustainability imperative (Lubin, and
Esty, 2010) overwhelming modern societies. The sustainable development is exclusively
multidimensional phenomenon and interdisciplinarity can be considered as the soul of
sustainability science, affirming its very existence, and ensuring its efficiency and dynamism
(Fernandes and Rauen, 2016). Indeed, the humanity has faced today numerous issues of vital
importance such as environment protection, fossil depletion, people’s health, bridging the gap
between the rich and the poor, etc. that were formalized in the Agenda 2030 in the set of
Sustainable Development Goals (The SDGs..., 2021). Therefore, the interdisciplinarity of
modern world request enhancing student cognitive capacities that perhaps could be get
because of the L2 learning. We say “perhaps” because this amplification phenomenon needs
to be confirmed by panel studies that have been postponed until COVID-19 disappears.
However, our point-to-point comparison of student assessments in the field of economic /
business disciplines has shown a rather good positive correlation with student achievements
in learning the L2 (understood herein as English). Another indirect confirming evidence
concerning the role of L2 in enhancing the interdisciplinary competence of students can be
found in the works of neuroscience (Javan and Ghonsooly, 2018). Results of some studies in
this field provide the first functional connectivity evidence regarding the dynamic role of the
language processing in brain and cognitive control networks created while L2 (and next one)
learning. Language, being at once both the creation of human cognition and an instrument in
its service, is thus more likely than not to reflect, in its structure and functioning, more general
cognitive abilities (Taylor, 1995, p. ix) [of a human being — authors]. Five cognitive
processes related to L2 acquisition were defined (Selinker, 1972): (1) language transfer, (2)
transfer of training, (3) strategies of L2 language learning, (4) L2 communication strategies,
and (5) generalization of rules and principles of L2 to be used in acquiring other
communicative languages. It seems to be obvious; the similar processes are decisive for
acquiring for acquiring artificial languages of different disciplines by students where each
student achieves its own disciplinary literacy that could be defined (Fang, 2012) as the ability
to engage in social, semiotic, and cognitive practices consistent with those of content experts
(Figure 1).

To connect acquiring the L2 with demands of interdisciplinary teaching we have, in
addition to the said above, to involve into consideration such a concept as “boundary objects”
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(Star and Griesemer, 1989, 410-411) where the latter plays a role of an “interdisciplinary
language” or “interlanguage” that is used as the synonym for “boundary objects” (Pohl et al.,
2019). The process of acquiring the L2 is somewhere near but is not quite like as the
bilingualism emerging in ethnically mixed families. Nevertheless, the metaphor of
bilingualism is a popular characterization of interdisciplinary work (ibid.). L2 learners rely
heavily on working memory (Baddeley and Logie, 1999) and while acquiring the L2 they
train and develop this kind of memory that is a limited capacity system of temporary storage
and manipulation of information that is necessary for complex tasks such as comprehension
and reasoning (Demir and Ercetin, 2020). The conclusion suggests itself that development of
this working memory that is to be understood as a dynamic system that enables active
processing various task information in support of the simultaneous execution of complex
cognitive tasks that is of important and decisive use for interdisciplinary teaching. Therefore,
in accordance with the review of a number of relevant works (some of which are mentioned
above), we can conclude that obtaining L2 prepares brain's neural networks to process
purposefully collected interdisciplinary information, called, as usual, the boundary objects,
which allows effectuating an interdisciplinary communication and creates the basis for

interdisciplinary learning.

3. Interdisciplinary language supported by the L2 as teaching means

Considering the interdisciplinary language or boundary objects as a universal tool for
integrating quanta of knowledge and connecting people from different disciplines it seems
necessary to pay special attention to such a concept as "interdisciplinary communicative
competence" so necessary to have for future managers. This concept seems to be the logical
result of understanding that the multidimensionality of the modern world (aka
interdisciplinarity) requires its subjects (actors) to in one way or another integrate quanta of
knowledge from different disciplinary areas [Clark and Wallace, 2015]. Obviously, to achieve
this goal, it is necessary to ensure communication (aka translation, or transfer) of necessary
knowledge quanta, which first raises the question of the communicative competence of the
researcher (teacher, student, or manager). The communicative competence (e.g., linguistic,
sociolinguistic, pragmatic, or discursive) was in many cases considered in pedagogical
communities in the linguistic context (Mart, 2017) as an important prerequisite for mastering
L2. Having its roots in the linguistic competence (Chomsky, 1965), this communicative
competence went beyond the narrow linguistic framework [Hymes, 1972], and was further
itemized firstly in three competencies (grammatical, sociolinguistic, and strategic) (Canale and
Swain, 1980) and then — even in six ones (Van Ek, 1986, p. 29-57). The mainstream in the said
competence ramification was understanding the communicative competence as rather

intercultural than pure linguistical phenomenon.
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Translating this situation onto the case of interlanguage it was necessary to move
toward other kind of competence — the interdisciplinary competence. As it was defined
(Lattuca, Knight, and Bergom, 2013), the interdisciplinary competence is such a competence
that is represented by understanding different disciplinary knowledge, methods, expectations,
and its boundaries. However, on the background of the said understanding the main sources
of interdisciplinarity problems exist: (1) more or less different professional languages of
people involved in applications of the interdisciplinarity (Nikitina, 2005), and (2) a set of
knowledge quanta to be integrated in the subject field under consideration is not-so-well-
structured and partly non conventionally understood (Tagard, 2014).

Disciplinary Boundary Disciplinary |
Language A Object@ Language B I
'».. \ ’ .—o‘:. Ll B e * /

Figure 1. Visualized concept of boundary objects understood as an intersection —
A n B n C - of three professional disciplinary languages necessary to
communicate three professional communities where the L2 serves as a

catalysator of formatting an interdisciplinary language

Legend: The L2 sign is included in the corpus of boundary objects to highlight the fact when
the main quanta of knowledge (A, B, and C) included therein are initially represented in the L2 (English
in our case where the L1 is Russian). Besides, the L.2 symbolize bilingualism provides a powerful form
of “brain training” to enhance cognitive abilities of bilinguals [ Cybulska, 2011; Fox, Corretjer and Webb,
2019] or other people having a rather deep knowledge of the L2. ICC — emerging interdisciplinary
communicative competence.

Source: designed by authors

Since the central task of interdisciplinary teaching is to ensure mutual understanding
between different disciplines, the necessity to have a communicative tool arises - namely, this
is the language of interdisciplinary communication, that could be understood as the primary
basis for constructing and developing the boundary objects (Table 1) kindred to the Popper's
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World 3 (Popper, 1978) or un monde de [’art by Becker (Benghozi, 1990). Therefore,
metaphorically said, emerging the boundary objects construct reminds moving from
deterministic Rutherford-Bohr model of atom to Schrédinger's one where electrons exist but
have not any fixed position in the space and time continuum. It is interesting that vingt ans
apres (1990-2010) the “mother of boundary objects” used the same allusion (Star, 2010, p.
603): “We are in a sense stuck with using Newtonian language for quantum phenomena”.

Table 1. Content items under concepts “Popper’s World 3 and “Boundary Objects”
By world 3 (Popper, 1978) I mean the world of | Boundary objects [Huvila et al., 2016]:
the products of the human mind, such as | activities, archival standards, community

languages; tales and stories and religious myths; | information, concepts, digital literacy,
scientific  conjectures or theories, and | documents, genre, information services,
mathematical  constructions; songs and | metaphors, methods, policies, repositories
symphonies; paintings and sculptures. But also, | and digital libraries, room / space,
aero planes and airports and other feats of | standards, visual representations

engineering.

Source: Compiled by authors based on references presented in the columns above.

It should be said that these “boundary objects” understood as an interdisciplinary
language should serve not only two essential purposes (Sternberg, 1999) for communication
(receiving, decoding, and comprehending inputs from external sources) and expressing and
producing encoded language outputs (for external sources) but beyond these functions
acquiring and using an L2 may enable bilinguals or those who has acquired the said L2 to
develop special expertise that extends beyond language into cognition, shapes the brain
networks that support cognitive control, and provides cognitive resources (Kroll, Bobb and
Hoshino, 2014) [italics done by authors]. Thus, the acquired L2 can be considered as a
"catalyst" for the additional development of the cognitive abilities of students / teachers,
making them more successful in learning / teaching, as well as in applying / developing new
disciplinary knowledge.

4. Conclusion

Given that any natural language (it doesn't matter the first or the second) is more
developed / ramified (in terms of its language complexity — Qinghua and Xinxin, 2019)
than any artificial disciplinary language (Febres, Jaffé, and Gershenson, 2019), the L2
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learning / teaching process should be seen as the most important prerequisite for mastering
/ composing the boundary objects, which forms a synthetic language for newly created
disciplines. In other words, the higher the L2 proficiency level of students, the more
capacities they have for understanding the set of disciplinary languages (i.e., boundary
objects) required to successfully participate in the study of different interdisciplinary
courses. In addition, given that L2 is English (this is true today due to the communicative
role of the lingua franca for science, business, politics, etc.), the L2 fluency is an effective
key to huge online / offline information resources. By virtue of the above, graduate
managers must have great abilities and have a competitive advantage in labor markets.
The theoretical research presented herein should serve only as a basis for empirical
ones. The conceptual provisions in the present paper were partly proved only till today by
several dozen student interviews and testing the positive correlation between individual
assessments concerning the L2 (English) and major disciplines among students the future
managers. Therefore, the authors are going to continue their research and are searching
for collaboration for similar advanced research that could be conducted by

interdisciplinary and international team.
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LINGUISTIC EDUCATION PROCESS AND ORGANIZATION
OF TRAINING FOREIGN LANGUAGES
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Abstract: The article is devoted to the history of linguistic education in Russia. The
author considers how the education purposes have changed under the influence of the political
regime or social and economic transformations. Different approaches used in the Russian
history of teaching foreign languages are analyzed: the grammar-translation method, the
fundamental method, the linguo-social method, the communicative method, the competence-
based and personality-focused method. The author concludes that it is the linguistic education
system which first reacts any social changes.

Key words: linguistic education, Russia, teaching foreign languages, English

language, competence-based approach.

Russia, at different stages of its development, has changed considerably enough for
various reasons. The purposes have changed under the influence of the political regime or
social and economic transformations.

The national history of the state education system can be divided into several
historical stages (Mupoto6os, 2002):

- Education system in the Russian Empire (18" - 19" centuries)

- Soviet education system (1917-1992)

- Contemporary education system (1992 - present)

All these systems differ in their approaches to education, various purposes they set,
different models and resources for realization of certain tasks used.

Peter the Great laid the foundation of modern European education where some
attempts to create the state education system were made. Till that time there were traditional
church schools and schools which were available to the minority.

In 1755 the task of distributing national schools in all cities and populous settlements
was set by the order of Catherine II.

However, the educational reform had certain shortcomings. The main reason of
failures was the absence of the qualified teachers. The school curriculum had an encyclopedic
character.

Children should have imparted knowledge in the most simple and clear language. The
only method which was actively used while training was learning by heart. At that time the
language structure was not studied. Pupils were considered as a vessel which needed to be
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filled with some encyclopedic knowledge. This knowledge was also an indicator of pupils’
intelligence. But they did not understand the structure of the learned language and did not
know how to construct the offer to express their thoughts.

The second reason of failures of the educational reforms was the oblivion of the native
language and culture. Most of teachers in educational institutions, home governesses and
private teachers in families were foreigners. They came from foreign countries for earnings,
knowing only the native language.

To correct the situation in Russian education, some appropriate measures were taken.
For a start, the education became multisubject, as in the all-European educational institutions.

Teachers were given methodical recommendations how it is correct to present
material to pupils. Teachers combined lectures with practical materials. For the first time,
training syllabi were developed. Moreover, the schedule was created, and as long there has to
pass the lesson of time. In other words, education tried to systematize and make process of
training organized. Nevertheless, there was one task not resolved, i.e., the shortage of experts.
Most teachers were invited from abroad.

During that period, the first technique of training, which succeeded the governess’s
method, appeared. In gymnasiums two foreign languages (French and German) plus classic
languages were learned. Many scientists believed that learning classic languages plays a key
role in development of pupils’ thinking. The reason of such assumption was that in classic
languages there are fewer violations between grammar and logic. It is important to point that
the teacher had the right to choose the instruction method and textbooks for pupils.

In 1872 in gymnasiums there were two or three hours a week for teaching foreign
languages. It could not provide the main requirement of the syllabus where the foreign
language had to promote the general education, developing mental capacities. Then, more
academic time for learning classic languages was allocated.

Pupils had to unmistakably translate more difficult articles into a foreign language
and to write short compositions on certain subjects, mainly customary and technical, as well
as to speak the language about daily objects, or trade and industry.

It is obvious that in order to read works by scientists and writers of foreign countries,
the considerable vocabulary is required, it is necessary to know terms and to be familiar with
styles of scientific and art works. These tasks were not realized at all. Moreover, in many
educational institutions, foreign teachers did not conform to requirements of the highly
qualified specialist.

In the early 20" century, there was reduction of the quantity of hours to learn
languages both in gymnasiums, and in real schools, instead, there was strengthening of

training other objects of arts education. In 1906-1907 the reform of reorganization of school
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education with strengthening the natural science objects began. In this historical period there
was not the general structure of training foreign languages.

It seems strange enough why, despite a relatively big quantity of hours, at the
beginning of the 20" century the general level of knowledge of foreign languages remained
low. There are several factors which can explain this paradox. Firstly, as it was described
above, the education level of teachers was extremely low. Secondly, there was no certain
technique of teaching developed. Thirdly, more attention was paid to learning classic
languages that reduced the quantity of hours to train new ones. Fourthly, 2-3 academic hours
a week to learn foreign languages is not enough for successful possession and practical use
of language knowledge.

The method of training foreign languages which is partially used in modern technique
of teaching is the grammar-translation method, which has not been used since the early 20"
century any more. Formation of thinking on the basis of studying grammar happens at the
expense of classic languages. For example, learning Latin was considered as the best
development tool of logical thinking. The basis of training was formed by the texts illustrating
provisions of the grammatical system of the foreign language.

Words were recommended to be learned, out of the context and word collocation, as
isolated units. During classes, pupils were engaged only in translating texts from the foreign
language into the native one, or on the contrary. Grammatical rules were learned by heart.
Test material was offered as some sentences which were not connected between themselves.

In the early 20" century, the grammar-translation method finally disappeared
(Heiixosa, 2010).

Further, the education during the Soviet period is considered. In that period the state
aspired to the ideal, where the main goal was to construct the society without any defects.

The war experience showed that there were not enough experts who knew foreign
languages. The Soviet country needed a lot of qualified translators and professional teachers
of foreign languages in universities. During the process of training specialists, the methods
where attention was not paid to oral communication were used, and, as a result, the student
possessed only the technology to use the dictionary that did not help the state to perform
successful military activity in any way.

In the 1950-1960s, while teaching foreign languages, the preference was given to
mechanical learning of lexical units and grammar rules. Textbooks were full of texts where,
for example, engineers were trained how various technical terms sound in English and are
translated.

As a result, the state received the experts who knew language in the theory and were
not capable to use language in their professional activity. Practical requirement of using the

language continues to be low or is absent at all.
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This approach is called the fundamental method which purpose is to develop the
terms’ system by means of reading and translating professional and educational literature.
One of the representatives of this approach is N.A. Bonk, the author of many English
textbooks. One of the most popular textbooks is written in collaboration with G.A. Kotiy and
N.A. Lukyanova, where the basic rules of reading, grammar and practical texts for material
fixing are described.

The advantage of this approach is the fact that the expert owns a good grammatical
base and is able to be guided in the written text. However, this knowledge is passive, the
future expert will not be able to take a conversation, and, in general, is not ready to real
communication with others.

The next approach of training the foreign language, which was popular in 1970-
1980s, is the linguo-social method. The main aims of this approach were to create some
cultural and regional geographic knowledge, to develop social and communicative abilities.
The supporters of this method were firmly sure that the language loses its life when teachers
and students intend to seize only "lifeless" lexical and grammatical forms.

In the 1970s it was necessary to adapt the student to conditions of another culture and
language environment. The emphasis was placed on the aspect of speaking: students worked
speech templates within a certain situation of communication.

The advantage of this approach was that now future experts had knowledge of the
culture of other countries and could support any conversation. However, the situations which
were played in dialogues were quite limited. Moreover, the ideological component
dominated. The contents of textbooks, which were published, were strictly controlled. All
training materials for students were politized.

Since the late 1980s training the foreign language in the kindergarten or elementary
school has been organized. Parents tried, as soon as possible, to acquaint their children with
learning foreign languages which further allowed their children to become more successful in
the society and to realize themselves as personalities. Many schools with in-depth studying
foreign languages opened.

At this stage of development of the Russian language education, the knowledge of
foreign languages became vital. The expert who had such knowledge was appreciated as a
professional in the sphere, and, respectively, was paid more.

At the same time, after falling of "The Iron Curtain", schools and courses of foreign
languages were opened everywhere (JIeontres, 2001). They used the intensive method of
training their students where language was taught several hours a day. Russian manufacturers
started to cooperate with their foreign colleagues. For the same reason there appeared some

international companies’ branches where the urgent need was to teach English for the Russian
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personnel. There was a corporate training when the teacher was employed to train members
of the company to communicate with their international clients.

This approach was used in the 1990s and is called functional and conceptual, or
communicative. The communicative approach was considered as a set of speech, language
and sociocultural competence. The aim of this approach is to create students’ readiness for
realizing communication needs based on their professional requirements.

The communicative method is designed, first of all, to remove students’ fear of
communication. It is supposed that the student obtains the ability to effectively use the foreign
language as means of interlingual communication. At that time the focus was on what the
student studied and who he intended to be, and these defined the special material for classes
with a bias on the student’s future specialty. At the end of training the language barrier
disappeared, the range of language communication extended.

However, a lack of this method was that students possessed a limited lexicon, i.e.,
they could communicate only on certain subjects connected with their future professions.
Nevertheless, there was a lack of manuals which would be focused on mastering speech
abilities and would offer enough material connected with the social culture of the learned
language.

It was worth rethinking the role of foreign languages in social life: to enhance some
pragmatical aspects of training, to raise the foreign language status. However, realization of
above-mentioned ideas was caused by insufficient academic resources which, undoubtedly,
negatively affected the education quality.

In the 2000s there was a transfer from the communicative approach to the
competence-based and personality-focused method. The aim of this approach was to acquire
the foreign language as means of professional communication and instrument of cognitive
activity and self-development.

At that time there increased a demand for experts with knowledge of foreign
languages. Training such experts had to occupy minimum time. To make the process of
learning foreign languages fast, students were trained with sample speech units. In this
approach there were added such aspects as listening and writing. The advantages of this
approach are that communication becomes practice-focused. The student can communicate
not only on professional subjects.

Nowadays the cross-disciplinary approach in training foreign languages prevails. The
main aim of this approach is to form the student’s readiness to function as a subject in the
international professional community where the language competence acts as means to obtain
some additional professional knowledge and as means to solve professional tasks. This

approach is implemented in training by means of developing such skills as speaking, writing

46



and reading. The advantage of the cross-disciplinary approach can be considered as expansion
of a range of communication situations, an increase in professional motivation.

However, this approach needs some completion in terms of methodological practice,
and, as the practice demonstrates, the educational system is not ready to full application of
this approach in educational purposes. The contemporary situation in language education has
changed a lot, and it is difficult to present the expert who does not know any foreign language.
It means that the language competence in many respects defines the success of the state in the
world interaction. Nowadays it is necessary to provide the world labor market linguistically
with qualified personnel in order to increase the world progress in all spheres, especially in
the spheres of science and technology.

If this requirement is not met, it will be the main obstacle in aspiration of the Russian
higher school to occupy the leading positions in the world. Moreover, the state will just stop
being competitive. Respectively, the foreign-language competence becomes significant;
without it, experts cannot realize themselves in the contemporary labor market.

Therefore, it is possible to conclude that as soon as the state sets new tasks for the
society, and forms new requirements to future experts, the society reacts, first of all, to these
changes, in education sphere. At different stages of the state development, there were different
tasks and objects concerning the system of training linguists. For example, during the post-
war period there was a sharp need for training qualified translators. In order to prepare them,
the direct method of teaching where students were taught only how it was correct to translate
and write in the foreign language. The language acquisition at the level of oral communication
was not meant.

Nowadays, during the globalization of the world economy, when there is a global
trend in integration, the state dictates new purposes and tasks to the society. These are the
development of oral intercultural communication where the linguist has to own some
knowledge, skills and abilities and to be able to use these three components in the professional
activities. Russian education has to meet the international standards. In order to realize this
objective, it is necessary to consider the actual process of forming the competence-based
approach in training students-linguists in universities. But this is a separate issue to be

discussed.
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CREATING CONDITIONS FOR THE DEVELOPMENT
OF STUDENTS’ CREATIVE POTENTIAL

Associate professor, PhD (in Pedagogy) E. A. Voilokova, St. Petersburg State
University of Economics, Russia
Senior Lecturer O. V. Suslova, St. Petersburg State University of Economics, Russia

Abstract: The article presents the relevance of applying higher education in teaching
not only professional skills and competencies, but also effective creative potential. It shows
that each specialty has its own standards where types of activities, skills and competencies
the university graduate should master are clearly spelled out. However, along with
professional, subject-oriented competencies, the issues of teaching creative work and creating
conditions for the realization of a person's creative potential become particularly relevant. The
article provides practical experience of the English language department Nel designed not
only to teach the methodology of creative activity, which implies research activities, but also
to create conditions to implement creative ideas of talented students and the development of
their creative potential.

Key words: higher education, creative potential, extracurricular activities of
students, team project work

Quality of education is one of the urgent tasks of our time, both for Russia and for
the entire world community. Currently, growing foreign economic relations require the
involvement of specialists with knowledge of one or even several foreign languages. The
training of specialists with higher economic education combining professional competence
with a high general culture requires constant improvement of the quality of the educational
process and increasing satisfaction with the quality of the process both for consumers and for
other interested parties. The solution to this problem may be associated with the
modernization of the content of education and the optimization of methods and technologies
in organizing the educational process.

In this regard, the issues of teaching creative work and creating conditions for the
realization of a person's creative potential become particularly relevant.

School graduates who come to university often have a low level of creative activity.
There are several reasons for this, one of which is the total Internet addiction of current and
future students. They receive information through several channels at the same time. They
only turn off their phones when they're asleep. The scientific and cognitive potential of the
Internet is devalued by its negative impact on the brain and personality. The abundance of
information, according to scientists, does not contribute to the flexibility of thinking,
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suppresses the processes of analysis and synthesis, and, ultimately, a person becomes
incapable of creative activity.

As a result, a person with sluggish thinking, quickly losing attention, little initiative,
with low creative activity turns out to be on the student bench, while having a fairly high level
of claims and ambitions. These characteristics, according to many social studies, are
applicable to 80% of students, and in no way exclude the presence of talented, purposeful
students. Thus, the burden of teaching creative, especially effective creative work falls on
higher education. It is designed not only to teach the methodology of creative activity, which
implies research activities, but also to create conditions for the implementation of creative
ideas of talented students and the development of the cornered, but not destroyed creative
potential of 80% of students.

Many researchers raise a legitimate question as to whether the university is a suitable
place for teaching special skills and abilities. During his studies, the student receives only half
of the necessary knowledge in the field of working methods, management, and the use of
appropriate methods of communication in a team. According to [1], different companies
require different competencies, they will depend on the corporate culture, marketing strategy
and many other factors. A number of skills can be obtained only from practical experience,
and not as a result of mastering theoretical knowledge.

One of the ways to solve this problem is the use of various forms of training, control
and independent work of students. In particular, new opportunities in managing independent
work of students are through their participation in Olympiads and contests in a foreign
language. This is especially relevant at the present stage in the framework of personality-
oriented learning, because information and communication technologies are organically
included in all the variety of innovative directions in the development of modern methods and
forms of education.

As a positive example of creating conditions for the development of creative abilities
of students, we can cite the work of the Department of English No. 1 of St. Petersburg State
University of Economics on the organization of extracurricular activities of students.

Throughout the academic year, the department conducts more than ten events
involving both bachelor and master degree students. Here are just a few of them:

- Contest "Me and my future job. Self-Presentation" invites participants to look into
the future and imagine themselves as a successful, effective employee of an international
company or the owner of their own business. Creative implementation of projects is a
prerequisite for participation in the competition. Different forms of presentation of
information from writing essays and video presentations to handmade crafts make this
competition attractive for students who want to show themselves as a creative person.
During this competition, it is possible to identify really talented and purposeful students.

- The Business and Society presentation contest is of interest to students from all
over the country. To participate in the competition, it is necessary to prepare a presentation
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on a relevant topic and pass a qualifying round conducted by teachers in groups. Unlike the
previous competition, the process of working on the presentation involves the joint creative
activity of the teacher and the student. The teacher has the opportunity to stimulate the
creative activity of students, while teaching them the basics of project work.

- The contest of group presentations involves the participation of teams consisting
of three people. The teams prepare a presentation on a given topic. The main condition is
the interaction of students in a group and a creative form of presentation of information. As
we know, the main methods of generating creative ideas assume the presence of a group.
Such work contributes to the release of inner energy and huge creative potential. Motivation
increases many times. Even passive students, getting into the group, begin to show creative
initiative. The competent guidance of the teacher helps not only to fulfill the tasks of the
competition related to the development of a number of competencies, but also to increase
the satisfaction of each team member from the results they have achieved.

- English Language Olympiad "Academic and professional business language skills.
Challenge Cup" offers to take part in competitions of various levels, from a simple grammar
test to such creative tasks as the artistic translation of a poem and a paraphrase of a famous
fairy tale in an economic way.

Almost all the activities of the department are aimed at developing and revealing the
creative potential of students. The results of this work are expressed in increasing students'
motivation for creative activity in general, increasing their self-esteem, more successful
mastering of the educational program and, of course, more effective professional self-
determination.
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Abstract: The article is devoted to the main problem of maintaining students'
motivation in the conditions of distance learning. The articles focuses on the principles of
teaching a foreign language: the principle of individualization and the principle of active
learning. The author characterizes the main factors which influence the level of motivation in
the process of teaching students of the generation Z.
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In the conditions of an informationally active and constantly changing world, the
advantages of an electronic educational environment contribute to the development of the
potential of students. (Skorobrenko, Baronenko, 2019; Gulova, 2019) At the same time, the
organization of the educational process aimed at mastering speech activity on a distance basis
provides for a flexible schedule for completing tasks; timely control and feedback on the
results of the student's independent work.

The results of the analysis, built on the Scopus database, demonstrate that the number
of scientific studies focused on motivation in the context of distance learning has increased
dramatically in recent years, since the format of distance learning raises increased attention
to issues related to student motivation. (Mese, Sevilen, 2021)

The formation of the motivational sphere of a person is adaptable and changing in time
due to purposeful educational influence. Motivation researchers identify a number of factors
that contribute to increased engagement in classroom language learning. Among them we can
point out students’ attitude towards a foreign language community, towards the country of
the target language. Self-perception, understood as self-esteem, is embodied in the
expectation of the success of the implementation of their abilities in the field of study.
Resulting factors include setting goals and understanding the significance of reasons for
learning a language, as well as autonomy or immersion in the learning process. Establishing
contact with a teacher and groupmates is considered as the leading factor which creates
motivation, along with such personal characteristics as: language learning aptitude, age,
gender, learning experience. (Daver, 2008: 32)

Researchers observe that the role of intrinsic and extrinsic factors on the formation of
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motivation should not be underestimated particularly when organizing distance learning.
Intrinsic factors include satisfaction with the course, self-determination, and the need for
socialization. Extrinsic factors relate to interactions with teachers, groupmates and the
organization of distance learning in general.

According to the study, the intrinsic and extrinsic motivation of the participants was
lower in distance learning compared to face-to-face education and the reason for it was
formulated as the lack of sufficient interaction with peers and teachers. Students reported a
higher level of motivation in the presence of full feedback from the teacher. (Mese, Sevilen,
2021)

Young people entering higher educational institutions in the 21st century belong to
Generation Z or Generation i, Generation N, Thumb Generation. They were born after 1996
in the information society and grew up during the development of multimedia and digital
technologies. (Tapscott, 2008) R.I. Mamina and L.I. Tolstikova elucidate in detail the value
orientations and commitment of generation Z. Among the most important are the following:
“an emphasis on individual values, a cult of publicity, personalization, focus on activities in
the network”. (Mamina, Tolstikova, 2019: 34) The importance of the dialogue between
generations and, above all, the peculiarities of interaction with generation Z (phygital-
generation) becomes particularly important when organizing distance learning. Generation Z
was formed “to a greater extent under the influence of the virtual world and its opportunities,
the conventions of its parameters, and therefore the principle of ‘here and now’ operates, they
do not know how and do not want to plan, but quickly adjust and adapt to everything new,
changeable”. (Mamina, Tolstikova, 2019: 39)

At the same time, studies pay attention to certain psychological characteristics of
generation Z, which create difficulties for them in learning, for example, a lack of
understanding of diverse material and the lack of the ability to assimilate large amounts of
information; loss of interest due to ‘boring’ presentation or lack of a game moment in training;
predominance of ‘clip’ thinking. Low communication skills and the problem of time-
management in the educational process are also mentioned as obstacles to better learning.
(Lumpieva, Volkov: 2013)

In view of the above, let us dwell on the basic psychological principles of teaching
a foreign language on a distant basis to students of generation Z. The principle of
individualization involves knowledge of the individual personality traits of the students, their
interests, preferences, abilities, personal characteristics, etc. The means of implementing this
principle are individual tasks, including selection from appropriate sources of information on
topics of interest to students.

Personal individualization is a process of creating motivation and activity. An

individual reaction in teaching a foreign language becomes possible if the formulated speech
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task satisfies the growing needs and interests of the learner as a person. “Individualization,
taking into consideration psychological characteristics, is carried out thanks to the powerful
potential of computer tools for adaptation to the needs of a particular user”. (Smirnova, 2016:
409)

The individual psychological characteristics of each student and the level of linguistic
competence of the whole group can be covered in distance learning. According to the
researchers, one of the solutions to the problem of organizing feedback with students in order
to retain their motivation and involvement in the lesson is ‘the use of gamified systems in a
working environment’. (Mamina, Tolstikova, 2019: 39)

Thus, individual psychological approach in learning a foreign language using
electronic means is their adaptability, “which is realized in the possibility of adapting the
learning system to the peculiarities of a particular learning process in order to optimize it
concentrating on the psychological characteristics of students (type of memory, type of
temperament, etc.)”. (Smirnova, 2016: 409) This idea is best supported by the results of a
study conducted at the Spears School of Business at Oklahoma State University. During the
study, the personal qualities and style of thinking of more than 150 students were measured,
then their preferences in virtual teamwork were assessed. Extroverts have been found to prefer
face-to-face communication, as the virtual format of communication gives them less
inspiration than face-to-face interaction with colleagues. Communication with colleagues is
energy-intensive for introverts, who are more inclined to work alone, but they adapt better to
the virtual team environment, given that it requires a little face-to-face interaction. (Jarrett,
2020)

In teaching foreign languages, it is also necessary to highlight the principle of activity,
which is considered in modern psychology as the main characteristic of the cognition process.
This principle is put into practice through the use of teaching techniques that can increase
motivation, arouse interest in mastering the necessary skills. Active learning is aimed at the
formation of reflective thinking, which increases the effectiveness of the learning process and
contributes to the formation of the main motives in the process of learning a foreign language.
Discussion activates the cognitive activity of students, creates conditions in which they can
apply and describe personal life experience.

The consideration of the main factors contributing to maintaining motivation in
distance and full-time education leads to conclusion that the distance communication format
provides new cognitive opportunities, allows you to create problem situations, build a
dialogue with students, while controlling the actions of students in full. It is impossible to
deny “the essential advantage of using information and communication technologies in the
organization of the learning process, which is the variability of tasks to diversify the
educational process”. (Skorobrenko, Baronenko, 2019: 312)
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Distance learning contributes to the formation of students' ability and desire to study
independently, creates conditions for the independent use of various sources of information
and its assessment, thanks to more natural conditions for organizing training using various
organizational forms of work. (Smirnova, 2016)

Moreover, “the advantages of using information technology in comparison with
traditional methods are expressed in a combination of audio and video visualization; using an
interactive, multimedia board for presentation, which allows you to more clearly present and
activate lexical-grammatical and phonetic material; the possibility of using diagrams, graphs,
diagrams, tables as handouts; ensuring the effectiveness of perception and memorization of
educational material”. (Belkina, 2020: 205)

So, the powerful instrument of improving students’ motivation in conditions of
distance foreign language learning is a system of incentives that direct educational activities
including interest (to the topic and activity), relevance, expectation (success and control) and
satisfaction. The optimal organization of the educational process implies knowledge of
specific motives for learning, which affect the effectiveness of learning foreign languages.
The teacher’s task is not only to correctly identify them, but also to wisely manage these
motives and develop the intrinsic motivation of students, which will lead to real success in
learning foreign languages.

Based on the ideas above one may conclude that it is necessary to think over ways to
establish active interaction between teachers and students. The course content and material
should be varied and rich in order to maximize the motivation of students and prepare them
for self-study.

References

1. Belkina A. (2020) The use of information technologies in teaching foreign languages at the
university // Shatilov readings. Digitalization of foreign language education:
collection of articles. scientific. tr. - SPb. : POLYTECH-PRESS, 2020.

2. Gulova E. (2019) The use of mobile technologies in teaching a professional foreign
language in non-linguistic universities (using the example of an application for the
Moodle distance learning system) - Humanities and the challenges of our time:
collection of articles of the scientific conference on December 20-21, 2018. - SPb .:
Publishing house of SPbGEU.

3. Daver M. (2008) Motivational and strategic aspects of a personality-oriented approach to
the study of Russian as a foreign language at the initial stage: Author's abstract. diss.
.... doc. ped. Sciences. - Moscow, 2008.

4. Lumpieva, T. Generation Z: psychological characteristics of modern students. / T.P.

55



Lumpieva, A.F. Volkov // - URL: https://docplayer.ru/44994703-Pokolenie-z-
psihologicheskie-osobennostisovremennyh-studentov.html (on 25 September 2021).

5. Mamina R., Tolstikova 1. (2019) Generational problems in the digital era: philosophical
projection // DISCOURSE.

6. Skorobrenko I., Baronenko E. (2019) Th2le role of information and communication
technologies in the process of language training of future teachers // Informatization
of education and methods of e-learning: materials of the III Intern. scientific. conf.
Krasnoyarsk: Siberian Federal University, Institute of Space and Information
Technologies.

7. Smirnova E. (2016) Individual psychological aspect in teaching a foreign language when
using electronic educational tools. // ANI: pedagogy and psychology. 2016.

8. Mese, E. & Sevilen, C. (2021). Factors influencing EFL students' motivation in online
learning: A qualitative case study. Journal of Educational Technology & Online
Learning, 4 (1), 11-22. https://files.eric.ed.gov/fulltext/EJ1286748.pdf (date
accessed: 12.06.2021).

9. Tapscott, D. (2008) Grown Up Digital: How the Net Generation is Changing Your World
/ D. Tapscott. - McGraw-Hill.

10. Jarrett, Ch. (2020) The personalities that benefit most from remote work. https:
//https://www.bbc.com/worklife/article/20200601-the-personalities-that-benefit-
most-from-remote-work (on 25 September 2021).

Author Data

E. K. Gulova, St. Petersburg State University of Economics, Russia
University address: emb. Griboyedov Canal, 30-32, St. Petersburg, 191023
Phone number: +7-911-929-62-68

E-mail: 1227k@]list.ru

https://en.unecon.ru

English language Department Nel

56



COMPETING AND CREATING WITH THE TEACHER: TOM
SAWYER’S TRICK IN ACADEMIC ESP CLASSES

Senior Lecturer Albena Stefanova, PhD
University of National and World Economy, Bulgaria

Abstract: Nowadays, teaching ESP to students is different compared to decades ago
because the new generations of learners have different needs as well as learning and
communication styles. Besides, the significant advance in science and technology provided
opportunities for the introduction of new teaching approaches, methods and techniques
resulting in improved learning effectiveness and student achievements. Most of the teaching
novelties are based on inter- and multidisciplinary approaches. However, the article presents
the author’s experience of using ideas from literature and shows how applying creatively an
approach involving fun and collaboration it is possible to enhance student motivation and
engagement and achieve increased ESP course effectiveness in the tertiary sector. Taking
advantage of the whitewashing scene and the life lesson from Mark Twain’s ,,The Adventures
of Tom Sawyer®, a teacher could vary a lesson and a course by fostering team spirit and
empowering students to create content, activities and syllabi together as co-creators,
collaborators and co-assessors.

Key words: ESP, English for Specific Purposes, student engagement, learner

motivation, academic ESP classes

Nowadays, with the remarkable advance in science and technology as well as with the
new generations of learners, it becomes clear that teachers should adjust to a changing
situation and approach students in a way that would result in their interest to and involvement
in learning. Inter- and multidisciplinary approaches and techniques are applied based on
psychology, methodology and economics (Stefanova & Zabunov, 2020a, 2020b), for
instance. Human progress has reached a point when science fiction ideas and plots have turned
into reality with artificial intelligence being introduced in a number of areas, including
education with testing systems and tools for skills development. Information and
communication technologies have transformed our lives by creating a virtual reality that some
individuals live mostly in: communicating, expressing themselves, working, creating,
existing.

The new generations, Generation Y or the Millennials and Generation Z, start using
modern devices from a very early age and actually grow up with them. This reflects on the
way they perceive, interact, communicate and learn. Being constantly exposed to computer-
based technology, this cohort of young people was called “digital natives” by Prensky (2001).
Barnes et al. (2007) emphasise the fact that this cohort is not just acculturated to digital and
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cyber technology, but saturated with it because according to Bonamici et al. (2005) when they
turn 21, each digital native has spent on average 10 000 hours playing video games; 200 000
hours on e-mail; 20 000 hours watching TV; 10,000 hours on cell phones, and under 5,000
hours reading. Hence, as a style of learning, these generations are more independent and
autonomous, like to search the Internet for information, require explanations regarding the
why and how they are being taught and assessed, and need more interaction with the teacher
and their peers. This reshaping of the learning process in accordance with the needs of the
new generations and aimed at enhancing learners’ motivation and engagement involves
interaction, exploration, relevancy and instruction (Windham, 2005) as well as authentic
assessment taking into account the changes in the learning process (Taylor & Parsons, 2011).
Alsop (2008) notes the fact that Generations Z and Y are collaborative and like group work
because they find it enjoyable and offering an opportunity for communication with peers as
well as work stimulating their inventiveness and resourcefulness, which could be an option

to increase learner engagement.

Academic ESP courses

Based on Carter’s definition, ESP courses have three distinctive features:

e authentic materials — the materials that a teacher uses throughout a course in order to
develop and improve all competences comprising student functional communicative
competence by providing authentic communicative situations, an authentic classroom
and building up authentic response;

e specific aim — the specific aim/aims related to the learners’ needs within each course.
In academic ESP courses, the aims include the honing of all specialised skills for
reading, writing, speaking and listening. However, it is possible to have ESP courses
with a focus on receptive or productive skills, or with a focus on particular skills within
each of these activities. For instance, there could be courses on negotiating, report
writing or giving presentations.

e self-direction — means achieving a high level of learner functional communicative
competence allowing the learner to be a proficient language user who is able to make
decisions about their language learning and improvement by directing them as to
where, what and how to learn.  (Carter, 1983)

The academic courses in ESP in Bulgaria and at the University of National and World
Economy in particular are aimed at achieving a high level of student functional
communicative competence — levels C1 (for the first foreign language studied) and B2 (for
the second foreign language studied) of the Common European Framework of Reference for
Languages (CEFR) of the EU. In accordance with academic and state standards, students are

expected to acquire the knowledge and skills that will enable them to be competitive on the
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labour market and function successfully in professional and occupational contexts. This
means that the students of economics and socio-political studies are taught how to work with
and produce specialised texts. For instance, they have to be able to listen to specialised texts
related to negotiating, describing trends, expressing positions; to write business letters and
reports; to prepare and give presentations; to hold meetings and negotiations, to summarise
or to give justified opinions. The learning process involves project work, simulations, case
studies, specialised translation. While doing assignments, students have to work with
enormous and various databases, process and analyse specialised information. Thus they hone
not only their functional communicative competence, but also the 21% century skills for
critical and analytical thinking, team work and citizenship.

Although the ESP course syllabi are in line with the contemporary trends in the
teaching of English and ESP, a teacher needs to introduce novel methods and techniques to
awake students’ interest in ESP and to facilitate this process. Students tend to feel bored or
frustrated when they have to perform activities they find difficult or irrelevant, so a teacher
has to act in an unconventional way and be more creative to show learners the relation
between the material taught and its application in real-life professional situations.
Furthermore, the teacher must be inventive in selecting the most appropriate tasks and take
into account the specific features of the new generations of learners by involving students in
learning that includes interaction and exploration, fosters team spirit and provides for learner
independence, autonomy and active participation in the creation of learning content, situations
and discussions. This is a challenge difficult to address because most of the teachers belong
to other generations and have been accustomed to another way of working with learners and
a lot of them refuse to or find it difficult to adapt to the new reality. Apart from working on
the development of novel teaching methods and techniques based on scientific advance, it is
possible to resort to literature and personal experience and find a lighter and more humorous
as well as productive way of enhancing student engagement, encouraging learner motivation
and thus ensuring increased student achievements.

Motivation and engagement in learning

Motivation and engagement are of critical importance when it comes to the success of
an activity. In education, this means arousing learners’ interest in the material taught in order
to meet course objectives and achieve course effectiveness. In addition, it also means that
learners must be motivated to make the conscious efforts needed for the acquisition of the
knowledge and skills related to the respective subject and professional context. And modern
generations tend to prefer fun-like activities and to avoid making efforts unless there is some
reward they find tempting — personally and/or socially.

Crookes and Schmidt suggested a definition of motivation as the “interest in and
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enthusiasm for the materials used in class; persistence with the learning task, as indicated by
levels of attention or action for an extended duration; and levels of concentration and
enjoyment” (1991: 498-502). Motivation is based on motives and motives, depending on their
nature, are intrinsic and extrinsic. The former are related to the individual’s interest in
developing certain skills and acquiring certain knowledge along with the satisfaction from
learning and the work with a teacher and a group, while the latter are associated with factors
such as career opportunities, higher salary, public image. The people driven by intrinsic
motivation see an activity or, in education, learning as a reward itself, whereas those driven
by extrinsic motivation see the performance of an activity or learning as the way to obtain a
reward. There are theories of motivation based on the approach to motives, thus seeing them
as goals, attributes, behaviours or related to self-efficacy and self-determination.

According to Gardner (1985), motivation comprises four components: a goal, an
effortful behaviour, an interest in achieving the goal, and a favourable attitude to the goal-
achieving activity. In addition, he distinguishes two types of motivation — instrumental,
related to extrinsic factors, and integrative, related to intrinsic factors. To these types Cooper
and Fishman add a third one called “developmental” or personal because of its relation to
“individual’s personal development or personal satisfaction” (Cooper & Fishman, 1977: 24).

There are different theories on the relation between motivation and engagement which
are not in the focus of the present article. The author assumes that they complement each other
and, as Martin (2012) put it, “motivation and engagement provide the energy, direction, and
skill set required to effectively tackle academic subject matter”.

Engagement is “students’ cognitive investment in, active participation with, and
emotional commitment to learning particular content” (Zepke & Leach, 2010). Kuh, Kinzie,
Shuh, and Whitt see engagement as a “serious interest in, active taking up of, and commitment
to learning” (Kuh et al., 2010). Martin and Torres (2016) define it as a multidimensional
(multifaceted) construct that can be measured with all the dimensions dynamically
interrelated. The dimensions they distinguish are:

* “behavioural engagement — focusing on participation in academic, social, and co-
curricular activities

 emotional engagement — focusing on the extent and nature of positive and negative
reactions to teachers, classmates, academics, and school

* cognitive engagement — focusing on students’ level of investment in learning.
Student engagement is a function of both the individual and the construct. It varies in intensity
and duration” (Martin & Torres, 2016: 1).

Most scholars note the underlying importance of student active participation in the
learning process and there are some who emphasise the benefits of involving students as co-
creators of learning (Davis & Sumara, 2002; McCulloch, 2009; Bovill et al., 2011): students
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take greater responsibility for their learning; students and faculty staff shorten the power
distance and thus enhance team work; working together with lecturers, students co-create
syllabi, curricula and teaching approaches and hence contribute to the optimisation of courses
and higher education in general.
The tips on enhancing student engagement based on Marzano, 2015; McCarthy, 2015;
Ripp, 2015; Tizzard, 2010; Zepke & Leach, 2010 include the following:
1. Have meaningful conversations with students discussing with them how they feel more
interested in learning and what activities they find more effective for them.
2. Make learning personal.
3. Give students some choices so that they could have control of learning together with you.
4. Create collaborative learning fostering relationships.
5. Create challenging activities.
6. Make it a game because students show greater engagement if there are elements of fun and
rivalry.
7. Focus on higher-order thinking because if students see the general aim of a particular task
in terms of overall course results and future career prospects, they will involve more actively.
The author shares the views of the researchers on enhancing engagement and finds the
coupling of increased motivation with increased engagement a tool for higher student
achievements in language acquisition and a facilitated learning process. This resulted in the
idea of applying Tom Sawyer’s trick in the teaching of ESP to students of economics and
political studies.

Tom Sawyer’s trick: Motivating and engaging students in ESP acquisition

Every child reads Mark Twain’s book “The Adventures of Tom Sawyer” with pleasure
and enjoys the scenes in which Tom reveals his inventiveness and ingenuity or his
adventurous spirit and noble attitude. What I was impressed most in terms of leadership and
approach to critical situations was the life lesson in the scene with the whitewashing of the
fence. Aunt Polly punishes Tom to whitewash the fence, but he manages to convince his
friends who are laughing at him for being punished to do this while they are playing that,
actually, whitewashing is a kind of special and very responsible task assigned to special
people only and could be delegated to someone else only if they deserved it by offering
something valuable in return. Having tricked his friends into painting, Tom sits and watches

2 ¢

them doing his job and enjoys his time and the collection of boys’ “treasures” he received in
exchange for delegating the responsibility of whitewashing.

This scene made me try to approach my students using Tom’s trick. My strategy
involved several steps, each of which was related to the different aspects of teacher work and

the learning process. My collection of visible and perceived “treasures” involved students’
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active participation, conscious efforts and innovative solutions in carrying out assignments
followed by a praise and an excellent mark. Students tend to be very sensitive to praises and
feel greater satisfaction when their work has been praised in front of their peers. Furthermore,
if it is used as a good example or model, the praise becomes even more valuable. For instance,
when my students have to write a piece of business correspondence — a complaint, a report, a
request, etc., I ask the authors of the best letters to let me show them to the rest so that they
could learn from their peers’ achievements. If someone like them could do a task successfully,
it means that all of them could do it and it is not boring but challenging and rewarding thanks
to the contribution to the enhanced learning process and peers’ progress as well as to the
feeling that each of them is special and can teach the rest.

Another step is the encouragement of students to suggest topics for discussion or
essays. Students are usually reluctant to discuss socio-political and economic issues, although
these issues concern their personal and professional lives. However, there is often something
that has provoked them to react and when invited to suggest a topic or topics instead of me,
they appreciate it and are more responsive. This way a task that they find boring and useless
becomes a meaningful source of learning experience and an opportunity to develop the skills
for speaking related to their areas of interest. In addition, during the discussions I highlight
the reasons why it is critical to be aware of local and global social processes and give reasons
why a political decision has led to particular consequences or an economic situation has
resulted in a certain reaction by employees, trade unions or employers, for example. Students
usually show greater engagement and start suggesting possible solutions or arguments in
favour of one option or another. Another benefit is students’ perception that they have been
delegated the responsibility for the development of their ESP speaking skills and see the
lecturer as a kind of moderator and facilitator within a team, hence shortening the power
distance that could hinder the learning process due to the specifics of the new generations.
The situation with writing is similar with a discussion and a brainstorming session preceding
essay writing and leading to more meaningful output.

When doing listening and speaking tasks or preparing for writing ones, another trick is
to challenge students to compete with the teacher by providing more details related to the
listening tasks or giving more reasons than the teacher. Competing with the teacher is a good
opportunity to involve learners in ESP acquisition more actively based on the general human
feature of competing with the rest in order to survive, in our case — in order to be the best and
hence the most successful. Another advantage of this step is that it provides for enhanced
learner confidence — “If I am (almost) as good as the teacher, I am the best and I can cope
with anything”. And confident learners are more motivated, engaged and willing to do a
difficult or “boring” task on their own. So, the teacher feels as if they are sitting and watching
like Tom Sawyer while the students are diligently working trying to prove their patch of the
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fence has been whitewashed the best.

During the second semester of the first year and the second year of the academic ESP
course, I assign project work and case studies. Students are involved in individual, pair and
small group work. While preparing their assignments, they explore the vast databases on the
Internet and interact with their partners with the last stage of the assignment including a
presentation. Doing tasks similar to the ones in real-life professional contexts provides
insights into coping with work situations along with the facilitated ESP acquisition because
students see how the course content relates to their future careers. Hence competing with
peers or with the teacher — trying to be more resourceful and offer a more unconventional
approach to the assignment, students make impressive progress and prepare presentations
with an exceptional content and design and show one another different tricks contributing to
improved performance. Having finished the tasks, students are invited to provide feedback
and assess their peers’ performance. Modern students tend to be more interested in their
assessment, so this is an opportunity to provide them with a chance to take an active part in
the assessment process through an insightful experience. Analysing the preparation of the
assignment and each student’s work, then commenting on the design of the presentation and
their peers’ output, students learn not only why some students’ work is better, but also how
to improve their own performance. What is more, they gain a more comprehensive
understanding of teacher responsibility in terms of assessment. On the other hand, being able
to assess peers and thus being empowered to control and guide their learning, students show
greater engagement and our work together becomes more effective and efficient.

Along with specialised translation, written and oral summaries are an important part of
the academic ESP course. Both translation and summarising tasks involve the use of
specialised texts. Giving the essence of an article on a burning issue or translating a text from
or into the target language without resorting to special software, friends or other unacceptable
practices is a worthwhile task: students compete with the teacher about the options for the
translation of a term or a phrase, or with peers about giving synonyms and suggesting the best
version; students compete with one another as to who will be the most concise when
summarising and who will provide the summary with the best text organisation. Thus, in a
competitive atmosphere, students begin to perceive and appreciate the benefits of these two
“boring” or “meaningless” tasks: the acquisition and honing of all components of functional
communicative competence — linguistic, socio-cultural, socio-linguistic, discourse, social and
strategic. In addition, they realise why the skills to translate and summarise are an asset in
language and ESP acquisition, and give them a competitive advantage over rivals in their
professional contexts.

A translation and summarising related project assigned in the end of the ESP course
gives my students the opportunity for active, autonomous and competitive participation in the
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shaping of the learning process by suggesting content, collaborating and teaching. Based on
their experience throughout the course — the articles we have been working on as a level of
linguistic difficulty and specificity, the students are assigned to select two articles related to
topical issues from their field of professional interest — economics or political studies,
respectively. The articles must be one-page long, contain at least 20 specialised terms and
present a problem in the focus of the experts in the respective area. The articles can be from
a magazine such as “The Economist”, a newspaper such as “The Financial Times” or from a
website of a think-tank/organisation/ an observer, for instance the Freeman Spogli Institute
for International Studies at Stanford University. The articles must be approved by the teacher
and then within a month each student has to prepare and submit written summaries, a glossary
of the terms with definitions, collocations and synonyms, and, finally, make oral summaries
for the group. After the oral summaries, each student is expected to share their opinion on the
issue and give their fellow students a copy of the glossary and explain why the included items
are relevant and important with regard to the respective article. When they have finished, the
group is invited to assess their colleague’s performance by commenting its strengths and
weaknesses.

Therefore the project work involves collaboration with the teacher and the rest of the
group with a hands-on experience in performance assessment similar to a real situation at
work. What is more, students can once again get insights into the way assessment is carried
out and use them to improve their own performance. Being delegated this responsibility and
being assisted by the teacher with guidelines on the basics of evaluation, they have the chance
to realise the significance of judgement and analytical thinking. Then, this knowledge can be
applied to other aspects of learning as well as to similar contextualized situations in an
occupational environment: team work, human resources selection, research, suggesting

solutions, decision making and management of people, crises, organisations.

Tom Sawyer’s trick: the implications for teachers and educational experts

The invisible “treasures” that I make visible in the end of the academic ESP course
unless my students have already guessed, are the specialised skills and knowledge, which are
the vital prerequisites for a successful career, acquired in a more enjoyable and at the same
time more responsible way. Instead of thinking how boring and difficult it is to whitewash a
fence, they are involved in the whitewashing by being given the opportunity to perceive the
value of doing it as a game and contest showing the rest how good they can be at it. While
completing the task together, they discuss how to perform better, build collaborative
relationships, feel team spirit, learn how to face challenges and have control of their own
learning. Engagement is, therefore, increased by creating a more stimulating learning

environment: if we can understand why it is important to whitewash well and enjoy the
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process of whitewashing, then we can build a house coping with any difficulties successfully
and using the potential of fun and competition for a more productive atmosphere. This is how
Tom Sawyer’s trick helps take the horse to the river and make him drink.
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FOREIGN LANGUAGE TEACHING: TRENDS
AND CHALLENGES

University Lecturer, PhD-Candidate Hirbu Stella, Academy of Economic Studies
of Moldova

Abstract: The 21st century, known as the information era, is bringing significant
changes in language education. Because of its increased capabilities, the use of computer
technology in education is becoming increasingly important in our day. The introduction of
new information and communication technologies broadens educational opportunities,
resulting in an open education system, and shifts perceptions about the competencies required
of modern graduate students. This article discusses the value and importance of using modern
technologies in the foreign language classroom. The integration of information technology
into the teaching-learning process allows for an organic blend of traditional and innovative
educational forms and methods, as well as the implementation of training, information,
games, presentation, and analysis functions, as well as the application of general didactic
principles like visibility and accessibility.

Key words: Computer Assisted Language Learning (CALL); e-learning platform;

blended learning, multimedia.

The information era is bringing significant changes in language education. App-
roaches, techniques, and procedures for teaching languages are continuously being re-
evaluated. Language abilities are being put to new purposes as the complexity of commu-
nication methods grows, as do the opportunities offered by technology. Furthermore, the
political, social, and economic impact of globalisation, as well as new labour market demands,
the pursuit of competitiveness, intercultural communication challenges, and cultural
diversification, have opened up new perspectives on the central role that foreign languages
have come to play in the development of contemporary world. This paper describes the most
recent developments in the area and highlights new trends in the teaching and learning of
foreign languages.

The teaching-learning process is no longer confined to the time students spend in the
classroom with their teacher, but may also include time spent reading, listening to music,
watching TV, playing computer games, completing assignments, or even sleeping! Blended
learning resources mix group or public classroom learning with more personalized, private or
individual learning.

The essential component of teaching- learning process, from the teacher's unfairly
predisposed perspective, is the collective classroom learning. Whereas a generation ago, we
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believed that learning occurred via listening to the educator, we now recognize that verbal
contact among students provides significant learning possibilities as well. From the learner's
perspective, the classroom has both opportunities and hazards. Learning with fifteen or more
other students implies that, depending on their language ability, the speed of the session will
be too fast or too sluggish for some of the students. For all students, their social standing
among their peers is quite essential. Making errors is an unavoidable aspect of the learning
process. Most professors nowadays strive to save students from being humiliated because of
their mistakes, but the other students in the class do not share this kind attitude. It is extremely
easy to underestimate the suffering experienced by students learning in a classroom from the
perspective of adulthood's confidence and ease. The student does not face this embarrassment
when learning in solitude. In this manner, individual education is more secure than public
education.

Supplementary Written Exercises, little booklets, were used to start private study.
These books featured repeated exercises, similar to language drills but done on paper, as the
title indicates. In 1978, the first actual Workbook was published. It was a watershed moment
in history. For reading comprehension, it included visuals, conversations, and words.
Sentence structure, vocabulary, guided writing, and free composition were all practiced. The
world of homework was forever changed by these new workbooks. Gone were the days when
students had to memorize reading texts or vocabulary lists, and gone were the days when
students had to do useless writing pattern exercises. Then came the invention of the audio
tape, which added hearing to the list of skills that children may practice on their own. Students'
audiocassettes first featured simply the same-recorded conversations that they had learned in
class, but subsequently listening comprehension and pronunciation tasks were added. The
audio cassette's revolution was not restricted to these new workout forms. It allowed students
to operate the buttons for PLAY, PAUSE, REWIND, and FORWARD. Learners were now able
to listen to the tape as frequently as they wanted, pause it, and replay it. The tape player has
always been controlled by the instructor in the classroom. The teacher had complete control
over when and how often students should listen, as well as which questions they should
respond.

Another significant step forward was the development of interactive DVD ROMs. In
addition to the other language skills that may be practiced during private instruction, students
could view movies and play language games. Instant feedback was another advancement of
the DVD ROM. Instant feedback aided in the transformation of the activities from practice to
learning exercises. The student may click on CHECK after finishing a job using the DVD
ROM, and the computer would quickly indicate which items were accurate and which were
erroneous. Students might also use the SHOW ANSWERS button on most DVD ROMs to view
the right answers. Some DVD ROMs also included a REPEAT button, allowing pupils to
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repeat the activity while rectifying their errors. As a result, the student practices grammar,
vocabulary, reading comprehension, listening comprehension, video understanding, and
guided writing. All of this work is done in the privacy of one's own home. There are no peers
to distract or laugh at the learner's blunders. The machine does not become enraged or amused
by the learner's errors. Because the computer is always “patient”, the student may be able to
repeat tasks until they are flawless. In many respects, the friendly computer is a wonderful
teacher, so it's no surprise that students spend more time doing DVD ROM-based homework
than they did when they were writing in workbooks. The workbook's tale is a story about
learning outside of the classroom. It's the narrative of a learner's quiet time becoming more
rich with learning opportunities. It's a narrative about private learning, in which the student
sets his or her own schedule and pace.

The creation of various e-learning platforms is a big step forward in today's world.
MyEnglishLab (https://www.pearson.com/english/digital-tools/myenglishlab) is a versatile
online application that complements the Business English course by enriching learning,
informing teaching, and enhancing the following:

Enriched Learning

MyEnglishLab offers a variety of exercises that are evaluated quickly and linked to
the Market Leader course (https://www.pearson.com). There are 'tips' that guide students to
reference information that will assist them complete tasks to help them interact with these
activities. These resources urge students to think critically about what they're doing rather
than simply guessing at the answers. Students receive instant feedback on their work thanks
to automated activity grading, and they can keep track of their progress using the student
gradebook.

Fig.1 The Interface MyEnglishLab, Market Leader
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http://www.market-leader.net/myenglishlab/MEL_tests_enlarged.html

Informed Teaching

Teachers may use MyEnglishLab to obtain a variety of diagnostic tools right away.

The gradebook allows teachers to see how pupils are progressing at a glance. It may
be seen for the entire class or for specific students. There are additional placement exams,

progress tests, and end-of-unit examinations that students might be given.

The Common Error Report

The Prevalent Error Report is a cutting-edge tool that allows you to identify which
errors are the most common and which pupils are committing them. With this information,
the instructor may concentrate class time on the areas where the most improvement is

required, and if necessary, provide remedial exercises.

Flexible Solution

In order students achieve their goals more successfully, the teacher might give
assignments to the entire class, groups of students, or individual students. Students may
register and practice whenever and wherever they choose after the teacher has established his
or her MyEnglishLab course. In only a few clicks, they can suit the unique needs of their
teaching scenario. The teacher has total control over the activities and examinations that his
or her pupils must complete. Students might be given tasks that must be finished by a specific
date, or they can be given the freedom to practice at their own speed.

The communication tools
These technologies allow the teacher to send messages to his or her students and, if
desired, remain in touch with them outside of class. The teacher can remind students of their

assignments, provide assistance, or even notify them of schedule changes.

Conclusion

Computers may appear to be highly intelligent, but they are just calculators. A
computer can distinguish between correct and incorrect, but it cannot distinguish between
"almost accurate". It does not smile, encourage, or connect with the student in a human
manner, which is why it will never be able to replace a teacher. Computer Assisted Language
Learning provides students with a variety of stimuli to study, utilize, and practice foreign
languages:

e it entails continuous improvement of educational content and methods in modern
conditions;

¢ it makes it possible to identify and support students with linguistic abilities;

e it is the basis of distance learning;
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e it provides public access to best practices in education;

e it provides training via the educational world of the Internet and a wvast
communication network;

e it may be a useful tool for anybody who wants to learn a foreign language through
self-study;

e it allows for close monitoring and operational assistance.

A blended teaching strategy, which combines conventional forms and techniques of
education with modern technology, can help teachers and students get the most out of the
foreign language teaching-learning process.
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CLASSROOM VERSUS ONLINE FOREIGN LANGUAGE
TEACHING: AN ABRUPT END TO THE DEBATE

Senior Lecturer Daniela Stoilova, D. A. Tsenov Academy of Economics

Abstract: The debate whether the time has come to replace (partially or fully) real
classrooms with online ones came to an end before theoreticians’ ideas and practitioners’
observations could crystalize enough to defeat the proponents of either method. It would not
be an exaggeration to say that, in some cases, foreign language teachers needed to change
their teaching routines and assessment practices overnight, since the switch to online seminars
and exams after the lockdown on 13 March 2020 did not give them much time to elaborate
the contents and organisation of classes. Foreign Language Teaching (FLT) thus became an
adventure, rather than a well-planned predictable practice. And, like any adventure, it
presented both comforts and challenges while unfolding. This paper is an attempt to
summarise some of the advantages, as well as problems, which both students and lecturers
have experienced since then.

Keywords: online, virtual, FLT, advantages, problems.

I. Introduction.

The paper focuses on FLT at universities where students represent a relatively
homogeneous community in terms of their age, the foreign language training they have
received previously and their learning skills and abilities, despite possible differences in their
motivation and attitude. The comments made here therefore do not pertain to FLT provided
in extracurricular language courses where learner groups may be more diverse and related
issues may be more (or in some cases, less) complex.

Upon shifting to an online mode of teaching and examining, teachers had to quickly
adjust their routines and devise new strategies. The rapid transition was, to some degree,
facilitated by the fact that lecturers at Tsenov Academy had already designed programs for
distance learning in all courses taught at the Academy. The major challenge was to help full-
time and part-time students adapt to the reality of a virtual classroom.

II. Theoretical Background.

In her article, “Online Language Teaching: the Pedagogical Challenges”, Susan Yue
Hua Sun states that “the myth that a teacher who is good in a face-to-face class can easily
jump in and teach online is no longer entertained” (Sun, 2011:428). Based on several years
of experience, the author concludes that teaching in an online environment requires skills that
are quite different from those required for teaching in a physical classroom and that “there is
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no guarantee that even the most jovial and well-liked tutor of face-to-face courses can become
a successful online teacher” (Sun, 2011:429). To support her statement, Sun quotes Hampel
and Stickler who identify seven key competencies that are necessary for successful online
language teaching and present them as a pyramid (see Figure 1).

Level 6

Creativity and

Level 5
/ Facilitating \
communicative
Level 4
Online socialisation

Level 3

Dealing with constraints and possibilities of
the medium

Level 2
Specific technical competence for the software

Level 1

Basic ICT competence

Fig. 1. Skill pyramid (Hampel and Stickler, 2005:317)

Other authors emphasize the fact that “for most teachers, the primary focus of attention
is the classroom, what actually happens there, what kinds of personal encounters occur there
and teaching is very much a matter of personal encounters” (Broughton, 2003:12). The issue
of truly engaging students emotionally and cognitively into the learning process in a virtual
classroom is also complicated by the fact that body movement and direct contact as two major
communication techniques cannot be used in online classes. In addition, “internet
connectivity, technical breakdowns, poor sound and images, and simple things like the loss
of lip synchronization and verbal clues, etc. become huge challenges™ (Sun, 2011: 431) and

increase learners’ uncertainty and anxiety.

II1. Assumptions.

We wanted to compare online to real-classroom seminars to identify the constraints
they created on what teachers could teach and what students could learn. They were compared
in terms of time efficiency, student-teacher interaction and student motivation and
satisfaction. To do so, we conducted an online survey based on several expectations.

1. In terms of time efficiency, online seminars could be assumed to be the better

alternative for learners, since part-time and, increasingly, full-time students often have
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significant personal responsibilities (such as parenting or a full-time job) which compete with
study time. Moreover, while creating online exercises and tests is more time-consuming for
teachers, such activities are generally more user-friendly than pen-and-paper ones in several
ways. Some of their features, like multiple attempts, automatic saving (students can stop and
resume work at any time), automatic correcting and scoring and available feedback for each
question give students the comfort to learn and practice new grammar and vocabulary at their
own pace. The “Shared notes” feature of virtual classrooms also saves students the time they
would normally spend in a physical classroom to copy items from the white board.

2. In terms of student-teacher interaction, online seminars facilitate the shift from “full-
frontal teaching” to “guide on the side” (Seifert, K. and Sutton, R. 2009) as they allow teachers
to add any audio, video, or text files they have prepared in advance if a specific lesson or a
group of students requires further explanation and/or practice.

3. Online seminars also seem to enhance student involvement and satisfaction, since
even less confident students feel more comfortable to type the answer to a question when
being “anonymous”. There is also increased interaction among students as they correct their
fellow students’ mistakes more readily than they normally would in a physical classroom.

4. Finally, we needed to measure student satisfaction with online and on-site exams.
According to Broughton, a good language test has four basic characteristics-reliability, a good
discriminative value, empirical validity, and practicability. By the latter he means “the extent
to which the test is readily usable by teachers with limited time and resources at their disposal.
Such factors are [...] the amount of time and manpower needed to prepare, administer,
invigilate, mark and interpret the test” (Broughton, 2003:162). Students were also expected
to be more satisfied with online exams where answers were checked and graded
automatically, which implied higher objectivity. There were two obvious disadvantages of
online exams, though. In the first place, students might be prevented from sitting an exam
because of a technical problem or Internet disruption. Secondly, online tests predominantly
including structured-response questions (e.g., multiple-choice items) largely limited the range
of language skills which language teachers could test and assess.

IV. A Survey of Students.

We conducted an online interview to identify learners’ attitudes. Students were sent
emails with a link to the survey questionnaire. They were explicitly asked to only refer to their
English language training at the Academy when answering the questions. Our initial
disappointment with the small number of respondents (30 people) was later mitigated by the
realization that those were exclusively students who took their studies seriously and regularly
attended online as well as real-classroom seminars. A higher number of respondents would
hardly have contributed to bigger representativeness of the survey if those were largely
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students who did not attend most lectures, either in person or remote. A possible explanation
for the small number of respondents was also the fact that few students check their emails
daily and even those who took the time to do the survey only responded after being contacted.

Part A of the interview consisted of five questions about how students felt about real-
classroom and virtual-classroom seminars. Part B had two questions about online and face-
to-face exams. Survey respondents were given three possible options to choose from when
answering each question. In part A of the survey, they could choose among ‘Real classroom
seminars’, ‘Online seminars’ and ‘I see no major difference’. The three answer choices in part
B were ‘Physical face-to-face exams’, ‘Online exams’ and ‘I see no major difference’. Table
1 shows the survey questionnaire (see Table 1).

Table 1. Survey questionnaire

A. Compare your experience with English language training in a real

classroom and in a virtual classroom.

1. Which mode of teaching do you find more effective?

2. Which mode of learning do you find more effective?

3. Which mode of teaching/learning do you consider to be more time-efficient?

4. Which mode of teaching/learning do you find more motivating and engaging?

5. Which mode of teaching/learning makes you feel less apprehensive of
potential mistakes and omissions?

B. Compare your experience with on-site and online exams.

6. Which mode of testing and assessing your knowledge do you find more
objective?

7. Which mode of sitting exams do you find less stressful?
(Please consider as many factors as possible, for instance, the need to travel to
sit an exam in person, possible technical problems or Internet disruptions during
an online exam, your personal discomfort when sitting an exam in a physical or

in an online room, the difficulty you might have in ensuring a quiet room for

sitting an online exam, etc.)

The findings of the interview were largely predictable from our observations over the
previous three semesters. Most interviewees (75%) considered real-classroom seminars to be
more effective for teaching new language categories and skills. A similar percentage (82.1%)
also found real-classroom seminars to be more effective in terms of learning new language
categories and skills. The percentage of students who thought time was used more efficiently

in real-classroom seminars was 75%, and 71.4% of the interviewees said they were more
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motivated and involved in real-classroom seminars. The percentage of interviewees who
considered online seminars to be more time-efficient and effective in terms of teaching and
learning ranged from 10.7% to 14.3%. The average percentage of students who found no
major difference between the two modes of teaching and learning ranged from 7.1% to 14.3%.

The findings of the interview about the level of personal discomfort which students
experienced because of potential mistakes and omissions in their answers were equally
predictable. Most of the respondents (50%) said they felt more comfortable in online
seminars, in contrast to 35.7% who felt more comfortable in real-classroom seminars and
14.3% who found no major difference.

What did come as a surprise, though, were respondents’ answers to question 6. Our
expectation was that a bigger share of students would consider online exams to be more
objective, yet only 17.9% of them thought so, while 10.7% saw no major difference, and
71.4% responded that face-to-face exams were more objective in testing and assessing their
knowledge (see Chart 1).

Kow ot gpaTta HauMHa Ha npoeeXaaHe Ha U3NKUTU K OLleHABaHe Ha BallnTe 3HaHWA CYMTaTe 3a

no-o6ekTuBeH?
28 responses

. NPUCHLCTBEHWU M3NUTKU
@ onxnaitH uanuti
He HamMuvpam CbLUIeCTBeHa pasnuka

Chart 1. Which mode of testing and assessing your knowledge do you find more
objective?

A question arising from these findings then is ‘Why do students consider physical
face-to-face exams to be more objective, provided that their answers are assessed
automatically when doing online tests?’

As to the last question in the interview - ‘Which mode of sitting an exam do you find
less stressful?’ - the share of respondents who were in favour of online exams (53.6%)
expectedly exceeded the share of respondents who found physical face-to-face exams to be
less stressful (39.3%). The share of respondents who saw no major difference was 7.1% (see
Chart 2).
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Ko oT gearta HauMHa Ha NPOBEXAaHe Ha M3NUTH € CBbP3aH C NO-Manko Heyao6cTBa NMUYHO 3a
Bac?
28 responses

@ NpYCHCTBEHM M3NUTY
@ oHnaiiH uanuTH
HE HaMUPaMm CbLLECTBeHa paanuka

<

Chart 2. Which mode of examination do you find less stressful?

V. Conclusion.

Online teaching, learning, and assessing has been part of FLT for nearly two years
and is likely to be increasingly used in the future. While that was the only option available
during the Covid-19 full and partial lockdowns, the trend of teaching and learning foreign
languages online had its origin long before the year 2020.

Currently, online classes and exams seem to be a bigger challenge to senior teachers
who are better grounded in teaching and examining in real classrooms, in contrast to their
younger counterparts and to Generation Z students. Such an assumption might only be
asserted more positively after conducting a related survey among university lecturers at
different ages and with different experience in FLT. What is more, the findings of such a
survey might provide valuable insights when trying to ascertain the feasibility of combining
real-classroom seminars with online examinations for example.

If it 1s true that there are as many good teaching methods as there are good teachers,
it is up to teachers’ willingness and ability to adapt to changes and make online classes and
exams as efficient as possible despite potential limitations. Identifying the sources of
difficulty, frustration, or demotivation in learners and/or teachers could then be the stepstone
for tailoring teaching and examination practices to meet their expectations and needs
effectively.
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CONTRASTIVE ANALYSIS AND LANGUAGE TEACHING

Senior Lecturer Radka Vasileva, D. A. Tsenov Academy of Economics

Abstract: By contrastive analysis, teachers can find out what the actual problems are
and to what extent they are shared irrespective of the mother tongue of the learners. The
corpus user must always be prepared to move beyond the corpus, because using corpora is
just one means of gaining insight into language structure and use.

Correct use of English tenses and aspects is ,,a challenge* for second language learners
because there is not always a one-to-one correspondence between tense and time. Present
Perfect tense is one of these ,,challenging tenses* for many learners, including Bulgarian
speakers.

For the purpose of the research two corpora are used from two different books — ,,Pride
and Prejudice® by Jane Austene and ,,The Great Gatsby* by F. Scott Fitzgerald. All finite and
non-finite verb forms were taken out from eighty pages of both books together with their
corresponding translations.

The results of the study show the availability of situations which start in the past,
continue in the present and might even continue in the future. And the present perfect is
rendered in Bulgarian by the ‘present tense’ (ceramno Bpeme) and by the ‘past indefinite
tense’ (MHUHAJIO HEOTIPEIETIEHO BpEME).

Key words: contrastive analysis, second language, language teaching, corpora.

Contrastive analysis has always been an integral part of foreign language teaching.
Some years ago, it was believed that foreign language teaching consisted mainly in learning
the contrast between native language and foreign language. Nowadays Contrastive analysis
is being reassessed. It has laid the emphasis on error analysis as a way to study the difficulties
which may occur in the process of learning foreign language. These analyses are
complementary to one another.

Given that contrastive linguistics has focused on matters of performance, the use of
multilingual corpora has become an integral part of this discipline.

Two major types of multilingual corpora can be distinguished (Aijmer, 2008):

- corpora consisting of original texts and their translations (often called ‘parallel
corpora’);

- corpora containing original texts from different languages representing similar
register (often called ‘comparable corpora’).

There are various types of ‘parallel corpora’: ‘unidirectional translation corpora’,

‘bidirectional translation corpora’, ‘multidirectional translation corpora’. In order to answer
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the question how the English present perfect is translated in Bulgarian, I decided to use the
first type, so called ‘unidirectional translation corpora’. This translation corpus contains a
(collection of) text(s) from the original language and its translation into the target language.

Comparable corpora are well-known in the study of English varieties. For example, the
Brown/LOB-corpora as well as ICE-corpora contain comparable text fragments from
different varieties of English (cf. Xiao, 2008).

It is useful to rely on corpora when regarding grammatical constructions. This fact is
supported by grammars like Greenbaum’s Oxford English Grammar, Biber et al.’s Longman
Grammar of Spoken and Written English etc. which are based on corpora findings. Such
grammars, based on corpora, give the possibility to describe the constructions, make it easier
to give a description of their use (Meyer, 2004: 14). Corpora can be used to enhance foreign
language teaching and to improve translation theories (Meyer, 2004: 22).

Correct use of English tenses and aspects is ‘a challenge’ for many second language
learners because there is not always a one-to-one correspondence between tense and time.
One tense may express several temporal meanings. Also one temporal meaning may be
expressed by several tenses. Present Perfect is one of the especially ‘challenging tenses’ for
many learners, including Bulgarian speakers and that is why the aim of my research is to find
out how the English original Present Perfect forms are translated into Bulgarian. At this
preliminary stage we can say that the main functional equivalent of English Present Perfect is
‘past indefinite tense’ (MuHano HeomnpeaeneHo Bpeme) in Bulgarian. There is some similarity
between them. Nevertheless Bulgarian EFL (English as a foreign language) learners do not
have a clear idea of when to use it. Also the fact that the use of this tense shows a point of
view relating the past to the present can make it difficult to comprehend.

For the purpose of this research two corpora are used from two different books — “Pride
and Prejudice” (Corpus 2) written by Jane Austene (an English writer), which is translated by
Kenu boxumnosa and “The Great Gatsby” (Corpus 1) written by F. Scott Fitzgerald (an
American writer), which is translated by Hemu locneBcka. All finite and non-finite verb
forms were taken out from eighty pages of both books together with their corresponding
translations.

Note, the English Present Perfect is a linguistically complex category which is mostly
translated into the ‘past indefinite tense’ (MuHano HeomnpeaeneHo Bpeme) in Bulgarian. The
Bulgarian ‘past indefinite tense’ (MuHano HeompeneneHo Bpeme) is broadly similar to the
Present Perfect tense in English. It expresses an action which happened in the past, but the
precise moment when it happened is not specified. It is not known or not important. What is
important is the result of the action. Bulgarian ‘past indefinite tense’ (MuHanO HEONpPEIEICHO

Bpeme) like English present perfect is also used in reference to a past event to imply that the
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result of the event is still operative at the present time. The resultative meaning needs no

support from adverbials.
The following diagram of the functional equivalents gives an overview how often the
English present perfect forms were translated into the various tenses.

‘pastindefinite tense’ (MMWHano HeonpegeneHo
Bpeme) —47.2 %

‘present tense’ {ceralHo ppeme) — 20 %

‘pastaorist tense’ (MWHaN0 CBBPLIEHO Bpeme) —
18.4%

English presentperfect 7_ ,

‘pastimperfect’ {MMHano HecBbpLUEHO BpemMe) —
56%

Others {"past preliminary tense’” (M1WHano
npeasapuTeado), ‘futurein the past’ (6baewe
B MMHanoTo)etc.)— 8.8%

Bulgarian translations of the English original present perfect forms included
in the research

The ‘past indefinite tense’ (MuHamo HeompenenaeHo Bpeme) seems to be the favoured
verb form in Bulgarian making up 47.2 % of all translations. The translators might have been
influenced in some of the cases because of the fact that the sentences represent direct speech.
To begin with, the present perfect is very often used in a resultative way in my corpus material.
Here are some examples that fit into this category:

1.11. “This fellow has worked out the whole | -To3u 4oBek e mpoy4uJi 1oOpe BbIpoca.
thing.’
2.80. ‘I am afraid he has been very | U3rnexna, e moCTbIMJI HEOOMUCICHO U CaM

imprudent, and has deserved to lose Mr | cu e KpuB, KaTo € 3aryOmJI IPHUITEIICTBOTO Ha

Darcy’s regard.’ Muctbp apceu.

The above sentences show typical examples for the use of the present perfect. There is
a clear connection to the present. The time of the action is not indicated at all in 1.11 and 2.80.
In 2.80 Present Perfect combines with Present Simple tense (‘I am afraid”) when commenting
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on the present results of something in the past. In these cases the present perfect is rendered
in Bulgarian by the ‘past indefinite tense’ (MuHam0 HeompeaeIECHO BpEME).

In total, 20% of English present perfect verb forms were translated into the ‘present
tense’ (ceramHo Bpeme) into Bulgarian. Some adverbials, now for instance, clearly indicate
that there is a relation to the present point of time and in these cases the translators chose to
use the present tense instead. The focus is shifted more towards the present tense. A number
of time adverbials could be found in combination with the English present perfect. When
present perfect is used with ‘just’ (2.2) which means ‘a short time ago’ (Toky-1110) is translated
in Bulgarian into the ‘past imperfect’ (Munano necbpieHo Bpeme). American English uses
Past Simple here. But when present perfect is used with ‘never’ (1.5; 2.53) in these cases the
present perfect is rendered in Bulgarian by the ‘past indefinite tense’ (MuHaNO HEoNpeaENECHO

BpeMme).

2.2. ‘for Mrs Long has just been here, - mucuc JIoHr eit cera Oeme Tyka...

1.5...... a romantic readiness such as I have | ....... C eaHa pOMaHTUYHA HaxOIYUBOCT,

never found in any other person...... KakBaTO HE CbM HAMHUPaJ y HHUKOW JpyT

2.53. ... - though I have never liked him, ... | - HaWCTUHA HE MU € OMJ 0COOEHO

IIPUSATEH, ...

American English often uses the past tense in case where it would not be possible in,
for example, British English. There is a tendency in American English to use the past tense
in sentences including adverbs like ever, never, already, just or yet (Tottie, 2007:161). I give
some examples from “The Great Gatsby”, written by F. Scott Fitzgerald.

‘No, we just went to Monte Carlo and back.” explained Wilson quickly.

‘Never heard of them,” he remarked decisively.

In total, 18.4% of English present perfect verb forms were translated into the “past aorist
tense’ (MuHao0 cBBpIIEHO BpeMe) into Bulgarian. The present perfect in order to express a
contrast between the past and the present point of time is used in combination with ‘now’.
Here the present perfect is rendered in Bulgarian by the ‘past aorist tense’ (MuHaI0 CBBPIIIECHO
Bpeme) (2.22 and 2.48), and the ‘present tense’ (ceramdo Bpeme) (1.24).

1.24. .. .I’ve been drunk for about a week

2

now,...

- ... [IngH ¢BbM Bede OT €1Ha CEAMHUIIA. ..

2.22. ‘You have shown him off now much | - Cera ro mnoxBajJMXTe MHOI'O IIOBCYE,

more than he did himself.’

OTKOJIKOTO YCIIA a CC MMOXBaJIX CaM.

2.48. ©...but circumstances have now made it
eligible.’

-...HO oOcTOsTENICTBAaTa TO NpeBbpPHaxa B

HCIIO KCJIaHO.
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The remaining few percent, in total 5.6%, of all hits were translated into the ‘past
imperfect’ (MuHano HecBBpIIeHO Bpeme). The percentages are very low that’s why it’s
difficult to draw final conclusions.

My results show that there are situations which start in the past, continue in the present
and might even continue in the future what is surprising here is that the present perfect is
rendered in Bulgarian by the ‘present tense’ (ceramno Bpeme) and by the ‘past indefinite
tense’ (MHUHAJIO HEOMPEIETIEHO BpEME).

Comparing original texts across languages or source- and target-language texts we
predict potential difficulties for learners. By contrastive interlanguage analysis, teachers can
find out what the actual problems are and to what extent they are shared irrespective of the
mother tongue of the learners. The corpus user must always be prepared to move beyond the
corpus, because using corpora is just one means of gaining insight into language structure and
use.

Finally, there are several aspects that leave the possibility for further research. It would
be possible to look at fiction and non-fiction separately. For further research, testing the
comprehension of the English present perfect tense of Bulgarian EFL (English as a foreign
language) learners and finding what is lacking in their understanding of this tense would

provide some ideas for the development of more effective teaching material.
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SAMPLE LESSON PLAN- PRACTICING SPEAKING IN ENGLISH
IN VIRTUAL LEARNING ENVIRONMENT

Assistant Galya Vezirova, University of Veliko Tarnovo, Bulgaria

Abstract: The author is an assistant in Methodology of English at the Department of
Methodology of Language and Literary Education and Literary Studies, St. St. Cyril and
Methodius University of Veliko Tarnovo. She is also a teacher of English at Emiliyan Stanev
Secondary School, Veliko Tarnovo.This paper presents and discusses a lesson plan which is
divided into 2 teaching sessions/40 min each/ and aims to give some ideas to be used by
trainee EL teachers / university students/ in the dynamically changing teaching and learning
environment. It focuses on videoconferencing (MS Teams platform), a mode of
communication that can foster the development of speaking skills in English, and an
educational website-tool (Witty Comics), a tool which allows its users to create two-character
dialogues.

Key words: VLE /virtual learning environment/, sample lesson plan, videocon-

ferencing, educational tool

Introduction

The Covid- 19 crisis has forced education systems worldwide to find alternatives to
face-to-face instruction. As a result, online teaching and learning have been used by teachers
and students on an unprecedented scale. The transition from teaching in a traditional
classroom to a VLE can often be frustrating. Being a mentor to trainee EL teachers, I have
received a lot of questions from my students on how to manage and motivate school students
to do speaking activities in the virtual classroom.

With the transition to the virtual learning environment most Bulgarian educational
institutions have chosen web-based platforms for the digital aspects of their courses of study,
especially Microsoft Teams. It provides videoconferencing, resources, activities, and
interaction within a course structure and offers different stages of assessment.

Videoconferencing can be used by foreign language teachers who want to overcome
the problem of limited opportunities for speaking practice in the virtual classroom by
exposing students to genuine audio and virtual interaction in real time. Trying to create a
collaborative learning environment where the participants construct and negotiate meaning
using task-based activities and after experimenting with some online platforms, I started using
Microsoft Teams functionality to “break” rooms, I found it challenging to examine its
potential. Speaking tasks in the live online classroom can range from whole-class circle time

speaking activities to pair- and small-group speaking. Once the Breakout Rooms are
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open, the teacher can join them anytime to check on students’ progress, answer questions
or provide guidance. You can also bring students back to the main meeting at anytime to
regroup as a class. Setting these up is often more time-consuming, so you may find it
easier to do fewer activities and devote more time to them than to try and do lots of
shorter activities.

Another aspect, that is also worth looking at, is how our speaking activities can
help learners develop not only their fluency in English but also the complexity of what
they say. Two areas that have often been cited in helping fluency and complexity are
task repetition (so, repeating the same speaking activity but with a different partner or
slight variation) and allowing planning time (for example, time to brainstorm ideas, and
to think and outline what you want to say). The teacher can opt to do some of the work
asynchronously, by assigning speaking tasks that involve students recording themselves
and sharing the audio or video. Using Breakout Rooms can also afford us opportunities
to set up the conditions for a task to be repeated.

Using Witty Comics to foster communication and creativity in the online class

There are many digital tools that allow learners to communicate outside the classroom
and complete speaking tasks, both synchronously and asynchronously. Since children love
cartoons and comics and are more inclined to learn via dialogues and interactive play roles, I
came upon Witty Comics, an amusing website in which students can create their
own dialogues and rehearse them in front of their peers. Witty Comics is a “cool” tool to

foster students communicative skills and enhance their creative powers.
LESSON PLAN

The suggested lesson plan covers two teaching sessions, 40 minutes each. The lesson
was delivered at Emiliyan Stanev Secondary School, Veliko Tarnovo. The students were 14
years old, 8™ grade, level of language learning —A2.

Lesson Aims

- Developing speaking skills: telling a story and being a good listener,

- Using Past Simple Tense and Past Continuous Tense

- Vocabulary: linkers- at first, after, after that, suddenly, then, finally, luckily,
fortunately etc,

Student Learning Outcomes

At the end of the lesson students should:
- be able to tell and react to a short personal story
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- know and use the correct linking words and phrases
- know the layout of the dialogue (the beginning, the middle, the end) and their
sequence when telling a story

Personal pedagogical aims:

To develop students’ integrated skills — listening, speaking and writing. Students
learn the linking words and use them correctly in the context of the assigned tasks. Active
participation during the lesson, proper use of the grammar (Past Simple Tense and Past
Continuous Tense) and lexical structures.

Assumptions

e About the learners: using methods according to their age like verbal explanation,
pairwork

e About the language: Review of the Past Simple and Past continuous and their use
when telling a story

Anticipated problems & possible solutions

* Conceptual — difficulties using the Past Tenses;

 Structural — problems related to the form of the Past Tenses;

» Phonological — pronunciation difficulties;

* Communication — difficulties related to speaking, and understanding;

 Cultural - this can include understanding and/or reacting to cultural content or the
activities you plan e.g. working in pairs;

* Other — e.g. managing the class / encouraging active participation, especially in
remote teaching, use of Bulgarian, etc.

Possible solution to problems - the teacher gives clear explanations and examples,
uses different online tools and instruments which can be fun and amusing for the students

In order to manage better the class discipline — keeping the students involved in a

positive, fun way; monitoring and providing relevant rules

Didactic materials / Aids

Student’s book/ Focus for Bulgaria A2- C.A. H.-IIPO/, MS TEAMS application,
Witty Comics-website tool

Stages/ Activities and procedures/ Timing and comments

1% session

Homework feedback- The Teacher (T) gives general feedback on previous lesson’s
homework assignment /2-3 minutes/. The Students (Ss) have received the Teacher’s (T)

correction and comments in MS Teams Assignments and they receive a Summary of the most
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common mistakes.

Warm-Up - The T shows the Ss a photo, revealing a dangerous situation or
something that happened on holiday and asks questions to focus students’ attention on the
new lesson’s topic:

1. Where was I?

2. What was I doing?

3. What do you think my problem was? /4-5 minutes/

Lead- in
Activity 1: The Ss read and listen to a dialogue from their Student’s book- a person
telling a story of some bad luck (4 minutes).

Layout and content of the dialogue

Activity 2: Discussing the stages in a story:

A/ Introduction

B/ Background

C/ Problem

D/ Main events

E/ Final comment /5-7 minutes/

Activity 3: Completing the SPEAKING FOCUS table:
Student A: Telling a story

- Use the right tense

- Use linkers

e Beginning: To start with, / At first etc.

o Middle: Suddenly, / All of a sudden / Luckily, /Unfortunately etc.
o End: In the end, /Eventually etc.

- Say how you felt

- Make a final comment

Student B: Listening to a story

- Give a neutral response: Really? / Oh dear! /Oh no!...
- Give a strong response:

That sounds amazing/ funny/ frightening...

- Respond with questions:

What happened? What did you do?

The rationale for these exercises is to view the five components of the story and to

show their sequence. /15 min/
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Ending the 1% session
The T demonstrates the comic creator app: http://www.wittycomics.com/ /10 min/

2" session

Warm-up
Reviewing the steps to create a comic strip in Witty Comics /3min/

Lead-in

Creating a comic

Activity 1: Using MS Teams breakout rooms, the T puts the Ss in pairs to create a
comic in http://www.wittycomics.com/ telling a story of a dangerous situation and reacting
to it. They use the app./15 min/

The activity aims to improve students’ writing and creative skills

Activity 2: Ss practise reading/acting their comics. /15 min/

Activity 3: Ss repeat the same speaking activity but with a different partner to
develop fluency and complexity. The teacher supervises some of the pairs. /10-12min/

Homework assignment: Students invent and write a whole /detailed dialogue telling
a story of some good or bad luck

Some more topics can be given to Ss to choose from

e A nice surprise

o A mistake

o Something that happened on holiday
Conclusion

Teaching speaking skills in English in virtual learning environment has become a
challenge to teachers worldwide and despite being an important skill, speaking has been
largely neglected. A major reason might be having limited opportunities to be interactive or
some psychological and emotional factors. With the growing availability of internet access
and the arrival of better and more stable video conferencing tools it is now possible to
complete real- time speaking activities. The main task that remains for the teacher is to set up
all issues together, be innovative and dare to explore new opportunities.

Appendix 1: Focus on Bulgaria-A1 Teacher’s book, p.45

Appendix 2: Image-Witty Comic Sample
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Resources

1. Reilly. P, Godzicka, A, Focus for Bulgaria, Teacher’s Book A2 ,, C. A. H- [TPO “O0/]
2017, p.45

2. MS Teams Application - https://www.microsoft.com/en-us/microsoft-teams/download-
app

3. Tutorial on how to make a cartoon using Witty Comics- https://www.youtube.
com/watch?v=3xnguznAr24

4. How to use breakout rooms in Microsoft Teams-https://www.youtube.
com/watch?v=Nq2pbPtMZGk
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mSpeaking

Telling a story

1 In pairs, look at the holiday phote of Ed below and
answer the questions.

1 Where was Ed? i Auvitrelia
2 What was he daing? He war chmbisg 8 meustiin
3 What o you think his problam was? it became foggy and be gaf lart

ideas from Exercias 1.

Lisa: Hi, Ed. How was your holiday in Australia?

Ed: It was really good, thanks — except for the day |
nearly died.

Lisa: What happened?

Ed: | was doing some climbing. At first, the sun
was shining and | was enjoying myself,

But all of 3 suddan, the weather changed. It became [*
raally foggy and | couldn't see the path.

Lisa: Oh dear, that sounds frightening!

Ed: | was pratty womed. | continued for a while, but
finally, | realisad | was last

Lisa: What did you do?

Ed: Fortunately, | had my phone with ma, so | called my
fathor = 9,000 miles away in England! He called the
Australian police and told them where | was, Then
theoy colled me. Unfortunately, my battery went dead
after flve seconds, |t was dark and cobd. | sat under a
rl,‘,h-:rl:, put on my I:|:|r|::|'| a.'nr,'] wrdn m:|.

Lisa: Oh no, what a nightmare!

Ed: Eventually, they found me. | was so relieved. lwent | ¥
climbing an my awn all the time, but 'll never do
it agaim,

3 There are often five stages in a story. Match stages 1=5

in Ed's story with labels a—e.

a background  [1] d problem

b final commant [5] & main avents

(==

4 Complete the SPEAKING FOCUS with

the undedined phrases in the story in
Exercise 2.

SPEAKING FOCLIS =

Talling a story

Use the right tenses.

* Past Continuous for the ‘background':
The &un "wils chising and | wWas enpoying
rmysel.

* Past Simple far the ‘problem’ and the
'maln events'

The weather changed. | couldn't see the
path.

Use linkers,

= Beginning: To start with, /&t 2 fert

» Middle: Suddenly/All of 82 nddes  f
Luckily/Fartunately™ _Unfsctuastel

= End: in the end/Finally/®  Ewatually

Say how you felt.

| wras excited/frightened relieved surprised/

shockedworried, ete.

Make a final comment.

It wias the best/worst day of my [ifal

I'll never forget the look an his face!

I'll nevar® dao i again

Listening to a story

Give a neutral response,
Really1Oh dear /0 nol
Give a strong responsa.
That sounds amazing/funmg™__ frigktesng .
What a great story/a *_nibteers |
with questions,
What happened?
What did you da?

5 You are going to tell & story and your
partner is going to listen and respond.
In pairs, follow the instructions.
+ Chaose a topic from the box or use

your awn idea.
&8 dangerous situatian & rilee surprids
some good or bad luck a mistake

_ semething that happened on haliday
» Think about what you are going to say
and make notes under the headings
for the five stages of a story from

Exercise 3.

& In pairs, follow the instructions to

practise telling your stories. Then act
oul your conversation.

Student A: Usa your nates in Exencise 5
to tall the story,

Student B: React and respond to what

Student & says. Use the SPEAKING

¢ intraduction  [1] FOCUS to belp you 31
WORKBOOK ) MEXT CLASS )

P £

bek students to write a short email
1o @ friend about somathing
dangerous that happened to them
on holiday
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TEACHING HOSPITALITY-RELATED VOCABULARY AND
COMMUNICATION SKILLS TO STUDENTS OF TOURISM

Senior lecturer of English Elka Uzunova, D. A. Tsenov Academy of Economics

Abstract: Vocabulary is a basic aspect of linguistic knowledge and the founding of
any communication process. It is very important to have a wide range of vocabulary to convey
the meaning in a successful manner. Vocabulary is basically a collection of lexical items
which are used to build phrases and sentences, which are then formed into a message. Specific
vocabulary must be used in connection with the language structure and grammar knowledge
if we want to express meanings. Vocabulary has not received proper recognition for many
years and was seen as something additional that helped when learning structures. Nowadays
acquisition of vocabulary and teaching lexical items are perceived as important as the
acquisition and teaching of grammar. Understanding and communicating in English is
essential for students of tourism who want to pursue a career in the tourism and hospitality
industries. Hospitality industry is diverse in nature. As English is the language of the
globalized business world, effective and excellent communication skills and adequate
language competency are essential for better efficiency, productivity and, in the long run,
profitability of the industry. Teaching tourism-related English vocabulary emphasizes on
building students’ speaking and communication skills.

Key words: tourism-related vocabulary, lexical items, communication skills, language

competency

Tourism and Hospitality are two of the fastest growing industries in the world. The
most significant contribution of the tourism and hospitality industry in any region or country
is the creation of new jobs. Every year these industries offer more and more jobs. The global
Travel and Tourism sector grew at 3.9% to contribute a record $8.8 trillion and 319 million
jobs to the world economy in 2018. For the eighth consecutive year, this was above the growth
rate of world GDP. There is a need for thousands of professional people who can speak
English fluently and interact with international guests. The accelerated growth of the tourism
industry affects the use of English as an International Language. The employees of tourism
companies have to master English well as they have to communicate efficiently and
effectively with foreign customers.

Teaching English for Specific Purposes is very important in developing students’
English language skills for tourism purposes. The quick development of the tourism and
hospitality industry can straightly influence the English language, which is the most widely

used and spoken language in international tourism in the twenty-first century. English for
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tourism has a major role in the delivery of quality service to travellers, excursionists, tourists
and visitors. Employees who work in the tourism and hospitality industry are entirely and
highly aware of its importance and they need to have a good command of English in their
workplace. English for tourism and hospitality has been categorized under English for the
specific purpose (ESP). It is an important and dynamic area of specialization within the field
of English language teaching and learning. The necessity of teaching English for professional
purposes and specifically in the area of tourism is irrefutable. Language proficiency is very
important and essential in all professional fields specifically in the tourism and hospitality
industry due to its specific nature and concepts. Thus, it is required that educators understand
the practical applications of this approach. English for Specific Purposes and English for
Tourism Purposes have their characteristic features concerning course development,
curriculum, planning, learning style, English efficiency, types of activities and assessment of
results. Determining the ESP concepts and elements provides specific English instruction that
could help the learners be well-prepared for meeting their workplace requirements. Dann
(2001) states that the vocabulary used in the English for tourism is special and conveys
messages through a conventional system of symbols and codes. For instance, the language
used for checking into a hotel, giving information about hotel facilities, meal times, giving
directions, requesting and giving tourist information, and other communicative activities that
can take place in any hospitality setting.

Vocabulary is an essential component for successful communication in the second
language classroom. While grammar is important, a lack of vocabulary may result in complete
failure to convey a message.

Vocabulary is often neglected in a second language classroom. Teachers often mimic
the classroom behaviour of their own teachers. Try to remember how you learned a second
language. More than likely, your language teachers stood at the front of the room and taught
their students verb paradigms and other features of grammar, while vocabulary was often
given less attention than grammar.

Vocabulary must be learnt item by item and this is a challenge to foreign language
teachers. A single word can have multiple pronunciations, meanings, contexts, collocations
or spellings. Foreign language textbooks are often organized according to a grammar agenda,
with less emphasis on vocabulary.

Language teachers have to take into consideration many factors when deciding what
vocabulary to teach and how to teach it. Vocabulary of language classrooms should be limited
to a set of high frequency words that students can employ to create messages right from the
start of their language learning. This arises the question whether students should learn topic-
related vocabulary from simple lists or from more richly contextualized language samples.

Vocabulary is a necessary ingredient for all kinds of communication. Language
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learners encounter vocabulary on a daily basis and must be able to acquire and retain it. One
of the main tasks of language teachers is to help students develop rich and useful vocabulary.
Nation (2001) emphasizes that learning vocabulary is a cumulative process and that it must
be deliberately taught, learned and recycled. This is important for several reasons:

e Learners need to encounter the words in a variety of rich contexts, often requiring
more than fifteen encounters.

e Learners remember words when they have manipulated them in different ways,
so variety is essential for vocabulary teaching.

e Learners forget words within the first twenty-four hours after their class, so it is
important to follow up a vocabulary lesson with homework that recycles the words.

Repeated encounters with the same word

Students need to encounter vocabulary in various contexts in order to remember it
and to develop an understanding of the range of usage of a given word. Nation (2001:80)
argues that vocabulary words must be repeated in different contexts because contexts-of-use
are associated with different cognitive processes during language learning.

Language teachers often assume that their primary role is to teach grammar and
vocabulary will somehow take care of itself; but the importance of vocabulary should not be
neglected.

The Importance of vocabulary

Language teachers often assume that their primary role is to teach grammar and
vocabulary will somehow take care of itself; but the importance of vocabulary should not be
neglected. Sample a variety of beginning language course books, and you are very likely to
find lists of vocabulary at the end of the units. What message does this send to the students
about how much time and effort they should spend learning the vocabulary? If students are to
learn and recycle the vocabulary throughout the unit, shouldn't it appear at the beginning of
the unit rather than at the end? Most second language course books neglect completely the
topic of how to learn vocabulary. In fact, vocabulary-learning strategies are not taught as part
of most curricula, but certainly should be. Similarly, teachers' annotated editions frequently

fail to provide information on how vocabulary should be taught.

Receptive and Productive vocabulary knowledge

Nation distinguishes between receptive and productive language knowledge, and
applies this specifically to vocabulary. It is important for a foreign language teacher to
understand what is involved in knowing a word at both of these levels. In order to know a

word receptively, Nation claims that the learner must:
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o be able to recognize the word when it is heard;

o realize that the word is made up of different morphological parts and be able to
relate these parts to its meaning, e.g., "underestimated" = [under] + [estimate] + [ed];

o know the meaning of the word, and also know what the word means in the
particular context in which it has occurred;

o understand the concept behind the word in order to be able to understand it in a
variety of contexts.

According to Nation, productive knowledge implies that the learner must be able to

o properly pronounce the word;

o write the word and spell it correctly;

o produce the word to express its proper meaning;

o correctly use the word in an original sentence.

When we take into consideration what to know a word means, it becomes apparent
why it is really important to actively teach vocabulary and recycle the same vocabulary items
in multiple contexts.

Over-contextualization

If materials emphasize richly contextualized language too soon in the second
language course, learners can be overwhelmed. Beginning students can be often frustrated
with vocabulary presentations in the course book used in the classroom. An English for
Tourism course has to begin with word-level presentation and move slowly to contextualized
language samples. Lexis is the basis of language. Grammatical mastery is not a requirement
for effective communication. Any meaning-centered syllabus should be organized around
lexis rather than grammar.

Types of Lexical Units

Lewis suggests that native speakers have a large inventory of lexical chunks that are
vital for fluent production. Chunks include collocations, fixed and semi-fixed expressions and
idioms. Fluency does not depend on a set of generative grammar rules and a separate store of
isolated words, but on the ability to rapidly access this inventory of chunks. These chunks
occupy a crucial role in facilitating language production and are the key to fluency. There are
two points to remember about lexical chunks:

e Learners are able to comprehend lexical phrases as unanalyzed wholes or chunks.

e Learners use whole phrases without understanding their constituent parts.
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Lexis in language teaching and learning

Language activities, which are consistent with the lexical approach, must be oriented
toward naturally occurring language and toward raising learners' awareness of the lexical
nature of language. Such activities are as follows:

e intensive and extensive listening and reading in the target language;

e first and second language comparisons and translation;

e repetition in order to keep the already learned words and expressions active;

e guessing the meaning of vocabulary items from context;

e noticing and recording language patterns and collocations;

e working with dictionaries and other reference tools;

e working with language corpuses, preposition usage, style, etc.

Language teachers should rethink the place of vocabulary in their classes and try to
make foreign language activities more learner-centered and less teacher-centered.

Second language speakers of English who want to be employed and work in the
service industry and international tourism and those who aspire to learn English for tourism
purposes have to regard carefully the language they use and the context of the particular
situation. Therefore, a complete and comprehensive curriculum of language courses should
be helpful and beneficial for them. A curriculum relating to English for the international
tourism and service industry need to be carefully designed and created to suit the specific
learners’ needs. The aim of the language courses is to provide the learners with certain level
of tourism-related vocabulary and language activities that will improve their communication
skills. Considering the international tourism and hospitality, English will give a smooth path
to aid the tourism employees to meet up with their professional linguistic requirements in a
satisfactory manner and finally to improve the quality service in international tourism. In
English for tourism and hospitality courses, appropriate and related teaching materials are
required to be designed and prepared based on different employees’ duties. Mastering English
for tourism purposes provides students with the linguistic tools needed for travelling or
working in a variety of chosen professions in tourism and hospitality sectors. Students of
tourism should be aware of the enormous importance of English in their education, because
it is an essential tool in any field of their future activity whether in management, tourist
information, promotion of tourist destinations, intermediary companies or hospitality and
transportation. Therefore, students of tourism should be highly motivated to learn English.
Although they will probably focus on oral rather than written skills more often, in their career
they must be able to elaborate written documents such as letters or budgets, they should keep
telephone conversations, make presentations to audiences, attend fairs and conferences and
understand all types of written information on tourist destinations. Students of tourism should
be taught practical English conversations used in hotel and catering industry; issues
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concerning tourism industry; tips on job interviews and writing resumes; reading and
understanding articles concerning such issues, etc. This is due to the students’ desire to
improve speaking English and their need to learn English for future jobs rather than using it
in everyday life. Classroom material should be based on various interesting texts and
activities providing a range of skills such as reading, listening, speaking, writing, etc. Texts
as learning materials can be used for learning and practising a wide range of skills. They can
be sources for new vocabulary, communicative or reading skills in the language courses. They
can trigger various activities such as:

e warming-up activities (pre-teaching and activation of new vocabulary or
grammar structures, discussing questions concerning the topic);

e receptive activities - work with the text itself, reading, listening (various reading
strategies e.g. skimming, scanning, with or without translation;

e productive activities that practise acquired knowledge;

e follow-up activities that improve knowledge.

Carefully identified needs and appropriate teaching materials for tourism students
will produce not only satisfied customers but also plenty of professional fulfillment in their
future career. A more careful investigation into the different types of tourism terms is needed,
as well as the means of their translation and degree of specialization.
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JIMHI'BUCTUYHOTO JIMHEMEPUE. 3A HULLIETATA
HA E3UKOBOTO BUTHE
LINGUISTIC HYPOCRISY. ON THE POVERTY OF LINGUISTIC
EXISTENCE

Senior Lecturer Ventsislav Vezirov, PhD, Tsenov Academy of Economics

Abstract: In the last few years, strange phenomena have been observed in the world
of philology, from which Eastern Europe thought that it had irrevocably freed itself in the
early 1990s - word-formation with a moral and hygienic purpose, producing endlessly new
and new and ever less meaningful words, which ultimately lead to ,hardening* and
meaninglessness of language. The modern language has long not been a means of
communication. The charm of language lies in its multivariate indeterminacy, and the new
gods, the demiurges of word formation and the ,,new* philology, push verbal diversity into
an unalterable predestination, giving rise only to poverty and pessimism. When we abuse
language, the temporal dimensions of Being (the ontological dimensions) begin to use and
ridicule us. Truth and falsehood swap places, and reason simply flies away.

Key words: Means of communication, FLT, philology, essay.

B mocnenauTe HIKOJIKO TOJUHU B CBETAa Ha (DUIIONOTHATA Ce HAOIMIOJaBaT CTPAaHHU
saBieHus1, oT kouto M3rouna EBpona cu Mucnele, ye 6€3Bb3BpaTHO C€ € OCBOOOIMIA OIIIE B
HayanoTo Ha 90Te roJAWHU Ha MUHAJINS BEK — CJIOBOTBOPYECTBO C MOPAJIHO-XUTMEHHA LIET,
€IMH , JIMHTBUCTUYEH PaK‘, IpOou3BexIal A0 0e3KpailHOCT HOBM U HOBH M BCE IO-MAJIKO
3HAYCIN JyMH, KOUTO B KpaifHa CMETKa BOJSAT JI0 ,,BAbPBsIBaHE U 00E3CMHUCIISTHE Ha €3UKa.

Korato B CAIIl Hapekoxa Herpute adpoaMepuKaHIi, T€ MO-MaJIKO HETPHU JIH
CTaHaxa, a IpY HAC HAPUYANKHU LIMTAHUTE POMH, BEPOSITHO TAHO CME CE HAASBAJIM TOBA Ja
MPOMEHU TEXHHUS OUT W HAIIETO OTHOLIEHWE KbM TAX. MlHBammauTe craHaxa cera ,,xopa
yBpexaanus‘, koeto He cups onamkute npea TEJIK u HEJIK, 3a ga ce noka3Ba yHU3ZHUTEIHO,
4e 3a 3 rOJUHU HE MOXKE J1a U3pacHaT Kpaka.

,LlloIuTHYeCKaTa KOPEKTHOCT HMHBAJIMUAM3UpPA €3MKa M OrpaHuyaBa
BB3MOXKHOCTUTE 3a CBOOOAHA NUCKYycUd. Ts nmpeBpbllia cBOOOaTa HA MUCHJITA U CIOBOTO B
cBoOoaa Ha cbriacueTo. ChbBpEMEHHUAT €3UK OT/JaBHA HE € CPEJICTBO 32 KOMYHHUKAIIMS.
KaxbB Oelie TMYHOCTHUAT Hean Ha 3amajHaTa [MUBWIM3AIUS — YOBEK, KOWTO € OOBHHEH
HECIPAaBEJIMBO U pa3’bHAT HA KPBCT U XOpaTa Cce CIIpaBsixa ¢ TOBA, KATO CH rOBOpEXa, KaTo
CH pa3Ka3Baxa UCTOPHUH 3aIl0TO:

® HCTOPUMTE Ca JETCKa IIOIAJKA 3a Urpa,

® HCTOPHUHTE Ch3JaBAT OOIIHOCT,
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® JCTOPUHUTE HU IIOMArar J1a U3rpajuM ChIIPUYACTHOCT, KaTO BHXKIAME IIPE3 OUUTE
Ha JIpyTUTE X0pa,

® JCTOPUUTE MMOKA3BaT NOCIECIUIUTE OT HAIIUTE JEHCTBUS,

® JCTOPUUTE BH3MUTABAT HAIINUTE XKEJIAHUS,

® LCTOpUUTE HM NoOMaraT Aa paszdepeMm, ue IMPHUHAJIEKHM Ha OOLIHOCT U Y€ ce
poJieeM C IpyTu KaTo Hac,

® JCTOPUUTE HU MOMAraT /1a )KUBEEM BbB BPEMETO, KATO HU OPUEHTUPAT B HETOBUS
YacTeH, a U MyOJIMYEH XapaKTep,

® LCTOPUUTE HYU y4aT, 4e BCEKH JKECT, BCEKU aKT U BCEKU U300p, KOWTO MpaBUM, HMa
MPOEKITUS B OBCIIETO,

® LCTOPUUTE TU IIOMArar Jia ce€ CIpaBUM ChC CTPAJAHUETO U 3aryouTe,

® JCTOPUUTE HM y4aT Kak Aa ObJAeM XyMaHHH,

® JCTOPUUTE NPU3HABAT YyA0TO U MUCTepHsTa HA Ch3UAAHUETO.

Xopata ch3AaBaxa M cHojensxa J00pu Hela, KpacuBM Hema. E3uKbT Ha
ChbBPEMEHHOCTTa MPOU3BEXkAa Beye ,,BhoOpaxkaeMu UCTUHU®. BsX uen HsAKbIE, ye cropen
€HO TEXXKO, aBTOPUTETHO COITMOJIOTHYECKO MpoyuBaHe, mopbuano oT EUB (2020/2021) cpen
27 700 rpaxxnanu ot Bcuukure 27 crpanu Ha EC, ce oka3Ba, ye:

57% ot HaceneHueTo B briarapus € MOHKUIO MOTPEOIICHUETO Ha MECO, B 3HAK HA
CBHIIPUYACTHOCT KBbM TJIO0ATHHUTE YCHWIIMSA 32 CBMBAaHE Ha BBIJICpOAHMS oTnedarhk. 41%
OTKa3BaT J1a JIETAT CbC CAMOJIET 10 ChIIUTE NPUYMHU, 29% OTKa3BaT 1a KyIyBaT HOBU JPEXH
— BEpPOSITHO TaM OTIEYATHKbBT € anokanuntuueH. 11% nama na rnenat Netflix u Youtube, a
9% 1€ ce OTKaXkaT OT JIMYHUTE CH aBTOMOOMJIM. AKO yceulaTe capKaCTMUHU YCMHUBKH 1O
JuaTa cv, TO ToraBa U3BOJBT €, Y€ WIIM M3CJIEABAHETO JIbKE HArjo, KOeTO € nMpodieM, Win
ObK aKO € MCTMHHO, TO TOraBa MMame OIle MO-TOJsAM MpoOjeM — HallaTa MEHTaJTHOCT.
KakBoTO 1 fa € — IyMHUTE ca U3NPAa3HEHU OT BCAKAKBO 3HAUEHHE U CMUCHII, U Pa3KpUBAT CaMO
UHUYHO TMPEe3peHre KbM YOBELUTE, KOUTO BCE OIE MMAT pa3ChIbK U ca 0JarocioBeHH C
MHCTUHKT 32 HEMPHUCIOCOOMMOCT M CKENTHYEH uaeanu3bm. Moxe 1 TOBa, 4e HAKOM, O

TOM Y aBTOPUTET, ITUIIE U TOBOPHU IUIYIIOCTH, J1a TONPEYH HA HAKOW APYT 1a MUCIIA CMUCIIEHO

JIMHrBUCTUYHOTO JHUIEMEpUE HsIMa Jla HAalpaBUd OT >KUBOTA HU MO-MaJIKO
TPaBMATHUYHO NPEKUBSIBAHE, 3alI0TO TOW € MMEHHO ToBa. O4apOBaHMETO Ha €3MKa € B
HEroBaTa MHOTOBapMAaHTHA HE-/I0-OMPEAEICHOCT, a HOBUTE OOroBe — JEMUYp3U Ha
CJIOBOOOpa3yBaHETO U ,,HOBaTa™ (hMIOJOTUS HATHKBAT CIIOBECHOTO MHOT0OOpa3ue B €aHa
Oe3anTepHaTUBHA MPEIONPEIEICHOCT, MOpaXJala €IMHCTBEHO HUIIETa U IECUMU3BM.
Korato 3noynorpe0siBame c e3uka, BpeMeBUTE HU3MepeHuss Ha buTuero (OHTOIOrMYHUTE
W3MEpEeHUs1) 3all0uBaT J1a HU yIoTpeOsiBaT U 1a HU ce moaurpasar. Mcruaara u ¢anursT cu

PasMCHAT MECTaTa, a pa3yMbT MPOCTO OTIIMTA U C3UKBT KATO CJIIOBOCIIOBCHC ITPOU3BCIKAA
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M3BBbHUOBEIIKM MpUMEpHU 3a JakehcTBO. To3u e3uk Hu (dammmduiupa myOoaudHo U 1O
nojo6ue Ha ChBpeMEHHaTa Woke-KyJaTypa, CIipsi 1a OTpa3siBa COLUAIHUTE PEATHOCTH U KaTo
4e JIM CBUKHAXME C UHTEJICKTYATHUS IPUMUTUBU3ZHM, C JUKTATypaTa Ha TpodaHa3uIusITa, C
,,HAyUYHUTE " MyOJIMKAIIMN CpeIly 3aIulaliaHe, ¢ JAUIUIOMHUPAHOTO HEBEKECTBO, ¢ o0IIara
KyJITypa Ha TOYKaTa Ha 3aMpb3BaHe 1o DapeHxalT — HArJIO JEMOHCTPUPAHA OT THUTYJTYBaHH
,,BeITMYHS .

Crnsana xeHa cTaHa yuTaTen Ha roguHata Ha CtonnyHa 6ubnuoteka mpes 2021 r., a
criopent PISA (2018 1.) 47% ot OBbArapcKkuTe N1€CETOKIACHUIM HAMAT €JIEMEHTapHU YETUBHH
YMEHHUS, HE MOraT J]a OCMUCIIST IpodyeTeHoTo. U pazOupa ce, Ha momon uasa CTparerniecka
pamKa 3a pa3BuUTHE Ha 0OpazoBaHue, oOydyeHue U yueHe B PenmyOnuka beirapus 3a nepuona
2021 —2030 r. nra MOH:

® VUMIIMINATA — CYNEep MOAECPHH,

® BB3MUTAHUIIUTE — 3HACHIM, (YHKIMOHAIHO TPAMOTHH, AaKTUBHHU TPaKIaHU,
OylarojapeHre Ha WHOBATUBHU M KOMIIETEHTHU YYWUTENH, MOMAaraiid Ha YYEHHUIIUTE Ja Ce
CHPABST B pa3IMYHU )KUTCUCKH CUTYaIUH.

Ha npaktuka ToBa 03HauaBa npeMUHAaBaHe OT MPEIo/IaBaHe Ha 3HAHUS KbM Pa3BUTHE
Ha crocOOHOCTH 3a pelraBaHe Ha nmpobseMu. [Ipu To3u OrpoMeH CKOK, KOHTO 00pa30BaHUETO
1€ HalpaBy, Jelara e TpsOBa J1a u3rpaiiarT yMEHHUs 3a KpUTUYHO MUCTIEHE U pa3OupaHe Ha
cBeta. Bcuuko ToBa € mpekpacHO M MHOrooOemaBamo, U IbJIOOKO JULIEMEPHO IIOM
paz0bepeM, ye TpsiOBa Ja ro MOCTUTHEM Upe3 ,,'bBKaBU YUECOHH MPOCTPAHCTBA", KAKBOTO U Ja
O3Ha4aBa TOBa, U ,,BUPTYaJIHU KJIACHU CTau', U OHJIAIH U3MMUTH, BEPOSATHO NOJ GopmaTa Ha
TECT. YHHUKAJIHO NPOTHUBOpeune, Ho mbK 50 mMuinuapnaa jeBa TpsaOBa Ja ce YCBOST, 3a Ja
(buHUIIMpaMe MpH OIlle MO-ToIsiMa OE3MPOCBETHOCT, U 32 Jla MpeMaxHa BCAKAKBAa KPUTHUKA —
30 ronunau pepopmMu B 06pa3oBaHUETO ... [[0BONTHM JI1 cMe OT pe3ynrara?!

VYHukaneH (QeHOMEH € €3MKOBOTO JuieMmepue. TpsOBa 1na ce wu3cienBa
cnenuanHo. He 3HaM, 1aBame M CM CMETKA HUE KaTO YHUBEPCUTETCKU MPENOAABaTeNH, Ue
HUE CaMO 3a TOJWHA YCIENIHO M OE3MpPEeKOCIOBHO 3aMEHHMXME aymaTa ,,00pazoBaHHe’ C
,,00ydeHne“? 3a Apyrure He 3HaM, HO (PUIONO3UTE TPsIOBa fa ce 3amMuciar. OOpa3oBaHUETO
HU Kapa J1a MpoyeTeM KHUTH, KOUTO aKo caMmo ce o0ydaBame, MPOCTO 1€ MOJMHHEM.
N3uepnBaneTo Ha 00pa3oBaTeqHUs Mpolec caMo C OO0ydyeHue Cb3/1aBa E€AUHCTBEHO
oOciyxBaly mnepcoHan. ,,O0ydyeHHETO B €JIeKTpOHHa cpena™ (J0OMM H3pa3 Ha €IUH
o0pa3oBaTeJIeH MUHHUCTHP) € Bb3MOXKHO 32 KpPAaTKO U 3a MaJika Ipyna Xopa, HO € rnaryoHo 3a
WHTENEKTYaJTHOTO 3JpaBe Ha T€3U, KOUTO UJBAT CIE]] HaC.

TpsiOBa yoBek 1a HOcH B ceOe ch TBIOOKO MOICH3HATEIIHO HAKAKHB aCOIUANICH,
MEHTAJIHO-/IECTPYKTUBEH €JIEMEHT, 3a Jla TBbPAH, Y€ TOBa € BAPHATA MOCOKA. AKO MAacKHUTE
mpenanasBaT OT 3apa3siBaHe, TO ,,00y4€HHETO B EJEKTPOHHA cpeAa“ mpexamna3Ba oOT

obpaszoBanue. U Taka, (pyHIaMEHTAIHUAT BBIIPOC THEC € CBBP3aH C €3MKa — BAPHO JIU € TOBA,
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KOETO HU C€ TOBOPH, U CKJIOHHM JH CME Ja MpHEeMEM ,,Ha 4eCTHa JyMa‘“ ChbBPEMEHHUS
oduIManeH MHUPOTJIeH, Y€ BCEKM WHAMBUIYATHO € CHOCOOCH Ja MPOMEHH CBETa, KaTo ce
Hay4H J1a )KUBEE C MacKa, Jia Ce 3ApaBUCBA C JaKTH, U IpyTru 1oJo0Hu. McTrnaTa 3amounaxme
Jla Hapu4aMme ,,e3UK Ha oMpasara®, a )KeJJaHHETO HH J1a O0bJIeM HOPMAJIHU IO MIPEeBbpHaXMeE B
,»XoMo(obua“ m 3abpaBHXMe, Y€ CBHITHOCTTA Ha XyMaHHOTO € CBOOojaTa J1a MOJEIUM
BHUMAHHETO CH MEX]y CBOE U UYXKJO0, U Ja HITHOPUPAME €3HKa, KOWUTO (opMHUpa B YMOBETE

HU 00pa3u Ha oOIIeCTBeHA THPIUMOCT U YMCTBEHO €TUHCTBO.
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UJIEN 3A TUIIOBE 3AJIAYH BbPXY YPBAHUCTUYHUSA
JUHTBUCTUYEH NNEN3AK B OBYUYEHUETO
MO AHT'JIMMCKHU E3UK
IDEAS FOR TASK TYPES ON URBAN LINGUISTIC LANDSCAPE
IN EL TEACHING

cTapiuM npenogasare aA-p Ariauka /lodpeBa, kareapa I'epmanuncruka, lllymenckn

yHuBepcureT ,Enuckon Koncrantun IlpeciaBeku®

Abstract: The article focuses on the topic of urban linguistic texts and their
implementation in English language instruction to students who do English as a major or a
minor course. Cases of two or more languages or graphic systems, combined in a text, are
discussed. The article examines linguistic errors in ULL, influenced by native language
transfer or lack of FL competence. The analysis of such mistakes could stimulate students’
language development and critical thinking. Two approaches in the description of ULL are
differentiated: top-down (the official language of public institutions) and bottom-up (private
and informal texts). Communicative task types and project ideas for students are suggested:
research projects for selection, generalization, analysis and interpretation of language data
that can be integrated in the syllabus of language courses of various levels including ESP
courses. Such tasks can stimulate the development of students’ language and intercultural
competence, communication skills, critical thinking independent learning, team work and
research and analytical skills.

Key words: EL Teaching, Urban linguistic landscape, ULL, task types

Ypbauuctuunusat auHrBHcTHYeH mnei3ax (Urban linguistic landscape - ULL) wnm
JMHTBUCTUYHUS TIeH3aX € 00JacT, KOSATO € CPaBHUTEIHO HOBa. 3a MPBHB BT TCPMUHBT
JUHTBUCTUYCH nei3ax (linguistic landscape) ce nznon3ea ot Jlouapu u boypuc npe3 1997.
ABTopute TO neUMHUpPAT, BKIOYBAWKH B TIOHSATHETO €3MKa Ha OOIIECTBCHHWTE 3HAIH,
OmOop0BETE, HA3BAHUATA HA YJIWIIU, 3aBSACHUS, Mara3uHu, 03HAYCHUATA 110 OOIIECTBEHU
crpagu: “The language of public road signs, advertising billboards, street names, place
names, commercial shop signs, and public signs on government buildings combine to form
the linguistic landscape of a given territory, region or urban agglomeration.” (Landry and
Bourhis, 1997: 25)

[To-nonpoOHM u3cieIBaHMS 1O TEMaTa ca HarlpaBeHu B myonnkanuute Ha ben Padaen,
[lloamu u bapuu (Ben-Rafael, Shohamy and Barni, 2010; Shohamy, E., Ben-Rafael, E. and
Barni, M, 2010) u T'optep (Gorter, 2006). B Te3u u3cieaBanus ce moayepTaBa Bpb3KaTa

104



MEXAYy M3y4yaBaHETO Ha YpOAHMCTUYHUS JIMHTBUCTHYEH TMei3ax, JUHIBUCTUKA W aHTPO-
MOJIOTUATA, COIMOJIOTUSTA, TICUXOJIOTUATA U KYJITypHaTa reorpadus T.e. MOxeM ga 0000-
MM, Y€ MPU U3y4aBaHETO HA YpOAHUCTUYHHS JIMHTBUCTUYECH MEH3aK ce KOMOMHUPAT TIPH-
JI0’)KHA JIMHTBUCTHUKA, COITMOJIMHTBUCTUKA U Apyru aucuuiuinau. Cropen [loamu u Topthp
neUHUIUATA 32 TUHTBUCTHYCH MEH3aK BKIIFOYBA €3UKa — JYMH U U300paKEeHUS, TyOJINIHO
W3JI0KEHU Ha TEPUTOPUATA HA OOIIECTBEHH MPOCTPAHCTBA: “...language in the environment,
words and images displayed and exposed in public spaces, that is the center of attention in
this rapidly growing area referred to as Linguistic Landscape (LL).” (Shohamy and Gorter,
2009: 1)

W3y4yaBaHeTo Ha ypOAQHUCTHYHHUS JIMHTBUCTUYCH TEH3aXX MOXKe Ja ce KOMOWHUpaA C
e3ukoBoTOo 0oOyuenue (Malinowski, 2015: 95-113; Sayer, 2010: 143-154), xato TOBa €
0COOCHO MPHUIIOKUMO B MYJITUKYJITYpHA M MHOTO€3MYHA cpenia. B TakaBa cpena mpumepu 3a
TEKCTOBE Ha Pa3IMYHM €3WIIM Ca MIMPOKO pasnpocTpaHeHu. HabmomeHusaTa mokas3sar, 4e B
rio0anu3upanys ce CBIT CMECBAHETO Ha AHTIMICKM M MECTHHM €3WMIM NPUCHCTBA 3a0e-
JISKUMO B TpajickaTa cpena. [Ipumepure 3a ToBa ca MMPOKO AOCTHITHU — MIPE]] MOTJICANTE Ha
BCHYKH M TOBA yJECHSIBA M3MOI3BAHETO HA TE3W JAHHU OT U3CIIEIOBATEIINTE B 00IACTUTE HA
NPUJIOKHATA JIMHTBUCTHKA, KYITYPHUTE U3CIICIBAHUS U TIPETIOAaBAaHETO HA AHTIIMICKU €3HUK.
Morart na 6b1aT npocieieH! TeHACHIIMN B Pa3BUTHUETO Ha €3UKa, OOIIECTBOTO, KyITypaTa,
BBTPEITHOE3UKOBU M MEXIYE3MKOBH MPOIIECH, a BCHYKO TOBAa OM MOTJIO Jla C€ UHTErpupa B
qyKI0e3UKOBOTO OOydeHne. ToBa mpenmoiara Ch3JaBAaHETO Ha 3aJadd 3a HW3ydaBallH
AHTJIMICKH €3WK, KOUTO MOTAT JIa Pa3BHAT TAXHATA UY)KI0€3MKOBA KOMIETEHTHOCT, aKTUBHO
CaMOCTOATETHO yUeHe U KpUTHIHO MucieHe. OCBEeH TOBa, paboTaTa B rpyna BbpPXY TEKCTOBE,
CcbOpaHu OT caMuTe 00ydaeMu OM MOTJIa J1a HaChPYH PA3BUTHETO HA KOMYHUKATUBHUTE UM
CHOCOOHOCTH, paboTaTta B €KUIl M H3CIEJOBATEIICKM YMEHHUs B o0JacTTa Ha e3uKa U
KyJITypara.

Tbit kKaTo ypOAHUCTUUHHUAT JIMHIBUCTUYEH Meii3aX BKIIIOUBA Pa3HOOOpPa3HU TEKCTOBE
¢ opurmaneH 1 Heo(UIHAIEH XapaKTep € YMECTHO Ja Ce HalpaBu Pa3sTPaHUUCHHETO MEXKIY
JIBA M3CJIEIOBATEIICKU TOJIX0/Ia — TO3U KbM OIMHMCAHUETO W WU3CIICBAHETO HAa O(PUITHAITHUTE
TEKCTOBE M 3HAIM (OOIIECTBEHH, PETHOHAIHU, HAa IEHTPATHOTO M MECTHOTO YIIpaBJICHHE,
KYJITYpHH, 00pa30BaTEIHH, MEAUIIMHCKU W Jp. MHCTUTYIIUU, OOIIECTBEHU CHLOOIIECHUS H
MMEHA Ha yJIUIM) U Ha YaCTHUTE W HEO(DUIIMAIHN TEKCTOBE W 3HAIM (Mara3wHH 3a JPEXH,
XpaHa, OMKyTa U Tp., 3HAIM U ChOOILIEHUS OT YaCTHHS OM3HEC — pa3Nnpo1aKOu, HAaeMH U T.H.).
B usnoxenuero, koeto cienBa € u30paH BTOPUSAT MOAXOI, Thid KATO MPUMEPHUTE B 00JacTTa
HA YaCTHHUTE W HEOPUIIMATHU TEKCTOBE OT IeHTpaiHus pailon Ha lllymeHn, m30Opan kato
W3TOYHHMK Ha JIaHHU, CE€ OKa3axa MO-MHOTroOpoiHu. ToBa He H3KIIOYBA M3CIEABAHETO HA
o(UIMAIHATE TEKCTOBE M 3HAIIM KaTO OTJIEIHA 3aja4a, KOSTO HE € MPEJAMET Ha HACTOosIIaTa

cTaTusd.
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Cp0OpaHUAT €3UKOB MaTepual NMpeArnoara Ch3/1aBaHeToO Ha Pa3Iu4yHU TUIIOBE 3a7a4H,
CHOTBETCTBAILM Ha Pa3JINYHU €3UKOBU HUBA.

OO0yuyaemu Ha HUBO Al 1 A2

3anaua 1: (CHUMKM Ha) KpaTKU TEKCTOBE, KATO MIMEHA HAa Mara3uHu, MEHIOTa, O0SBU
Ha AHTJIMACKYM €3WK MOraT Ja C€ HM3II0JI3BAaT B 33/1aud, CHh3JaJCHH OT IMpErojaBareis 3a
HachpyaBaHe HA KOMYHHKAaTUBHUTE YMEHUsS HA CTy/ieHTUTe. ToBa Morar Aa ObAaT quanosd,
MMUTHUpAILM pealiHu cuTyauuud. Hanpumep, Auanor Ha Tema: yKa3aHUsl Kak Jla CTUTHEM JI0
OTpesICNIeH Mara3WH WU Ha TeMma pectopant/kadene. CTyaeHTHTE MoraT jaa ObJaT CTH-
MYJIIpaHH Ja ChOepaT COOCTBEH MaTEpHasl UJIH Ja MOJI3BAT MHTEPHET U3TOYHUIIN (HAIIpUMED,
Williams D. and Stephen Greene, 2015).

3apauya 2: OTkpuiiTe NpPaBONUCHUTE TPELIKM HAa AHMVIMMCKA €3MK B HAa3BaHUS Ha
3aBe/IeHUs B TpajickaTta cpena. [IpenomaBarensT Moxke Jja MpeIoCcTaBu MaTepHall, ChOpaH OT
Hero, o Ta3u TeMa ¢ Bbrpoc: What’s wrong with that shop/place name or menu? (Kaksa e
rpelnikara B Ha3BaHMETO Ha Mara3uHa/ 3aBeJIeHUETO Wiu MeHI0TO?) CTyaeHTHTEe OuXa MOTIIH
na ObJaT CTUMYJIMPAHU Ja MOThPCAT COOCTBEHH MPUMEPH 3a TPEIIKH OT IpajicKaTa cpeja.

[TpumepHus aHamM3, KOWTO Clie[Ba, MOKa3Ba I'PEIIKH OT JBa THIA: MPABOIMUCHU U
rpamMatuyHu. Pa3bupa ce, aHamu3bT MOXKE J1a c€ 3abJIO0YN M TPUUMHATA 32 TAX JIa CE OTKpUE
B HEKOMIIETEHTHOCT WJIU MPEHOC OT pojaHus e3uk. [logo0Hu rpemniky, n3aaBaniy HeKOMIIe-
TEHTHOCT U O3HAUEHU ChC 3BE3IMYKA, OTKPUBAME B HA3BaHUATA, U3IIMCAHU BHPXY aBTOMAT 32
XpaHU W HamuTKu Snacs* cofee™ (Bmecto ,snacks, coffee®), a cblo u B Ha3BaHMETO Ha
3aBeqieHue: Yomi cakes — cakes, pasteries™/sweets, KbI€TO MPABUIHUAT BApHUAHT OU CIIEBAIIO
na Obae ‘pastries’. I'pamaTMuHa rpelika MPUCHCTBA B pekiamaTta mpuapyxaama Café
Imperial, a umenno: Coffee, latte, cappuccino chocolate, alcoholS* , Kb1IeTO MHOXXECTBEHOTO
YHCIIO HE € MPaBUIIHO.

Oo0yuyaemu Ha HuBo B1 u B2: [lo-cnokHu 3a/1aun, KaTo ciiydyad Ha HETOYEH MPEBOJ
Y €3UKOBH TPELIKU NP TpaHcHopMaImy MeX1y aHTIIUICKY U APYTH €3UIM MoraT 1a Obaat
pasriielany Ha Te3u HuBa. [Ipuw aHanm3a MpenoaaBaTelsiT MOXKe Jla TOCTaBH BBIIPOCUTE B
3aj1aya 3.

3agaua 3: How many languages are intertwined in a text? How are different graphic
systems mixed (especially when Latin and Cyrillic are used together)? Are there any instances
of transliteration or other transformations? Are there any mistakes in the ULL texts, e.g. bad
spelling or grammar? (Konko e3uka ce cpueraBaT B Tekcra? Kak ca koMOWHHMpaHU
paznuvHUTe TpadhUIHU CHCTEMH — Hamlp. KUPWIKMIA W jJaTuHUia? MMa im npumepu Ha
TpaHCIUTEpAUs WU Jpyru TpaHchopmanuu? MMa i Tpemku B TEKCTOBETE OT ypoOa-
HUCTUYHHMSI JIMHTBUCTUYEH TEH3aXX — HampuMep, HENMPaBWICH IMPABOMUC W TPaMaTHKA.)

OTFOBOpI/I Ha 9aCT OT TC3U BBIIPOCH MOTI'aT Aa CC HAMCPAT B CJICIAHUA MOACII 3a aHAJINU3.
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AHaJIN3 HA NPUMeEPH 32 KOMOMHALMS HA Pa3JIMYHU €3UIH U TPaHcauTepauus. B
rpajckara cpella IpUChCTBAT MPUMEPU Ha TpPaHCIUTEpallus, IPU KOUTO HA KUPUIIUIA Ce
W3MHCBAT IyMU Ha JJATUHUIIA, @ oOpaTHATa TEHIICHIIUS ChIO HE € PAAKOCT. B Ha3BaHuATA U
00sIBUTE Ha 3aBEJCHUS YECTO CE cpella rnmoseve ot enuH e3uk. Hampumep, B ,,OTTO, Pizza
Napoletana, [Inna Ha menr” ce KOMOMHHPAT UTATMAHCKU U Obarapcku. B cioydas aBropute Ha
TEeKCTa He ca mpeBenu JgociioBHO Pizza Napoletana, a ca mpenoctaBuian uHpoOpManus 3a
Ha4yMHa Ha MIPUTOTBSHE — HA Tell.

B Ha3zBaHusTa Ha Mara3MHM C€ OTKPUBAT MHOXKECTBO INPHUMEPHU 3a TpaHCIUTEpAIUs
Hanpuwmep, B HazBaHneTo ‘MbIleT Mar‘ ce U3MnoJa3Ba KUpUIM3UpaHAaTa BEPCUS HA ‘MBIIET, a
HE aHMIMICKOTO ChUIECTBUTENHO ‘muppet’. KoakoTo 70 BTOpUS KOMIIOHEHT - ‘Mar’, TOu €
ynoTpeOeH BMECTO MBJIHOTO Ha3BaHUE Ha OBArapcku €3k - ‘mMarazuH‘. B ciyuas umame
KOMOMHAIUS OT TPAHCIUTEpAlMsl U U3MOI3BAaHE Ha JIBa pa3iMyHu e€3uKa. B chi1oro Bpeme,
Ha JaTMHMIA 10 UMETO Ha MarasuHa ca HalMCaHU MMEHaTa Ha M3BECTHH Mapku oOJeKIa,
KOETO IOJICKa3Ba KaKBO Ce IpojaBa B MarazuHa. ,Mar* e cbKkpalleHue, MOnyJispHO B
MUHai0TO (Mara3uHu ‘Hapmar’) u 3auMCTBaHO OT PYCKH, KOETO JIHEC OTKpUBAaMe U B APYTH
Ha3BaHus, HO Ha jatuHuna ‘BulMag’. Tyk e Hamuile TEHIACHLHMs 3a JaTUHU3UpPAHE Ha
abpeBuaTypu Ha OBJITAPCKU — B CIy4as ,,Mar, KOeTo € mpealiecTBaHo OT abpeBuarypara Bul
(Bulgaria).

3agaua 4: OTkpuiiTe IpUMEpH OT TpajicKaTa cpejia C Ha3BaHUS U3LSIIO Ha YYXK] €3HK.
OtroBopere Ha Bbipocute: Why do you think the café owners chose those particular slogans?
Why do you think they chose English or another language?

I[Ipumepen aHaIM3 Ha TeKCTOBe, H3LSJIO Ha 1y K] e3uk. HaGmronasa ce TeHaeHIus
KbM H3IOJ3BaHETO HA M3ILUIO YYXKIW TyMH, O0cOOEHO B Ha3BaHMATA Ha KadeHera H
bpusbopcku canonu. CieaBar NpUMepH 3a U3LSIIO TaTUHU3UpaHU Ha3BaHus: Imperial, Mavi
Café (c xoMOuHanusITa OT TYPCKM M aHTJMWCKH B Ha3BaHHMETO). Mavi € Typckara ayma,
O3HaYaBallla ‘CHHBO‘, a CBHIUIEBPEMEHHO M TMOIYyJsgpHA Mapka JKUHCU. MHTepuopbT Ha
CIIOMEHATOTO KaeHne e 6borat Ha aOPUCTUYHU CIOTAHU HA AHTIIMHCKH, IIOCTABEHH B PAaMKHU
Ha KapTHHH, KOUTO CHIIIO MOTAT JIa CE Pa3IIeK AT KaTO JIMHTBUCTUYEH MEi3ax OT rpajckara
cpena. TakuBa ca cenrenuuute: “Happiness is not a destination. It is a way of life”;
“Sometimes there is no next time, no second chance, no time out. Sometimes it is now or
never”; “Think outside the box”; Life has two rules #I never quit, #2 Always remember rule
#1”. TaxuBa ad)OPUCTUYHM 3aryIaBUsl, OCBEH KaTO M3TOYHUK Ha JICKCUKAJICH U rpaMaTUyeH
MaTepuall, MoraT Aa ObJaT MOJXOsIIa TeMa 3a AUCKYCHSI U 3 TIO-HAIIPEJAHAIU CTYIEHTH OT
Hupa C1 u C2.

3agaua S: 3aio, criopenl Bac, ce U3M0J3BaT HAKOJIKO €3UKa, a HE IUPEKTEH IPEBOJ Ha

Ha3BaHUETO HA aHTJIMUCKU B CICIHUTE MpUMEpHU?
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[Tpumep: “Al wallet. ITnamam ¢ tenedon. IlomyuaBam mapu. M3mpamam mnapu.”
Bb3MoskeH 0TroBop Ha BbIIpoca OT 3aja4ya 5 Ou Ouil, 4ye TOCIOBHUSAT MpeBoj Ha ,wallet® He
JaBa JIOCTaThYHO H3YepHareaHa HHPOpManus 3a BHB3MOXKHOCTUTE, KOUTO TEKCTHT Ha
OBJArapcKH ONUCBA.

Oo0yuyaemu Ha HUBO C1 — C2: C HanpenHalud CTYJEHTH MOrar Ja ce€ pasrjieaar
CJIETHUTE BBIPOCH B 3a]ja4aTa, KOSTO Cle/Ba.

3apaua 6: Are there any instances of incorrect translation? Are there instances of
untranslatable items? To what extent do the English words add to different meanings and
interpretation? Are there any cultural specificities in the text? Are puns and play of words
used? (Mma nu mpumepu 3a HempaBuieH mpeBoi? Mma nu mpumepu 3a HEMPEBOAUMHU
enleMeHTH? B KakBa cTeneH aHTTTUICKUTE TyMH PUOABT HIOAHCH KbM Pa3IMYHUTE 3HAUCHUS
u uHTepnpetauun’? Mma nu kyntypHu cneunduxu B Tekcra? M3nons3sat 1y ce kanamOypu u
urpa Ha 1ymu?)

AHAJTUM3BT HA CJEAHHUS NMPHUMeP OT HeHTpajHaTa yacT Ha Llymen moxe na ce
U3M0J13Ba KATO MO/1eJI 32 MOJ00HHU 32/1a4M 32 HANPEeIHAJIU CTyAeHTH-(pua0a03u. [Ipumep
3a TpaHCIMHIBU3BM (translanguaging) e crnegHusT ciydail. B pekiiama Ha BUTpUHaTa Ha
MarasuH Ha MoOwWiIeH omepatop derem: “Bést in test”, mpuapykeHo c OOsiCHEHHE Ha
obarapcku e3uk (Haii-noOpara mpexka. TectBano.) OOsICHEHMETO HAa KUPWIMLA HE €
JIOCTIOBEH TIPEBOJI a Mmo-ckopo chorBercTBa Ha “The best network. Tested.” Toa, xoeTo
MpaBu BIEYATIIEHUE € MpeaHamepeHara ynorpedba Ha “Bést” BMecTo mpaBuiHOTO “best”.
N3non3Banara B ciydyas nyma “Bést” He € TNpaBUIHO U3MKMCAaHA HUTO HA HEMCKHU, HUTO Ha
aHTJIMICKHY, ThI KaTO U B JiBaTa €3HMKa MPAaBONUCHT U3KIIIOUBA 3HAKA yMiIayT. (YMIIayT € 3HaK,
0COOEHO B HEMCKM €3MK, MHAMKHUPAIL pa3IMYHO 3By4YeHE Ha riacHara.) [lo To3u HauuH B
TEKCTa Ce NPUBIMYAa BHUMAHUETO BBPXY 3HaKa ymuayT. MexayBpeMmeHHO, ,,Umlaut” e
Ha3BaHUETO HAa KOMITaHHUS OLIEHIBAIa MOOMIIHUTE orepaTopu. MoxeM Ja IpearnoaoKuM, ye
Ta3W WUIrpa C €3UKOBHS CHMBOJ (yMJIAyT) € ajro3us 3a pa3IM4yHOTO KayecTBO Ha yciyrarta,
KOSITO ri1o0anHaTa KoHcynTanTcka komrnanuss Umlaut npegocrass. B To3u ciyyait uma urpa
ChC CUMBOJIM (32 pa3iiKa OT UrpaTa Ha JIyMH, KOSTO MPUCHCTBA MOHIKOTa B TEKCTOBETE OT
rpajckara cpea). B mocouenus npumMep ce 1eMOHCTpUpa ynorpedara Ha €1eMEeHTH OT TpU
€3MKa — aHTJIMACKHU, HEMCKU M ObJIrapcku. JlaTuHHIA U KUpUITUIA c€ KOMOMHHUPAT B TEKCT,
KpAeTO enHa ot aymute (BéEst) mpemHamepeHo e HamucaHa HEMPABHIHO, a KOTaTto Obiae
norJiegHaTa OTOMU30 ce 3a0ensa3Ba, 4e TOUKUTE HaJl ,&° ca KOMHe Ha Tpa@uIHus CHMBOJI HA
noroto Ha kommanusita Umlaut. [Tocnaaunero B “Hait-noOpara mpexxa. TecTBano.” IpuchCTBA
uB “the Best in test”, HO ako ce pa3uuTa €IMHCTBEHO Ha OBJIrapCKus BapUaHT B pEKJIAMHUS
TEKCT U TeKCTHT Ha aHTJIMICKHU Ce€ U3ITYCHE, IlIe ce 3ary0r OpUrHHalIHATa UTpa ¢ rpapuUHUS
cuMBoJI ymiayT. OCBEH TOBa KPaTKUTE AyMHU Ha aHTJUHCKU €3HUK, KOUTO C€ PUMYBAT MPaBAT

HU3PCUCHUCTO 3allIOMHSAIIO0 CE.
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3anava 7. E3UKOBOTO HMBO Ha HallpEJHAIU CTYICHTH I103BOJISIBA ITIOCTABSIHETO HA I10-
o0eMHU 3aJlau¥ W MPOEKTH. TakaBa 3aja4ya WM MPOEKT MOXKE Ja BKIIOYBA ChOUpPAHETO Ha
npuMepd OT YpPOAHHCTUYHUS TPAJCKH TMeH3aK, KOWTO Ja OBbJaT CUCTEeMaTH3WPaHH,
aHAM3UPAaHU U JUCKyTHpaHu. DokycupaHeTo Moxe 1a ObJe WIM BBPXY OTHEICH pailoH,
BKJIFOYUTEITHO paiioHa, B KOWUTO CTYACHTHUTE >KUBEAT, WIW BBPXY OTIACITHU 00JIaCTH U
OpaHuIOBe: Mara3uHu, kadeHera u Apyr BUJ 6uzHec. JlombIHUTENEH BBIIPOC MOXKeE J1a Obje:
Kakga, criopen Bac e mprurHata 3a ynorpedara Ha CbOTBETHUS YUY/l €3UK — KOMYHUKAaTHBHA,
KOMEpPCHAJIHA UJIW CTUIIMCTUYHA?

[IpuMepbT KOWTO ClieABa € ONMCAHUE U aHAJIM3 HA JIMHIBUCTUYHUS MEH3aXK HA MaJ'bK
paiion ot nentpannara yact Ha lllymen (tuoman ,,Kpucran®). BeB BeIipocHus paiioH 0sixa
OMHCAaHU CJICIHUTE €3WIM WM €3UKOBH KOMOWHAIMU B Hagnucute: 1. AHriumiicku +
Obarapcku B Hagnuc 2. Camo aHrnuiicku e3uk. 3. Camo 4y e3uK (pa3inyeH OT aHTJIUHCKU

e3uK). 4. beparapcku + npyru e3uiy (pa3auyHu OT OBJITapCKy WIIA aHTIUHUCKH).

Tab6auua 1 /lanau 3a ypOaHUCTUYHUS TUHTBUCTHYCH TMEM3aXK OT paiioHa Ha IJI0IAT

,Kpucran®, [llymen

AHrnumiicku + Camo aHrmiicku CaMo uyx[ e3uK boiarapcku + npyr
OBJITAPCKU (B ckoOuTe ce Yy €3UK (WITH €3UIH)
ChIbpKA MOSICHEHHUE
Ha OBJITAPCKHU 3a
OpaHIia, KOETO HE €
€JIEMEHT OT
OpUTMHAJIHUS TEKCT)
Mart — marasuH 3a Crystal TIME Mondo del Mexana Ilexun +
MBHHUCTA (MarasuH 3a Bambini Kwuraiickara nyma 3a
YaCOBHUIIN) [lexnu
StudioPo3u — mnogo MAVI (xadene u Verona — 4aHTH, MO/Ia,
Moderno.com online Obsession (mMarazux MarasuH 3a Ipexu) | CTHII
clothing store 3a 00JIEKII0)
Pizza Duner
Style Biju (c rpemen
IIPaBOIINC) Lilly
MEAUIIMHCKA CTOMaHa,
buwxyrepus
Mania GSM akcecoapu Tendenz
Meri Style (rpemen
MPABOIKC HA JINYHOTO
Bbwarapckure 00yBKH nuMme)
Bulgarian shoes BILLA
Mona Lisa
bags and accessories
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[Tpumepute oT TabaMIaTa BKIOYBAT IPEIMMHO MarasuHy u 3aBeaeHus. OTkpusame
PaBHOMEPHO pa3MpoCTpaHEHHE HAa HAAMUCH C KOMOWHAIMATA aHTIMICKH + OBJITapCKU H
TaKMBa, KOMTO Ca CaMO Ha aHIVIMKACKU e3uK. [Ipu komOMHanusATa aHTMUHCKU + OBIATapCKH,
Obparapckara 4acT OT Ha3BaHMETO HE € JIOCIOBEH MPEBOJ HAa TEKCTAa HA aHTJIMMCKH €3WK, a
camo ro nosicHsaBa (style biju — menuuuHcka cromana, owxkytepus). [lo-Manko nmpumepu 3a
ynotpebara Ha APYTU €3UIH, PA3IUYHUA OT OBJITapCKU ca ONMHUCAaHU B KoJIoHa 3 oT Tabnuua 1.
[Ipumepute ot konona 3 (Ttabn. 1) moka3BaT, ye KOTraTo CTaBa JAyMa 3a MOJHU MapKud U
opannose (kato MAVI win Tendenz) wnam Bepuru marasunu (BILLA), HaanucuTe ca Ha
aHIJIMICKY €3UK WIM ca Ha JaTMHULA — T.€. OpaHAbT roBOpHU caM 3a cebe cu. [Ipuunnara 3a
Ta3u ynoTrpeda € Hail-BepOATHO KOMyHHKaTHBHA U KOMEpPCHAIIHA.

Ha3Banuero na marasun Crystal TIME cpoOmiaBa Tuma OuszHec — mpojaaxkba Ha
yacoBHULIM. TO € KpaTko, 3alOMHSINO c€ U pa3dupaeMo 3a BCEKHU, KOWTO MMa Oa3HCHU
MO3HAHUS MO aHMVIMKWCKKM e3uK. IIpaBu BmeuarsieHwe, ye Mara3uHH, MPOJABallM JlaMcKa
KO3METHKa WK 00JIEKJIO C€ HA30BaBaT C UMEHA B keHCKU poa: Lilly, Meri Style (¢ morpeniHo
HamucaHo coOcTBeHO ume), Mona Lisa. IlpuunHuTte 3a TO3U M300p ca KOMYHUKAaTUBHU
(HaMeKBaIly 3a MPOAYKTUTE 3a JaMH) U KoMepcuaiHu. UykauTe MMeHa u3aBaT CTPEMEX
KbM TPECTHKHOCT, MOJAHOCT W IpHUBJIEKATeNHOCT. B Ha3BaHMeTO Ha MarasuH 3a JApexu
Obsession (MaHUs) ce HaMeKBa 3a Mojara karto MmaHus. [IpuumHute 3a TO3M M300p ca
KOMYHHKAaTUBHU U KOMEPCHAIIHU.

B u36opa Ha Ha3BaHueTo Ha MarasuH Mondo del Bambini nipo3upa mnomyispHaTa
acoumanus Mexay moxaara u Hramusa. CelieBpeMeHHO, nymarta Bambini e ToOnkoBa
MOMyJIpHA, Y€ KOMYHHMKHpa HesATa 3a Tuma OuM3Hec — mpoaakOa Ha JIpexu 3a Jemna T.e.
1300pbT HA Ha3BaHHUE € MOPOJIEH OT KOMYHUKAaTUBHU U KOMEPCUAIHU NpUYMHU. B nMeTo Ha
MarasuH Verona — uanmu, moda, cmun ce 3a0ensi3BaT aHAJOTMYHU NpudyuHU. Tyk obaue
TUI'BT ACWHOCT ce MpUApYKaBa OT MOsACHEHHE Ha Obarapcku e3uk. iHTepecHa e ynotpebara
Ha KWTAWCKH B Ha3BaHUETO Mexana Ilekun, IPUIPYKEHO OT KUTAWCKUSA CKBUBAJICHT Ha
[lexun. Llenta Ha Tasu ynorpeba e KOMepCcHaidHa, TOHIKBAEC KOMYHHUKATHBHA M BEPOSTHO
noyepTaBalla aBTeHTUYHOCTTA Ha IpeJylaranara xpana. B cinydas ¢ masBanuero Pizza and
Duner nma nmpuMepH 3a JIBa TUIAa HALIMOHATHA KyXHS OT pa3jIMyHU 4acTy Ha cBeTa. [lpu ToBa
Duner* e HenpaBUIIHO U3MKcaHa AyMa. Bepuusar npaBonuc e Doner. Jlpyru HETOYHOCTH ce
3a0ens3Bar npu u3nucBaHeTo Ha Mari* u biju™* (xonona 1 u 2 ot tabxa. 1). IlpaBunnure
BapuaHtu ca Mary u bijou.

O0600meHusITa OT TOBa MUHHU-M3CIIeBaHe Ha IeHTpanHa dacT oT Lllymen (oxoio
wiomay Kpucrain) ce 3akiroyaBar B TOBa, Y€ Ha3BaHUS HA aHIVIMHCKU WM Ha JIATHHMIIA Ca
IPEeINOYNTAaHN B Ha3BaHUATA Ha MarasuHu/3aBeneHus. [IpeanonsaraemMmuTe NpuyvHU 3a TOBA

ca CTpeMexa 3a Mo-Ao0pa KOMYHHUKAIMS U THProBUS W MPECTHIKHOCT, ThU KaTo ce
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MIpeJIoiara, 4e Ta3| 4acT OT rpajia ce IocelaBa OT YyK/ICHIIH, & aHTJTMHCKUAT €3UK CE CUMTA
3a YHUBEPCAJICH 32 TJI00aJIHaTa KOMYHHKAITHU.

B 3axiroueHune, n3ydyaBaHeTo Ha ypOAHUCTHYHUS €3UKOB TIei3aXK, HA MECTaTa KbIETO
UMa TMPUCHCTBHE HA TEKCTOBE HA AHTJIMHACKH €3WK, € PENIEBAaHTHO 3a Pa3BUTHETO Ha
qyXKJ0E3MKOBaTa KOMIETEHTHOCT Ha oO0ydaeMHUTe C MHOTOOpPOWHHTE TpHUMEpU  Ha
AQHTJIMHACKA €3WK, CMECBaHE Ha €3WIIM, €3WKOBU TPEIIKH, (MHTEP)KYJITYpHU IOCITAHHMS,
MPUCHCTBAIM B TEKCTOBETE OT rpajickaTa cpea. [IpeioskeHuTe TUITOBE 3a/1a49u 32 JUCKYCHH
W aHaJIU3 HAChpPYaBaT M MOTHBHPAT CTYJICHTUTE JIa ydaT CaMOCTOSTEIHO W Ji1a MUCIAT
KPUTUYHO, a OHE3U OT TAX, KOUTO MPOSBSIBAT MHTEPEC KBbM H3CIEIO0BaTelcKa paboTra B
o0racTTa Ha MPWIOKHATA JTUHTBUCTUKA WJIH YY>KJ0€3UKOBOTO OOydeHHEe MpU00MBaT OMUT
B CHOMPAHETO U aHAJTU3UPAHETO HA €3MKOBHU JaHHU. ONUTHT MOKa3Ba, ue MoJJ00HH 33/1auu ca

HHTCPCCHU U 3a CTYACHTHUTC, U 3a IIPCIIOAaBaATCIUTC.
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BACK TO THE FUTURE IN FOREIGN LANGUAGE TEACHING

Senior Lecturer Victor Monev, Ph.D.
Tsenov Academy of Economics

Abstract: ,, Back to the Future* is an American film trilogy in which the plot takes
place in the present, in the future and in the past. Events in previous time plane have their
consequences in another time. It's just amazing to see how attitudes and actions in past
moments have shaped our current situation. - With a view to the round table ,,Foreign
language teaching - a prerequisite for successful integration into the European higher
education sector* on November 15, 2012, I would like to address in my article the ideas from
then and their implementation a decade later.

Key words: FLT, second language teaching, Business, Lingua.

[Ipe3 2012 r. katenpa ,,Uyxaoe3ukoBo odbyueHue  oroensza 60 roauiieH ooumen
¢ Kpsria maca ¢ MexayHapoaHo yvactue ,,4Yyk10€3UKOBOTO 00ydeHHE — IPEANOCTaBKa
3a yCHeIIHa WHTETpalus B eBpoIleiickaTa 30Ha 3a Buciie oOpasoBanue. COOPHHKBT C
JOKJIAIA ChIABpPIKA TEKCTOBE Ha 27 yYaCTHUIM M OTpa3siBa €HTycHMa3Ma Ha KOJETUTE OT
KaTeapaTa ¥ OT APYrd BUCIIM YYUIUIIA B CTpaHATa U 4y)KOWHA, CBBP3aH C TPUEMAHETO HA
bearapust 3a crpana-uwieH Ha EBponeickus cbh03 W TO-TSACHOTO BKIIOYBAaHE Ha

OBJIrapCcKOTO BUCIIE 00pa30BaHUE B €BPONEUCKUTE CTPYKTYPH.

['menaiiku Ha3aag KbM TEMAaTHYHHTE OOJACTH, 3aCETHATH OT KOJETHUTEe-aBTOPH
npe3 2012 r. u cpaBHSIBallKM C HACTOSIIUTE pealud B OOYUYEHUETO MO UYKAW €3UllH,
HEBOJIHO C€ celllaM 3a aMepuKaHckaTa GpuiamoBa Tpuiorus ,,O0paTHo B Obaemero”. B tazu
MopenIia JeHCTBUETO Ce pa3BUBa B HACTOAILETO, B ObJEIIETO U B MUHATIOTO. CHOUTHS OT
€MH BpEMEBHU MEPUOJ UMAT CBOUTE MOCIEAULN B IPYT, KATO CE HACIarBaT €IHU BBbPXY
Ipyru. 3a MeH Oellle U3KIIOUUTEIHO HHTEPECHO J1a C€ BbpHA KbM TEMHTE U MPOOJIEeMHUTE,
KOUTO CM€ pa3MIeXJalId MPEeaHu €IHO JECEeTUJIETHE, U Jla ChIIOCTaBs JOKOJIKO T€ MMart
MOCJIEICTBUS B HAIU JHHU.

[IpaBu BrieuatiieHHE TPYMUPAHETO HA JOKIATUTE B HAKOJIKO TEMAaTUUYHH OOJACTH:
NOAXOIM B TPEMOJAaBAHETO Ha YYXKJ €3UK, TEXHHUKH 3a Pa3BUTHETO Ha E€3UKOBaTa
KOMIIETEHTHOCT, TEOPETUUECKU U MPAKTUYECKHU aCTIEKTH MPU aHAIU3 Ha YYXKJOE3UKOBOTO
oOyueHHe, aKaJeMHYHM CTaHJApTH 3a y4yeOHUKa IO 4YyXKJ €3UK, MHPOpMalMOHHU
TEXHOJOTUM U MHCTPYMEHTHU B MHTepHeT 3a nenure Ha cMeceHoTo oOyudeHue (Blended
Learning) mo 4yXJ €3UK, MSICTOTO Ha JUTEpaTypaTa B 00y4eHUETO M0 YyK] €3UK, pOoJsiTa

Ha C3WKa 3a HWHTCrpanusiTa Ha XOpa B I1}/)K61/IH21. Ponsita Ha JYyXIOOC3UKOBOTO H
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€JEKTPOHHOTO O0ydeHHe € MoayepTaHa B JOKJAJ, MOCBETEH Ha YCIEIIHHUS Kypc IO
,,OUHAHCOB MEHU>KMBHT"".

KakTo Moxe na ce ouakBa, nmpeobiaiaBat 10KjIaJ1d, HACOYEHH KbM TEOPETUYHU U
MPAKTUYECKU MPOoOJIEeMHU Ha OOYYEHHMETO MO 4YyKJ €3UK (aHIJUWCKU, PYCKU, HEMCKH,
(GpeHCKH U WCHaHCKW) — GOpMHUpaAHE Ha YYKJOE3MKOBA KOMIETCHTHOCT Yy CTYJICHTHUTE,
pa3BUTHE HAa YMEHHETO 3a BOJICHE Ha JIeJIOBa KOPECIOHICHIMS, IpUjarane Ha Koormepa-
TUBHHU (DOpPMHU B YacoBeTe MO 4yXJ €3uK U Ap. VIHTepeceH moriea KbM BUCIIETO 00pa-
30BaHue BbB BenukoOputanus npemsnara Munena Ilemesa ¢ noknaga “DEVELOPING
SKILLS WITHIN UK UNIVERSITIES” (Pesheva 2012: 32). BuumanueTo € HacO4Y€HO
KbM OOYUYEHHMETO IO aHTJHUWCKU €3WK 3a YYXKISCTPAaHHH CTYJACHTH B OpPUTAHCKU
yHuBepcutetu. [IpeacTaBeHa e cTpykTypaTa Ha KypcoBeTe, KOUTO TpasiT 10 19 cegmuiiy.
OOydeHuero oOxBalla KaKTO YacoBE IO AHTJIMHCKK €3MK, Taka W TOJATOTOBKa 3a
00ydeHHEeTO B ChOTBETHHUS YHUBepcUTeT. Criopen konexkara [lemeBa, 4eTHpUTE OCHOBHH
KOMIIOHEHTH Ha Te3u KypcoBe ca: academic writing, academy listening, academic
speaking u academic reading. TsaxHaTa 1ea € Ja MOATOTBST CTYACHTHUTE 3a YCIEIIHO
cienBaHe B yHuBepcureta. — C moriien KbM JHEUIHUS JIEH MOXKE Jla C€ HalpaBU Mapaen
KbM KypPCOBETE MO OBJITapCKH €3UK 32 UyKJIAeHIU, KouTo ce mpenarat B CA ,,J[.A. llenos*
OT MpernoaaBaTesid KbM KaTeapa ,,UyK10e3UKOBO 00ydeHue .

Hpyru xosneru oOpbIIaT BHUMaHUE HA MOTHBALIMATA HA CTYJEHTUTE J1a U3y4aBaT
1 u3noJi3BaT uyxJ e3uk — Jlanuena CTousioBa pasriexa BIUSHUETO Ha To0anu3anusara
U JIpyrd (pakTopu BBPXY Pa3NpPOCTPAHEHUETO HA €3UIIMTE, UKOHOMHKATa U BHUCIIETO
oopazoBanne B “FOREIGN LANGUAGES WHEN STUDENTS BECOME
CUSTOMERS AND UNIVERSITEES BECOME BRANDS?” (Stoilova 2012: 79). IIpaBu
BIIEUATJICHUE JeTalIMpaHusl aHAJIU3 Ha u3y4yaBaHeTo Ha e3unute B EC B chriocTaBuTEIEH
miad 2005 — 2012 r. OTaeneHo e cnenuaIHO BHUMaHHUE Ha IMacMBHATA YIOTpeda Ha Uyxk]]
€3MK — y4yJBalllo BUCOK € MPOLEHTHT Ha rpaxaaHute Ha EC, KOUTo He U3MOJI3BAT UYK]l
€3UK; ChIIO Taka Ha CKJIOHHOCTTA 3a M3y4YaBaHE HA UYXJU €3UIHM KaTO CE CTEIEHYBaT
MOTHBH, 3alo4yBaliku OT paboTa B uUyXkJa CTpaHa, I'bTyBaHUs, MO-IO00pU HIAHCOBE 3a
paboTa B coOCTBeHaTa CTpaHa, pa3doupaHe Ha YYXKJCHIM MPHU CPEIIH C Pa3IN4eH MOBOJ,
WJIA TIPOCTO 32 JUYHOCTHO YJIOBJIETBOPEHUE.

3HauCHUETO Ha WM3y4YaBaHETO W BIIAJICCHETO HA aHTJIMHCKUSA €3UK KaTo lingua
franca Ha HaMIETO ChBpEMUE ce MoauepTaBaT B nokinana Ha Enka Y3ynoBa “LEARNING
ENGLICH — THE CORNERSTONE OF SUCCESS IN THE BUSINESS WORLD”
(Uzunova 2012: 48). KakTo moka3Ba 3arjiaBHeTO, 3HAYEHUETO Ha AHTJIMHACKHUS €3UK B
MEXAYHApOJAHUTE KOMYHUKAIIMM HapacTBa HENPEKbCHATO MpPe3 IMOCIEAHUTE HSIKOJIKO
BEKa, KaTO Ce€ 3al04YBa C HETOBOTO Pa3NpOCTpaHEHNE B KOJOHUUTE Ha BenmukoOoputanus u

clel TOBa C€ MpEeBpbhINa B €3WK 3a MEXKIYHapOJIHO OOIIyBaHE B MOPEIUIABAHETO,
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nbTyBaHusATa M Thpropusita. Cnen nmobenata ma CAIl u chro3nunute BbB BTOpara
CBETOBHA BOIHA aHTIUNCKUAT e3uK cTaBa o¢unumaieH esuk Ha HATO u crnen toBa B
EBponelickus cpro3. KakTo nmoco4sa kosnexkara ¥Y3yHOBA, aHIVIMACKHUAT €3UK CE U3I0JI3Ba
IIUPOKO B MEXIyHApOIAHUS OW3HEC, B Hay4dHUTE H3cleqBaHus, B VHTepHET U B
oOpasoBanueTo. JloOpoTO BiazeeHe Ha YYKIUSI €3UK € BaXXHO YCJIOBHE 32 KOHTAKTHUTE C
YyKJICHIY, 3alI0TO TPEIIKUTE B €3MKOBaTa ynoTpeda MoKe Ja MOCTaBsT MOJl CbMHEHUE
npodecuonanHata kommeTeHTHOCT Ha roBopemnius (Uzunova 2012: 56). — I[lomoOHu
HaOJI0IeHUS C€ CpellaT U MpU APYTU €3UllM, HAlp. HEMCKH, KbJIETO HOCUTEJIUTE Ha €3UKa
ca CKJIOHHM Ja CBBpP3BAaT €3MKOBa ymnoTrpeda OT CTpaHa Ha YYXACHUU C TEXHHU
npodecuoHalHM KadecTBa (OT MpaKTUKaTa Ha aBTOpa KaTo MperojaBartell, MpeBojay U
KOHCYJITAHT).

Cnopen Opost Ha XopaTa, KOUTO T'OBOPST/M3MOJI3BAT JAJEH €3UK, aHTJIMHCKUAT
€3UK € Ha IbpBO MsACTO ¢ Hax 1,132 mupa. aymu B cBeTa, KOUTO I'O TOBOPST, MU OKOJIO
15 Ha cTo OT cBeTOBHOTO HaceneHue. Cpen Hal-TOBOPEHUTE €3ULM IONanaT MaHAApHUH
(1,117 mapa.), xunagu (615 mnn.), ucnancku (534 minH.) u ¢pencku (280 MiH. aymiun).
Cpen pecerre Hail-rOBOpEHM €3ULM MONAJaT ChUIO apaOCKu, OEHTaJICKU, PYCKH,
nopryrajicku u uaaonesuiicku. (Investor.BG).

Temata 3a MoTuUBauMsATa ce€  pasmiexzaa B Jokiaga Ha Paaka Bacuiesa
,,E(DEKTUBHO U MOTHUBHUPAHO OOy4YEeHHUE MO aHTJIMHCKHU €3UK 3a CTYACHTU MO MKOHOMHKA —
3aJ10T 3a ycnenrHa npodecuonanna peanusanus™ (Bacunesa 2012: 166). Tyk mu HanpaBu
BIeYaTIeHue HUTAaThT 0T benmxamun @pankinus ,, IlHBECTUPAHETO B MO3HAHUS OCUTYpPsIBA
Hail-nob6pata nuxBa“. Kpatko u scho! Konexkara BacuneBa pasriexiaa mnoapoOHO
TepMHHA ,,MOTUBAIUS* B HETOBaTa BPh3Ka C ,,MOTUB": 0A0y/a, TOATHK, MO0y IUTEITHA
MpUYMHA, TOBOJ 3a HAKoe AedcTBue. [lo-HaTaThbKk ce mocoyBaT HSAKOM Oapuepu Mpu
00y4YeHHETO MO AHMJIMICKU €3UK MPH CTYJEHTHUTE MO HMKOHOMHUKA OT MBPBU KypC Ha
OakallaBbpcKaTa CTENEH Ha OOydyeHHE M CHELHATHUTE MPEeIUMCTBA, KOUTO peJOBHATA
ayIMTOpPHA M U3BBbHAayAUTOpPHA paboTa HOCAT 3a TAX: OBJAJABaHE HA CHELUATU3UpaHa
JEeKCUKa, NpuA0o0OMBaHE HAa 3HAHUS M yMEHHs IpPU pellaBaHe Ha Ka3ycH, BOJEHE Ha
JUCKYCHUH, U3HACSHE HA NPE3EHTALUU U JPYTHU.

Konexkara MHMBanka bopucoBa pasriexjaa 3Hau4eHHETO HaA JIEKCMKara B
00y4yeHHEeTO TO YYXKJ €3UK U Mpeajiara HIKOM CTpaTeruu 3a Mo-J00po YCBOSIBaHE Ha
HOBUTE JyMH B ,3HAUCHUETO Ha JIEKCHUKaTa B OOy4YeHHUETO MO YYXKJ €3UK U
npocieAsiBaHEeTO Ha €(EeKTUBHU CTpaTeruu 3a yCIelmHOoTo i oBnaasBaHe” (bopucoa
2012: 157). Tyk ca 3acerHaTu KakTo OCHOBHU IPUHILUNYU B IPEINOJaBAHETO HA UYXK] €3UK
U IO-CIIENIMATIHO Ha JIEKCHKA, TaKa M CTPATETMH 3a MOJANOMAaraHe M KOHTPOJMpaHE Ha
CTEIIEHTAa Ha Hay4YaBaHE HAa HOBA JIEKCUKA B HAKOJKO IPAKTUYECKH CTBIKU. ChC CUTYPHOCT

U JHec Oorarata JEKCMKa W HeWHATa MBJIHOIEHHAa M Oorara ymorpeba B MbpBUS U B
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qY)KJUTE €3UIN Ca TapaHIKs 3a YCIEIIHO MO3UIIMOHNpaHe B mpodecnonanHara chepa.

@ur. 1 YeTeHeTo (Ha KHUTH) KaTO OCHOBHO PEYEBO MOBEACHUE

B 00ydeHHeTo 1Mo 4y €3UK ce pa3IndaBaT PEIENTUBHO U MPOJAYKTHBHO PEUCBO
noseaenue (Ilomor 2005: 63-100). [Tox peyeBo moBeneHue ce pasoupa ,,... ynorpebdara
Ha €3MKa 3a OCHIIECTBSABAHE HAa KOMYHUKATUBHU HAMEPEHHUS B CHTYyallMd, KOWTO
npean3BukBar ynorpebara Ha e3uka® (Ilomo 2005: 63). Kakto mocousa Illomos,
YETEHETO € PELENTUBEH MPOoIleC — IIPU HETO Ce YeTe U pa3dupa TeKCT, KOWTO € OT HHTepec
3a yeramusa. ChbIbpKAaHUETO Ha TEKCTa MOXxe na Obae mHopmanus ¢ oOII XapakTep,
WHCTPYKIUs (Hamp. TpaBWia 3a JACHCTBHE MPU ONpPENCIICHH CHUTYallld), 3amoBe],
dbopmymsp 3a moaydaBaHe Ha 0oOpaTHa Bpb3Ka M Apyru. KakTo ce BWkIa, ChIIECTBYBAT
TEKCTOBE C pa3lIMYHa BaYKHOCT 3a yurtaress. JloOpuar umraTen TpsOBa ja IpUTEkKaBa
OTpe/ieieHd CIOCOOHOCTH C METa-KOTHHUTHUBEH XapakTep: o0oOimiaBaHe, 3ajJaBaHe Ha
BBIIPOCH KbM MPOYETEHOTO, NMPOBEPSIBAHE HA HESICHUTE MECTA, MPEJBIKJIaHE HAa OHOBA,
koeto cienpa (Talaka 1995: 150 — mutupano no [llomos 2005: 69).

durypa | moka3Ba JBa acleKTa Ha YETCHETO: HHTEepeca (BIISIBO) U YETCHETO KaTO
peliaBaHe Ha CBOeoOpa3eH Mmb3el (BASCHO). 3a YCIENIHO, PEe3yJTaTHO W MPUSITHO 3a
WHTEJICKTa YETEHE C€ W3WMCKBAa YMEHHE 3a KOHIICHTpAIlUs, MOTHBAIHI/KEIaHUE,
T0OOMUTCTBO U CKJIOHHOCT HAa YMa KbM HHTEJIEKTYaJHA JIEWHOCTU. BBIPOCHT € B TOBa
KaKBO M Kak TpsiOBa Aa ce uete. [Ipu n3yyaBaHeTo Ha 4y €3UK C 001110 MTpeHa3HAuYCHHE
OTpeeICeHO MPUOPUTET MMAT TEKCTOBE OT MEIWW, KHUTU M CIUCAHUS, MOCBETEHH Ha
acmeKkTH Ha exeaHeBHeTo. CIEeNUaIu3upaHuAT YYXKJ €3MK HM3UCKBAa OT CBOS CTpaHa
M3TOJ3BaHE Ha TEKCTOBE, CBBbP3aHMU C OMpeesieHa HayYHa WM npodecronanHa odmact
(Business English, Deutsch fiir den Beruf u agpyrn).

B nmoxmama ,,A MULTIPLE-SKILLS FOCUSED APPROACH IN ADULT
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EFL/ESL CLASSES* na Cpernana CapauunoBa u Japuym Cauyk (ASA College, NY,
NY, USA) ce oTaenst ocobeHO BHUMaHUE Ha poJIsiTa Ha IMTEpaTypara 3a 1mo-3abI004eHo
pasOupaHe Ha UYXKUS €3UK U Ha cienuuIHaTa KYJITypa, KOSTO CTOM B HETOBaTa OCHOBA.

[13

ABTOpuTe M3pUyHO mocouBaT: “... the relationship between language and literature is
reciprocal due to the considerable overlap between the two” (Saratschilova, Saczuk, 2012:
19). Ilpu n3nona3BaHeTO HA JUTEPATYPHU TEKCTOBE B O0OYUEHHUETO MO YYXK]l €3UK MOXKE J1a
ce KOMOMHMPAT pa3IuYHU peueBU MOBEJICHHS, 1a CE HayyaBaT HOBU JAYMH, J1a C€ YCBOSBAT
TEXHUTE KOJIOKAIMH, J1a C€ 3aTBbpIKJaBa JEKCUKa B Pa3IMYHU TEMaTUYHU I0JIeTa, HATp.
»JlOM 1 mpeaMeTn B joma‘.

Temara 3a nurepaTypaTa € 3acerHara B ome aABa jgokinaga: STUDYING
MARKETING BY MEANS OF FRENCH LITERATURE (GEORG PEREC “THINGS”
40 YEARS LATER)” na nou. a-p Anacracus MapueBa (Marcheva 2012: 58) u ,,Mucsbn
0e3 CBAT U YOBEKBT Oe3 kauecTBa. He-ueTeHETO HAa KHUTH KaToO KyJATypeH (eHOMeH™ Ha
koJierata 1-p Benunucnas Besupos (Besupos 2012: 66). [IspBusT qokian npeacTaBs eaHa
YHUKaJTHa KHUTa Ha ChIIO Taka yHUKaJeH (peHcku aBTop — ,,Hemara® na Xopx I[lepek.
Oka3Ba ce, 4e C JUTEpPATypHO MPOU3BEJICHHE MOXKE Ja C€ JAEMOHCTPUpPAT OCHOBHHU
nojoxkeHus: B MapketuHra! IIbpBoOHAYATHUSAT €KCIEPUMEHT C OBJITAPCKU CTYIEHTH IO
ukoHomuka B CA ,,JI.A. Llenos* npe3 2000 r. e npoabJI>KEH yCHEIIHO HA aHTJIMICKU €3UK
B Welingkar Institute of Management, Development and Research B Mywmb6aii, Uagus.
CepIIHOCTTA Ha €KCIIEpUMEHTa cropen aol. MapueBa € 4eTeHEeTO Ha OTKBC OT KHUrara,
KbBJIETO CE€ ONMCBAT MPEJAMETH 3a JOMAalllHA ynoTpeda; cielBa aHajdu3 Ha MPEIMETUTE OT
rJIeIHA TOYKa Ha MapKETHHIa, KaTo MOTPEOUTENICKAa CTOMHOCT, MSCTO B )KU3HEHUS LIUKBI,
€BOJIIOLMS Ha NpoayKTa u aAp. J-p Be3upos oT cBos cTpaHa pasriiexaa Apyr BaXKeH acleKkT
- Bpb3KaTa MEXIy XxopaTa W KHUTuTe. TyK € M3BejJeHa eqHa MapaJoKcallHa CUTYaIMs:
MHOT'0 00pa30BaHU X0Opa ca HEYUTATEIU, U C TOBA HE-UETEHETO € UCTUHCKA JAEHHOCT, KAaKTO
u yeteHeto (Be3upos 2012: 69).

YeTeHETO OYEBUMIHO HM3HMCKBA KOHIIEHTpalus, YMEHHME Ja c€ H30Jupaml oT
CMyIllaBalld BB3JACUCTBUA IMPU HU3BBPIIBAHE HA HSIKaKBa JIEHWHOCT. Jlo romsama crerneH
YMEHUETO 3a KOHIIEHTpalMs € YBpPEJEHO OT AHEC TOCHOACTBAUIUNTE HH(GOPMAIMOHHH
texHosorud. Kem 2012 r. MOOUITHUTE TEXHOJOTHM IMOCTaBsIXa W3BECTHU OTPAHUYCHUS
npel  KOMYHHMKallMOHHaTa OOBBpP3aHOCT Ha uHAuBUAUTE. KoOMyHHKAallMOHHUTE
BB3JEHCTBUS UMaxa CPAaBHUTEIHO KPATKOTPAeH, HO YECT XapakTep (CMcC, TYUTOBE U AP.).
JlnemHata cpeia IO3BOJSBa IMOYTH HENPEKbCHAT JOCTHII 10 CpPEACTBaTa 3a MacoBa
undopmanusa (Mmenun, Deiicoyk, Mucrarpam, Youtube u npyru), u Tyk U3KyIICHUSATA ca
MHOro Iosede. B ToBa oTHomeHune Mexnay cutyanusara kem 2012 u guec, 2021 r. uma

OI'pOMHA pa3jIMKa — MCIHUHUTC Ca HABCAKBAC OKOJIO HAC, TPYAHO MOXKXEM Jda CC OTACIUM OT
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TSX, ¥ JUIIcaTa Ha JOCTBI JO TAX MO TEXHUYECKU MPUUUHH, JOPU U 32 KPAaTKO BpeMe,
MOX€ J1a C€ YCeTH J10cTa O0JIe3HEHO.

JIBa nokiaja ca HACOYEHU AUPEKTHO KbM ChbBPEMEHHUTE TEXHOJOTUH U TAXHOTO
NpUJIIOKEHUE B OOYYEHHMETO MO 4YyXJ €3uKk: ,,Marucrbpcka nporpama “FINANCIAL
MANAGEMENT” — HOB BEeKTOp 3a akaJeMHYHa eKCchaH3us™“ Ha mpod. A-p AHApen
3axapues (3axapuen 2012: 191) u “WEB TOOLS IN BLENDED LEARNING” na a-p
ITetsp Tomopor (Todorov 2012: 131). IIspBuUAT OOKIan TPEACTaBS MarucTbpcKaTa
nporpama no Financial Management kato mbpBUS LSJIOCTEH 4YYKJIOE€3UKOBO 00pa-
3oBareneH npoaykT B CA ,,JI.A. IlenoB®, Boaen| 70 mpuI00OUBaHE HA CTEIICH HA BUCIIETO
obpazoBanne. Oco0eH MHTEpEeC MpENCTaBiIsBa CXeMara, MpeACTaBsila KOHTHHyyMa Ha
WHOBAIlMUTE B O00pa3oBaHUE, KHJACTO HAMUPAT MSCTO EJIEKTPOHHO OO0ydeHHE, MOOWIHO
oOyueHue, eNeKTPOHHO-KOMYHUKAIIMOHHA TE€XHOJIOTHSI, OCHOBOIIOJATAIY MPUHIUIINA Ha
obyuenue u ap. (3axapue 2012: 192). B xpas Ha nokmnaga ce mocoua, ue B CA ,,J[.A.
[lenoB* e cwp3mazeHa cpeqa 3a ch3jaBaHe Ha 0Opa3oBaTEIHHU MPOIAYKTH C MYJITHE3UKOB
XapakTep, 4pe3 KOUTO BUCHIETO YUUIIUILE MPOCIIEpUpa U 3a4BsiBa HOBU TEPUTOPUH.

Konerara n-p Iletsp TomopoB e Hacounin BHUMaHuE KbM cpeacTBa B IHTepHET 3a
CHHXPOHHO M aCHHXPOHHO OOy4YeHHeE, 32 pa3BUTHE HAa YMEHUSATA 3a TOBOPEHE, CIIyIlIaHe,
YeTEHEe M 3a pa3BUTHE Ha PEYHUKOBHUA 3amac. ToBa ce IBIKM Ha MPEJUMCTBOTO Ha
JOCTBITHOCT 1O BpeMe U MsICTO OJaronapenue Ha no3urimonupanero B Uutepuer. [TocouBa
ce, 4e MeTTe KaTeropuu CpeacTBa 3a 00ydeHHEe HaMUpPaAT MICTO KAaKTO B IMPUCHCTBEHUTE
yacoBe, Taka U 3a TpeHuHT onnaitH (Todorov 2012: 139). C toBa ce naBa mMpuUHOC KbM
pa3BuTueTOo Ha cMeceHoTo obyuenue (Blended Learning) mo uyxn esuk B CA ,JI.A.
LlenoB*.

B Ta3u Bpb3Kka MOXe J1a ce Mpociieln Pa3BUTUETO HA aKaJeMUYHUS Y4eOHHK 1O
qyXJl €3UK crnopen nokiaau B cobopHuka oT 2012 r., ¥ CbBPEMEHHOTO CHCTOSIHUE Ha
Hemara. Jlou. k.¢.H. Hatanus YepeHkoBa, ppbKOBOAUTEN HA KaTeApa MO aHTJIMICKH €3UK
Ne3 B JIppkaBHUS YHHBEPCHUTET MO MKOHOMHUKA U ¢uHaHcu, Cankt-IlerepOypr, Pycus,
MPECTaBs MParMaTUYECKH MOIX0/I IPU ChCTABSHETO HA ONMPOCTEH M MHOBATUBEH YYCOHUK
MO0 AHTJIUMCKU €3UK. YUEOHUKBT € MpeJHa3HAueH 3a Xopa OT MpaKTUKaTa, 3a KOHUTO
qy)XAUAT €3UK € CPEACTBO 3a MEXJYHapOoJIHM OuzHec kKoMyHHKanuu. CTpemMexbT Ha
aBTOpa € Ja MpeAcTaBU 3aKOHOMEPHOCTHM B TpaMaTHKaTa U CJIOBOOOpa3yBaHETO Ha
AQHTJIUMCKY €3UK MO JOCTHIICH HAUWH, TaKa Y€ CI0KHUTE MPUHIIUIH J1a CTaHAT HOCTHITHU
Ha IMUPOK KPpbI' OT noi3Barenu (Yepenkona 2012: 199).

[TokazanuTe mpuUMepU JaBaT M3BECTHA IMpEJCTaBa 3a MPOOJIEMUTE, KOUTO CME
pelaBaiy ¢ KOJIeTH KbM MOMEHTa Ha u3iaBaHe Ha cOopuuka (15.11.2012 r.) — xak na ce
MOCTUTHE Pa3BUTHE HAa KOMYHMKATHBHAaTa KOMIIETEHTHOCT IO 4YYX] €3UK C OIJie] Ha

HeroBara npodecruoHaHA ynoTpebda; Kak Ja ce MpujaraT MOJEpHUTE WHPOPMAIMOHHU
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TEXHOJIOTHH B 00YYEHHETO MO Yy €3UK; KaK Ja C€ yBEJIUYU MOTHBALIUATA HA CTYJAECHTUTE
71a y4aT peIOBHO U €(PEeKTUBHO U J1a TPUAOOUIT KOMYHUKATUBHU YMEHUS HA UYXKIUS €3UK.
CbCc CHTYpPHOCT W KbM JHEIIHUS JACH TE3W MPOOJIEMU NPOIBIKABAT Ja MPUBIAYAT
BHUMAaHHUETO Ha MpEINojaBaTeuTe no uyxj e3uk. [Ipeasua orpaHnueHus oOMEH Ha TO3H
oK He Oerre Bb3MOYKHO JIa T0coYa MPUHOCUTE BB BCUYKH JoKaau ot Kpbriara maca
npe3 2012 1.

CbC 3a10BOJICTBO MOXKE J1a OTOENEKHM, Y€ B MHOTO OT JIOKJAJIUTE € 3araTHaTo
pa3BUTHE HA 00YUYEHUETO MO UYXKJ €3UK, KOETO U3T0JI3BaMe B HACTOSIIETO — OT MJIesiTa 3a
CMECEHO 00y4eHHE KaTo KOMOUWHAIIUS OT MPUCHCTBEHA U JUCTAHIIMOHHA (hOpMa Ce CTUTHA
710 yCHeIllHa peaju3alus Ha JAWCTAaHIMOHHaTa ¢opma Ha oOydeHHe B oOpa3oBaTelHATa
CTeNeH ,,bakanmaBbp®, crapTHpana npe3 3UMHUS ceMmMecThp Ha ydebnata 2019/20 r.
brnaronapenue Ha usrpagenata uHGPaCcTPyKTypa, TUCIUTIINHU 110 YyXK I €3UK U yIeOHUIH
3a Tax oOydenunero mo uyxau esunu B CA ,,JI.A.llenoB* Oemie 3ama3zeHo mo Bpeme Ha
nokaayHa ot 2020 r. ¥ O3B0 ycneniHa paboTa ¢bC CTYJEHTUTE OT PEJOBHO U 3aJJ0YHO
obyueHwue.

™ burapam{bg) ~ A& 1 cT. npen. a-p Bukrop MoHes

Cronancka akagemua "Aumvmsp A Llenos™ LlenTbp 3a gucranuvonHo ofydenve  CTygenToko goove

ANCTaHUMOHHO 06yyeHue

CronaHcka akagemus "lumutep A. LieHos" - CBuuioB

atno oWTE Kyprose Ouwge...

AvcTaHumoHHo obydeHue B CA: Tabno

Mperneg Ha KypcogeTe

OKC Bakanasup OKC Baxanasep . OKC Bakanassp . OKC Baxanassp OKC Baxanassp

Henckw ez [ uact (DD- Hemcrum esui [ mogyn Hencin ezu [ mogyn Hemcrm esnk 11 vact (DO- Hemcrn esuk VI mogyn

KYED-B-302) (Typuzsm) (OT-KYEO- (MIO) (D@-KYED- KYEO-E-306) MWD [@D-KYED-
E-350) B-332) 5-337)

St | autsch A

OKC bakanasbp .- OKC Bakanasep - OKC Bakanassp - OKC Baxanassp OKC Bakanassp

®ur. 2 UnTepdetic Ha caiita 3a auctaHiimoHHo oOyuenue Ha CA ,,JI.A. [lenos*

Pa3bupa ce, HOBOTO BpeMe MOCTaBsi HOBU BBIIPOCH, KOUTO HE Ca CHIIECTBYBAIU
I He ca OWNM TOCTaBeHW B HM30cTpeHa (opma Ha mpeaumnHata Kpwria maca. Eto

HSKOJIKO IPUMEPH:

e PasButnero Ha aKaaCMHU4YHUA y‘-I€6HI/IK OT €AHO KHUXHO TAJIO (GBGHTyaJ'IHO C
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PBKOBOJICTBO U pabOTHA TeTpajKa) KbM CHUCTEMA OT MHTEPAKTUBHHU y4eOHU MaTepHuaiu B
KHUKHO TSJIO0, €JIEKTPOHHA KHUTAa W JONBJIHUTEIHU PECYpCH 3a y4yeHe M TPEHUHI B
WNnTepner.

e PemaBane Ha mpobiiemMa C HECHOTBETCTBHETO ¢ (opMupamoTo u 0000-
IIaBaIllOTO OlEHsIBaHE B OHJIaiH cpena: DopMupalIoOTO OLEHSBaHE HAMHUpa MSCTO IO
BpeMe Ha 00y4YeHHETO 10 JlajieHa yuyeOHa TUCIUIIIIMHA U C€ OTHACS KbM YETHUPUTE peUeBU
MoBeICHUS (YeTeHe, CITyIIaHe, roBopeHe U nmucane). O0001maBanioTo oreHsIBaHe ce Cpelia
MIPH 3aKJIFOYUTEITHUS U3TIUT U ChIIIACHO yuyeOHaTa JOKYMEHTAIUS ChAbPKa TECT C BHIIPOCH
ot Tuna ,,M36epere enuH win moBeue BepHU oTroBopu‘‘ u ,,Bspuo/HessipHo*.

e C pa3mpocTpaHEHHETO Ha MOOUITHUTE TEXHOJIOTUU TOJIsIM OpOil MoI3BaTeNu Ha
o0pa3oBaTeIHN YCIYyTH C€ HaCOUBAT KbM MOOWIHO y4eHe. B chioTo Bpeme miathopmure
3a oO0yuyeHue B MHTEpHET naBaT MPUOPHUTET (IO Pa3IMYHHU MPHYMHHU) HA TEXHOJOTHH 3a
MIEPCOHAJICH KOMITIOTBD.

HansBam ce Te3u U Apyry BBIPOCH Ja OBJAT PEIICHU YCIEITHO U TOBA JIa JIOBEC
710 TIO-HATATHITHO Pa3BUTHE HA 00YUYEHHETO MO UyK[ e3uk B CTomaHcka akagemus ,,J[.A.
[enoB“. B kpaiiHa cmeTka, >XUBOTHT € JABM)KEHHME U HeNpeKkbcHaTa mnpomsHa. Kato
crioMarame 3a 3aJ0BOJIsIBaHEe Ha 00pa30BaTEIIHUTE MOTPEOHOCTH HA OOIIECTBOTO, HUE KATO

npernogaBaTCiIn U N3CJICIOBATCIIN AOIIPHUHACAME 3a HCITOBOTO PAa3BUTHC.
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N3ITOJI3BAHETO HA UTH®OPMALIMOHHHU U
KOMYHUKAIIMOHHHU TEXHOJIOI'MHU B BBJITAPCKH
NYYXKXKIECTPAHHU BUCIIIU YYEBHU 3ABEJAEHUA

Crapmu npenoaasareJ a-p Illersp Toxopos,
Cronancka akagemus ,,/[. A. llenoB“ — CBumos, bbarapus

Senior Lecturer Petar Todorov, PhD,
D. A. Tsenov Academy of Economcis — Svishtov, Bulgaria

Abstract: Over the past two years, the COVID-19 pandemic has brought about
unprecedented challenges to all spheres of life; the education sector has been forced to apply
various methodologies in order to respond to those challenges. This paper presents the results
of a survey among students and lecturers at Bulgarian and foreign higher education
institutions. It turns out that despite the plethora of ICT-based methods and tools, at many
universities this is done either in distance learning forms or via learning management systems
such as Moodle. However, the offered content differs from the ,,brick-and-mortar* one only
in its electronic form. In this respect, the paper presentc an overview of the current situation
and the findings of a survey among students and lecturers from Bulgaria and abroad as to the
degree of use and the ICT methods applied in their studies and teaching. I argue that
information and communication technologies are insufficiently used despite the fact that their
paramount importance is acknowledged at all levels of studying and teaching.

Key words: information and communication technologies; learning management
systems; Moodle; digital environment.

BLBenenue

[Ipe3 nocnenHuTe ABE roAMHU, NaHIeMUsATa NpeausBukada ot Bupyca COVID-19
JIOBEJIE 1O 3HAYUTEIHO ThPCEHE Ha pa3HOOOpa3HU 00pa30BaTEHU (POPMH, BKIIOUYUTEITHO
JUCTAHIIMOHHU U ApYyru. Beipeku ye 00y4eHUEeTO OT pa3CcTOsIHUE 10 TOJIsIMa CTEIIEH PEelllaBa
npobiemMa 1Mo BpeMe Ha IBbJIHU WM YaCTUYHH 3aTBAPSHUS Ha OoInpenaeieHu cepu, TO He
BUHAru ce mpujiara 1o NpaBUJIHUS HA4YMH, KaTO CBHMJIETEICTBO 3a TOBA € U MHEHHMETO Ha
norpedutenure (y4eHHUIN/CTYJEHTH, MpernojaBaTel W PpPOAMUTENH), Ye MpUChCTBEHaTa
¢dopma e no-n1o0pa OT AUCTaHUMOHHATA. B TO3M cMuCHI, 1ieNTa Ha JOK/IaJa € J1a IOCTaBU

OIICHKA Ha IpujiaraHeTo Ha I/IH(l)OpMaHI/IOHHI/I N KOMYHUKAIMUOHHH TCXHOJIOTUH OT 6’BJ'IFapCKI/I
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U YYyXJECTPaHHU BHCIIM yuyeOHM 3aBereHus. HaOmroneHusita moka3BaT, 4ye Obirapckara
oOpa3oBaresHa cucTeMa pearupa aJIeKBaTHO Ha Taka Cbh3/ajaTa ce 00CTaHOBKA HE3aBUCUMO
OT MHO>KECTBOTO KpUTHKH. Tyk, o0ade, U3HMKBA BBIIpOCA: CaMO B CUTyallus Ha CIEIIEH
ciydait i TpsiOBa na ce ciydBa ToBa? Bbopeku ye OTroBOpbhT OYEBHIHO € ,,HE™, IpeaBa-
PHUTETHOTO MPOYYBaHE MOKa3Ba, Y€ U3MOI3BAHETO HA WH(POPMAIIMOHHN U KOMYHUKAIIHOHHH
TEXHOJIOTUM KbM MOMEHTa C€ MpuJjiara B MO-TojsiMa CTENEeH B JUCTAaHIMOHHM (OpMHU Ha
oOydeHue 1 Ype3 CUCTEMH 3a yIpaBieHue Ha o0yueHueTo kato Moodle u Blackboard. Ocsen
TOBa, METOJIUTE, KOUTO CE€ Mpuiarat ca HUPpPOBHU, HO CAMOTO ChIbPKAHHUE HE C€ pa3nyaBa
0COOEHO OT MPUCHCTBEHUTE JEKIUU. J(OKIaabT NMpeAcTaBs IpOyuYBaHe BbPXY CTENEHTa Ha
U3I0JI3BaHe Ha MH(POPMAIIMOHHUTE U KOMYHUKAIIMOHHU TEXHOJIOTHU MPOBEJICHO B MEPUOIA
eceHta Ha 2019 — maroro Ha 2020 roauHa, ¢ APYrH AyMU OT HA4YaJIOTO Ha MaHAEMUATA
npeausBukana o COVID-19 no ueiinus pasrap npe3 nposaerta Ha 2020 r. IIpoyuBanero e
MIPOBEJIEHO C MPEIoAaBaTeNd U CTYACHTHU KakTo OoT bbiarapus, Taka u ot uyxOuHa. Te3ara,
KOSITO Ce 3allUTaBa €, Y€ HEe3aBUCUMO OT OIPOMHHS HAmpeIbK Ha MHPOPMALUMOHHHUTE U
KOMYHHKAallMOHHU TEXHOJIOTUH, TAXHOTO IMpuiaraHe B O0Opa30BaHUETO € BCE OIle

HEAOCTATBhYHO.
Hper.ﬂe)l Ha HaAcTOsALaTa CUTyanust

TeopeTn4no, MPoOIEMBT € 3aCETHAT B MHOXKECTBO OBJTAPCKU U UYXKIACCTPAaHHU
n3TouHHUIM. Hanpumep, HIKOM aBTOPU 00CHKAAT pa3pabOTBAHETO HA yUeOHHU TPOTPAMH Ype3
IpUIIaraHeTo Ha MH(GOPMAIMOHHM M KOMYHUKAlMOHHHM Texnonoruu (Monteith, 2004)2. B
MOBEYETO ciy4yau, obaue, yueOHUTE MPOrpaMH BKIFOUBAT TPAAUIIMOHHU METOH ,,00JI€UeHH
B enekTpoHHH onexau’. Lammintakanen u Rissanen (2005: 675) tBBpasT, 4e ,,0T yeoO-
06a3upaHoTo 0Opa3oBaHUE CE OYAKBA JIa MPOMOTHUPA KOHCTPYKTUBHUCTKH TOJXOJ, KOHUTO 1a
BOJIM JI0 Pa3HOOOpPa3HO OOIyBaHe, Ype3 KOETO OTTOBOPHOCTTA 33 YUCHETO Jla Ce MPEXBHPIIU
BBPXY 00y4aeMHus U Jja c€ HaChpPUM KOHCTPYHPAHETO HA 3HAHWE upe3 oOmyBaHe . Berpekn
TOBa, 00aye, Clie]] TOJKOBa MHOT'O TOJIMHU, B MHOT'O MHCTUTYIIUH BCE OIIIE CE MPAKTUKYyBa
MOJXOIBT OPUECHTHPAH KbM TIperojaBaTelisa, He KbM oOydaemus. B To3u cmuchi, Marold
(2005: 787) TBBpAM, Y€ ,,KpAWHUTE OIEHKH B ye0-0a3upaHUTE KypCOBE HE CE€ paszinyaBat
MHOTO OT T€3H, KOUTO 00y4aeMuUTe MoJydaBar B kjacHaTa ctas‘. ToBa pa3Oupa ce HE MOXKe
na 0bae 0000IIeHO TBBPJECHUE — UMa Cllydad, B KOUTO 00y4aeMHTe B JUTUTAIHA cpefia ce
CHpaBsT MO-100pe OT Te3H B MpUChCTBeHA Gopma. EauH oT MeTomuTe 3a MOCTUTaHe Ha TO-
Ka4eCTBEHO €JEKTPOHHO OOYydYEHHE € METONBT Ha ,,A3HECEeHaTa KiacHa cras‘’. 3a mpuia-

raHCTO MY Ca H606XOIII/IMI/I OIIpCACIICHU YMCHHUA N KOMIICTCHIINUU, Ile(i)I/IHI/IpaHI/I oT Claro, 141

2 [IpeBOABT HA BCUYKH M3TOUHHMIIM OT aHITIMIACKU Ha OBJITapCKH €3UK € MOIA.
3 ot anrnniicku e3uk the flipped classroom
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ap. (2018):

KT ymenus: umMeHHsiITAa CBbpP3aHH C WH(POPMALMOHHUTE M KOMYHUKAIIMOHHUTE
TEXHOJIOTUU U TO3HAHUATA, KOUTO MPENoJaBaTesiuTe TpsaOBa Ja MpUTEXKaBaT 3a Ja U3MbJI-
HSBaT npodecnoHamHaTa cu padoTa (Hamp. Aa IUIAHUPAT U TOATOTBAT YPOIM) B TUTHTATHA
cpena. [...] memarornyeckd KpUTEpUU B JUTUTATHA CpPe/ia: CIOCOOHOCTTA Ha YUHTEIUTE J1a
neduHUpAT U MpuiiaraT KpUTEpUHU U TIO3HAHKE 3a 1a YOpaBisgBaT paboTata Ha oOydyaeMHUTe B
JIUTUTATHA cpefa.

Hpyra acnekrt, KOMTO Mo)e Ja Oblie TOJIe3eH € Pa3BUTHETO Ha TEXHOJOTHUHUTE 3a
Tpancdep Ha nannu o MaTtepret. Kakro mocousa Jlemes (2020), ,,Kakro 5G mpexuTte, Taka
u Wi-Fi 6 uaBat ¢ rojieMu HHOBALIMK COPsIMO IpeauiHuTe cu Bepcuu. Crnennanno 3a Wi-Fi
6 TOBa € MbpBaTa TOJIKOBA roJisiMa MPOMsIHA OT CaMOTO Ch3aBaHe Ha TexHosorusita. Llenra
Ha Wi-Fi 6 e na yBenuum ckopocTTa Ha TpaHcdep, Ja ce crpaBs Mo-700pe ¢ MHOXKECTBO
CBBbP3aHU €IHOBPEMEHHO YCTPOWCTBA M Jla MPOMEHU U MOAOOPH HauMHA HA KOMYHHUKalUs
Mexay TAx u wmpexkara.” [logoOpeHHMsT AOCThI 0 BHCOKOCKOpOcTeH WHTepHeT e
IPEIMMCTBO, HO CBIIO TaKa U Bb3MOKHOCT J1a C€ BbPIIM padoTa B IBHIKEHUE Ype3 MOOMITHO
ycTporicTBo. MobuimHOTO 00yueHue ce oocrxaa ot Wilden (2017), koiiTo mpencTaBs HAKOH
MHCTPYMEHTHM U MPAKTHKU KaToO TIJIACOBO pa3lO3HAaBaHE, 3alUC Ha €KpaHa, MOOWIHU
ycTpoiicTBa u HedopmanHo omneHsBane. Cwino Taka, Traxler and Kukulska-Hulme (2016)
OIKCBAT Ka3ycu 0azupaHu Ha MOOWITHOTO oOyueHue. Te3u uzcnenBanus, obaye, He MOCOYBAT
CTEMEeHTa Ha W3IMOJI3BaHEe Ha MOOWJIHHUTE YCTpPOMCTBa, KOETO O3HAuaBa, Y€ € HYXHO IIO-

3a0bJI00YEHO U3CIIEABAHE.

Onucanue Ha MMpoy4YBaHETO

[IpoyuBaneto e mpoBezaeHo upe3 mwiarpopmara Survey Monkey. Ha pecrionnenture
ca 3aJaJiCHU BBIIPOCH, YPE3 KOUTO J1a CE YCTAHOBU [0 KaKBa CTEIICH TEXHUIT YHUBEPCUTET
npuwiara MHOOPMAIIMOHHM M KOMYHHKAllMOHHM TEXHOJOTMU U Ype3 KaKBU CpEICTBA.
[TpoyuBaHeTO € Ch3/1aJ€HO B JBE BEPCUU — €/1HA HA OBJIrapCKU U €/1HA HA aHIJIMHCKHU €3HK.

3arjaBueTO Ha MPOYYBAHETO KAKTO U BBIIPOCUTE Ca €IHU U ChIIU (BXK. ur. 1).
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Wanonaganeto Ha VIKT (HeopuaLmosHi

a0 AN -
I KOMYHUKBLLVOHHH TEXHOMOTHA) B 3 100% 4 mins "
[UTUTANHA Cpeja Respanses Completion rate Typical time spent Options

Fra nAMON

e ARG | MadifRad: 05/
Created: 12/16/2019 | Modified: 05/04/2020

Using ICT (Information and
Communication Technologies) in 2
Digital Environment

Created: T/16/2019 | Mog

100% 5mins "

Completion rate | Typical time spent Options

NAAMNIN
£ uafuafll

®urypa 1. /[Bete npoyuBaHus ChC 3arjaBUsATa U OPOST HA PECIIOHICHTHUTE.

B mppBaTa yacT Ha MpPOyYBAHETO HA PECTIOHJICHTUTE CE 3a/1aBaT MO-00IIH BHIPOCHU:
OT KbJI€ Ca, JTaJI ca CTYJCHTH WU MPETo/1aBaTeNin, KakBa € 00pa3oBaTeIHaTa UM CTEIEH (aKo
MMaT TakaBa), B KOs 00pa3oBaTellHa HHCTUTYIUS y4aT WX MPEenoaaBar. PEeCioHIeHTUTe OT
benrapus ca rmaBHo ot Cromancka Axamemuss — CBumoB u Coduiickus YHHUBEPCUTET,
JIOKATO 4yKJAECTPAaHHUTE PECIIOHICHTH ca OT YKpaiHa, Kuraii, Mapoko, Pycus, ['epmanus u
np..* BropaTa 4acT Ha HpOYYBAaHETO, KOATO i€ ObAE OOEKT Ha aHAIU3 B TO3M JNOKJIAJ, ITUTa
PECHIOHJICHTUTE JI0 KakBa CTENEH TAXHATAa WMHCTUTYLHs Mpuiara WHOOPMALMOHHU WU
KOMYHHKAIlMOHHHU TEXHOJOTUH, Ype3 KaKBU CPEJCTBA, 0 KaKBa CTENeH UH(POPMAIMOHHUTE
Y KOMYHUKAIIMOHHH TEXHOJIOTHH ¢a UM TIOMOTHAJIM B YYEHETO/TIPETI01aBaHETO U ISITIOCTHOTO
UM YJIOBJIETBOPEHHUE OT MPHUJIAraHETO Ha MHPOPMAITMOHHH ¥ KOMYHUKAITMOHHH TEXHOJIOTHH

OT TAXHATa UHCTUTYLIMS.
AHaJn3 Ha 0TTOBOPUTE
BBB BTOpaTa yact Ha npoy4BaHeTo, Berpoc 6 nmuTa pecrioHIeHTUTE A0 KaKBa CTENEH

TAXHAaTa HWHCTUTYOUA IIpUJIara I/IH(i)OpMaIII/IOHHI/I N KOMYHUKAIIMOHHW TCXHOJIOTHUU B

yaeOHuTe cu mporpamu. OTroBopute Morar aa ObAat npocieieHu BbB ¢urypa 2 u 3.

4 YykecTpaHHUTE PECTIOHICHTH yIaT/TIPENOAABAT B Pa3INdHA YHUBEPCUTETH, KaTO CIUCHKET € IBIIBT, 3aT0OBA HAMA JIa
O0paar myOnukyBaHM TyK. OCBEH TOBa, T€ W3ydaBaT/IIPETIOAABAT MO-TOJSAM OOXBAT OT AWCIMIUIMHHA KaTO MKOHOMHKA,
XyMaHUTapHA HAayKH, MPaBO W Jp., JOKATO OBIATapCKUTE PECHOHACHTH HM3ydaBaT/ImpenojaBaT Om3HeC WHpOpMaTHKa
(Cromancka Akanemus) win (uonorudecku crienuatHoctd (Coduiickun YHUBEPCUTET).
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Mo xaksa cteneH Batueto yuebHo saBefieHve Bkntousa npunaraseto Ha VKT To what extent does your institution implement ICT in its curriculum/syllabi?
B cBOWTE y4eBHWTE Nporpami’?

Answered: 40 Skipped: 0

Answered: 33 Skipped: 0

62.50%

80% 4348%
4% 2750%

40% 27.97% 24.04%
20% . 10.00%

H
" (nolabel) fetize)
B Mo Brooon Wi Beeze Wi
®urypa 2. bbirapckute OTTOBOPH Ha ®urypa 3. UyxnecTpaHHUTE OTTOBOPHU Ha
BBIIPOC 6 OT IPOYUYBAHETO. BBIIPOC 6 OT IPOYUYBAHETO.

KakTo npu ObArapckuTe Taka U IpH 9y>KISCTPAHHUTE PECTIOHICHTH JOMUHHUPAIIHUIT
OTTOBOp € ,,CpeHa*, Ha BTOPO MSICTO ,,MajKa* U Ha TPETO — ,,roJisIMa‘‘.
Crnensa Boprpoc 7, KOiTO NHUTa peCIOHACHTUTE KaK ce MpuiaraT WH(QOpMaIMOHHUTE

U KOMYHHUKAIIMOHHW TCXHOJIOTHUM B TAXHATA HWHCTUTYLUA. CDI/IprI/I 4 m 5 moka3sar

OTTOBOPUTE.
Kak BalwueTo y4ebHo 3aBeaeHue BHeapsea MKT? How is ICT implemented at your institution?
Answered: 33 Skipped: 0 Answered: 40 Skipped: 0
100% 100%
0% 80% 70.00%
N 54.55% -
- 40.00%
" o 3030% s 3000%
R an, 1750%  15.00%
20% B e 2.09% 0% . 750%
_ . —
a B xypoose B nporpase Hpes pes Ty !-‘s:an:e ‘:;:fnelcngd 1:‘;’;:51 -{:ru:-:\gs‘lCT :’eﬂ‘arr:ﬂufg ?;llea;e
E_ R :/IEHQC:EH: o learning progt 1§ Clagsrocm. tools such management SpEC] fy']
v nachn courses, (Blended...  (Flpped..  ast. SYSIEMSE.,
®durypa 4. bbirapckure oTroBopu Ha ®durypa S. UyxxnectpaHHUTE OTTOBOPU HA
BBIPOC 7 OT IPOYUYBAHETO. BBIIPOC 7 OT NMPOYYBAHETO.

Kakro ce Buxna, ¢ roisiMa mpeIHUHA U TPU ABETE TPYIHU PECIOHACHTH € OTTOBOPHT
,,dpe3 CUCTEMHU 3a yIpaBlieHne Ha o0yuenneto kato Blackboard, Moodle, u n1p.“ Ha BTOpo u
TPETO MACTO CHOTBETHO Ca ,,KypPCOBE OT CMECEH THM“ U ,,JUCTAHIIMOHHH KypcoBe*. MeToIbT
Ha u3HeceHata kiacHa crast u paznuuau UKT unctpymentu kato Animoto, Edmodo, u np.
ca ChOTBETHO Ha YETBBPTO M NETO MSACTO; APYyrd MeToau — c mo-manko ot 10% ca Ha
MOCJIETHO MSCTO.

Brnpoc 8 nuta pecrioHIEHTUTE 10 KaKBa CTEIIECH MpHJIaraHeTo Ha HHGOPMAIIMOHHH U
KOMYHUKAIIMOHHU TEXHOJIOTHH UM € TIOMOTHAJIO B 00y4eHHEeTo/mpenoiaBaHeTo. Boapeku ue
C Hal-BUCOK IPOLIEHT TYK € OTIOBOP ,,CPEAHA™, HA BTOPO MSACTO € ,,roJIsIMa’, TOKaTO OTTOBOP

,,MaJIKa‘*“ € Ha mociefHO MsACTO (BX. (ur. 6 u 7). ToBa 03HauaBa, ye PECIOHICHTUTE OICHSBAT
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MO3UTHBHATA POJISI HA MPHJIArAHETO Ha HH(OPMAIMOHHU U KOMYHUKAIIMOHHU TEXHOJIOTUHU B
00pa3oBaHUETO.

Mo kakBa cTeneH BHepABaHeTo Ha VKT By e nomorHano 8 obyuerneto/ To what extent has the implementation of ICT helped you in your

NpenoaaBaHeTo? studies/teaching?
Answered: 33 Skipped: 0 Answered: 40 Skipped: 0
100% 100%
80% 80%
b T 50 45.00%
36.36% 36.00%
40% 40%
e 1919% _ 15.00%
o w0 5.00%
(no labeD ) (no label)
.:Jaéo .:pe:u(c SHITHTETHO He € IPRIOAIND .\;-1; .;.,-5-:3- significantly A
®urypa 6. birapckure oTroBopu Ha ®urypa 7. UyxnecTpaHHUTE OTTOBOPU HA
BBIPOC 8 OT MPOYUBAHETO. BBIIPOC 8 OT MPOYUYBAHETO.

Ha nocieano, HO He 110 BaXKHOCT MSCTO, BbIIpoc 10° mura pecoHIEeHTUTE Kak Ouxa
OIICHWJTM M3TOJI3BAHETO HA MH(POPMAITMOHHA U KOMYHUKAITMOHHU TEXHOJIOTHH B IUTUTATHA
cpena B TsaxHaTa MHCTHTYHMs. W B aBere rpynu mpeoOnagaBalysT OTTOBOP € ,,CPEIHO™.
Jlocta TpeBOkKHO, o0ade, Ha BTOPO MSCTO C€ Hapexnia ,,cinado* M eaBa Ha TPETO MSCTO

,,OTIIMUHO* (BK. pur. 8 1 9). C Apyru 1ymMu, ako U3MOI3BaMe TEPMUHOJIOTHSI OT MApKETHHTA,
MIPEJIAraHeTO HE OTTOBAPS HA THPCEHETO.

Overall, how would you rate the implementation of ICT in a digital

i, SRS
KaTo U0, Kak 6XTe OLieHunv npynaraqeTo Ha VIKT B purvtanta cpega ©V/ONMentat your institution’
BbB Baluero yueBHo 3aBeeHme? Answred: 40 Sdppec: 0

Answered: 33 Skipped: 0 100%
100% 0%
62.50%

60.61% B0%

4% 25.00%

12.50%
18.18% 2.21% 0%
20% -

0%

(no label)
(no label)

. i . . poor . average excellent
®urypa 8. bbiarapckute 0TroBOpH Ha ®urypa 9. UyxaecTpaHHUTE OTrOBOPHU
Bbrpoc 10 0T npoyuBaHeTo. Ha BBIpoC 10 oT mpoy4BaHeTo.

°B JAOKJIaZa HE € MPCACTABCH aHaJIN3 Ha OTTOBOPUTE HAa BHIIPOC 9 nopajau rojiceMust o0em oT I/IH(I)OpMaIII/IH. B’LHpeKI/I TOBa,

oux )106aBI/IJ'I, Y€ BBIIPOC 9 M3uCKBa OT PECIIOHACHTUTE Ja 000CHOBAT CBOS I/I360p Ha OTTOBOpP Ha BBIIPOC 8 kato
OTTOBOPUTE BapupaT OT MOJIOKUTCIHA 10 OTPULIATCIIHUA.
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3akjJIuyeHue

JIoKJTagbT MpEeACTaBU MPOyYBaHE BBPXY MPUIIOKEHUETO HA MHPOPMALMOHHU U
KOMYHUKAITMOHHU TEXHOJIOTHU OT OBJITAPCKU M UYXKICCTPAHHU BHUCIIH 00pPa30BaTECIIHU
uHCTUTYIIMU. [IpoyuBaHETO € TPOBEACHO Cpel PECHOHJEHTH OT OBJITapCKu WU
qy>KJIeCTpaHHU YHUBEPCUTETH, a pe3yaTaTtute nokas3sar, ye KT ce mpuiarat B cpeana
CTETeH, HO JJOKaTO MHOTO PECIIOHJICHTH TIOCOYBAT, Y€ TO € cJ1a00, MaJIKO PECIIOHACHTH
MOCOYBAT, Y€ TO € OTNINYHO. [lone3HocTTa Ha HHPOPMAITMOHHUTE M KOMYHUKAIIMOHHUTE
TEXHOJIOTUU C€ OIEHsABa KAaKTO OT OBJIrapcKUTe Taka W OT YYXKICCTPAHHUTE
PECIIOHJIEHTH, KOUTO 00aue He ca yJOBJIETBOPEHHU OT TOBAa KOETO UM ce mpenanara. Ot
TOBA CJI€/IBa, Y€ € HyXHa MPOMsIHA OT CTpaHa Ha YHHUBEPCUTETUTE 3a Ja C€ MPeaioxKar
MO-KaYeCTBEHH €JIIEKTPOHHU (OPMH, KOETO Ie J00aBU CTOWHOCT KbM YyUEOHHUTE

mporpamMu, a ToOBa C A0BCAC U A0 ITPUBJINYAHCTO HA MMOBCUC CTYJACHTH.
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CbABPKATEJIHO-E3UKOBOTO UHTEI'PUPAHO
OBYUYEHMUE B COEPATA HA BUCHHETO OBPA3OBAHUE

INTEGRATING CONTENT AND LANGUAGE IN HIGHER
EDUCATION

Crapmu npenogasare a1-p Maprapura Muxaiiosa,
CA L. A. llenoB* — CBulIoB
Crapuiu npenoaasartes Bennucaas /Ilukos,
C A ,J. A. lleHoB* — CBUIIIOB

Pesome: Ilpe3 mnociennure ronuHu B bearapuss HapacTBa OposAT Ha
YHHUBEPCUTETUTE, B KOUTO Ce Tpeasiara o0yueHne Ha 9yX/1 €3UK IO JaJieHa Crenua-
HocT. ToBa Hamara pa3zpaboTBaHe Ha KypcoBe M y4eOHU IpOTpamH, KOUTO ChUeTaBaT
M3y4aBaHETO Ha YYXKJ €3UK M YCBOSBAaHE Ha y4eOHO ChABbp)KaHUE (KOETO HsIMa JIMHT-
BUCTUYHA HACOYEHOCT) C LIeJ Pa3BUTUE HA YMEHHSATA M MO3HAHUATA HA 0OydyaBaHUTE
KaKkTo B c(epaTa Ha €3HKa, TaKa U [0 CbOTBETHUS NpeaMeT. Pa3paboTBaHeTo Ha TaKUBa
KypCOBE U MIPOrpaMH UMa CBOS creluuKa, OTHOCHO KOSITO pa3noJiaraMme ¢ O3HaHHE B
KOHTEKCTa Ha OOyYE€HHUETO Ha HayallHO, MPOTMMHA3UAIHO U TMMHA3HaJIHO HUBO, HO B
cdepata Ha BHCLIETO 0Opa3oBaHHME € Bce ole cinabo mpoydeHa. Ilpensua cwiect-
ByBalllaTa HEOOXOAMMOCT OT TaKOBa MTO3HAHHME HACTOSIIATa pa3paboTKa CH MOCTaBs 3a
e J1a IPEeICTaBU TEOPETUYHUTE OCHOBH M NPUIIOKHUTE ACIIEKTH HA ChIbPKATEIHO-
€3MKOBOTO HHTErpupaHo oOydyeHHME KaTo IMOJXOJ Ha mpenoiaBaHe B cdepata Ha
BHCIIIETO 00pa3oBaHUeE.

KuarouoBu gymu: 4y 0€3MK0BO 00yUyeHuUe, BUCIIE 00pa30BaHNE
BnBenenue

I'moGanu3anusra, HanaraHeTo Ha aHTJIMUCKUA €3UK KaTo /ingua franca, a cbhIio
Taka M KaTo €3MK Ha HayKaTa M aKaJIeMUYHUTE M3CJIEC/IBAHUS, U3BE/I€ Ha MPEJCeH IJIaH
HEroBOTO CBOOOJIHO BJIa/IEE€HE KATO OCHOBHO YMEHHE 3a MJIAJIUTE YUCHU U CTYJICHTHUTE.
B pesynrar Ha Tasu TeHACHIMsS eBponedckuTe oOpa3oBaTeIHH BUCIIM YUHUIIUIIA
mpeajgarat Bce MoBeyYe NMpOrpaMud M KypcoBe Ha aHIJIMICKU e3uk. ToBa HEChbMHEHO
MojAroMara MHTepHalMOHAIM3aUsATa HA T€3U UHCTUTYLIUHU ThU KAaTO MpaBU y4eOHUTE
MporpaMu MO-MPUBJIEKATEIHU U IOCTHIIHU 32 UYXKJIECTPAHHUTE CTYJICHTHU U MOBUILIABA

MMpECTHIKAa U MOOMJIHOCTTA Ha aKaJCMHUYHUA CbCTaB.
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Cp3maBaHeTO Ha KypcOBE M y4eOHHU MPOTpaMu 3a YCBOSBAHE HA y4eOHO CHIBP-
’KaHHWE Ha €3WK, Pa3InyeH OT IIbPBHS 3a oOydaBamuTe W/wim odydaemMuTe obade nma
cBos cnenuduka. HeitHoTo He10Opo Mo3HaBaHE MMa CBOETO OTPAKEHHUE BbPXY KayecT-
BOTO Ha oOpazoBartenHus mnpouec. [Ipeasua HeoOXoAUMOCTTa OT pa3pabOTBAaHETO Ha
NporpaMu M Y4eOHO CBhIbpXKAHUE 3a HYXKAUTE Ha BHUCIIETO oOpa3oBaHUE JHEC,
pasriekJaHeTo Ha CBbp3aHaTta npobieMaTHKa ce sABsiBa 0co0eHo akTyanHo. ETo 3amio
aKIEHT Ha HAcTOAIIaTa pa3paboTKa ca TEOPETUYHUTE OCHOBH U MPHIIOKHUTE aCHEKTH
Ha ChIBPIKATEITHO-€3NKOBOTO HHTETPUPAHO OOYUICHNE KaTO MOJIXO/ Ha MPENoIaBaHe B
cdepaTa Ha BUCIIETO OOpa3oBaHUE.

C ornen Ha cBosATa 1eN pa3paboTKaTa € CTpPYKTYpUpaHa B TPH YacTH U 3aKIItoue-
Hue®. B mbppBaTa 4acT ca IIPENCTABEHH TEOPETHYHMTE OCHOBU Ha ChIBPIKATEIHO-
MHTErpupaHoTo oOydyeHue. BbB BToparta yacT € pas3rieZlaHO ChIbpPKATEIHO-E3UKOBOTO
MHTEPrprUpaHo oOydyeHHE B KOHTEKCTa Ha BHUCIIETO oOpa3zoBaHue. Tpera wyacT e
MOCBETEHA Ha NPUIIOKHO-IPAKTUYECKUTE ACHEKTH Ha ChIbPKATEITHO-€3UKOBOTO
oOy4yeHre BBB BHCIIETO oOpazoBanue Ha cBoil pen 3akimroueHneTo Ha pa3paboTkaTta

0000111aBa OCHOBHHUTE U3BOJIA OT HAIIPABEHOTO M3CIICBAHE.

1. TeopeTH4YHU OCHOBHU HA CHABPHKATETHO-€3MNKOBO HHTETPUPAHOTO
o0yueHue

ChabpKaTeTHO—€3UKOBOTO HMHTETpUpaHo oOydeHue (Ha aHria. content and
language integrated learning - CLIL) BkimouBa M3y4aBaHETO Ha UYXKJ €3UK Karo
CPEICTBO 3a YCBOSIBAHE Ha Yy4yeOHO CBIBpPKAHUE, KOETO HAMA JIMHIBUCTHUYHA
HAaCOUYEHOCT C IIeJI pa3BUTHE Ha yMEHHATa M TMO3HAHUATAa HAa OoOydyaBaHUTE KaKTO B
cdepara Ha e3MKa, Taka U 0 ChOTBETHUS npeamMet (ApHaynosa-Oty30uposa, 2014). B
Hay4HaTa JUTEpaTypa € NOMYJApHO BUKIaHeTo, ye TepMuHbT CLIL ce n3noinsBa kato
XUIEPOHUM 3a 0003HaUaBaHe Ha Pa3jIMYHU TUIIOBE OMJIMHIBAIHO 00yYeHHUE MPU KOUTO
CE M3y4aBa €JHOBPEMEHHO €3UK U ChIbpKaHUE.

C ornex u3sCHABaHE Ha MOHATHUETO ‘‘CHIBPIKATEIHO-E3MKOBO HHTETPUPAHO
oOyuyeHue” cieiBa 1a OTOENEKHUM, Ye TO3M TOJXO0/ HE Ce M3pa3siBa B IMOANIOMAaraHe Ha
OoOy4eHHETO Ha 4YyXJ €3MK upe3 Y4yeOHO ChbIbp)KaHHWE, HUTO MPEBOJ Ha y4yeOHO
ChIbpKaHHUE Ha 4yXkJ e3uk. [lo ToBa ToOM ce oTnMyaBa OT CPOJHUTE MY “aHITIOE3UYHO
oOyuenue” (Ha anra. English as medium of instruction - EMI) u “chabpxarenHo-
opueHTHpaHo obydenue” (Ha aHII. content-based-instruction - CBI). AHrmoe3nuHoTo

06yquI/Ie I10 CBIICCTBO € IIPCIIOJaBaAHC HA y‘Ie6HO CbABPIKAHNC YPEC3 U3IIOJI3BAHCTO HA

¢ VyacTueTo Ha aBTOPHTE B HAMCBAHETO HA IOKJIA/A € KAKTO CJIEBA: CT. IIpell. A1.p M. Muxaiinosa — BbBEIEHHETO,
T.1 ¥ T. 2 ¥ 3aKIII0YEHUETO, CT. Tipert. B. Jlukos — T. 3.
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aHrIMicKku e3uK. OCHOBHHUAT aKUEHT IPU HEro € OBJAASBAHETO Ha Y4eOHOTO
ChAbpXKaHWE, a HE MOCTUraHE Ha ompeleieHdu e3ukoBu uenu. [lpu cbabpxkaTenHO-
OPUEHTUPAHOTO UYXKIOE3MKOBO OOydeHue oOpaTHO, (POKYChT € IO-CKOPO BBPXY
YCBOSIBAaHE Ha €3MKa M HEroBaTa MPWJIOKUMOCT B pa3JIMYHU CUTYaIlM KaTO HATPyIBaHE
Ha OMNpeJeNieH PeYHUKOB 3amac M 3HaHUsA, CBbp3aHU C Objemara npodecroHamHa
peanu3anus, pa3BUTHE Ha aKaJeMUYHW YMEHHS W KommeTeHuwu u 1p. I[lpum
ChIBPIKATEITHO-E3UKOBOTO OOY4YeHHE BOJCIIAa € JIOTHMKaTa Ha MpeAMeTa, KOWTO ce
uzydaBa (Dalton, 2013) xato emHaTa OT OOpa30BATEIHUTE IEM € OBIAJASBAHE HA
yaeOHO chabpkanue. ChIIEBPEMEHHO Ce TOCTaBs Jpyra oOpasoBarenHa Iel — Ja ce
MOBUIIIK €3WKOBaTa KOMIIETEHTHOCT Ha oOydaemute. ToecT MoxkeMm Ja 0000mum, ve
WHTETPUPAHETO Ha MPEMET U €3UK Ch3/1aBa cpe/ia 3a YUCHE, KOSITO HE ChIIIECTBYBA HUTO
Mpu 0OOYYEHHUETO IO PEeAMETa Ha TbPBU €3UK, HUTO IIPU O0YUESHHUETO IO €31UKa caMu 3a
cebe cu.

Haii-uecto nutupanata teopernuHa pamka Ha CLIL e nomynsipHa non
akponuma 4C wunm pamkara Ha Koitn. Ts unTerpupa cbabpkanue (content),
KOMYHHKaIMs (communication), mo3Hanue (cognition) u Kyatypa (culture), mo HauuH
M0 KOWTO BCEKH €IWH OT TE€3U EJIEMEHTH JONMpPHUHACA €IHAKBO 3a y4eOHHUS MPOIIEeC
(®wur.1).

KOHTCKCT

LOM2LHOA

IIO3HAHHEC

KyJITypa

KOHTEKCT

KOHTCKCT

®@ur. 1. Bep0aaHo-rpapuuHo npeacraBsiHe Ha TeOpeTHYHATA pamKa Ha KoiiJ.
Nzrounnk: Anantupano no: (Coyle, Hood, & Marsh, 2010)
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B cbappxarenen actekT, OKyChT € BbpXY NPUA0OMBAHETO HA 3HAHUS, yMEHUS
U pa3dupaHus, MPUCHITN HA KOHKPETHA TeMa/mpeameT. Upe3 KOMyHUKalus U B3auMO-
JeficTBUE Ha €3UK, KOMTO € pa3inyueH OT I'bPBUS €3MK Ha 00ydyaeMuTe, ce NOBMILIABA
TAXHATa €3MKOBAa KOMIIETEHTHOCT. CBINEBPEMEHHO H3IOJI3BAHETO HA 3HAHUA,
(dbopMUpaHU B €IMH KOHTEKCT KaTo 06a3a 3a 3HaHUA B APYTU KOHTEKCTH, Pa3BUBA TSIXHOTO
KPUTUYHO MUCJICHE M KpeaTHBHOCT. He Ha mocineaHo MSACTO Hepas3ienHa 4acT OT
M3Y4aBAHETO HA YY)KJl €3UK € U3TPAKJAHETO Ha KYJITYpHAa KOMIIETEHTHOCT, KOETO BOIH

A0 TIo-roJiiMa TOJICPAHTHOCT, ChbIIPUIACTHOCT U IPUCMAHC Ha JAPYTUTC.

2. Chabp:KaTeJHO-e3UMKOBOTO HHTETPUPAHO 00y4YeHHe B KOHTEKCTA

Ha BHCIIETO 00pa3oBaHue

Koraro pasrnexname CLIL B KOHTekcTa Ha BHCIIETO O0Opa3OBaHHE €
HE00X0MMO ITBPBO J1a HAPAaBUM YTOUHEHHETO, Y€ HSIKOU aBTOPH M3IOJ3BAT MIPUETHUS
Ha koH(pepenuute B Maactpuxt nipe3 2003 u 2006 rox., repmun ICLHE (Integrating
content in language in higher education). He3aBucuMo OT chIeCTByBaHETO Ha TO3HU
TEpMUH 00ade cienBa Ja OTOENe)KHM, Y€ ThH Karo B METOIOJOTHMYEH acCIeKT JBaTra
TEPMHUHA HE C€ pa3jndaBaT CBHIIECTBEHO, HM3CJIEIOBATEINTE YECTO T CUYHMTAT 3a
cuHonuMHHU U u3nonsBar xunepouuma CLIL Bmecto ICHLE (Coonan, 2017).

Hayunara nureparypa mocodBa KaKTo MpEeAMMCTBA Ha IMOAX0/1A TI0 OTHOIIICHUE
Ha JIPYTH METOIM 3a YYXJIOC3UKOBO OOy4YeHHE, M3MOJI3BaHU BHB BHCIIMTE YYHIIHIIA,
Taka M MPEAM3BUKATEIICTBA MPH HETOBOTO mNpmiarane. [IpemumcTBaTa morar na ce
0000IIAT B HIKOJIKO HaCOKH. [IbpBO, THI KaTO TaKbB THI O0yUYSHHE € HOBO 3a rojisiMa
9acT OT o0ydaeMHUTE T€ OOMKHOBEHO MPOSBSABAT IMO-TOJSIM HWHTEPEC KbM Y4eOHOTO
ChIbPXKAHHE U MO-BUCOKA MOTHBAIUA. BTOpO, €THOBPEMEHHOTO M3y4aBaHe HA y4eOHO
ChIbpKAHUE W €3MK HEMHHYEeMO HOCH IOJ3M B COIMAJICH W KYJITypeH acmekT. B
WHCTHTYIIMOHAJICH TJIAaH TOBA MOJIIOMAara WHTEPHAIIMOHAIH3AIMITa HA BUCIIUTE Y4H-
JWINA, TPaBU yYEOHUTE TPOTPAMH IMO-TIPUBJICKATEITHH U JOCTBITHH 32 UYXKICCTPAHHU
CTYACHTH, IOJ00PsIBa TIEPCIIEKTUBUTE 32 3a€TOCT HA MECTHHUTE CTYJCHTH, a ChIIO TaKa
MIOBHIIIABA MPECTHKA ¥ MOOMITHOCTTA HA aKaJeMHUYHUS ChCTaB.

Enno oT Haii-3HAUMMUTE MPEIU3BHKATENCTBA IMPEd ChIbPKATEITHO-E3UKOBO
MHTETPUPAHOTO 00yUYeHHe B chepara Ha BUCIIETO 0Opa3oBaHME MPEACTABISABA OCUType-
HOCTTa Ha MpoIeca OTKbM IPENOAaBaTEeICKd CBhCTaB 3a HErOBOTO IPOBEXKIAHE.
Henoctarpunara e3ukoBa MOArOTOBKAa Ha 4YacT OT MPENOAAaBATEICKUS CBhCTaB U
u3cjenoBaTeny B bbiarapus mpedn 3a ch3IaBaHETO Ha MPOTPAMU U KypCOBE Ha WYXKII
€3UK, IPUBJIMYAHE HA UYXKICCTPAHHU CTYJCHTH U IOKTOPAHTU M YIaCTUETO B M3CIIEIO0-

BaTEJICKM KOHCOPIIMYMH U OOIIHOCTH (/[vporcasen éecmuux (2), 2021). Thit kaTO MHOTO
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OT aBTOPUTE HA KypCOBETE MPUOATBAT JI0 TIOMOIITA HA BHHIIICH ITPEBOIAY, Ha MPAKTUKA
CH3JAICHUSAT TMPOJIYKT € C BUCOKO Ka4eCTBO, HO M3IOJI3BAHETO MY Ipesmnoiara 100po
BJIQJICCHEC Ha €3uKa-liejl. ToBa BOJHU, OT €HA CTpaHa JIO MOBUIICHO €3MKOBO O€3I10-
KOMCTBO y IMpemnojiaBaresis, a OT Jpyra — orpaHuyana cdepara Ha MPUIOKUMOCT CaMo
IPU CTYJICHTUTE, KOWUTO BEYe ca JIOCTUTHAIM HEOOXOAMMOTO HHMBO Ha €3MKOBA
IIOJITOTOBKA.

[Ipu rpynupane Ha oOydyaeMuTe B 3aBUCUMOCT OT HUBOTO, HAa KOETO BIIAJIEST
€3uKa-11e7 o0ade, € Bb3MOXKHO J1a C€ Ch3/a/IaT Pa3IuYHU KypCOBE, KOWTO J1a MpeaiaraT
y4eOHO ChABpP)KAHHE, Pa3padOTEHO B CHOTBETCTBHE C €3MKOBHTE BH3MOXKHOCTH Ha
oOydaemute. Te3n KypcoBe MOTaT ChIO Taka J1a ObaaT C O-TOJIsIM (POKYC BBPXY MpeEIo-
JaBaHUsl €3WK, KOETO OW TH HANpaBWIO M TOIXOMISIIA 33 IMO-MAacOBO H3ITOJI3BAHE.
Pa3pabotBaneTo Ha yueOHO ChABpPXKAHUE U HA IPYTH UYXKIHU €3UIH, OCBEH aHTJINHACKHSI
OM MpeOCTaBUIIO U Bb3MOXKHOCT Ha YacT OT 00ydaeMHTe Ja n30epaT TPEeTU 31K, KOETO

PECIICKTUBHO IIC ITOBUIIH TAXHATAa KOMYHUKATHBHA KOMIICTCHTHOCT.

3. lell.]'lO)KHl/I ACIIEKTHU HA CHADBPKATEC/THO-C3UKOBOTO HHTEIPUPAHO

o0y4deHue

B oTroBop Ha M310K€HUTE B IMMbPBUTE JIBa pasjeiia TEOPETUYHU MOCTAHOBKU U
ChBPEMEHHHU TEHJICHIIMH B aKaJIeMHUYHOTO oOpa3oBanue, B C. A. “JI. A. llenoB” Gemre
pa3paboTeH Kypc Ha 6a3aTa Ha ChABPKATEITHO-€3UKOBOTO oOyueHnue. Kypcht e mpe-
Ha3HAYeH 3a CTYJEHTUTE OT criennaiHocT ,,busznec Mkonomuka* B OKC ,,bakanaBbp* u
C€ ChCTOM OT YETHUPH OCHOBHU MOJYyJIa, KOUTO ca 000COOEHH KaTo OTACIHU JHC-
numIHA. Heropoto yueOHO chabpikaHue € ChoOpa3eHo ¢ TOBA HA OCTAHAIUTE AUCIIUII-
JIMHU, KOUTO C€ M3y4aBaT Mpe3 MbPBUTE JBE TOJAWHU Ha OakalaBbpcKara mporpama. B
CTPYKTYPHO OTHOIIEHUE KYPChT BKJIIOUBA CIEIHOTO CIEHUAIMZUPAHO ChIbPIKAHUE:

1. IIspBu Moayn (TbPBU KypC, MbPBU CEMECTHP) — HICTOPUUECKO PA3BUTHE HA
MKOHOMUYECKUTE TEOPUU, MUKPOUKOHOMHKA, YOBEIIKU PECYPCH, YOBEIIKU KalKUTall B
CTPYKTypaTa Ha (UPMUTE;

2. Bropu momyn (IppBH KypC, BTOpH CeMeCThp) — (MHAHCOBU Ia3apw,
(hMHAHCOBHW OTYETH, OM3HEC €THUKA M YIPABICHCKH MOAXOIM, TIo0aIu3aius, eTHKa B
MAapKETHHIa;

3. Tperu monyn (BTOpH Kypc, ITbPBH CEMECTHP) — BUJIOBE PHCK, 3aCTPaXOBaHE
W TIpe3acTpaxoBaHe, Ti00ajieH MapKeTHHT, OHJIAaiiH OW3HEC, YNPaBICHCKH CTHIIOBE,
TEHJICHIIMM B 3a€TOCTTA U HAYMHA Ha paboTa, U3rpaxaHe Ha €KUM U €KUIHA padoTa;

4. UYerBbpTH MOJIYI (BTOPHU KYypPC, BTOPH CEMECTHP) — OpraHu3aIus Ha GUHaH-

CHUpPaHCTO, ConrajiHa OTTOBOPHOCT, CTUYHW BBIIPOCHU HA MAPKCTHUHIA, YIIPABJICHUC HaA
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KpHU3H, ThbPTOBCKH IIPErOBOPH, BPB3KU C OOLIECTBEHOCTTA U €THKA HA KOMYHHUKAI[UUTE,
KYJITYpHH pa3JIA4us.

ITIo TO34 HayuH B CHABPIKATEIHO OTHOLICHUE TEMUTE HAa Kypca I10 aHIVIMUCKU
€3UK CBHOTBETCTBAT HA OCTAHAJIUTEC NUCLUIUIMHHU, U3Yy4YaBaHU IIPE3 I'bPBUTE YETUPU

ceMecTbpa Ha creuraiHocT ,,buznec Mkonomuka* B OKC ,,bakanaBbp®:

Tadauna 1: CbroTBeTCTBHE HA CHAbPKAHMETO HA €3UKOBHS KYPC € OCTAHAJIUTE

ANCUMILIMHHA
JMCHUNINHA, U3YyYaBaHU Npe3
CemecTbp TeMu B e3UKOBHS KypC
cemMecTbpa
The First Thinkers;
Classical Theories on International
. . OCHOBU Ha yIpaBJICHUETO
Trade; Influential Thinkers;
IIspBH OCHOBH Ha CUETOBOJACTBOTO
Human Resource;
. MUKpPOMKOHOMHKA
Human Capital,
The Economic Thought Today
Financial Markets and Players;
Financial Statements; MakponKoOHOMHUKA
Business Ethics and Managers’ Crtparern4ecko miaHupaHe
Bropu
Approaches; BbBenenne BbB MHAHCHUTE
Globalization; OcHOBY Ha MapKeTHUHTA
Ethical Issues in Marketing
Risks;
Insurance and Reinsurance; I
. KOHOMHKA Ha MPEATNPUITUETO
Marketing Globally; PEATIP
. . busnec nnanupane
Online Business;
Tpern MexyHaposieH 6u3Hec u
Management Styles;
MKOHOMHMKA
The Future of Work: Employment
Mex1yHapoHO ThProBCKO MPaBo
Trends;
Team Building
Raising Finance; Ienu u nerooOpa3yBane
Social Responsibility; VYrpaBneHue Ha YOBEIIKUTE
Ethical Issues in Marketing; pecypcu
YerebpTH | Crisis Management; VYmpasienue Ha
Negotiations; B3aMMOOTHOIIIEHHUSATA C
Public Relations and Ethics; MyOJTUYHUTE UHCTUTYIIMH
Cultural Differences HMkoHoMHKa Ha 3aCTpaxOBaHETO
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Ot Tabmn. 1 e BUIHO, Y€ B CHABPIKATEIHO OTHOIICHUE TEMHUTE OT €3UKOBUS KypC
HE CBBIIAJIAT MO BPEME C JUCLMUIUIMHUATE B ChOTBETHUS ceMecThp. 110 To3n HaumH ce
MOCTHUra Mo-A00pa MHTErpanus Ha JIEKCUKAIHOTO ChAbpIKaHHE 4Ype3 MPEeBAPUTEITHO
3alI03HaBaHE ChC CHELHUAIM3UPAHATa TEPMUHOJIOTHS HA CbOTBETHATA JUCLIUIIIIMHA WU
Yype3 3aTBbPKAaBaHe U HAATPaKJTaHE Ha TEPMHUHOJIOTHS, C KOSITO oOydaeMUTe BeUe ca

ce cpellaiyd B 00y4E€HUETO CH B IIPEAXOJEH CEMECTHP.

JakjoueHue

B cpBpeMeHHUs I1100amu3upaH CBAT, YyXKA0€3UKOBaTa KOMIIETEHTHOCT C€ SIBSIBa
€/1Ha OT KJIIF0YOBUTE KOMIIETEHTHOCTH, KOUTO MOTaT J1a JaAaT TIachbK Ha IPUTOJHOCTTA
3a 3a€TOCT, JMYHOCTHATA pealln3alus, aKTUBHOTO I'PaX/IaHCKO ydacTue, pa3oupaHeTo
MEXAY pa3IMyHUTe KYJATYpH U colMaaHoTo npuodmasane. [Ipeasua tau HapacTBamia
noTpeOHOCT OT YChBBPIICHCTBAHE HAa €3WKOBUTE 3HAHHS, YMEHHUS U KOMIIETEHTHOCTH
Ha o0ydaeMuTe, HHTEIPUPAHETO Ha UYXKJ €3MK U MKOHOMHYECKO Yy4eOHO ChIAbp)KaHUe
MOJKE J1a Ch3/1aJe MPEANOCTABKYU 3a MOCTHUTaHe Ha KOMOMHUPAH €(eKT - MOBUIIaBaHEe
HUBOTO Ha €3MKOBa KOMIIETEHTHOCT Ha YYaCTHHULUTE B OOY4YEHHETO B Ipolieca Ha
npua0OMBaHe HA 3HAHUS 110 UKOHOMUKA. BhIpeku ye moHacTOSAIEM BUCIINTE YUHIIUIIA
pa3paboTBaT MporpaMd M KypcOoBE Ha 4YYXJ, NPEIMMHO AHIJIMICKH, €3UK C Ll
MpUBJIMYAHE U 00yUEHHUE HA UYXKJAECTPAHHU CTYJEHTH, TAKMBa KypCcOBE Morat Ja ObaaT
IpeIaraHd KaTo JOIM'BJIHUTENHU U 332 OBIrapcKu CTYJAEHTU. Te3u KypcoBe Morat Ja
ObJaT M3MON3BAaHM KAKTO 3a I10-aJIeKBATHO YJOBJIETBOPSBAHE HAa HYXKIUTE Ha
CTyIEHTUTE, TaKka M KaTo KypCOBE€ 3a OBJIAJSBAaHE HAa TPETH €3UK OT MECTHU H

JYyXXACCTpaHHU CTYJACHTH.
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MMPOBJEMM ITPEJ] OBYYEHHUETO B OHJIAHH CPEJIA

Crapun npenoaasares Pymsina /lenesa,
Cronancka Akaaemus ,, /[. A. llenoB*, CBUIIOB

Pe3ome: [noGamnata mangemus ot KopoHaBupyc (Covid-19) nHambiHO
MPOMEHH HaYMHA Ha KMBOT HA XOpara Io Ienus cBAT. Benuku cdepu Os1xa 3acernaru,
BKJIIOYMTEITHO U Ta3d HAa 0Opa3oBaHMETO. YUMIIUINA, KOJEXKH U YHUBEPCUTETH IIpe-
MHUHaxa KbM 00yYEHHE B OHJIAWH Cpefa, KOETO ce MPEBbPHA B TaKa HAPEUEHOTO HOBOTO
HOpMaJTHO. B mokiaza ce ouepraBaT HAKOM OT OCHOBHHUTE MPOOJIEMH, MPEa KOUTO €
M3IPABEHO OHJIAH 00YyYEeHUETO, KaTo 0POpMIIEHUE HAa Kypca, MOTHBAIUS HA YYalIHTe,
IpUCIIocOOsiBaHE KbM OHJIAMH cpefaTa W HauMHa Ha oleHsBaHe. KpaTko ce omumcsar
HAYMHU 32 IPEeoA0sIBaHe Ha T€3U MPOOJIEMH U ce TTOCOYBAT HAKOU OT MPEAUMCTBATa Ha
JUTHTATHOTO OOyUYCHUE.

KirouoBu gymm: onnaitn odoydenue, mpodjieMu, KypcoBe, MOTUBAIIHSI, OLICHS-
BaHe, MPEINMCTBA.

[Ipe3 mocneaHUTE NBE TOAWHU, TAHIEMHUSATA OT KOPOHABUPYC MPOMEHH H3ISII0
HayMHAa Ha >KMBOT Ha xoparta mo menus cBaT. Cdepara Ha oOpa3zoBaHuE ChHIIO O
3acernara. YUWIHIa, KOJSKA U YHHUBEPCUTCTU MPEMHUHAXa KbM OOYYCHHE B OHJIAWH
cpeza, KOeTo ce MPeBbpHA B TaKa HAPEUSHOTO HOBOTO HOPMAJTHO.

HoBwute TexHONOTHH JaBaT Bb3MOXXHOCT HHpOpMAIHITA J1a ObJe MpeaAcTaBeHa
B eneKkTpoHeH BuJ. [1o To3m HauWH T ce 3ama3Ba M MOXKe Jla ObJie pa3lpoCTpaHsIBaHa
MO BCSKO BpeMe, Ha Pa3UYHU PA3CTOSHUA M TPEJOCTaBs HOBU aNTEPHATHBH 3a
oOyuyeHue. 3HAHHUSATA CE MPEAOCTABIT 0€3 OrpaHUYCHUATA HA TPAJUIIMOHHUS HAYWH Ha
oOyuenne. OOyuEHUETO B OHJIAMH Cpeia MO3BOJIsIBA MIPEIIO0IaBaTEINTE U 00yJaeMHUTE Ja
ca Ha pa3lIMYHO MSCTO M BpeMe. Bpb3kaTa MeXIy TSX C€ OCBIIECTBSIBA MMOCPEIACTBOM
TEXHOJIOTUUTE (KapTHUHA, 3BYK U JIp.), YECTO IBTH B ChUYCTAHUE C JUPEKTHO OOIyBaHE.
Kakto TpamuimoHHOTO OOy4YeHHME, Taka M OOYYEHHETO B OHJIAWH cpela HM3UCKBa
oOyyaemuTe Aa ObIAT W3MUTBAHH, OICHABAHW W TOATOTBSIHM 3a M3MHTH, Taka 4e
Y4eOHHST MaTepHai TpsaOBa a € CTPYKTYpHpaH BbB (popma, MO3BOJISABAIIA YUYECHETO OT
pascrosaue (Mielke, D., 1999). ToBa moBenme n0 penuia Mpeau3BUKATEICTBA, MPET
KOHMTO Ca MU3MPAaBeHH KaKTO MpEToaBaTeNuTe, Taka u ooyyaemute. llpemonaBarennre
UMaT KJIF0Y0Ba POJIS B TIPEOJIOJIIBAHETO UM, KOSTO IIIe TapaHTHpa yclieXxa Ha yJaluTe.
Cpenl OCHOBHHTE TTPOOJIEMU MOXKEM J]a OTKPOUM CIICHHTE:

- OdopmieHue Ha Kypca;

- Ilpucnoco6saBane Ha 00y4aemMHuTe KbM 00yUEHHETO OHJIANH;
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- MoruBaius Ha 00yyaeMuUTe;

- OneusBase.

HenocraThbuHOTO Bpeme, OT/IEIECHO 3a pa3paboTBaHe Ha OHJIAHH KYpC € OCHOBEH
daktop, nonpuHacsll 3a cnabo odyyenue. Enno ot Hali-rogemMuTe npeau3BUKaTEICTBa
¢ J1a ce pa3paboTH Kypc, KOWTO Jia € HaucTuHa epekTuBeH. OT MbPBOCTEIICHHA BAYXHOCT
€ J1a ce TOCTaBAT SICHW IIeJM 3a OHJIaH oOydeHuetro. KypchT TpsiOBa na cienBa
JIOTUYECKa CTPYKTYpa U Jia BKIIIOUBA pa30upaeMu cxemu, rpaduku, Tabauiu, aHaJIorTuu
Y IPUMEPH, a CHIIO ¥ TIOJIXO SN METO/IU 32 OIICHKA Ha YCTIEBAEMOCTTa Ha 00y4aeMuTe.
HaBurammonnust nu3aitH TpssOBa J1a € ChII0 TOCTaThYHO N0OBP, 3a 1a MOTaT Te J00pe
71a ce opueHTupar B kypca. ChIbpikaHHETO TPsIOBa Ja T POKyCHpa BHPXY MPABUITHUTE
Henta. To TpsiOBa 1a e 1oOpe 1 pa3dupaeMo HaMKMCAHO, C Ka3yCH U MPUMEPH OT peaTHUs
*uBOT. KypchT TpsiOBa 1a 1aBa B3MOKHOCT Ha 00y4aeMUTE Ja CU ChTPYJIHUYAT U Ja
n30Mpat HauMHA, IO KOWTO ce ch3AaBaT u mpeactassaT 3aganus (Hastie et al., 2010). B
KpaiiHa CMETKa IIeNiTa € y4yalluTe Jia MpWiaraT NpuaIoOUTUTE 3HAHUS U yMEHHs Ha
MpaKTUKa, WHA4Ye KypchT Ie e Oe3mose3eH 3a Tax. [IpenmonmaBarenu cCHoAensT, 4e
yBEJIMYaBaT BPEMETO MPEKapaHO B Ch3/IaBaHe Ha OHJIANH Kypc 32 00y4YeHHe B pe3yaTaT
Ha BBBEXKJIaHE Ha HOBO CHIIbP’KaHWE M HOBU HAYMHU 32 aHTAKUPaAHE HA 00ydaBalIuTe
ce (Archambault, L. 2010).

Jlpyr ocHOBeH mpoOieM € TPYTHOCTTa, KOATO W3MHUTBAT OOydyaeMHUTE Ja Ce
aJlanTupaT KbM OHJIAMH cpefaTta Ha OOy4eHHEe BeHara CJe TPAJAUIIMOHHOTO O0yIeHHE
B KJIACHHUTE CTaWl U ayJUTOpUU. MHOTO OT TSX HE YCISIBAT Ja C€ ChCPEAOTOYAT BBPXY
OHJIalH TIaTGOPMUTE U TPYAHO CE€ OPUEHTHUPAT B TAX. 3aTOBA € BAXKHO ChIAbPKAHUETO
Ha KypCOBETE Jla C€ KOpPHUTHMpa M CHOpe] TeXHUTE WHAMBUAYATHU HYXKIHU, 3a Ja ce
UIACHTU(PUIIUPAT TEXHUTEC CUIHU W ClIabW CTpaHW M Ja C€ MOCTUTHAT TO-100pu
pesynraru. OHilaiiH 00y4eHHETO OCUTYPsiBa 'bBKABO BPEME 32 00yUEHUE 32 pas3siuKa OT
TpaAuIIMOHHOTO 0Oy4eHwue. B mocTta ot ciayuaute, ydammure ce cOIbCKBAT C TPYIHOCTH
MIPY HETOBOTO YIIPABJICHHE. A YIIPaBICHUETO HAa BPEMETO € €NH OT OCHOBHUTE (haKTOPH
B OHJIaliH o0yueHuero. Heobxoaumo e o6yuaemuTe 1a u30srBaT pa3ceiiBaHUATa, KOUTO
UM BIUSAT, KaTo Hampumep miaatdopmu 3a 3a0aBieHUE U KOMyHHKanus. Bpemero,
3aJ1aJICHO 3a TIOYMBKA U ChCPEIOTOYABAHETO BBPXY YUYCHETO 10 rpaduK ChIIO crioMara
3a U30sIrBaHE MPOITYCKAHE HAa YaCOBE WJIM CECUU Ha kuBO. Ch3/1aBaHETO HA CIUCHK ChC
3a/1a4¥l ¥ MPUABPKAHETO KbM HETO CHI0 O YJIECHWIO MPAKTUKATa 32 YIIPABJICHHUE Ha
BPEMETO, a CHIIIO TaKa J1a CIIOMOTHE 3a JOIIBIHUTETETHO MOTUBHUPAHE HA 00yJaeMuTe.

MoTuBaIusTa € eIMH OT OCHOBHUTE (DAKTOPHU, KOUTO BIUSAT BHPXY yCIIEXUTE
Ha yuamurte. Lumsden (1994) s ompenens kaTo TAXHOTO >KeJIaHUWE Ja y4dacTBaT B
mporieca Ha oOydenuwe. Dornyei (2015) s pasriexnga kKaro He3aMEHHMMa 4YacT OT

npeAu3BUKaTeNHaTa 3aa4a Ha o0ydeHnuero u npeamnonara (Dornyei, 2020), dye e TsCHO
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CBBbp3aHAa C aHTAXHUPAHOCTTa Ha oOyudaemuTe. Toil mpeiara BCEeKM Kypc Oa €
pa3paboTeH Taka, ye Jia Ce CTPEMH Jia TH IbP>KH aHTaKUPaHU MPe3 LSIOTO BpeMe, KOETO
€ TpydHa 3ajaya, UMailku mpeaBuj rojemus Opoi miuatdopmu 3a 3abaBiieHUE U
KOMYHHKAIUS U CIIy4auTe, KOraTo Te ry0sT MOTUBALMS ClIe]l KaTO CpelIHaT TPYAHOCTH
MpU OHJIaliH 00y4YeHueTo. Te3u TPYAHOCTH ce MPOSBSABAT HAW-YECTO, KOTATO YYAIlUTe
ca MpOMyCHAaJIM YacoBE M HE Ca YCBOUJIM MaTepuaia. Torasa Te u30ArBaT /1a yuacTBar B
M3ITBITHEHUETO Ha 3a/1aHusITa. B TO3M citydaii € moOpe /1a He ce YyBCTBAT H30JIMPaHH, a
Hachbp4aBaHU U MOJINOMAraHu mpe3 IsI0To BpeMe. Taka 1e ce 4yBCTBaT CIIOKOMHU U
YBEpEHH, Y€ MOTaT Jia IONPUHECAT 3a yCcIeXa Ha Kypca U CBOsi COOCTBEH mporpec. Jpyra
MpUYMHA 32 3ary0a Ha MOTHBALIUS € HYXKJaTa OT KOMyHHUKaIus. MHOTO OT 00ydaeMuTe
cMsATaT, 4e OOIYBAaHETO C MPHUATENN U MPENnojaBaTeNd JUIE B JIUIE T MPaBU TMO-
aMOUWIIMO3HN W MOTHBHUPAHHU, 3aIIOTO C€ HAchpyaBaT €IUH JAPYr M CIOJCIAT HJCH
HenpekbcHaTo. OOyuuTenuTe TpsiOBa Ja ce cboOpa3sAT € TOBA M Ja OCUTYPSIT MaJKO
BpEME U 3a COLIMAIN3aLUs 110 BpEME Ha YAaCOBETE.

OneHsIBaHETO € BaKHAa 4YacT OT OHJIAH oOydeHuwero. To wmma 3a men na
MOJTIOMOTHE TIpolieca Ha oOy4eHHe U Ja OINpeAesd KOMIETEHTHOCTTa, IPOMYCKUTE U
HalpeabKa Ha 00ydyaeMHUTe, 3a J1a MOraT Te Jia a/laliTUpaT CBOUTE CTPATErny 3a yU€He, a
oOyuuTEeINTE CTPATETMUTE CHU 3a NpenojiaBane. OLUEHABAHETO IPU OHJIANH 00yYEHUETO
MOXKE J1a € HEPEeKbCHATO, IEPUOJANYHO (CUXPOHHO/ ACUXPOHHO) U Upe3 MPOBEKIaHE HA
M3IHT B Kpas Ha Kypca. 3a ChKaJIEHUE € MHOTO TPYJHO J1a CE OCBIIECTBSIBA KOHTPOII
BBPXY BHHITHU NTpomMeHauBH (MBaHoB, U., 2014) u 1a ce qoka)xkaT ONMUTH 3a MPETHCBaHE
1 u3mMama. EquH or ocHOBHHUTE MpoOJIeMU ce ChCTOM B TOBA KOJIKO BpeMe TpsiOBa Aa
ObJIe OT/EJICHO J1a Ce pa3padOTH CTpaTErus 3a OLEHsIBaHE, 3al[0TO TO € MPOIIEC HE CaMo
3a oIpezelIsiHE Ha KpailHa OLIEHKa, a ChUIO0 U 32 CTUMYJIMPaHE U PbKOBOJIEHE PA3BUTHUETO
Ha KOMIIETEHIMUTE Ha o0ydyaemuTe. BaxxHO € 1a M3MepUM HE caMO KaKBO Ca HAyYWIIH
Te, a KaK ydJar. 3a 1menra € Jo0pe Ja ce M3MOI3BaT Pa3InyHi METOAM 32 OIICHSABAHE, 3a
Ja ce U3MEPSAT PA3IUYHU MPOLECH U MOCTHXKEHUS, KOUTO ca Pe3yiTaT OT Pa3IudHU
CTHJIOBE Ha 0Oy4YeHHe, KaTO HalpuMep BBIPOCH C MHOTO BB3MOXKHOCTH 3a H300p
(Multiple Choice Questions), pojieBH UTPH, IPOBEKIAHN OHJIAMH, OHJIAWH JUCKYCUHU U
apyru. OOydaemMuTe MMaT HYXKJa M OT JUajJorhUyHa oOpaTHA BpPbB3Ka, KOATO Jla TH
HAChpUYU Ja TMOJOOpSAT Mpolleca Ha CBOETO OOydYeHHe, a He MPOCTO Ja UM CHOOIIH
KpailHaTa OLICHKA.

['opecioMeHaTuTe TNPEAN3BUKATENCTBA TMpEJ OHJIAWH OO0y4YeHHETO HE ca
enuHcTBeHUTEe. HeoOxomuM e 1mo-3apii00ueH aHalu3 KAakTO Ha TE3W, Taka W Ha
OCTaHaJUTe KaTO HalpuMep HAaTOBapeHUTe rpaduiy Ha MpernofaBaTeNd U 00ydaemu,
npoOJieMU ¢ MHTEPHET Bpb3KaTa MO BpeMe Ha OOYUYEHUETO, JIUICa Ha KOMIIOTHPHHU

YMEHHs y 10CTa OT 00ydaeMHTe, BBIIPEKU NIPUETATA T€34, Y€ ca JAeLa Ha AUTUTAIIHA epa,
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YyBCTBOTO 32 M30JIallUA U ApYru. PazpemaBaneTo Ha Te3u MpOOIEMH € BayKHO, 3aII0TO
MIOJI3UTE OT OHJIAH OOY4YEHHETO HAJENSIBAT BbPXY HETOBUTE HEAOCTATBIIM, U BBIPEKU
MHEHHETO Ha MHO3MHA, Y€ C€ MOHMKaBa KayeCTBOTO Ha 00yueHue, To Habupa Bce Mo-
rojsiMa nomnyJssgspHocT. [IpuumHHTE 3a TOBa Ca HOBUTE BB3MOMXKHOCTH, KOUTO C€
paskpuBar npej; 00ydaeMHuTe, Bb3MOKHOCT y4eOHUTE MHCTUTYLUU J]a 00y4yaBaT ToisM
Opoil ydaiy ¢ OTHOCUTEIIHO MAaJIKO MpernojaBaTesid, KOeTO BOAM 1O HaMajsiBaHE Ha
pa3xogMTe W C€ CTHUMYJIMpa MOJEPHHU3MPAHETO Ha Yy4yeOHHA TMpolec dYpes
JUTUTAIN3UpaHE U MAaKCHUMAJIHO BbB3II0JI3BAHE OT BB3MOXKHOCTUTE, KOUTO JAaBaT

TCXHOJIOTHHUTC.
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Kpbriaara maca busnec Jluarsa 2021 r. ce npoBe:kaa ¢ noakpenara
Ha AkagemMudHa ponganus ,,Ilpod. 1-p Munko Pycenos*

http://finance1952.com/bulgaria/16/foundation

Hesn Ha poHpganmusiTa:

1) Oxa3BaHe Ha MaTepualiHa MOMOII], OTITYCKaHE Ha CTUIICHIUM U BPbUBaHE Ha
Harpajy Ha CTYJEeHTH, KaHIUIaT-CTyAeHTH 1 alumni B cnieruanaocT ,,Ounancu’ Ha CA
»J.A.lLleHoB* — CBHIIIOB, KAKTO U CTYJI€HTH, KAaHAUJAT-CTYJIEHTH U alumni u B ApyTH
crneruanHoctd Ha CA ,,JI.A.Ilenos* — CBuUIIIOB;

2) ®uHaHCUpaHE HA TTpoTrpaMu 3a (PyHIaMEHTAIHHU U3CJIeABaHU B 00J1acTTa Ha
¢dunancure;

3) Opranusupase u MojrnoMarade MmpoBeXIaHETO Ha CUMIIO3UYMHU, CEMUHAPH,
KoH(epeHIuu, ,,KphIJIM Macu*, KOHKYpCH B CTpaHaTa W 4ykOMHa B oOjlacTTa Ha
¢unancuTe u puHAHCOBATA HAYyKa;

4) Opranu3upaHe W MojJroMaraHe Ha akaJeMHYHa MOOWIHOCT B CTpaHaTa U
qy>kOHMHA Ha MpernojaBareiu oT kKareapa ,,Ounancu u kpeaut Ha CA ,,J.A.ILlenoB* —
CBHUILIOB, HA CTYJIEHTH OT cienuaHocT ,,duHancu’ Ha CA ,,J1. A. llenoB* — CBuIlIOB U
Ha JIOKTOPAHTH OT JOKTOpPCKa mporpama ,,DuHaHCH, MapUvIHO OOpalieHue, KPEeAuT U
3acTpaxoBka (DunaHcu)*“ kbM KaTeapa ,,dunancu u kpeaut Ha CA ,,JI. A. IleHoB®;

5) Opranusupane W TMOJIOMAaraHe TPOBEXKIAHETO Ha KpPAaTKOCPOYHU U
JTBJIITOCPOYHU CIIELUANIM3allMU Ha TIPENo/IaBaTesIv U JOKTOPAHTH OT Karenapa ,,duHancu
u kpeaut* Ha CA ,,JI.A.llenoB* — CBHILIOB B CTpaHaTa U 4yKOUHA;

6) [lognomarane wu3rpakgaHeTto, o03aBeXJaHETO U WHOOPMAIMOHHO-
TEXHUYECKOTO OCHUTYpsBaHE Ha KAaOWMHETH M ayJUTOPUH C Y4YEOHO WIJIM HAy4dHO-
M3CJIeI0BATEIICKO MPEIHA3HAYCHHUE;

7) OchbliecTBSIBaHE HA PAa3IMYHHA YI€OHH U HAYIHOU3CIIEI0BATEIICKH MPOrpaMu
B obnactTa Ha (puHAHCUTE U (PUHAHCOBAaTa HAYyKa;

8) OpranuzupaHne u nojroMaraHe Ha akaJjeMuyHa MOOUITHOCT, CeI[UaTu3aluu
Ha MPEenoAaBaTeNv U IOKTOpaHTHU U oT Jipyru kateapu Ha CA ,,JI.A.1lenoB* — CBHILIOB.
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