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DIGITAL TOOLS FOR DEVELOPING FOREIGN LANGUAGE
PHONETIC SKILLS IN UNIVERSITY STUDENTS

Professor, DSc, Nataliia Saienko
Kharkiv National Automobile and Highway University, Ukraine

Abstract. Phonetic competence is crucial for ensuring mutual
understanding between speakers in any communication, making it a key factor for
successful intercultural interaction. Given the limited hours available for studying
a foreign language in non-philological university programs and the growing
number of digital educational tools, there is a need to explore new methods for
teaching phonetics that prepare students for intercultural communication. Since
achieving standard pronunciation among students at a non-linguistic university
is nearly impossible, the expectations for their phonetic competence are based on
the principle of approximation. This means that students are encouraged to
approach standard pronunciation, allowing for some reduction in the quality of
their phonetic skills. The development of phonetic competence relies on several
key factors, including the relationships between phonetics and aspects such as
orthoepy, graphics, spelling, morphology, syntax, and punctuation. It also
involves training the articulatory organs and enhancing pronunciation and
intonation skills, alongside studying phonetic phenomena within the context of
texts. In light of these factors, Kharkiv National Automobile and Highway
University created and implemented an innovative approach to teaching
phonetics. This approach incorporates elements of audiovisual translation and
translingual strategies, utilizing mobile devices. To promote the combined
development of phonetic and intercultural competence, a course was designed
that focuses on culturally relevant topics across various cultural domains. Each
topic was presented as an audiovisual video with parallel translation. The texts
used in the course employ translingual strategies, alternating between the native
and foreign languages. Empirical data collected through observations,
questionnaires, and testing indicate that using mobile phonetics teaching aids in
conjunction with audiovisual translation has a positive impact on phonetic and
intercultural competencies. In the future, efforts should focus on developing
electronic teaching aids that utilize multimedia programs to enhance foreign
language training for graduates of non-linguistic universities who will engage in
intercultural relations.

Key words: phonetic competence, university students, digital tools,
audiovisual translation.

In the modern world, there is an active economic, scientific and cultural
exchange, which requires high-quality foreign language training of specialists —
university graduates who are ready to enter into intercultural contacts and effect-
tively convey messages in a foreign language.



Every year, the number of people establishing new intercultural connections
is growing. Often, participants in intercultural relations have to interact with
representatives of other cultures that differ significantly. Not only the difference
in languages but also factors such as different norms of social behaviour and
attitudes to work, as well as differences in clothing and national cuisine, can
become obstacles to full-fledged interaction. Therefore, foreign language training
of students should include not only language training, but also the development
of skills to establish contacts with representatives of other nationalities, to form a
transnational culture of the individual, which means a tolerant and friendly
attitude to the traditions, values, history, religion, mentality and characteristics of
the national cultures of other peoples.

An important aspect of intercultural communication is knowledge of speech
culture basics. It involves complying with the rules of word usage, pronunciation,
stress, sentence construction, accuracy, clarity, statement appropriateness, and
following speech etiquette rules (Botvina, 2000). The listed features of speech
culture are directly related to phonetic competence, which is an integral
component of linguistic and intercultural competence and involves phonetic
knowledge and the ability to perceive and reproduce various speech fragments
adequately to existing speech norms.

However, the limited number of hours for foreign language training in non-
philological specialties does not allow studying phonetics and intercultural
communication as separate aspects, therefore it is necessary to find methods that
solve the problem of teaching both aspects of language training in the most
productive ways.

Modern digital technologies have recently become an integral part of
foreign language training. These are not only new technical means, but also
innovative approaches to organising the learning process. Electronic, blended and
mobile learning offer “a new universe of interactivity for achieving learning
goals” (Bartolomé-Pina et al., 2018).

The challenge of teaching the various components of phonetic competence
has been explored by researchers such as Nataliia Borysko, Keith Johnson,
Patricia Keating, Paul Boersma, Amalia Arvaniti, [an Wilson, and others. They
have studied sound production and perception, the functioning of the articulatory
organs, patterns of sound change, and the teaching of phonetics to different groups
of language learners.

There is a growing integration of phonetics with specialised technologies,
including computer-based pronunciation assessment tools and visual feedback
(e.g. Praat or ultrasound methods). The works of several authors (Naismith et al.,
2004; Pegrum, 2014) deal with the study of the potential and possibilities of
language learning with the help of mobile technologies, which have become a
ubiquitous phenomenon in recent years and allow learning to gradually move
beyond the classroom into the student's environment, both real and virtual. The
authors suggest that the primary role of teachers is to utilize mobile technologies
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to integrate learning into everyday life. The goal is for learning to be perceived
not as a separate activity, but as a natural part of a person's lifestyle, fostering
continuous self-learning and self-improvement.

In addition, the growing interest in artificial intelligence, especially speech
technologies, has significantly changed our way of life in recent years. These
speech tools can potentially revolutionise language learning, including pronun-
ciation training, when speech models are integrated into computer-assisted
pronunciation training (CAPT) systems, facilitating the acquisition of speaking,
pronunciation, and other language skills (Issa et al., 2025). CAPT includes
components such as automatic pronunciation assessment and feedback. The
automatic pronunciation assessment component helps to identify pronunciation
errors in spoken language. The feedback component informs the speaker about
errors in spoken words and suggests the correct pronunciation (Korzekwa et al.,
2022).

The article aims to demonstrate the potential of digital technologies in
developing the phonetic competence of future specialists and to outline possible
methods for their application in preparing graduates for effective intercultural
communication.

Phonetic competence is defined as a person's ability to correctly articulate
and intonate their statements and understand the speech of others, which is based
on a complex and dynamic interaction of relevant skills, knowledge, and phonetic
awareness (Bigych et al., 2013). The main components of phonetic competence
are phonetic skills as an automated receptive and reproductive action that ensures
the correct sound and intonation of speech and adequate perception of the speech
of others; phonetic knowledge as the acquisition of information about the
normative composition of phonetic elements (phonemes and intonemes) of a
foreign language; and phonetic awareness of the formation of one's phonetic
competence as a system of one's phonetic knowledge and skills (Borysko, 2011).

According to another point of view, foreign language phonetic competence
is a system containing the following components: knowledge of the normative
composition of pronounced elements of a foreign language (phonemes and
intonation patterns); perception and pronunciation; rhythmic, intonation and
phonation skills. In a more expanded form, it is the ability to phonetically organise
language, which mainly determines the success or failure of verbal interaction in
intercultural communication (Gurova et al., 2018). The development of phonetic
competence relies on the quality of the phonetic skills that are formed, as well as
the depth of knowledge acquired about the phonetic aspects of speech. This
competence is demonstrated through the dynamic interaction of these components
(Bigych et al., 2013).

As for the methods of developing phonetic competence, we are primarily
talking about the so-called pedagogical phonetics, which ensures the acquisition
of the minimum necessary theoretical knowledge and develops phonetic
competence at an approximate level. As Levis notes, among the billions of people
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worldwide who study a foreign language, speech with a noticeable accent is the
norm, especially for those who begin to study a language as adults (Levis, 2024).

Since it is practically impossible to achieve standard pronunciation in
students at a non-linguistic university, the requirements for their phonetic
competence are determined based on the approximation principle, which means
approaching standard pronunciation rather than full reproduction, when some
reduction in the quality of the phonetic component of the language is allowed.
Approximate pronunciation is defined as pronunciation in which there are no
phonological errors (i.e. errors in the pronunciation of phonemes in the speech
stream). However, non-phonological errors (or errors in the pronunciation of
allophones) are allowed, which do not interfere with understanding the speaker.

At the same time, the main expectation of students' pronunciation is
phonemicity, i.e. the degree of correctness of the phonetic design of the language,
sufficient for it to be understandable to the interlocutor, as well as the speed of the
language or the level of automation, which allows speaking at an average normal
pace, focusing on the speech rate of a native speaker. Pedagogical phonetics
assumes an inductive way of mastering phonetic material after its multiple
repetition and obtaining knowledge based on a visual demonstration of phonetic
phenomena in the language (Borysko, 2011).

There are several methods used for teaching pronunciation, with the most
common being the articulatory, acoustic (imitative), and combined (analytical-
imitative) approaches.

The articulatory approach focuses on theoretical explanations and involves
a comparative analysis of the phonetic features of both native and foreign
languages. Based on this analysis, it develops a typology of phonetic challenges
and a system of phonetic exercises. In this approach, students are gradually
introduced to the pronunciation of individual sounds, sound combinations, words,
phrases, and sentences. However, because this method requires a comprehensive
phonetic course, it is unlikely to be suitable for non-linguistic universities.

The acoustic (imitative) approach is based not on the conscious acquisition
of articulation features, but on the perception of speech and its imitation.
Supporters of this approach believe that the most important thing in teaching
pronunciation is to teach language learners to perceive and imitate audible sounds
correctly, and the advantages of this approach are that phonetic skills are formed
not in isolation, but in speech samples.

The combined (analytical-imitative) approach rationally combines imitation
with an accessible description of articulation, syllabic and phrasal stress,
intonation, etc. It involves the use of various analysers to form phonetic skills,
paying significant attention to listening to both the didactic speech of the teacher
and the recorded speakers, and the features of the articulation of sounds are
explained in an accessible and understandable way. In addition, this approach
involves using both acoustic and graphic images of the target language.
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While teaching phonetics to students at Kharkiv National Automobile and
Highway University (KhNAHU), our objective was to analyse methods for
enhancing students' phonetic skills. We also aimed to propose our own approaches
for the integrated development of both phonetic and socio-cultural competencies
through the use of modern digital technologies.

In developing such approaches, we relied on the provision that mastering
the phonetic system of a language is the development of stage-by-stage phonetic
skills that are automated, stable and flexible (Borysko, 2011). Such skills include:
auditory pronunciation, i.e. correct pronunciation of all phonemes and their
identification in the process of speech; intonation — compliance with intonation
patterns of speech; receptive — automated perception of phonemes and intonemes
in the speech flow; reproductive — reproduction of phonemes and intonemes in the
process of communication (Borysko, 201:3). Yermolenko proposed to develop the
above groups of skills by the following stages: explanation of phonetic
phenomena to form an articulatory and acoustic image of a phonetic element;
repetition of a model according to a sample to create conditioned reflex
connections between sound signals and articulatory movements; reproduction and
memorization of a model in order to save it in long-term memory; generalisation
as consolidation of auditory, articulatory and semantic connections; transition
from one model to another using learned phonemes and speech fragments
(Yermolenko, 2015).

Researchers identify several principles underlying the development of
phonetic competence (Bakum, 2008): teaching phonetics in connection with
spelling, morphology, orthoepy, graphics, punctuation, syntax, etc.; analysis of
sound in a morpheme; comparative analysis of oral and written speech; training
of articulatory organs; improvement of pronunciation and intonation skills; study
of phonetic phenomena on a text base.

We developed students' articulation skills in two stages, as suggested by
Kholod (Kholod, 2018). At the first stage, students were introduced to new sounds
of a foreign language by demonstrating sounds, explaining articulation,
comparing them with sounds of their native language, and performing articulation
exercises. At the second stage, to automate actions with new sounds, students
performed receptive exercises for recognition, differentiation, and identification
in the process of listening, as well as reproductive exercises for imitation,
substitution, answering questions, and memorisation.

Phonetic skills are categorized into two types: receptive and reproductive.
Receptive phonetic skills involve the automatic perception of phonemes and
intonemes within spoken language, which relies on well-developed phonemic and
intonational awareness. In contrast, reproductive phonetic skills entail the
automatic reproduction of phonemes and intonemes in a language, ensuring that
standard articulation and intonation are maintained.

The development of receptive phonetic skills depends on the degree of
phonemic and intonation hearing development. The correctness of articulation and
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intonation play an important role in forming reproductive skills (Bigych et al.,
2013; Borysko, 2011). An analysis of existing approaches to the formation of
phonetic competence indicates that the potential of the audiolingual approach to
language learning can be used most effectively for these purposes. It is important
to note that, having been criticised in domestic linguodidactics, the audiolingual
approach has remained relevant for decades in methodological schools in Europe
and the USA (Lushchyk et al., 2019).

In the field of foreign language teaching, this approach is linked to the work
of researchers such as Lado (1964) and Fries (1945). They emphasized that
language acquisition is most effective when learners are exposed to repeated
practice of language models.

Pronunciation is undoubtedly a critical aspect of communicative compe-
tence, heavily influenced by various skills. Because of this, the audiolingual
method closely resembles drill technology. In this approach, speech fragments are
learned in a sequential manner, following several stages: first, learners memorize
models through imitation; next, they consciously apply the learned model in
contrast with previously known speech fragments; then, they undergo intensive
training on the model; and finally, they practice using the model freely in
conversation.

In recent years, information and computer technologies have become
essential to education, introducing new tools, innovative approaches to the
learning process, and various methods of organising educational activities. Con-
sequently, while developing new methods for enhancing phonetic competence,
we took into account the growing use of digital teaching aids, particularly mobile
technologies. These technologies enable students to study and assess their
language skills in real-time and in personalized, comfortable settings (Gurova et
al., 2020).

At present, the study of foreign languages with the help of mobile techno-
logies is becoming increasingly popular, which, in particular, is due to the
availability of devices and the emergence of new formats for mastering foreign
languages, in which training will gradually move beyond the student audience to
the personal environment of students, both real and virtual, and, therefore,
becomes increasingly situational (Pegrum, 2005).

The authors of the work by Gurova et al. (2020) emphasize that mobile
learning is not merely about transferring educational resources to smaller screens
or using mobile devices. Instead, it involves the development of innovative mobile
materials and the implementation of digital learning formats. These formats
include interactive course broadcasting, sending necessary electronic files, and
conducting tests on mobile devices. Additionally, they utilise audio, graphic, and
video files that enhance pronunciation quality.

In our approach, we developed phonetic competence alongside intercultural
competence. This combination relies on a broad range of socio-cultural
knowledge that encompasses various areas of human activity, including politics,
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economics, law, medicine, science and technology, history, religion, and
traditions. This comprehensive knowledge is essential, as one can never predict
the topics or circumstances when engaging with representatives from other
cultures.

To enhance both phonetic and intercultural competencies, the course
"Cultural Sketches" was created, featuring thirty culturally-oriented topics that
cover a wide array of areas, including history, religion, art (painting and
sculpture), architecture, economics, science, politics, and education. Each topic is
presented as an audiovisual video with parallel translations: one side of the screen
displays the English text, while the other side shows its translation. The texts are
approached using translingual strategies, which involve alternating between the
native and foreign languages. This method fosters a high level of proficiency in
both the source and target languages.

Empirical data gathered from observations, questionnaires, interviews, and
testing indicate that utilising mobile phonetics teaching aids alongside audiovisual
translation (AVT) significantly enhances the development of phonetic and
intercultural competencies.

AVT is defined as the transmission of verbal language in audiovisual media
and is commonly used as a general term for "screen translation", "multimedia
translation", "multimodal translation" or "film translation" (Lertola, 2018).

Although AVT was first used almost a century ago to translate silent film
subtitles, it is now rapidly gaining popularity in both interlingual communication
and foreign language teaching due to the development of technologies in the
television and film industry, the expansion of the Internet space, and the
improvement of means of receiving and transmitting information.

Some modern approaches to language teaching that utilise AVT involve the
assumption that the native language will be used extensively during the course,
rather than relying solely on the foreign language. This perspective is supported
by the views of Butzkamm and Caldwell (2009).

In our case, the materials were presented as videos on the YouTube
platform, featuring parallel translations of the educational texts spoken by the
presenter and displayed on the screen. This way, students received a bilingual
script alongside recordings of new words and phrases in both their native and
foreign languages for independent study outside of class. The vocabulary and texts
were shown on the screen in line with their translations. Students listened to the
material with visual support, repeated phrases during pauses after the speaker, and
practiced in the classroom through creative and problem-solving tasks. The
effectiveness of the parallel translation method, which is often underestimated, is
utilised by nearly all polyglots — those who successfully learn multiple languages
independently. This method allows learners to manipulate the text back and forth
as many times as necessary to fully assimilate it.

Presented in a graphic form, parallel translation is similar to double or back
translation, which was documented as a teaching method of a foreign language
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back in the 16th century by the English humanist educator Roger Ascham, who
used it to teach his students Latin. This technique can be used to work with almost
any text: it can be a text for reading comprehension, an audio script for listening
comprehension, a sample of a specific written genre, etc. In any case, back
translation refers to translating a text back into the original language.

New approaches to the wide use of the native language in teaching a foreign
language are called by Butzkamm & Caldwell the bilingual reform, which will
make texts with a broad context accessible, not limiting them to the "hackneyed"
situations of ordering food or booking a hotel room. Using the described method,
students can devote more time to independent work and show more initiative in
choosing what to read, watch and listen to (Butzkamm & Caldwell, 2009:9). Thus,
students imitate the words and phrases that they hear and see, repeat them as many
times as necessary for long-term memorization, thus independently honing
phonetic skills and saving time for creative tasks in the classroom. During such
activities, the processes that occur during the acquisition of the native language
are naturally directed towards acquiring a foreign language.

This approach requires self-discipline and intense concentration, as students
absorb much auditory and visual information, bringing the skills to automaticity.
The printed text in this approach acts as a support, not a hindrance. The so-called
peripheral perception of the educational material occurs when the student,
concentrating on the sound of the text, also sees its graphic design. This dual
presence of speech material, presented as inert graphic symbols and through
fleeting sounds, with the possibility of repeating the required number of times,
contributes to its effective assimilation. At the same time, translations into the
native language provide students with the full semantic and pragmatic content of
the statement in the shortest possible time.

Pronunciation samples or standards play an important role in automating
phonetic skills in the form of the phonogram we offer, which allows them to be
reproduced repeatedly. Reception exercises are closely related to reproduce-
tion/production exercises and are aimed at developing both auditory (phonemic
hearing) and pronunciation (or articulation) skills. Memorisation of vocabulary
and texts improves with each repeated listening, and through repeated practical
exercises, students can fine-tune and hone their articulation and thus achieve a
natural speech speed.

Once the material has been independently worked through many times, it is
possible to move away from the fixed text and vary the material through
substitutions, transformations, extensions and new combinations (Butzkamm &
Caldwell, 2009). The student group is ready to begin creatively oriented activities
and apply what they have learned in practice.

Understanding information, practicing it repeatedly, and turning it into
automatic knowledge are fundamental requirements for mastering a language.
However, this should not involve merely mechanical repetition of template
sentences. In our classroom and during online group sessions, we focused on the
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articulation of specific sounds, the rules for combining these sounds into syllables,
and analysing the sound structure of words. This approach helped students
develop their phonetic knowledge while also varying the vocabulary and phrases
they learned in contexts that were relevant to their interests.

We implemented this approach through a blended learning method
developed by American educators Bergmann and Sams (Bergmann & Sams,
2012), known as the “flipped classroom.” The concept behind this method is to
reverse the traditional teaching and learning process. Students independently
study educational materials by watching and listening to videos created by the
teacher or sourced from the internet. In-class activities are then dedicated to
completing practical tasks and discussing any challenging topics.

The "flipped classroom" technology assumes unlimited access for students
to electronic resources, enabling them to engage in self-education anytime and
from anywhere convenient. Students work individually in the e-learning
environment, watching and listening to video materials, checking their knowledge
by completing tests, and reflecting on their difficulties and mistakes.

In this way, phonetic awareness is formed, i.e. the student's ability to analyse
the phonetic side of their speech and make decisions "on the presence of gross
deviations from standard pronunciation, analyse their causes, use effective ways
suggested by the teacher to overcome and eliminate errors " (Borysko, 2011:194).

Today, the technology and business landscapes are changing so rapidly that
it is risky to predict what learning will look like even shortly. In any case, adaptive
learning, which will be individualised for each specific student, is gaining
momentum. Large publishers are gradually abandoning traditional textbooks
(print or electronic) to provide flexible learning content on learning platforms.

Typically, these are courses that can be completed entirely without
traditional textbooks. The adaptive elements of these courses will focus primarily
on discrete grammar, vocabulary, functional language, and phonology, as these
are the most easily amenable to software. (Kerr, 2016)

Conclusion

Phonetic competence is essential for successful intercultural communi-
cation, as it ensures that conversational partners understand each other. With
limited hours available for learning a foreign language and the growing number
of digital educational tools, there is a need to explore new methods of teaching
phonetics, especially in preparation for intercultural communication. KhNAHU
has developed and implemented a novel approach to teaching phonetics by
integrating audiovisual translation and translingual strategies with mobile devices.
The educational material is presented in video format, featuring parallel trans-
lations of texts that are voiced by a speaker and displayed on the screen. Learners
can listen to the audio while viewing the text, repeat phrases during pauses, and
reinforce the material through creative and problem-solving tasks during lessons.

Empirical data gathered from observations, questionnaires, and testing
indicate that the use of mobile learning tools has a positive impact on the
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development of both phonetic and intercultural competence. Furthermore, the
approach to foreign language teaching utilising AVT represents a promising area
for research, as digital technologies and the Internet facilitate the effective use of
audiovisual software for self-education and personalized learning.
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NAVIGATING THE MONOLINGUAL MAZE:
A COMPARATIVE ANALYSIS OF CHALLENGES
IN TEACHING ACADEMIC ENGLISH
TO CHINESE AND URDU-SPEAKING LEARNERS
IN UK UNIVERSITIES

Milena Pesheva PhD candidate Huddersfield University

Abstract: The rapid internationalisation of UK higher education has led to
a significant influx of students from linguistically diverse backgrounds,
particularly from China and Pakistan. While these students meet formal English
language entry requirements, many continue to face substantial challenges in
mastering the specific demands of Academic English (AE), impacting their
academic success and social integration. This paper presents a comparative
analysis of the distinct and shared challenges faced by Chinese (L1 Mandarin)
and Urdu-speaking learners in acquiring AE. Moving beyond a homogenous view
of “nomn-native speakers,” it argues that pedagogical approaches must be
informed by a nuanced understanding of specific first language (L1) interference,
socio-educational backgrounds, and cultural learning styles. The study employs
a mixed-methods approach, analysing diagnostic writing samples and survey data
from students across three UK universities. Quantitative data reveals statistically
significant differences in error patterns: Chinese speakers exhibited higher
frequencies of syntactic and grammatical errors (i.e. article omission, verb tense)
attributable to the isolating nature of Mandarin, while Urdu speakers struggled
more with discourse features and lexical precision due to interlingual
homophones and formal-informal register shifts from Urdu/Arabic/Persian
influences. Qualitative survey data highlights shared challenges in academic
criticality, understanding Western rhetorical structures, and pragmatic compe-
tence. The paper concludes by advocating for a targeted, contrastive pedagogy
that leverages these Ll-specific insights. Recommendations include the
development of bespoke preparatory materials, discipline-specific AE workshops,
and enhanced training for academic staff to foster a more inclusive and effective
learning environment for these key demographic groups.

Keywords: Academic English, L1 Interference, Chinese Learners, Urdu
Learners, UK Higher Education, Contrastive Rhetoric, EAP

1. Introduction

The landscape of UK higher education has been fundamentally transformed
by internationalisation. Universities increasingly rely on international student
fees, and students from East and South Asia, particularly China and Pakistan,
represent two of the largest cohorts (Universities UK, 2023). A prerequisite for
admission is proof of English proficiency, typically through standardized tests like
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IELTS or TOEFL. However, achieving a benchmark score (e.g., IELTS 6.5) does
not automatically equate to fluency in the complex and often opaque conventions
of Academic English (AE) (Hyland & Shaw, 2016).

AE is a specialised register characterised by specific grammatical structures,
a formal lexicon, a precise and impersonal tone, and a rhetorical framework that
prioritises linearity, explicit argumentation, and critical evaluation (Hyland,
2006). Mastering AE is crucial for academic success, as it is the primary medium
for writing essays, reports, and dissertations, and for participating in seminars and
lectures.

Educators often encounter a common set of surface-level errors among non-
native speakers (NNS), leading to a potential tendency to homogenise this diverse
group. This paper contends that such a view is pedagogically limiting. While
learners from all linguistic backgrounds face challenges, the nature and frequency
of these challenges are profoundly influenced by their L1. This study focuses
specifically on learners whose L1 is Mandarin Chinese (a Sino-Tibetan language)
or Urdu (an Indo-Aryan language with significant Persian and Arabic influence).
These languages are not only typologically distant from English but are also
embedded within vastly different cultural and educational traditions.

This paper identifies, compares, and analyses the distinct challenges these
two groups face. Through an analysis of empirical data, it aims to move the
discussion from generalised assumptions to targeted understanding, ultimately
providing evidence-based recommendations for English for Academic Purposes
(EAP) practitioners and subject lecturers in UK universities.

Research Questions:

1. What are the most prevalent errors in Academic English writing among
Chinese-speaking and Urdu-speaking learners in UK universities?

2. How do this error profiles differ based on L1 background, and what are
the specific linguistic causes (e.g., L1 interference)?

3. Beyond syntax and grammar, what shared socio-cultural and rhetorical
challenges do both groups face?

4. What pedagogical strategies can be effectively employed to address
these L1-specific challenges?

2. Literature Review

2.1 The Concept of Academic English and Its Hurdles

AE is not merely "correct" English but a distinct socio-cultural practice. It
requires a "cognitive academic language proficiency" (Cummins, 1979) that is
more demanding than basic interpersonal communicative skills. Challenges for
NNS include mastering complex noun phrases, hedging language, citation
conventions, and the overarching rhetorical style that values explicit thesis
statements and authorial responsibility, concepts that may be absent or different
in other academic cultures (Scollon & Scollon, 2001).
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2.2 The Role of L1 Interference and Contrastive Rhetoric

The theory of L1 interference, rooted in Contrastive Analysis (Lado, 1957),
suggests that learners transfer the habits of their native language to the target
language, leading to errors where the languages differ. Contrastive Rhetoric
(Kaplan, 1966) expands this to discourse level, proposing that rhetorical and
organisational patterns are also culturally specific. Kaplan’s seminal work
suggested that English rhetoric is linear, Semitic rhetoric is based on parallel
clauses, and Oriental rhetoric is indirect and circular. While his models have been
criticised for over-generalisation, the core principle—that L.1 rhetorical traditions
influence L2 writing—remains influential (Connor, 1996).

2.3 The Chinese (L1 Mandarin) Learner Profile

* Linguistic Challenges: Mandarin is an isolating language with no
inflectional morphology. This leads to predictable errors in English: omission of
articles (no equivalent in Mandarin), subject-verb agreement (verbs are not
conjugated for number or person), tense markers (time is indicated by adverbs,
not verb changes), and pluralisation (e.g., "three book") (Chen, 2016). The
concept of countable/uncountable nouns is also alien.

* Rhetorical and Cultural Challenges: Traditional Chinese writing,
influenced by Confucian ideals, often values indirectness, where the reader is
expected to infer the writer’s point. This can manifest in AE as what Western
lecturers perceive as "beating around the bush" or a lack of a clear thesis statement
(Liu, 2008). Furthermore, the concept of critical argument that challenges
authoritative sources can conflict with a cultural respect for authority and a
knowledge-transmission model of education (Turner, 2018).

2.4 The Urdu-Speaking Learner Profile

* Linguistic Challenges: Urdu is an inflectional language with a verb-final
sentence structure (SOV), unlike English's SVO. This can lead to awkward word
order in English (e.g., "I the book read"). Urdu has a robust system of case markers
and postpositions, which may interfere with the use of English prepositions
(Rehman, 2015). A significant challenge arises from lexical borrowings. Urdu has
a large number of words borrowed from Arabic and Persian, and many of these
have cognates in English (e.g., Urdu "problem" / English "problem"; Urdu
"actual" / English "actual"). However, these are often false friends, differing in
meaning, connotation, or register, leading to errors in lexical precision and
formality (Haque, 2020).

* Rhetorical and Cultural Challenges: Urdu academic and literary
tradition is often richly ornate and digressive, valuing poetic expression and
elaboration. This can conflict with the Anglo-American preference for conci-
seness and directness. Similar to Chinese learners, students from Pakistan may be
educated in a system that emphasises rote memorisation and reproduction of
knowledge over critical evaluation, posing a significant hurdle in UK universities
that prize original argumentation (Ahmed & Humphrey, 2022).
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3. Methodology

3.1 Research Design

This study employed a mixed-methods sequential explanatory design. The
first, quantitative phase involved an analysis of written errors to identify and
quantify prevalent issues. The second, qualitative phase used a survey to explore
learners' perceptions of their challenges, providing context for the quantitative
findings.

3.2 Participants

Participants were 200 international students (100 L1 Mandarin, 100 L1
Urdu) enrolled in postgraduate taught programmes (MA, MSc) across three
Russell Group universities in the UK. All participants had met a minimum English
language entry requirement of IELTS 6.5. A stratified random sampling method
was used to ensure representation from Humanities, Social Sciences, and STEM
disciplines.

3.3 Data Collection and Analysis

* Quantitative Data: A corpus of 120 diagnostic essays (60 from each L1
group) written under controlled conditions in a pre-sessional EAP course was
compiled. The essays were analysed using an error taxonomy adapted from Ferris
(2002), categorising errors into: Grammatical (articles, prepositions, tense, S-V
agreement), Lexical (word choice, formal/informal register), Syntactic (word
order, run-ons, fragments), and Discourse (cohesion, paragraphing, metadiscour-
se). Frequencies of each error type were calculated and compared between groups.

* Qualitative Data: An online survey was distributed to all 200
participants, featuring a mix of Likert-scale questions and open-ended items
exploring challenges with reading, writing, listening, speaking, critical thinking,
and perceptions of cultural differences in academic expectations. Thematic
analysis was used to identify common themes within and across the two groups.

4. Results and Discussion

4.1 Quantitative Findings: Divergent Error Profiles

Analysis of the essay corpus revealed statistically significant differences in
the error profiles of the two groups, strongly supporting the influence of L1
interference.

Table 1: Average Frequency of Error Types per 500 Words

Error Category L1 Mandarin (n=60) |L1 Urdu (n=60)
Grammatical 124 8.1
- Articles (a/an/the) 5.2 1.8
- Verb Tense/Form 3.1 2.5
- Prepositions 2.0 2.8
- S-V Agreement 2.1 1.0
Lexical 3.5 6.8
Syntactic 4.3 5.1
Discourse 3.8 4.9
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As shown in Table 1, Mandarin speakers made notably more grammatical
errors, with article omission being overwhelmingly the most frequent issue (5.2
per 500 words), directly attributable to its absence in their L1. Urdu speakers,
conversely, struggled significantly more with lexical errors—nearly double the
frequency of their Chinese peers. These were predominantly false friends and
register issues (e.g., using "kids" instead of "children," or "We got the results"
instead of "The results were obtained").

Error Profiles by L1 in 120 Diagnostic Essays
(Note: Simulated Data, n=60 per L1 group)

12.4

B L1Mandarin
10 | B L Urdu

Error Instances per 500 Words
o

4t
2 L
0
Grammatical Lexical Discourse
Error Type

Figure 1: Comparative Error Profiles by L1 Background

Chart Analysis

This chart effectively visualizes the key quantitative finding of the study:

* L1 Mandarin Dominance in Grammatical Errors: The blue bar for
"Grammatical" errors is significantly higher for the Mandarin-speaking group
(12.4 instances per 500 words), corroborating the hypothesis that the isolating
nature of their L1 leads to pronounced challenges with English articles, verb tense,
and subject-verb agreement.

* L1 Urdu Dominance in Lexical Errors: The red bar for "Lexical"
errors is markedly higher for the Urdu-speaking group (6.8 instances per 500
words), supporting the claim that false friends and register transfer from Urdu's
multi-layered lexicon (with Arabic and Persian influences) are a primary source
of error.

* Similar Performance in Other Categories: The frequencies for
"Syntactic" and "Discourse" errors are relatively closer between the two groups,
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suggesting that while L1 plays a role, these areas may represent more universal
challenges for learners transitioning into Academic English, potentially related to
academic enculturation and general writing proficiency.

This graph provides a clear, at-a-glance justification for the paper's central
argument: that pedagogical strategies must be tailored to address these distinct,
L1-specific error profiles.

4.2 Qualitative Findings: Shared and Unique Perceptual Challenges

Survey responses (87% response rate) provided deeper insight into the lived
experiences of the learners.

Shared Challenges:

* Criticality: Over 80% of respondents from both groups rated "critical
analysis and evaluation" as "very challenging" or "extremely challenging." One
Chinese student wrote, "At home, we show we learn by summarising the expert's
idea perfectly. Here, we must say what is wrong with it. It feels disrespectful." An
Urdu-speaking student commented, "I understand the facts, but my tutor always
asks 'So what? What is your argument?' This is difficult.”

* Rhetorical Structure: Both groups expressed confusion about the
expected structure of a British academic essay. The concept of a "thesis statement"
was particularly alien.

* Speaking and Listening: Participating in seminars was a major source of
anxiety for both cohorts, citing the speed of native-speaker discussion, idiomatic
language, and the challenge of formulating a quick response.

L1-Specific Perceptions:

* Chinese Speakers: Frequently mentioned difficulties with listening
comprehension due to the stress-timed rhythm of English (as opposed to the
syllable-timed rhythm of Mandarin) and the perception of "fast speech."

* Urdu Speakers: Often highlighted frustration with "small words" like
prepositions and articles, noting that the rules seemed arbitrary. Many also pointed
to the challenge of vocabulary, specifically the nuance between words that seemed
similar to Urdu/Arabic words but were used differently in English academic
contexts.

4.3 Discussion of Findings

The results clearly demonstrate that while all NNS struggle with AE, their
journeys are paved with different obstacles shaped by their L1.

The Mandarin speakers' profile aligns perfectly with predictions from
contrastive analysis. The absence of functional morphemes in Mandarin (articles,
plural ‘s’, verb inflections) creates a fundamental syntactic hurdle. Their challenge
is often at the sentence level, building grammatically accurate sentences before
they can even concern themselves with broader discourse.

The Urdu speakers' profile is more lexically and rhetorically focused. Their
shared historical lexicon with English is a double-edged sword; it provides a false
sense of security that leads to frequent register and meaning errors. Their struggle
is less with sentence-level grammar and more with appropriacy and precision—
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using the right word in the right way. Furthermore, the rhetorical flourishes valued
in Urdu literature can clash with the Anglo-American demand for conciseness,
leading to feedback that their writing is "wordy" or "vague."

The shared challenges in criticality and rhetoric point to a broader issue: the
enculturation into Western academic norms. This is not a linguistic deficit but a
cultural and educational gap. UK universities often assume a familiarity with these
norms that simply does not exist for incoming international students, regardless
of their IELTS score.

5. Conclusion and Pedagogical Implications

This study confirms that Chinese and Urdu-speaking learners face a distinct
set of challenges in acquiring Academic English in UK universities. Treating them
as a monolithic group is an ineffective approach that fails to address their specific
needs. Mandarin speakers require foundational support in grammatical accuracy,
particularly the English determiner and tense systems. Urdu speakers require
focused intervention on lexical precision, academic register, and conciseness in
discourse. Both groups, however, require explicit and scaffolded instruction in the
principles of Western academic rhetoric and critical thinking, which are often the
most significant barriers to their success.

Recommendations:

1. Implement Diagnostic Testing: Move beyond IELTS scores. Use initial
diagnostic writing tasks upon arrival to identify L1-specific error patterns and
place students into targeted support workshops.

2. Develop L1-Specific Materials: Create grammar exercises for
Mandarin speakers focused on articles and verb forms. For Urdu speakers,
develop vocabulary-building tasks that focus on false friends and formal register,
using contrastive analysis examples.

3. Integrate Explicit Rhetoric Teaching: EAP curricula must explicitly
teach the structure of the "Western academic essay," including thesis statements,
paragraph development (e.g., TEEL), and critical evaluation, using models and
scaffolds.

4. Foster Critical Thinking Skills: Embed exercises that teach students
how to question, evaluate, and synthesise sources rather than simply report them.
This should be framed as a new skill, not a correction of a deficit.

5. Train Academic Staff: Subject lecturers need training to understand
these cross-cultural and linguistic challenges. They should be encouraged to
provide clear, explicit guidelines on assignments and to offer feedback that
distinguishes between language errors and conceptual understanding.

By adopting a more nuanced, contrastive approach that acknowledges the
profound role of the L1, UK universities can better fulfil their commitment to
providing a truly inclusive and supportive education for their diverse international
student body.
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DEVELOPING STUDENTS’MOTIVATION TO LEARN
MULTIPLE LANGUAGES

Lec. Svetlana Apachita,
Academy of Economic Studies of Moldova

Abstract. This research addresses a current issue related to optimizing the
multilingual education process for students by enhancing their motivation to learn
multiple languages simultaneously. The study focused on analyzing the concept of
multilingual education from various teaching perspectives and perceiving it from
a motivational point of view. The goal of implementing the concept of multilingual
education to improve equity and the opportunities offered to students, enabling
them to develop multilingual skills and intercultural competencies that will allow
them to become fulfilled citizens.

Key words: multilingualism, multilingual education, multilingual learning,
foreign language learning practices, strategies for learning multiple languages,
simultaneous language learning, active and contextual communication, motiva-
tional theories, motivation for learning

Theoretical analysis shows that multilingual education has become a global
standard, with an increasing number of citizens using two or more languages
daily. This trend is particularly obvious in Europe, where students often study two
or three languages simultaneously. The European Union's educational policies
support this diversity through the "Strategy for Multilingualism", which promotes
not only linguistic diversity but also the integration of languages in citizens'
communication with governmental institutions.

Multilingual education has been established as a priority in numerous
educational policy documents, such as Common European Framework of
Reference for Languages and the Key Competences for Lifelong Learning, which
emphasize the importance of multilingual competences.These skills are related to
the appropriate use of multiple languages while communicating. Multilingual
competences include linguistic, historical, and intercultural components which are
integrated in the ability to mediate between different languages and modes of
communication. It is worth noting that the Republic of Moldova and the countries
within the European Union serve as the primary languages of instruction. In
schools, their mother tongues are taught alongside the foreign languages.

Scholars agree that when learning multiple languages, the communicative
component is essential and plays a dominant role. The principle applies equally to
mother tongue and foreign language acquisition.

The problem of learning two or more languages has been the object of
research of several scholars. E. Shonamy [10] and B. Spolsky [9] explore language
acquisition depending on contexts and individual needs; while S. May [7] points
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to the cognitive and social benefits of multilingualism, especially for student
development.

Multilingual education is defined as the teaching of multiple languages,
including the students' mother tongues, global languages, community languages
and heritage languages, where each language is taught at diverse levels according
to varying contextual needs [10]. This definition of multilingual education
belongs to the field of sociolinguistics and emphasizes the students’ need to learn
more than one language to promote students' understanding, to enrich the
linguistic repertoire and linguistic awareness in all students through building links
between similar patterns in different languages [10].

Multilingual education refers to teaching and developing the ability to
speak fluently in multiple languages. This ability is required in today's global
world, where communication between cultures is essential. Multilingual people
can travel in diverse linguistic and cultural landscapes easily, while highlighting
cross-border understanding and cooperation. A multilingual learner has various
cognitive, social, and economic advantages. From a cognitive view, speaking
multiple languages improves brain function, better memory, problem-solving
skills, and multitasking abilities. Socially, multilingualism improves meaningful
interactions with people from diverse backgrounds, increases empathy, tolerance,
and intercultural understanding.

Multilingualism refers to the ability to use two or more languages either at
the individual or societal level. This concept comprises both personal linguistic
proficiency and the presence of linguistic diversity within a community. On a
personal level, multilingualism is an example of individuals who are fluent in
multiple languages, such as being proficient in English, French, and Spanish. At
the level of the society, multilingualism refers to the communities where multiple
languages coexist. Research has shown that multilingual individuals show high
cognitive flexibility, improved problem-solving skills. These cognitive
advantages contribute to overall mental agility and resilience. Multilingualism not
only promotes effective communication but also increases cultural exchange and
understanding within diverse populations. Thus, multilingualism enhances both
cognitive capacities and social integration, making it a key factor in acquiring
academic success and intercultural competence.

The strategic goal of implementing the concept of multilingual education in
the Republic of Moldova is to improve equity and the opportunities offered to
students, enabling them to develop multilingual skills and intercultural
competencies that will allow them to behave effectively as citizens. This approach
involves cultural diversity, intercultural communication promotion, and the value
of the Romanian language as a basic milestone for interaction. The development
of multilingualism is closely linked to the preservation and development of the
mother tongue of ethnic groups residing in the Republic of Moldova. Ensuring
equal opportunities for all children and young people, regardless of social status,
gender, religion, ethnicity, and psychomotor abilities. The access to quality
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language education will increase their involvement in social, political, and
professional processes. This approach aims to encourage better communication
and understanding among different ethnic groups. Initiatives such as summer
language institutes and exchange programs for students and educators are
designed to promote language learning in immersive, practical backgrounds.

Learning is an active and personalized process in which the individual not
only assimilates information but also reflects on it and understands it in a way that
is influenced by the cultural context and the involvement of critical thinking.

Understanding the psycho-pedagogical foundation of multilingual
education is important for justifying the effectiveness of the educational process.
This foundation is based on principles and processes that govern not only the
acquisition of language competencies and the development of cognitive flexibility
in multilingual learners but also the enhancement of motivation for learning
multiple languages.

Multilingual education comprises both the study of multiple languages and
their use in various educational backgrounds. It includes not only formal language
learning but also the integration of languages in teaching, learning, and social
activities. In a more specific sense, it refers to an educational system where
multiple languages are used for instruction and communication, aiming to develop
functional linguistic competencies in both the native and foreign languages within
an official curriculum [8]. While multilingual education focuses on the wider
educational framework and integration of languages, multilingual learning
analyzes the individual cognitive processes and strategies that support effective
language acquisition, such as inclusion, repetition, and contextual learning, all of
which are essential for developing multilingual competence in students. [9].

When students learn to communicate in more than one language, they train
their brains to process information more actively. This adaptability is essential in
a rapidly changing world, where problem-solving skills in different contexts are
highly important.

Another crucial factor of cognitive development through multilingual
education is the improvement of memory. Students who are proficient in multiple
languages often show superior working memory abilities, which are essential for
following instructions, solving complex problems, and understanding reading
passages.There is also proof that multilingualism supports better attention control
and reduced distraction.

The general principles of education include: the principle of student-
centered education, the principle of valuing age-related characteristics, the
principle of free choice (or intrinsic motivation), the principle of active learning,
the principle of education as interaction, and the principle of ensuring continuity.
These principles are incredibly important in multilingual classrooms, where the
teaching process must be adjusted to meet the diverse needs and learning paths of
students. For example, student-centered education emphasizes the importance of
adapting teaching methods to individual learners, while valuing age-related
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characteristics ensures that practices align with students' cognitive and emotional
development. Applying intrinsic motivation and active learning make the
engagement with the material deeper, which is crucial for language acquisition.

Therefore, learning motivation is understood as a dynamic state that arises
from the learner’s perception of themselves and their environment, encouraging
them to choose, engage in, and persevere with activities aimed at achieving a
goal. Thus, motivation in the educational context consists of three fundamental
aspects: it is a state and process that develops over time; it is perceived by the
student's commitment and persistence in the activities carried out; and, it depends
on the student's self-perceptions, the school and its objectives [8].

The “motivation to learn” is an internal force that motivates a person to
learn, to an educational activity that has results that reward him [4]. This aspect is
regarded as a means for building identity. Internal motivation enables individuals
to identify and understand their interests, the activities they understand better, and
the contexts in which they feel most comfortable. Dealing with these questions
helps in the process of forming self-identity and the sense of internal discipline
for learning.

Intrinsic motivation refers to the effort and time invested in an activity for
its own interest without any reward or external pressure, while extrinsic
motivation refers to getting involved in a certain activity to achieve a goal. The
internal, including perseverance in the task, investment of cognitive effort that
involves creativity and depth, as well as the absence of anger, anxiety, and stress
during the execution.

The role of the educational environment lies not only in fostering success
but also in promoting a correct interpretation of success and supporting academic
self-efficacy. While knowledge and cognitive skills are essential for academic
achievement, they are not sufficient on their own. Even when students understand
what they need to do, they may struggle to commit the required effort to meet the
complex demands of linguistic tasks. Therefore, it is crucial that students believe
in their ability to act effectively to achieve their goals [8].

Each student has different goals and expectations when it comes to the
learning process. The differences are usually related to the student's perception of
the educational environment. It consists of six factors that create the educational
environment and the importance of both teacher-oriented and ability-
demonstration goals. These factors are academic tasks, the authority structure in
the classroom, teachers' knowledge of their students, methods of group formation,
assessment of learning, and the teacher's management of time.

Methodological strategies and didactic linguistic approaches to keep
motivation adapted to learning multiple languages [7]:

1. Setting goals for language learning - encouraging students to set certain
and achievable goals for each language they learn. These goals can be passing a
proficiency exam, getting involved in a language exchange program, or traveling
to a country where the language is spoken. Establishing goals that are personally
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relevant and important to them, students are more likely to stay motivated and
committed to their language learning journey.

2. Providing authentic learning opportunities - creating opportunities for
students to use the language in authentic contexts. This can include real-life role-
playing scenarios, such as ordering food at a restaurant, asking for directions, or
participating in mock job interviews. Authentic learning experiences help students
see the practical value of the language and motivate them to continue learning.

3. Integrating multimedia and technology - Integrating multimedia
resources, such as videos, songs, and interactive websites in language lessons.
Using technological tools such as language learning apps, online quizzes, and
virtual reality simulations make learning more engaging and interactive.
Multimedia and technology call for different learning styles and provide students
with varied and stimulating learning experiences.

4. Cultivating a growth mindset - motivating students to adopt a growth
mindset towards learning a language, highlighting the importance of effort,
practice, and persistence. Help them understand that mistakes are a natural part of
the learning process and an opportunity for growth. Create a supportive classroom
culture where students feel comfortable taking risks and learning from their
mistakes.

5. Promoting autonomy and choice - empowering students to take the
responsibility of their language learning journey by providing autonomy and
choice in choosing learning activities, materials, and topics. Allow students to
pursue their interests and explore aspects of the language that resonate with them
personally. By giving students a sense of control over their learning, they are more
likely to feel motivated and engaged.

6. Providing positive reinforcement - recognizing and marking the
students' progress and achievements in their language learning journey. Offer
praise, rewards, and recognition for their efforts, whether it is mastering a difficult
grammar concept, expanding their vocabulary, or successfully communicating in
the target language. Positive reinforcement increases students' confidence and
self-esteem, motivating them to persist in their language learning efforts.

7. Creating a collaborative learning community - developing the sense
of belonging and brotherhood among language learners by creating a supportive
learning community. Encouraging peer collaboration, teamwork and mutual
support through group activities, discussions, and peer feedback sessions.
Building strong relationships with classmates and feeling connected to a learning
community can improve students' motivation and enjoyment of language learning.

8. Correlating language learning to personal interests and goals -
helping students see the relevance of language learning to their personal interests,
passions, and future goals. Encouraging exploration of how language proficiency
can open up new opportunities, whether it is a career abroad, connecting to family
heritage or engaging with global issues. Adjusting the language learning process
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with students' aspirations and interests in order to make them stay motivated in
their language learning.

Strategies for increasing student motivation while learning multiple
languages:

Building personalized learning packages - recognize that each student
has learning preferences, interests, and unique goals. Adapt language learning
activities and materials to adjust to their individual needs and interests. Provide
students with choice in selecting learning resources, topics, and activities to
increase their involvement and motivation.

Gamification - Including game-like elements into language learning
activities to make them more interactive and enjoyable. Using language learning
apps with gaming elements such as: rewards, badges, leaderboards, and progress
tracking Gamification improves student motivation by creating a sense of
competition, achievement and fun.

Project-based Learning - implement project-based learning tasks that
allow students to apply language skills in real contexts. Assign projects such as
creating multimedia presentations, writing blogs or articles, filming skits or
interviews, or organizing cultural events. Projects provide students with
meaningful and authentic language learning experiences, fostering inner
motivation and creativity.

Collaboration and Peer Support - Encourage collaboration and peer
support by integrating cooperative learning activities into the curriculum. Pair
students with language study peers or create small group study sessions where
they can practice speaking, provide feedback, and share learning strategies.
Interaction with peers promotes a sense of community, camaraderie, and mutual
encouragement among students.

Cultural Involvement Activities - Organize cultural immersion activities
that expose students to the customs, traditions, and lifestyles of different
language-speaking communities. Inviting guest speakers, organizing cultural
festivals, or trips to cultural landmarks, museums, or ethnic neighbourhoods.
Cultural immersion increases students' appreciation of linguistic diversity and
motivates them to learn languages as a means of connecting with other cultures.

Technological Application - integrate technological tools and digital
resources in language teaching to improve student engagement and motivation.
Use interactive multimedia materials, virtual reality simulations, language
learning apps, and online language exchange platforms to complement traditional
teaching methods. The technology provides students with access to authentic
language input, immediate feedback, and personalized learning experiences.

Supervising Progress and Establishing Goals - Implement progress
tracking systems that allow students to track their language learning achievements
and set achievable goals. Provide students with regular feedback on their language
proficiency, identify areas for improvement, and celebrate their successes. Setting
goals fosters a sense of purpose, direction, and achievement, and motivates
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students to continue their language learning journey. Increasing a positive
learning environment means a supportive and inclusive learning environment
where students feel valued, respected, and encouraged. Cultivating a growth
mindset by emphasizing the importance of effort, persistence, and resilience in
language learning. Celebrating diversity, cultural competence, and linguistic
achievement within the classroom community.

Applying these methodological strategies, educators can effectively
increase student motivation and involvement in learning multiple languages. By
fulfilling students' intrinsic interests, developing collaboration, creating authentic
learning experiences, and including technology, educators can create an active and
motivating language learning environment that motivate students to become
lifelong language learners [3].

Conclusion: Multilingual Learning refers to the process through which
individuals acquire and use multiple languages. It focuses on the personal and
cognitive aspects of learning languages and the way individuals develop language
skills. It is more related to the learner’s experience, the methods and strategies
used to learn and use multiple languages effectively. It highlights the learning
process itself, including techniques and practices that make acquiring and using
multiple languages easier. Thus multilingual learning focuses on the individual
processes and strategies used to acquire and use multiple languages. Learning a
foreign language has a significant impact on the student's identity, shaping not
only external communication, but also internal perception. Teachers play a key
role in creating a teaching environment to support students in developing their
identity in various situations.
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PRAGMATICS — AN EMERGING AREA OF MODERN
LINGUISTICS

Elka Uzunova, Senior lecturer of English,
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Abstract: Modern linguistics is the scientific study of language as a
structured, functional system, primarily focusing on spoken language and how it
is actually used, rather than prescribing rules. It emerged in the late 19th century,
shifting from a focus on historical change (diachronic) to the analysis of language
at a specific point in time (synchronic). Key characteristics include its descriptive
(not prescriptive) approach, the equal study of all languages, the understanding
of language as a system of arbitrary signs, and an interest in how language works
in the human mind and society. Key areas of study include phonetics, phonology,
morphology, syntax and semantics. Modern linguistics also explores language
through various subfields, such as sociolinguistics (language in society),
psycholinguistics (language and the mind) and the more recent corpus linguistics.
Pragmatics is a key area within applied linguistics, specifically in the study of
how people use language in real-world communication, focusing on how context,
speaker intentions and interaction affect meaning. Applied linguistics itself is
about applying linguistic theories and knowledge to practical issues, such as
language learning, and second language pragmatics investigates how non-native
speakers understand and use language appropriately in different contexts. This
paper focuses on presenting various definitions and key concepts of pragmatics
as an emerging branch of modern linguistics and giving an overview of the current
trends in the field of linguistic pragmatics.

Keywords: modern linguistics, pragmatics, discourse, social context,
interaction

Modern language refers to the languages spoken by contemporary human
groups that have evolved over time and continue to change due to factors such as
population dynamics, migration and social behaviour. Modern linguistics is the
scientific study of language as a structured system, focusing on how it functions
and is used in the present, rather than on its historical evolution. Main branches
include phonetics, phonology, morphology, syntax, semantics and pragmatics,
and it explores language in relation to its users through fields like sociolinguistics
and psycholinguistics. Key characteristics of modern linguistics include viewing
spoken language as primary, describing language as it is used rather than
prescribing standards, studying all languages equally, analyzing language
structure synchronically rather than diachronically, and recognizing that meaning
is mainly arbitrary.
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Key characteristics of modern linguistics

Synchronic focus: Modern linguistics analyzes language as it exists at a
particular moment in time, contrasting with older historical linguistics (diachronic
study) which focused on language changes over time.

Descriptive approach: 1t describes how people actually use language, rather
than prescribing rules for how they should use it.

Spoken language as primary. Spoken language is considered more
fundamental than written language because it is the primary medium of
communication and exhibits more variations in use.

Structural analysis: Language is seen as a structured system of interrelated
elements.

Arbitrary nature of meaning: The connection between a word (signifier)
and its meaning (signified) is largely arbitrary and based on convention, a concept
that has been popularized by Ferdinand de Saussure.

Objective and autonomous discipline: Modern linguistics aims for an
objective look at language without being tied to ideas from other fields like
philosophy or literary criticism.

Fig. 1. Key characteristics of modern linguistics.

Modern linguistics comprises core areas like Phonetics, Phonology,
Morphology, Syntax, Semantics, and Pragmatics, which analyze sounds, word
structure, sentence structure, and meaning at different levels. Other significant
branches include Psycholinguistics - studying the psychology of language;
Sociolinguistics - examining the relationship between language and society;
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Computational Linguistics, which applies computational methods to language;
Historical Linguistics, which focuses on language change over time; and Applied
Linguistics, which solves real-world language problems.

Core areas of study

Phonetics 1s the scientific study of speech sounds, including their
production and perception.

Phonology is the study of the sound systems and sound patterns within a
specific language or across languages.

Morphology is the study of word structure, including how words are formed
from smaller units called morphemes.

Syntax is the study of the rules that govern how sentences are structured and
formed.

Semantics is the study of linguistic meaning, including the meanings of
words, phrases and sentences.

Pragmatics is the study of how the context of language use influences and
affects meaning.

Fig. 2. Branches of modern linguistics focusing on the fundamental
components of language.

Interdisciplinary and applied areas of modern linguistics

Modern linguistics has numerous interdisciplinary and applied areas, with
key fields including Applied Linguistics, which focuses on solving real-world
language problems, and interdisciplinary branches such as Psycholinguistics
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(mind and language), Sociolinguistics (society and language), Neurolinguistics
(brain and language), and Computational Linguistics (computers and language).
These areas integrate linguistic theories and methods with other disciplines like
psychology, education, computer science, and sociology to address practical
issues and deepen understanding of language across various contexts. The field of
Applied Linguistics i1s inherently interdisciplinary and focuses on applying
linguistic knowledge to practical, real-world issues related to language. Key areas
within applied linguistics include Language Pedagogy - the study of language
teaching and learning; Second Language Acquisition - research into how people
learn new languages; Language Assessment - developing and evaluating
language tests; Language Policy and Planning - addressing issues of language use
in society and governments; Forensic Linguistics - applying linguistic analysis to
legal contexts; Translation and Interpreting - the practical transfer of meaning
between languages; Discourse Analysis - studying how language is used in
specific contexts and conversations. The areas of interdisciplinary branches of
linguistics combine linguistics with other academic fields to study specific facets
of language. Psycholinguistics explores the relationship between the mind,
psychological processes and language. Sociolinguistics examines the connection
between language and society, including variations in language use based on
social factors. Neurolinguistics investigates the relationship between the brain's
structure and function and language processing. Computational Linguistics
focuses on the intersection of language and computer science, including natural
language processing, machine translation and speech recognition. Stylistics
analyzes the relationship between language and literature, examining authors'
writing styles. Historical Linguistics studies how languages evolve and change
over time. Ethnolinguistics (Anthropological Linguistics) explores the
relationship between language, culture and anthropology. The findings and
methods from both applied and interdisciplinary linguistics are used to improve
educational systems and language learning methods, develop and enhance
technologies for language processing and translation, address complex
communication issues in fields like healthcare and the legal system, analyze and
understand language use in different social and cultural contexts.
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Fig. 3. Interdisciplinary and applied areas of modern linguistics.

Major trends in modern linguistics

Modern linguistics trends include an interdisciplinary and cognitive focus,
driven by computational advances, leading to approaches like corpus linguistics
and Al-integrated studies. Key concepts emphasize the human and cultural
context of language, with a growing interest in language diversity, language
documentation, and the intricate relationship between language, culture and
identity. This shift moves beyond purely structural analysis to a more integrated
understanding of language as a human phenomenon embedded in social and
cognitive realities. Major trends in modern linguistics include the dominance of
computational linguistics and natural language processing (NLP), the rise of
corpus linguistics, the increasing focus on anthropocentricity (human-centered)
and culturecentricity, the expansion of psycholinguistics with experimental
methods, the growing importance of sociolinguistics, and the impact of new
technologies on communication and language acquisition. There is also a greater
emphasis on interdisciplinary approaches, bringing in insights from fields like
neuroscience, psychology, and anthropology, and a particular interest in
endangered languages.

Pragmatics in modern linguistics

In modern linguistics, pragmatics is the study of how context influences
meaning, focusing on how language users interpret utterances beyond their literal
meaning to understand the speaker's intentions and the underlying message within
a specific social context. It examines concepts like conversational implicature,
where more 1s implied than is said, and speech acts, where utterances perform
actions (e.g., requesting, promising). Pragmatics is a key subfield of semiotics,
alongside semantics (literal meaning) and syntax (sentence structure), helping to
explain how we use language in dynamic, interactive and culturally influenced
social situations. Pragmatics is considered an emerging and rapidly growing area
within modern linguistics because it addresses the complex relationship between
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language, context, and meaning that was largely overlooked by earlier linguistic
theories. While a distinct subfield since the 1950s, recent advancements in fields
like artificial intelligence and second language acquisition have spurred new
research questions and methodologies, making pragmatics a dynamic and vital
branch of study.

The American philosopher and mathematician Charles S. Peirce developed
the philosophical concept of pragmatism, a theory of meaning based on practical
consequences and the effects of signs on conduct. The foundational figures in
modern linguistics' study of pragmatics are philosophers John L. Austin, H.P.
Grice, and John Searle. While the term "pragmatics" was introduced by
philosophers like Charles Morris and Rudolf Carnap in the early 20th century,
Austin's work on speech acts in the 1950s and 60s, followed by Grice's theory of
conversational implicature and Searle's extensions of speech act theory,
established the core principles that led to the field's widespread adoption by
linguists. Pragmatics later evolved into a distinct linguistic discipline focused on
how context influences meaning and how listeners uncover speakers' intentions.

Table 1. Key figures of modern linguistic pragmatics and their contributions.

Foundational Contribution
figures

Charles S. Peirce | He originated philosophical pragmatism, his ideas were
later integrated into linguistic thought.
John L. Austin He introduced the theory of speech acts, proposing that
utterances can perform actions, not just describe them.
His posthumously published work, How to Do Things
with Words (1962), distinguished between locutionary,
illocutionary, and perlocutionary acts.
H.P.Grice He developed the theory of conversational implicature
and the Cooperative Principle, explaining how meaning
is conveyed beyond literal words through shared
assumptions and rational cooperation in conversation.
John Searle He extended Austin's speech act theory by creating a
taxonomy of speech act types (e.g., asserting,
questioning, commanding) and further elaborated on
the rules governing them.
Kent Bach, Following Austin, Grice and Searle, they continued to
Robert Harnish, | develop and integrate the foundational ideas into
Robert Stalnaker | comprehensive theories of pragmatics.

Key aspects of linguistic pragmatics include understanding context,
implicature, speech acts, deixis, and presupposition to decipher meaning beyond
literal words. Pragmatics focuses on how language is used in social interaction,
considering factors like speaker intention, shared knowledge, and cultural norms
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to interpret intended meanings. Pragmatics emphasizes the role of the surrounding
situation, social norms, gestures, tone, and other non-linguistic cues in shaping
how language is interpreted. For example, the meaning of a simple "yes" can vary
greatly from a sincere agreement to a sarcastic response, depending on the context.
Conversational implicature, coined by philosopher H. P. Grice, refers to what a
speaker implies or hints at, rather than stating directly. Listeners infer this
meaning based on shared understandings and the context of the conversation.
Speech acts include Locutionary act - the act of producing words and sentences;
Illocutionary act - the communicative intention or function behind the utterance
(e.g., requesting, promising, warning); Perlocutionary act - the effect an utterance
has on the listener, such as persuading them, frightening them or amusing them.
Deixis involves the use of words and phrases whose meaning depends on the
context of the utterance, such as "here," "there," "I," "you," "this," and "that". For
instance, the meaning of "This is mine" changes based on who is speaking and
what they are referring to. Presupposition is the unspoken, assumed information
that is taken for granted in an utterance, serving as background knowledge for the
listener. If someone says, "The king of England is bald," they are presupposing
that there is a king of England. The cooperative principle, introduced by Paul
Grice, suggests that people in conversation generally cooperate to make their
contributions relevant and informative. Pragmatic competence is the ability to
understand and use language appropriately in social situations. This involves
understanding social norms, politeness strategies and non-verbal cues like tone of
voice and body language. Beyond core areas like implicature, speech acts and
reference, other aspects of linguistic pragmatics include relevance theory,
focusing on the underlying principles of efficient communication; discourse
analysis, which examines language in larger contexts; the management of
nonverbal communication in meaning; and the study of how speakers use
language to achieve social goals, such as building rapport or expressing
dominance. By considering these diverse aspects, pragmatics provides a
comprehensive framework for understanding the dynamic interplay between
language, context and human intent in communication.

Current research continues to expand pragmatics, incorporating new areas
of inquiry and adapting traditional theories to address contemporary questions
about communication, such as Second Language Pragmatics (L2 Pragmatics) -
how non-native speakers learn to use language appropriately in new social
contexts; Pragmatics and Artificial Intelligence - the study of how large language
models (LLMs) can understand and generate meaning in context; Expanded
Vision of Pragmatics - a push to incorporate real-world factors like task demands,
individual differences, and cultural landscapes into pragmatic theories and
experimental studies; Dynamic Research Landscape - the ongoing efforts to
integrate and apply pragmatic theories to real-world applications and new
technological contexts keep the field dynamic and forward-looking. The future of
linguistic pragmatics is shaped by rapid advancements in Artificial Intelligence
(AI), particularly Large Language Models (LLMs), which are increasingly being
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used to simulate and evaluate human pragmatic understanding, albeit with
challenges in consistently achieving human-level nuance. Key future directions
include developing more comprehensive benchmarks for testing pragmatic
abilities in Al, bridging the gap between Al and human understanding, exploring
the role of context and grounding in pragmatic models, and assessing the broader
social and ethical implications of these developments.
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Fig. 4. Key aspects of linguistic pragmatics.
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THE ROLE OF CREATIVITY IN ENHANCING
PROGRESSION IN FOREIGN LEARNING
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Abstract: In foreign language education, the emphasis is often placed on
grammatical accuracy, vocabulary acquisition, and exam performance, while
creativity has traditionally been seen as an optional enrichment rather than an
essential learning driver. This paper argues that creativity —understood as the
capacity to generate novel, meaningful, and contextually appropriate language —
is a core mechanism for fostering sustained progression in second and foreign
language learning.

The study adopts a descriptive and theoretical methodology, critically
synthesising peer-reviewed literature, empirical studies, and pedagogical
resources from applied linguistics, educational psychology, and creative
pedagogy. The review integrates perspectives from sociocultural, constructivist,
and interactionist theories, as well as creativity frameworks such as the
distinction between teaching creatively and teaching for creativity. Key empirical
examples include creative questioning, project-based learning, drama, and digital
storytelling, each demonstrating measurable gains in vocabulary range,
grammatical competence, oral fluency, and learner motivation.

Implementation strategies emphasise research-supported classroom
activities that promote active, personalised engagement, alongside the pivotal
role of teachers in modelling creative language use, encouraging risk-taking, and
aligning tasks with curriculum objectives. The discussion also recognises
persistent barriers such as rigid curricula, assessment pressures, limited teacher
training, and learner affective factors, and it offers practical approaches to
overcoming these constraints through low-preparation creativity techniques,
professional development, and integration of creativity into assessment criteria.

The paper concludes that creativity is both a cause and a consequence of
effective language progression. Embedding creative practices in teaching,
curriculum design, and educational policy can not only advance linguistic
proficiency but also equip learners with transferable skills — collaboration,
critical thinking, adaptability, and intercultural competence — needed in global,
multilingual contexts. In doing so, creativity transforms language learning from
a predominantly technical exercise into a dynamic, personally relevant, and
future-focused process.

Keywords: creativity, foreign language learning, communicative
competence, pedagogy, learner progression.
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1. Introduction

In discussions concerning foreign language learning, educational discourse
frequently centres on discrete linguistic elements — grammar rules, vocabulary
acquisition, pronunciation accuracy — and on formal assessments that quantify a
learner’s progress. While these components are undeniably important, they
represent only part of the complex process of acquiring communicative
competence. An equally significant, yet often overlooked, dimension is creativity.

In the context of language learning, creativity is not solely synonymous with
artistry, literary talent, or the crafting of original narratives. Instead, it represents
a broader capacity for flexible, adaptive, and imaginative language use. Creativity
means finding novel ways to convey meaning, experimenting with linguistic
forms, and drawing upon personal experience to enrich communication. Far from
being a peripheral skill, creativity in language learning facilitates deeper
engagement and greater autonomy. It prepares learners to navigate the
unpredictable nature of real-world communication.

Language learning progression can be understood as the development of
increasingly sophisticated communicative competence. This progression is often
benchmarked against frameworks such as the Common European Framework of
Reference for Languages (CEFR). The CEFR identifies language ability along six
proficiency levels, from Al to C2. It emphasises the interplay between linguistic
knowledge, pragmatic skills, and socio-cultural awareness (Council of Europe,
2020).

Although traditional measures — such as examination results or lexical
breadth — provide a partial view of progression, a fuller understanding also
requires examining learners’ adaptability, creativity, and confidence in using the
target language in varied contexts. In multilingual societies and a globalised
economy, the capacity to adjust one’s communicative style and to reframe
messages spontaneously is as essential as mastery of formal structures. This skill
is especially valuable when communicating with different interlocutors.

The relationship between creativity and progression in foreign language
learning warrants exploration on pedagogical, cognitive, and socio-cultural
grounds. Numerous studies have found that creative classroom practices —
including improvisational speaking exercises, drama-based activities, storytelling,
and multimedia composition — can sustain student motivation over time (Richards,
2013). From a cognitive standpoint, creative linguistic tasks encourage deep
processing. Learners move beyond surface memorisation to form richer semantic
associations, which enables new language items to be retrieved more readily in
communication. On a socio-cultural level, creativity supports identity investment.
Through this process, learners embed aspects of themselves, their cultural
backgrounds, and their personal experiences into their language use. This deepens
their emotional connection to the target language and promotes persistence even
when faced with obstacles (Maley & Peachey, 2015).
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In actual communication, language use is rarely prescribed or wholly
predictable. This unpredictability demands communicative agility — the ability to
reformulate messages in real time, draw on parallel linguistic resources, and think
divergently when facing breakdowns in understanding. Creativity, as both a
mindset and a competence, prepares learners for precisely these demands. For
example, a learner who does not know a particular word might employ descriptive
circumlocution, an apt metaphor, or humour to convey the intended meaning.
These strategies allow communication to continue without interruption.

The significance of this discussion is amplified in a global context that is
characterised by heightened mobility, digital interconnection, and multicultural
contact zones. Learners today are not merely preparing for occasional travel or
isolated professional exchanges. They are increasingly likely to live, work, and
collaborate in linguistically and culturally diverse environments. In such contexts,
grammatical accuracy alone is insufficient. What is also required is the capacity
to adapt language and behaviour to shifting cultural and communicative norms.

By placing creativity at the heart of language education, teachers can design
curricula that not only develop linguistic competence, but also nurture key
transversal skills such as problem-solving, perspective-taking, and resilience.
Policymakers and curriculum developers who understand the dynamic between
creativity and progression are better positioned to encourage lifelong learning
attitudes that extend beyond the classroom.

This paper will examine the theoretical foundations, empirical research, and
practical teaching strategies that collectively demonstrate the central role of
creativity in enhancing progression in foreign language learning. Drawing on both
cognitive and socio-cultural frameworks, and including examples from primary,
secondary, and adult education, the discussion will argue that creativity should be
regarded not as an optional enrichment, but as an essential component of
communicative competence.

2. Literature Review

Theoretical Frameworks: Creativity in Education and Second

Language Acquisition

In second language acquisition (SLA), creativity is commonly defined as
the capacity to generate novel, appropriate, and meaningful linguistic output
within communicative settings (Stern, 1983). Stern argued that language use is
inherently creative because speakers constantly produce sentences they have
never encountered before. This generative ability parallels Chomsky’s (Chomsky,
1965) notion of “rule-governed creativity”, where a finite set of grammatical rules
enables an infinite range of expression.

In practice, learners often supplement their linguistic resources with
compensatory strategies. These include paraphrasing, analogy, or gesture. Such
methods demonstrate adaptive problem-solving in real time.
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A particularly relevant pedagogical distinction is drawn by the National
Advisory Committee on Creative and Cultural Education (National Advisory
Committee on Creative and Cultural Education, 1999) between teaching
creatively and teaching for creativity. The first concerns the teacher’s own
inventive methods to increase engagement, such as integrating humour, real-
world simulations, or cross-disciplinary themes. The second prioritises the
deliberate development of learners’ creative capacities. In SLA, fostering
creativity encourages risk-taking, cognitive flexibility, and innovative problem-
solving. Each is vital to communicative competence (Richards, 2013).

From a sociocultural perspective, (Vygotsky, 2004) positioned imagination
at the heart of human development, including language acquisition. He contended
that learners acquire language most effectively through socially situated,
imaginative engagement, rather than mechanical imitation. Long’s Interaction
Hypothesis (Long, 1996) echoes this view, emphasising negotiation and
rephrasing as creative processes that advance proficiency.

Other SLA frameworks also connect creativity with progression. Krashen’s
(Krashen, 1982) Input Hypothesis suggests that slightly challenging but
comprehensible input (“i+1”") prompts learners to make interpretive leaps, often
novel and creative ones, as they try to infer meaning. Swain’s (Swain, 1985)
Output Hypothesis highlights the value of producing language, as creative
reformulation pushes deeper grammatical and lexical processing. Dornyei’s
(Dornyei, 2005) L2 Motivational Self System links imaginative engagement to
motivation, showing that when tasks connect with a learner’s “Ideal L2 Self”
through personal or cultural narratives, the desire to progress strengthens.

Neurocognitive research reinforces these perspectives. Studies by Bottger
and Koltzsch (Bottger & Koltzsch, 2019) indicate that creative language use
activates multiple brain regions across hemispheres. This combines analytic and
affective processing, supporting retention and transfer of language skills to new
contexts.

Empirical Findings: Creative Pedagogies and Their Impact

A growing body of empirical evidence affirms the role of creative
approaches in enhancing both linguistic skills and learner engagement (Yu, Wang,
& Yuizono, 2023).

For example, structured higher-order questioning, where learners formulate
original and probing questions, has been shown to develop fluency, flexibility,
and originality. These approaches lead to measurable gains in vocabulary and
grammar accuracy (Yu, Wang, & Yuizono, 2023).

Narrative-based instruction, including storytelling and creative writing,
offers opportunities for contextualised vocabulary and syntax acquisition. These
methods also embed language in emotionally resonant content (Chen & Wang,
2023).

Drama and role-play replicate the spontaneity of authentic communication.
They enable learners to practise adaptive strategies such as self-correction,
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negotiation of meaning, and tone adjustment. These activities build confidence by
encouraging unscripted interaction (TeachingEnglish, 2025).

Project-based learning (PBL) integrates creativity into multi-stage, real-
world tasks. Learners might, for instance, produce a video documentary or design
a community project. Such projects require sustained, purposeful language use
across skills. PBL has been found to promote collaboration, problem-solving, and
higher levels of engagement.

Synthesis: Creativity as a Driver of Progress

Evidence converges on the view that creativity in language learning
enhances three interconnected dimensions of progression.

Cognitive: Creative tasks stimulate divergent thinking, hypothesis testing,
and flexible application of language to new situations. These activities sharpen
problem-solving abilities, crucial in unpredictable communicative encounters.

Affective: Creative activities enable personal expression and culturally
relevant engagement. They strengthen intrinsic motivation, foster enjoyment, and
lower communicative anxiety (Ddrnyei, 2005) .

Social: Creativity-rich, collaborative activities provide authentic oppor-
tunities for interaction. Learners develop turn-taking skills, negotiation strategies,
and intercultural sensitivity.

Importantly, creativity helps learners overcome the so-called intermediate
plateau, where procedural knowledge risks becoming fossilised. Introducing
complex, open-ended, and imaginative tasks at this stage pushes learners beyond
formulaic patterns towards more sophisticated, personalised language use.

Taken together, the literature suggests that creativity is far more than an
optional enhancement to the curriculum. Instead, it is a fundamental mechanism
for deepening linguistic proficiency, nurturing adaptive communicative strategies,
and preparing learners for the demands of globalised, multicultural contexts.

3. Methodology

This paper adopts a descriptive and theoretical methodology, which is
particularly appropriate for examining the intricate and multifaceted relationship
between creativity and progression in foreign language learning. Rather than
undertaking original empirical research, this study conducts a structured analytical
review and synthesis of established scholarly literature. Its primary objective is to
critically examine and integrate current theoretical frameworks, empirical
findings, and pedagogical insights relating to creativity in second language
acquisition (SLA).

The scope of the review encompasses literature drawn from multiple,
intersecting disciplines — applied linguistics, educational psychology, creative
pedagogy, and language teaching methodology — to ensure a comprehensive and
interdisciplinary exploration of the topic. Selection criteria focus on peer-
reviewed journal articles, authoritative books, and respected educational
resources. Particular priority is given to works published within the last two
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decades to reflect contemporary developments and prevailing perspectives in the
field.

From an analytical standpoint, the review employs a comparative approach.
It systematically juxtaposes findings from diverse sources to identify areas of
convergence, divergence, and notable research gaps. This comparative lens
enables a nuanced examination of how different conceptualisations of creativity,
along with varied pedagogical strategies, influence progression in language
learning. To strengthen the connection between theory and practice, the discussion
incorporates detailed case examples from published empirical studies and
classroom practices. These examples illustrate how creativity is operationalised
across diverse educational contexts.

A key feature of this methodology is the incorporation of reflective
commentary throughout the analysis. It involves critically engaging with the
reviewed literature, assessing methodological strengths and limitations, and
considering the practical implications for language teaching and curriculum
development. By situating theoretical insights within the lived realities of
classroom practice and learner experience, this reflective element enhances both
the depth and relevance of the review.

It should be noted that this study does not involve primary data collection
or experimental manipulation. Instead, it conforms to established standards for
descriptive research in education. This approach is recognised for its value in
consolidating existing knowledge and generating comprehensive overviews that
inform subsequent inquiry. Nevertheless, it also acknowledges certain limitations,
such as dependence on the availability and quality of published materials and the
potential for publication bias.

In summary, the chosen methodological framework supports a thorough,
critical, and coherent examination of the complex interplay between creativity and
language learning progression. The synthesis aims to deliver evidence-based
insights and theoretical clarity. It offers a resource that may meaningfully inform
both scholarly discourse and practical pedagogical application.

4. Implementation Strategies (Based on Literature)

Drawing on the theoretical models and empirical evidence outlined in the
Literature Review, this section sets out implementation strategies that
operationalise creativity in the foreign language classroom. Guided by the
methodological approach detailed earlier, the aim is to translate conceptual
insights into practical pedagogical measures. These demonstrate how creativity
can be embedded to promote sustained learner progression.

Creative Classroom Activities

A substantial body of research supports the integration of creative tasks —
including role-play, creative writing, collaborative projects, and digital
storytelling — as effective means of fostering linguistic growth and communicative
flexibility in second language (L2) learners (TeachingEnglish, 2025), (Chen &
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Wang, 2023). As established in the Literature Review, such activities align with
sociocultural theory (Vygotsky, 2004), which emphasises the role of socially
situated, imaginative engagement in cognitive development. They also align with
constructivist principles, which view learners as active creators of knowledge
rather than passive recipients.

Role-play immerses students in authentic communicative scenarios,
requiring adaptive and spontaneous language production. This simulation of real-
world contexts supports the transfer of linguistic skills beyond the classroom
(TeachingEnglish, 2025) . In engaging in unscripted exchanges, learners draw
upon both rehearsed and emergent language resources. This process reinforces
their ability to negotiate meaning, central to Long’s Interaction Hypothesis (Long,
1996).

Creative writing tasks — including short stories, poems, dialogues, and
collaborative narratives — develop vocabulary depth, grammatical control,
sociopragmatic awareness, and stylistic range. Wang suggests that integrating a
creative problem-solving model into writing instruction enhances learners’
linguistic originality and motivation.

Collaborative projects — such as co-designing learning materials, curating
class exhibitions, or producing thematic presentations — promote meaningful
communication, interpersonal negotiation, and intercultural sensitivity (Sanako,
2024). These tasks reflect real-life collaborative demands and provide sustained
engagement over time. From a task-based learning perspective, such projects
embed language practice in authentic problem-solving contexts, supporting both
fluency and decision-making skills.

Digital storytelling combines creativity with technological affordances,
engaging learners in the production of multimedia narratives that incorporate text,
audio, video, and images. This multimodal approach caters to diverse learning
styles and encourages students to integrate linguistic knowledge with visual and
auditory modes of expression (Carla Institute, 2024). Furthermore, digital
storytelling fosters metacognitive awareness as learners plan, script, edit, and
reflect on their language use, often in collaborative settings that mirror
contemporary online communicative practices.

Beyond enjoyment and engagement, these creative activities deepen
semantic processing, increase retention, and improve learners’ readiness for
unscripted communication. However, their impact on progression is maximised
when aligned with clear curricular objectives, a consistent theme across Frontiers
in Education (Yu, Wang, & Yuizono, 2023). This alignment ensures that
creativity complements rather than competes with proficiency development goals.

The Teacher’s Role in Fostering Creativity

As highlighted in the Literature Review, the teacher is the principal mediator
of creativity within the L2 classroom. Research identifies several interrelated
strategies by which teachers can cultivate an atmosphere that promotes creative
risk-taking and linguistic advancement (TeachingEnglish, 2025).
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Modelling creative thinking is a key starting point. When teachers
demonstrate flexibility in their own language use — for example, by improvising
in role-plays, experimenting with alternative phrasing, or integrating humour —
they legitimise experimentation for their students. This approach aligns with
Bandura’s (Bandura, 1977) social learning theory, which emphasises learning
through observation and imitation.

Encouraging calculated risk-taking is equally central. Many learners
hesitate to attempt new structures or vocabulary for fear of error. Teachers can
reduce this affective barrier by framing mistakes as valuable learning oppor-
tunities. This echoes Dornyei’s assertion that a supportive emotional climate
enhances willingness to communicate, a trait that directly contributes to classroom
creativity and language progression (Ddrnyei, 2005).

Facilitating learner-generated content — such as original questions, personal
anecdotes, or interpretations — enables students to inject their own perspectives
into language use, enhancing their attachment to the L2 (Yu, Wang, & Yuizono,
2023). Constructive feedback on both linguistic accuracy and creative initiative
reinforces the dual objectives of proficiency and imaginative engagement.

To ensure effectiveness, teachers must integrate creative activities with
explicit language aims. For example, they might link a collaborative storytelling
exercise to specific discourse markers or tense structures. Alternatively, a role-
play can be designed to practise particular functional language. Such integration
ensures that creativity serves as a pathway to measurable linguistic gains rather
than remaining an isolated enrichment activity.

Professional development emerges as another crucial factor. Targeted
training in creativity pedagogy equips teachers to design, facilitate, and adapt
creative tasks in alignment with curricular frameworks (Carla Institute, 2024).
Such training can also update teachers’ digital literacy, enabling them to harness
technology for innovative, multimodal L2 learning experiences.

Integrating Creativity Across the Curriculum

While individual activities can drive meaningful engagement, the literature
suggests that embedding creativity as a sustained curricular principle is most
effective for progression. This requires sequencing creative tasks to build
complexity over time. It also involves ensuring alignment with assessment
frameworks and connecting activities to authentic communication beyond the
classroom. The cyclical integration of creative projects, reflection, feedback, and
skills-focused consolidation allows learners to progress -creatively and
linguistically in tandem.

Synthesis: Linking Implementation to Theory

The strategies outlined here reflect and extend the theoretical perspectives
reviewed earlier.

From Vygotskian sociocultural theory, they draw on the value of
collaborative, imaginative interaction. From Interaction and Output Hypotheses,
they illustrate how negotiation of meaning and creative reformulation lead to
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deeper processing. From motivational frameworks, they demonstrate the role of
personal engagement in sustaining effort over time.

Ultimately, effective implementation of creativity in language education is
bimodal. It depends on well-designed, research-supported classroom activities
and teacher-led facilitation. This facilitation nurtures risk-taking, personalisation,
and reflective practice. Together, these elements create a feedback loop in which
creativity fuels progression and progression, in turn, expands opportunities for
creative language use.

5. Case Examples from Published Research

Building on the theoretical insights and implementation strategies
articulated earlier, this section presents empirical case studies that exemplify how
creativity-focused pedagogical approaches foster progression in foreign language
learning. These examples demonstrate the translation of creative conceptual
frameworks into concrete classroom interventions that enhance both linguistic
competence and learner engagement.

Scenario 1: Creative Questioning in a Language Classroom

Yu, Wang, and Yuizono (Yu, Wang, & Yuizono, 2023) conducted a study
with 81 intermediate-level university students enrolled in a Japanese language
course. The intervention took place over eight sessions across four weeks. It
centred on developing students’ capacity to generate higher-order; creative
questions based on reading texts. Pedagogical activities included brainstorming,
peer discussion, "question polishing," and reflective questioning. These were
conducted in a relaxed, collaborative classroom environment designed to
encourage open ideation and reduce anxiety.

The results showed a significant increase in both the quantity and cognitive
sophistication of student-generated questions. Gains were especially notable in
categories requiring application, analysis, and creative thinking. Importantly, the
study documented improvements in students’ vocabulary and grammar
proficiency. This suggests a clear link between creative questioning activities and
broader language development. The intervention also fostered peer interaction and
ideational exchange. These factors reinforced both linguistic and creative skills.
This case compellingly illustrates how structured, creativity-oriented questioning
tasks can stimulate critical thinking, cognitive engagement, and measurable
progression in foreign language learning.

Scenario 2: Project-Based Learning and Student Progression

Project-based learning (PBL) offers a complementary, experiential
approach to fostering creativity within language education. As documented by
Frontiers in Education (Yu, Wang, & Yuizono, 2023), learners participating in
collaborative multimedia projects designed authentic presentations and interactive
language tasks. These tasks required negotiation, cultural exploration, and
complex problem-solving. Such projects compelled students to employ a wide
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range of linguistic forms in meaningful, purposeful communication. This
facilitated deeper language processing and practical proficiency.

Beyond linguistic gains, PBL enhanced student motivation and autonomy
by promoting learner ownership of tasks and encouraging sustained peer
collaboration. The social interaction involved built communicative confidence
and fostered ongoing engagement. Both are widely recognised as prerequisites for
language progression. This empirical example highlights the power of project-
based creativity to move learners beyond rote memorisation and scripted use.
Instead, it encourages dynamic, adaptive, and contextually embedded language
practice. The approach also cultivates critical intercultural competencies.

Synthesis

Together, these cases affirm the pedagogical value of creativity-oriented
approaches in foreign language learning. They demonstrate how well-structured
creative tasks — whether through innovative questioning or authentic project work
— promote cognitive growth, motivation, and linguistic advancement.
Furthermore, both examples highlight the critical role of supportive, interactive
classroom settings. Such environments nurture learner risk-taking, originality, and
peer collaboration. These elements are vital contributors to sustained language
acquisition and progression.

6. Discussion

Viewed alongside earlier theoretical perspectives and practical imple-
mentation strategies, these case examples highlight a consistent pattern. Creativity
is not incidental to language progression. Instead, it is embedded at the heart of
the learning process. Whether through structured questioning or authentic project-
based work, creative pedagogies produce measurable linguistic gains, motivate
learners, and strengthen the socio-affective dimensions of foreign language
learning. Building on this consolidated foundation of theory, practice, and
evidence, the following discussion explores broader implications, identifies
persistent barriers, and considers actionable recommendations for educators and
institutions.

Interpretation: The Role of Creativity in Language Progression

Drawing on the conceptual frameworks from the Literature Review, the
methodological synthesis, and the applied insights from Implementation
Strategies and Case Examples, it is clear that creativity plays a pivotal role in
advancing learner progression in foreign language acquisition. Across multiple
sources, creativity emerges not merely as a beneficial supplement but as a foun-
dational mechanism that deepens cognitive engagement, enhances communicative
flexibility, and fosters adaptive language competence (TeachingEnglish, 2025),
(Yu, Wang, & Yuizono, 2023).

As 1llustrated in Section 5, creative interventions — such as innovative
questioning sequences, dramatic simulations, collaborative projects, or digital
storytelling — consistently encourage learners to engage with the target language
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in active, meaningful, and often personalised ways. This engagement results in
measurable proficiency gains, including a richer vocabulary, improved
grammatical control, and greater oral fluency (Yu, Wang, & Yuizono, 2023).
Furthermore, these activities support learner autonomy, heighten motivation, and
build confidence — factors strongly linked to sustained language development
(National Advisory Committee on Creative and Cultural Education, 1999).

Challenges: Barriers to Fostering Creativity

However, applying these benefits in everyday practice is not without
challenges. Many systemic constraints impede creativity in language teaching.
Standardised testing regimes, rigid syllabuses, and prescriptive planning
templates often allow limited space for creative work (Chen & Wang, 2023).
Additionally, the lack of targeted training in creative pedagogy leaves many
educators feeling underprepared to design or evaluate creativity-oriented learning
experiences (Carla Institute, 2024). Consequently, teachers may default to safer,
more traditional approaches prioritising accuracy over experimentation.

Institutional emphasis on measurable, short-term outcomes may also
inadvertently discourage innovation. Practical issues such as time pressure, large
class sizes, or limited resources further inhibit creative teaching efforts. Moreover,
learner-related factors — like fear of making mistakes or concerns about peer
judgement — can reduce willingness to participate in risk-taking tasks.

Implications for Practice

These challenges highlight the importance of actionable strategies discussed
earlier. Low-preparation creative activities — such as open-ended questioning,
brainstorming, and short-form role-plays — offer accessible ways to foster
creativity (TeachingEnglish, 2025), (Chen & Wang, 2023). Teacher modelling of
flexible language use and creating a classroom ethos that frames errors as valuable
learning opportunities are similarly crucial.

Institutions play a wvital role by supporting ongoing professional
development (Carla Institute, 2024) and integrating creativity indicators within
assessment frameworks. Doing so legitimises imaginative language use as an
essential educational objective.

Drawing on principles from Sections 2 to 4, alignment between creative
tasks and curricular targets is essential for sustained impact. Even in constrained
environments, educators can adapt proven activities to local contexts, share
innovations with peers, and collect informal feedback to refine their approaches.

Toward a Creative Language Pedagogy

Taken together, the evidence points to a clear conclusion: creativity is not
only compatible with structured foreign language curricula but actively enriches
them. It promotes progression beyond measurable skills to include intellectual
agility, adaptive problem-solving, and intercultural competence. These attributes
are essential for effective global communication. The concluding section of this
paper will synthesise these insights into overarching recommendations for policy
and practice.

52



7. Conclusion

This paper has explored the pivotal role of creativity in promoting
progression in foreign language learning through a synthesis of theoretical
perspectives, empirical evidence, and practical pedagogical strategies. Drawing
from sociocultural, constructivist, and interactionist frameworks, and illustrated
through classroom-based approaches such as creative questioning, drama, project-
based learning, and digital storytelling, the findings consistently show that
creativity is not merely a tool for engagement. Rather, it is a core mechanism that
enhances communicative flexibility, deepens linguistic competence, and fosters
learner autonomy.

Across diverse educational settings, creativity has been shown to improve
vocabulary range, grammatical accuracy, and fluency, while also cultivating
essential transferable skills such as collaboration, critical thinking, and problem-
solving. These capacities align with the broader aims of twenty-first-century
education, where intercultural competence and adaptive communication are
increasingly vital. Crucially, the evidence presented in this paper confirms that
creativity is not an optional enhancement but a pedagogical necessity — central to
transforming language learning into a meaningful, sustainable, and learner-
centred process.

Nevertheless, systemic and practical barriers continue to limit the full
integration of creativity into language education. Standardised curricula, limited
training in creative pedagogy, time constraints, and learner reluctance to take risks
remain persistent challenges. Addressing these requires coordinated efforts at
multiple levels: institutional support for professional development, inclusion of
creativity indicators in assessment frameworks, and a culture that values
experimentation, autonomy, and reflective practice.

In conclusion, creativity should be recognised both as a catalyst for language
progression and as a defining outcome of effective language education. When
nurtured within supportive, risk-tolerant environments, creative practice not only
enhances measurable learning outcomes but also prepares learners for the
demands of global, intercultural communication. For educators, curriculum
designers, and policymakers, the imperative is clear: to embed creativity at the
heart of language learning in ways that shape not only what learners know, but
how they think, express, and adapt beyond the classroom.
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ARTIFICIAL INTELLIGENCE IN THE TEACHING
OF FOREIGN LANGUAGE FOR SPECIAL PURPOSES
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Abstract: Foreign language instruction is widespread at universities in the
European Union. The focus of the instruction is on acquiring the knowledge and
skills needed for proper use of the respective foreign language in the students’
field of study. Students require sufficient foreign language competence for general
linguistic application, subject-specific knowledge acquired through their core
subjects, and subject-specific communicative competence. Until recently,
lecturers were responsible for preparing and delivering the instruction, while
students were responsible for acquiring subject-specific knowledge and language
skills. The development of Al presents this field with many challenges and opens
up new opportunities.

Key words: Al, FLT, Foreign language for special purposes, English,
German

Introduction

The recent times are rapidly bringing new ways for publishing houses, for
foreign language teachers and for learners. The textbook for learning a foreign
language consists of a course book, workbook - both in the traditional form of a
book and in the electronic form of a lesson manager, accompanied by additional
material - worksheets, grammar tables, vocabular lists, online and offline
placement tests, handouts for teachers, progress tests. It is a must to maintain a
website for the book, offer virtual classrooms and use social media to improve
contact with teachers and learners. A new figure has joined the ranks of the
existing players in FLT — the Artificial Intelligence. From the point of view of the
lecturers, it opens up new possibilities for presenting the content, offers help in
processing student submissions and can intensify teaching. The students are sure
to count on the opportunity to outsmart the school and get help in preparing
homework and project reports.

In this article, I would like to examine the specifics of foreign language
teaching during the course of study with the entry of Al into the course of study.

1. Applied Linguistics and the Teaching of Specialized Languages

In the search for the didactic basis of specialized language teaching and the
potentially beneficial application of Al in this area of higher education, it would
be appropriate to consider the nature of foreign language teaching and the function
of specialized languages. The term "applied linguistics" itself seems sufficiently
transparent, such as how knowledge about language is acquired and how this
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knowledge can be applied in teaching and in many areas of our lives. As one might
expect, however, there are numerous theories and definitions on the subject. In the
field of second language acquisition, some important approaches could be
mentioned: Bihaviorism, Universal Grammar, Cognitivism, Sociocultural Theory,
Interlanguage Theory, Error Analysis, Contrastive linguistics, Discourse Analysis
and others.

In this article, I would like to present only a few of these theories and raise
questions about the applicability of their findings to university-based teaching. |
will then delve into the specifics of specialized languages and specialized foreign
language teaching in the second part.

1.1 Earlier Theories of Applied Linguistics

A mid-20th-century theory, Behaviorism (Skinner), states that language
learning occurs through imitation, practice, and reinforcement (reward and
punishment). As for mistakes, they are viewed as bad habits that need to be
corrected. In this approach, language exists as prefabricated model sentences that
are stored in memory and extracted from the respective brain cell and spoken
when needed. This theory has largely been replaced today, as speaking is more a
synthesis of speech based on vocabulary, intentions, and adherence to
grammatical rules, rather than the reproduction of pre-existing patterns. Drill
exercises with repeated repetitions can be considered a relic from the days of
Behaviorism.

It is also worth introducing Cognitivism as a theory that considers the role
of mental processes such as attention, memory, processing capacity, and strategies
in language learning. The Input Hypothesis (Krashen), the Interaction Hypothesis
(Long), and the Output Hypothesis (Swain) emphasize the importance of
comprehensible input, interaction, and the ability to produce output and receive
feedback. This is precisely the goal of foreign language teaching, as I will explain
later.

Linguistic researchers are primarily focused on the problem of how to
convey the vocabulary, grammatical rules, and phonological structure of a
language to learners efficiently and sustainably. As early as the 1970s, Selinker
came up with the idea that a linguistic system develops between the target
language and the learner's first language, an intermediate language that is neither
the native language nor the target language, but rather an independent, evolving
system with its own rules and errors. Interlanguage theory examines the processes
that influence this development (e.g., transfer, overgeneralization, simplification).

In his seminal article "Interlanguage" (1972), Larry Selinker presented
several key statements that have had a lasting impact on applied linguistics, and
in particular on the understanding of second language acquisition (SLA). The
most important statements are:

1. The existence of an "Interlanguage" (IL): Selinker argued that when
acquiring a second language, learners develop their own, internally coherent
linguistic system that is distinct from their native language (L.1) and the target
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language (L2). This "Interlanguage" is not simply an erroneous version of the
target language or a direct translation of the native language, but a distinct system
with its own rules and characteristics.

2. Systematicity of learner errors: Contrary to the earlier assumption that
learner errors were random or purely due to interference from the native language,
Selinker emphasized the systematic nature of these errors within the
interlanguage. The errors are often the result of specific cognitive processes and
strategies that the learner uses when forming hypotheses about the target
language.

3. Psychological structures in the CSA: Selinker postulated the activation of
a "latent psychological structure" in the brain during second language acquisition.
This structure influences how learners process and internalize the target language
and leads to the formation of the interlanguage.

4. Five Central Processes of IL Formation: Selinker identified five main
processes that influence the form and development of the interlanguage:

o Language Transfer: The influence of the native language on the
interlanguage.

o Transfer of Training: The influence of instruction and teaching methods
on the interlanguage.

o Strategies of Second Language Communication: Communication
strategies that learners use and that can influence production.

o Strategies of Second Language Learning: Learning strategies that learners
use consciously or unconsciously.

o Overgeneralization of Target Language Linguistic Material: The incorrect
application of a rule of the target language in contexts where it does not apply.

5. Fossilization: A central concept of Selinker's is "fossilization," the process
by which certain errors or incorrect linguistic forms become persistent in a
learner's interlanguage and cannot be fully corrected despite continued learning
and exposure to the target language. Selinker viewed fossilization as an inherent
and potentially "undeletable" feature of second language acquisition.

6. Differentiation from Native Language Acquisition: Selinker implied that
second language acquisition differs from first language acquisition in key
respects, particularly the presence of the native language as an already established
linguistic system and the possibility of fossilization, which typically does not
occur in first language acquisition.

"In a given situation, the utterances produced by the learner are different
from those native speakers would produce had they attempted to convey the same
meaning." 1 (Selinker, 1972, p. 211) - This quote illustrates the core idea that
learners develop their own linguistic system that is different from their native
language and the target language.

Another quote, this time on the term "Fossilization": "Fossilization is the
mechanism whereby certain non-L1 linguistic structures remain as stable features
in the interlanguage of a learner, despite continuous exposure to the target
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language and adequate opportunity for its acquisition." (Selinker, 1972, p. 215) -
This quote introduces the important concept of fossilization. If you think about it
carefully, the frequent interference of a language, usually the learner's Language
1, when learning a foreign language can be explained by fossilization according
to Selinker.

In summary, Selinker's 1972 "Interlanguage" article represented a
fundamental shift in applied linguistics. It shifted the focus from contrastive
analysis to the study of the internal processes and the independent linguistic
system that learners develop during second language acquisition. The concepts of
interlanguage and fossilization remain central concepts in second language
acquisition research to this day and have significantly influenced the way we
understand language learning and language teaching.

1.2 The Theory of Error Analysis

As already mentioned, errors are an undesirable phenomenon in behaviorist-
oriented foreign language teaching. Errors are like weeds that must be banished
from the well-tended field of instruction. In this sense, error-free utterances are
the ideal for teachers. As practice shows, errors occur relatively frequently, some
of which are detected by the learners themselves. In others, the students' foreign
language competence is certainly insufficient, and identifying the errors is the
teacher's responsibility. The theory of error analysis systematically examines the
errors made by learners to gain insights into their learning process and the
underlying cognitive strategies. It differs from contrastive analysis in that it does
not attribute errors solely to the influence of the native language.

Error Analysis is a methodological approach in applied linguistics,
particularly in the field of Second Language Acquisition (SLA), that systema-
tically examines the errors made by learners when acquiring a new language. It
serves to understand the nature of these errors, identify their causes, and derive
implications for language teaching and language acquisition research. A common
saying goes that intelligent people learn from their own mistakes, and wise people
draw conclusions from the mistakes of others.

Important terms in error analysis are:

1. Error: A systematic deviation from the norm of the target language, based
on an incomplete or incorrect understanding of the rules of the target language.
Errors are generally repeatable.

2. Mistake: An occasional deviation from the norm due to factors such as
fatigue, distraction, or lack of attention. Learners can usually correct their errors
themselves.

3. Error Identification: The first step in error analysis, in which deviations
from the target language norm in learner productions (e.g., written texts, oral
utterances) are identified and marked.

4. Error Classification: The systematic classification of identified errors into
different categories based on linguistic criteria (e.g., phonological, morphological,
syntactic, lexical, discourse) or their presumed causes.
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5. Error Cause Analysis: The attempt to determine the reasons for the
occurrence of certain types of errors. Frequently discussed error causes include:

o L1 Interference/Transfer: The influence of the grammatical structures,
vocabulary, or pronunciation of the native language on the production of the target
language.

o Intralingual errors: Errors that arise within the target language system
itself, e.g., through overgeneralization of rules (e.g., "I have been" following the
pattern "I have eaten") or incorrect analogies.

o Developmental errors: Errors that bear similarities to the errors children
make when acquiring their native language. They may reflect universal
acquisition strategies.

o Communication strategies: Learners may use incorrect forms to bridge
communication gaps.

o Textbook- or material-induced errors: Errors that may arise from incorrect
or unclear presentation of rules or vocabulary in class or in teaching materials.

6. Error Evaluation: The assessment of the severity or impact of an error on
the intelligibility of communication. Not all errors are equally disruptive.

7. Error Correction: The response to errors in instruction or in feedback to
learners. Error analysis can provide clues as to which types of errors should be
corrected, when, and how.

8. Learner Corpus: A collection of authentic language productions from
learners that can be systematically analyzed to identify patterns of errors and
learning progress.

Error analysis is an important tool for language teachers and language
acquisition researchers to better understand the learning process and make
teaching more effective. It has evolved from contrastive analysis and emphasizes
the active role of the learner and the complex processes involved in acquiring a
new language.

The logical steps to find out and to correct errors are the collection of error
data, the identification of errors, a subsequent description of the errors that
occurred, an attempt to explain the errors, followed by correction, and then the
cycle begins again. This model focuses on the collection of error data and the
detection of errors as applied to the field of pedagogy, specifically mathematics.
With regard to FLT, we could add a phase of implementing the conclusions from
error analysis into the classroom.

It should be noted here that, unlike Contrastive Analysis, which explains
errors by similarities between the native language (L1) and the target language
(L2), Error Analysis focuses on the errors actually produced by learners.

* Focus on learner errors: In contrast to traditional contrastive analysis (CA),
which focused on the differences and similarities between the native language
(L1) and the target language (L.2) to predict difficulties and errors, error analysis
focuses directly on the errors actually produced by learners.
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* Descriptive approach: Error analysis is primarily descriptive. It aims to
identify, classify, and describe errors rather than simply viewing them as negative
deviations from the target language norm.

* Causal analysis: A central goal is to explore the potential causes of the
observed errors. This can provide insights into the cognitive processes of language
acquisition and the interaction of different linguistic systems.

The findings from error analysis can provide valuable information for
designing language instruction by highlighting areas in which learners have
particular difficulties and where targeted interventions may be necessary. Looking
back at the foreign language instruction offered during university studies, one can
expect students to make quite a variety of incorrect statements, some of which are
due to the students' (insufficient) communicative, grammatical, textual, or
expressive competencies in the respective foreign language, but some may also
be attributed to a lack of subject-specific knowledge.

1.3 Discourse Analysis

Discourse Analysis appears particularly relevant for Foreign Language
Teaching. This approach examines how language is used in authentic commu-
nicative situations. In FLT, this can help teach learners to produce and understand
coherent and situationally appropriate texts. This is certainly the case in the
teaching of foreign languages as part of a course, for example, in economics.
Students can best be prepared for communication with other business and
economics students in the respective foreign language if they read, analyze, and
possibly independently create relevant written texts.

Discourse Analysis goes beyond the analysis of individual sentences or
words and considers how language functions in coherent texts (both spoken and
written) and in social contexts to create meaning and perform social actions. Here
are some core aspects and important points about discourse analysis, particularly
with regard to its relevance to foreign language teaching:

Fundamentals of discourse analysis:

* Focus on authentic communication: The focus is on examining real
language use, as it occurs in conversations, speeches, newspaper articles, emails,
literary texts, etc.

+ Contextualization: Discourse Analysis emphasizes the crucial role of
context in understanding language. This includes the linguistic context (what was
said or written before and after), the situational context (the circumstances of
communication, the people involved, the place, the time), and the sociocultural
context (norms, values, and knowledge of the speakers/writers and
listeners/readers).

* Cohesion and coherence: Discourse Analysis examines how texts are
cohesive (connected by surface grammatical and lexical links) and coherent
(content-wise meaningful and coherent for the recipient).
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* Functional perspective: This examines the functions linguistic expressions
fulfill in communication (e.g., informing, requesting, refusing, arguing,
narrating).

* Interaction and social meaning: Discourse Analysis views language as a
social tool used for interaction, constructing identities, exercising power, and
negotiating meanings.

The knowledge of the aspects of applied linguistics provides insightful
suggestions for research into foreign language teaching during university studies.

2. Specialized Languages in Course-Based Foreign Language Teaching

The theories on second and foreign language acquisition listed above are
useful for designing effective course-based foreign language instruction at
universities. Most universities offer students courses in various foreign languages.
What objectives can such academic courses have? What benefits should course-
based instruction at a university provide to graduates?

The objectives of Foreign Language teaching can vary widely. Many
language courses focus on developing general language competence—perceiving
the respective foreign language (receptive skills such as listening and reading) and
being able to actively use that language (productive skills such as speaking and
writing). Such courses function within the context of adult education and impart
the competence to use a foreign language appropriately. Another objective could
be to prepare for studies abroad, where proficiency in the foreign language is a
prerequisite for admission. For example, for university studies in Germany, a
language diploma or Test-DaF certificate is required if the instruction is in
German; for instruction in English, a corresponding certificate in English is also
required. This is also the case for universities that offer English worldwide, such
as the American University in Bulgaria or Kuwait.

2.1 Special Features of Course-Based Foreign Language Teaching at
University

Course-based Foreign Language Teaching, on the other hand, is subject-
specific instruction organized at a university. Ideally, the teaching should develop
learners' language competence in a foreign language to such an extent that
graduates can use this language confidently and competently in their professional
lives. Ylonen differentiates between course-based and preparatory Foreign
Language Teaching (in this case: German): "Course-based teaching is when
German is learned as a foreign language during a specialized course of study;
preparatory instruction is when it is intended to prepare for (exchange) study in a
German-speaking country." (Ylonen, 2016).

A training course with a special focus on foreign languages should develop
learners' communicative competence and offer subject-relevant knowledge. If a
learner pursues career plans, they must not only possess specialist knowledge and
be able to communicate in the workplace, but also maintain contacts with
colleagues and reference persons. This includes information acquisition,
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information processing, and network modification with subsequent information
output. Teaching in higher education is based on the following principles:

« Communication and action orientation

* Learner orientation

* Raising awareness of intercultural aspects

* Subject-specific and professional relevance

* Development of learner autonomy (Framework Curriculum 2002: 7)

Based on this catalogue of principles, various language courses can be
developed that can have a strong connection to the subject in general and to a
specific profession: language courses for students of philology, economics,
engineering, law, medicine, and others. It i1s assumed that the students already
have a certain level of subject-specific knowledge and adequate general language
skills in the target language. The tasks and training in the course are intended to
convey specialized vocabulary, contribute to the understanding of specialized
texts, and enable communicative actions using the respective foreign language.

At this point, I would like to briefly outline the competency description of
the four skills (speaking, writing, reading, and listening) in the Business German
International exam:

Speaking

In a professional context, the candidate can:

* Speak fluently and spontaneously, appropriately to the intention and
situation,

* Actively participate in detailed discussions on most work-related topics,

* Fluently develop a point of discussion and discuss it in detail, as well as
respond to objections,

* Argue convincingly, respond to questions and comments, ...

Writing

In a professional context, the candidate can:

» Write clear, well-structured texts, take a position, support arguments,

» Express themselves clearly and precisely in business correspondence,
responding flexibly and effectively to the recipient. Reading

In a professional context, the candidate can:

« understand a wide range of linguistically and content-complex texts from
a professional context, identifying details and explicit and implicit expressions of
opinion,

» read long texts, locating relevant details,

« understand business correspondence with occasional use of a dictionary.

Listening

In a professional context, the candidate can:

» understand a wide range of linguistically and content-complex texts,
including colloquial usage, identifying details and the underlying attitude and
relationship between speech,

* follow most lectures, conversations, and debates with relative ease,
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« follow complex interactions between interlocutors in group discussions.
(Handbuch Priifung Wirtschaftsdeutsch International, 2000)

2.2 Language levels and subject-related Foreign Language Teaching

The learning objectives listed rely on a relatively high language level among
learners. Participants master grammar, understand complex texts, communicate
fluently and spontaneously, and express themselves clearly and distinctly. This
requires a minimum language proficiency of level B2 according to the Common
European Framework of Reference for Languages, although level C1 seems
largely appropriate. This model suggests students who have a high level of
language proficiency, have better knowledge of the professional world in the
target country through an Erasmus semester, part-time study, or studies with a
double degree, and may have spent an extended period abroad.

Surveys show that there is no uniform goal for second and foreign language
acquisition in the European Union. Most member states and their educational
institutions adhere to the CEFR (Common European Framework of Reference for
Languages). It serves as the basis for the development of curricula, teaching
materials, and language tests. It is also important to note that the 2002 Barcelona
European Council Recommendation called on Member States to take measures to
promote the early learning of at least two foreign languages. This underscores the
importance of multilingualism in the EU. Experience shows that in lower
secondary education, the skills developed in primary school are further developed,
and the targets can be B1 or B2, depending on the type of school and the number
of foreign languages learned. In upper secondary education and higher education,
the targets can reach C1 or C2, particularly in language-specific degree programs,
such as "International Economic Relations" or "Tourism Business Management"
at the D.A. Tsenov Academy of Economics in Svishtov, Bulgaria.

A look at the Eurobarometer surveys shows the relevance of foreign
languages in the European Union. The Eurobarometer survey on Europeans and
their languages provides information on citizens' language skills, use of
languages, and attitudes to language learning within the European Union. It also
allows us to see the evolution over time, as results are compared with the previous
language survey conducted in 2012.

Regarding knowledge of Europeans of languages other than their mother
tongue, the Eurobarometer survey shows a positive, although modest progress
since the last survey in 2012. Three out of five Europeans can have a conversation
in a language other than ones' mother tongue, up by 3 percentage points (pp) since
2012. The proportion rises to four out of five among young Europeans (79%
among 15 to 24 years old), with an increase of +5 pp, bringing us closer to the EU
target for youth in the 2019 Council Recommendation on a comprehensive
approach to the teaching and learning of languages. 28% of Europeans (+1 pp)
and 39% of young people (+2 pp) can have a conversation in more than one
foreign language.
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English is spoken by about half of Europeans (47%) as a foreign or second
language, notably increasing by 5 percentage points since 2012. 7 out of 10 young
Europeans can have a conversation in English, which is 9 percentage points more
than in the previous survey. After English, French (11%), German (10%), and
Spanish (7%) are the most spoken foreign languages in the EU. (Eurobarometer,
2024)

Learning a foreign language is a time-consuming endeavor. The
requirements of the Bulgarian Ministry of Education indicate different learning
objectives for the various secondary schools: C1 for language secondary schools
with intensive language teaching, B1 for general education schools. In Bulgaria,
English is widely learned as a first foreign language, with instruction sometimes
beginning as early as kindergarten and regularly in the second grade of primary
school. Learning a second foreign language—primarily German—appears
somewhat later, in the 9th grade.

With regard to FLT during university studies, it is realistic to assume that
language work with the first foreign language would be possible at level B1 and
higher, while teaching in a subsequent foreign language (L3, L4, etc.) could be
localized at level A2. Why are these considerations important? At universities in
the European Union, English is taught as the first foreign language during
university studies. Many disciplines offer degree programs in English. However,
other foreign languages are also offered alongside the degree program — German,
French, Spanish, and Asian languages such as Japanese and Chinese. For these
languages, the focus on level C1 is not particularly realistic. Examples of the
objectives for the foreign language German are the framework curriculum for
study-related German instruction at Romanian universities (Editura Mirton, 2004)
and the framework curriculum for study-related German instruction at Czech and
Slovak colleges and universities (Fraus, 2002). An excerpt from the Romanian
framework curriculum states the following learning objectives:

... (The learner) can respond appropriately to various questions related to
their subject area and provide appropriate information,

... can write clear and detailed messages for different audiences on a variety
of topics within their own field of expertise and interest.

... can write longer and more detailed texts on various subject-related topics,
using a relatively extensive vocabulary and presenting a specific point of view.
(Rahmencurriculum Mirton, pages 19-21).

In summary, it can be stated that foreign language instruction during
university studies in the various EU countries has certain similarities:

* The teaching builds on the language skills acquired at the secondary level,

* The teaching is oriented towards the specialist language of the respective
subject area (economics, technology, medicine, law, etc.),

* The teaching is focused on subject-specific communication, with students
being able to use their foreign language skills in professional communication.
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2.3 Challenges and Opportunities for Language Teaching at
Universities

What forms and models can be integrated into FLT at universities? In many
cases, the instruction is part of the undergraduate program, where the
fundamentals of the respective subject are taught. Some universities (e.g., the
University of Ruse, Bulgaria) offer special language semesters in which students
learn exclusively one foreign language. Another option is preparation for
postgraduate studies at a partner university abroad. Tandem courses with
participants from different countries are also conceivable, with blended learning
being a suitable method.

There are also difficulties that can cause teaching to fail. First and foremost,
I would cite the heterogeneity of the classes. At a university, people with different
learning backgrounds study; some have completed language grammar schools or
attended school abroad. In Bulgaria, these are primarily students who grew up in
Spain, Great Britain, or Germany, have obtained a high school diploma in those
countries, and have very high language skills. On the other hand, there are students
who have little or no knowledge of a foreign language. The administration pays
little or no attention to the students' varying language skills, resulting in more or
less structured courses.

Another hurdle to developing language skills is the localization of language
courses during the undergraduate program. In the first semesters, students have
relatively little knowledge of their subject, and technical terms are not always
familiar, even in their first language. If you don't understand a technical term in
your own language, translating it into English or German is of little help. It would
make sense to organize language courses during the graduate program. This
position seems to be well-founded. In practice, however, it is extremely difficult
to schedule courses at the end of the program because the chairs of the respective
disciplines are already staffed with a large number of subjects.

An Erasmus semester abroad can provide a solution to this unpleasant
situation — heterogeneous groups, lacking language skills, and limited specialist
knowledge. Partner universities typically offer language courses at various levels.
The linguistic environment abroad can also have a positive impact on students'
language skills. Observations from their studies also reveal the positive effects of
study trips, student exchanges, student participation in educational projects, and
others.

On such occasions, students learn, among other things:

1. How to give presentations to other students,

2. How to speak fluently in front of an audience by connecting sentences
and paragraphs logically and linguistically,

3. How to better understand argumentative structures and how to present
themselves convincingly,

4. How to choose the appropriate language for different communication
situations.
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5. Recognize implicit meanings, even when the content is not directly
expressed,

6. Perceive cultural differences when communicating with foreigners and
respond appropriately to avoid intercultural misunderstandings,

7. Critically read general and specialized texts and acknowledge the
persuasive function of language.

Through appropriate discourse analysis and the resulting use of didactic
tools, the focus can be placed on authentic language use. This can help students
become not only grammatically correct but also communicatively competent
speakers and writers of the target language. Finally, foreign language instruction
at university can facilitate a deeper understanding of how a foreign language
functions in real-life contexts and how to express oneself appropriately and
effectively in various communication situations.

3. The Artificial Intelligence (AI) and the Foreign Language Teaching
at Universities

We should have a useful definition about the Artificial Intelligence, in order
to start the discussion about the use of artificial intelligence. As you might expect,
one comes directly from the world of computer science: “Artificial intelligence
(AI) 1s technology that enables computers and machines to simulate human
learning, comprehension, problem solving, decision making, creativity, and
autonomy. Applications and devices equipped with Al can see and identify
objects. They can understand and respond to human language. (IBM).

In other words, Artificial Intelligence is the ability of a machine to imitate
human abilities such as logical thinking, learning, planning and creativity. Al
enables technical systems to perceive their environment, deal with what they
perceive and solve problems in order to achieve a specific goal. The computer
receives data (which has already been prepared or collected via its own sensors,
for example a camera), processes it and reacts. Al systems are able to adapt their
actions by analyzing the consequences of previous actions and work
autonomously. (European Parliament, 2023)

3.1 Artificial Intelligence then and now

The dream of artificial intelligence is older than the computer itself - we
know it from books and films, be it "Frankenstein's Monster" or artificially created
people like the homunculus from the Middle Ages. We have encountered the term
"Artificial Intelligence" primarily in science fiction and usually refers to robots or
computers that can think and act independently. Whether for good, like the android
"Data" from "Star Trek" or for evil, like the computer HAL from the film "2001:
A Space Odyssey". What is the difference between an Al and a simple program?
Usually, IT people write code in a language of their own choosing, which consists
of a set of arbitrarily complex instructions: "If this, then that..." For example: If
the user presses "Send", send the email to the server. Such a system is also called
rule-based. With artificial intelligence, the programmer does not specify every
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single program step, but writes an algorithm that is independently able to adapt its
own parameters to a specific problem. An Al does not usually write its own
program code (although there are already initial approaches here) but changes
certain parameters within its code in order to find a general pattern in data, derive
rules and then apply these to new data. Why is this important? The thing is that
certain problems are so complex that it is almost impossible to write code for them
by hand. One example is image recognition, which is used in social media such
as Meta (formerly Facebook): No programmer in the world can write a set of
instructions that always recognizes what I look like, regardless of whether the
photo was taken at night, on the beach or in the car - in a rule-based system this
would be completely impossible, because the programmers would have to know
and be able to describe all possible images in advance.

My personal experience with the approaches similar of what we now call
"Artificial Intelligence" was about 12 years ago. A participant in a language course
achieved amazing things. During the course there were periodic written progress
tests. In one such test, a participant achieved strange results. Everything was
correct! That was not to be expected from this person, so I wanted to check how
he got the excellent grade. Briefly on the test implementation: The course
participants were given a sheet of paper with the grammar and vocabulary tasks,
had a set time to solve the tasks, and worked independently, without a dictionary
or internet access. The specific course participant managed to photograph the test
with his smartphone, scan the text with an OCR app, get a text from it, translate
this text from the course language into his native language, work on the tasks and
mark the correct answers. This talented boy combined technologies that we take
for granted today. I took his performance as an attempt at cheating and asked him
to take the test on his own next time. In fact, of course, there was no artificial
intelligence involved, but there was a rule-based algorithm with intensive use of
computer resources on the Internet.

3.2 The performance of Al in the FLT

Al offers numerous opportunities to enhance Foreign Language Teaching
(FLT) at the university level, especially when focusing on Foreign Language for
Special Purposes (FLSP) like economics. Here are some potential applications:

1. Personalized Learning and Adaptive Platforms:

o Tailored Content: Al algorithms can analyze students' learning styles,
paces, and knowledge gaps in the specific economic terminology and concepts in
the target language. This allows for the delivery of customized learning materials,
exercises, and feedback. For instance, if a student struggles with financial
vocabulary in French, the Al system can provide additional resources and practice
in that area.

« Adaptive Difficulty: Al can adjust the difficulty of exercises and tasks
based on a student's performance. If a student is excelling, they can be presented
with more challenging content related to advanced economic discourse in the
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foreign language. Conversely, students who need more support will receive easier
materials and more scaffolding.

o Personalized Feedback: Al-powered tools can provide immediate and
specific feedback on language production (writing and speaking) related to
economic topics. This can range from grammatical corrections to suggestions for
more appropriate economic terminology in the target language.

2. Enhanced Content and Resources:

o Al-Generated Learning Materials: Al can assist in creating varied
learning materials such as reading texts on economic trends, listening exercises
featuring economic discussions, and interactive vocabulary quizzes focused on
economic terms in the foreign language.

« Corpus Analysis for LSP: Al tools can analyze large corpora of economic
texts in the target language to identify key vocabulary, common grammatical
structures, and typical discourse patterns used in the field. This information can
then be integrated into teaching materials. For example, identifying the most
frequent verbs used when discussing market analysis in Spanish.

o Virtual Simulations and Role-Playing: AI can power virtual
environments where students can practice using the foreign language in simulated
economic scenarios, such as business negotiations, presentations on economic
policies, or discussions about international trade.

3. Improved Assessment and Feedback:

o Automated Assessment of Specific Language Skills: Al can assist in
automatically assessing aspects of language proficiency relevant to economics,
such as the correct use of economic terminology in written assignments or the
ability to understand and respond appropriately to economic questions in spoken
tasks.

o Analysis of Learner Language: Al can analyze student-produced
language to identify recurring errors or areas of weakness specific to the economic
context. This can inform both individual feedback and adjustments to the
curriculum.

4. Support for Instructors:

o Automating Repetitive Tasks: Al can automate tasks such as grading
basic assignments or providing initial feedback, freeing up instructors' time to
focus on more complex aspects of teaching, like facilitating in-depth discussions
on economic topics in the foreign language.

o Identifying Learning Trends: Al can help instructors identify common
challenges faced by students in understanding economic concepts in the foreign
language, allowing them to adapt their teaching strategies accordingly.

Specific Examples for FLT of Economics:

« Al-powered Chatbots: Students can interact with chatbots that simulate
economic discussions or scenarios in the target language, practicing their speaking
and comprehension skills related to specific economic topics like inflation or
market equilibrium.
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. Machine Translation with Contextual Awareness: While general
machine translation can be problematic, Al-enhanced tools that are trained on
economic texts can provide more accurate translations of economic documents
and terminology, aiding students in understanding complex materials in the
foreign language. However, these should be used cautiously to support learning,
not replace it.

. Vocabulary Learning Apps: Al-driven vocabulary apps can focus
specifically on economic terms in the target language, using spaced repetition and
other adaptive techniques to help students learn and retain specialized vocabulary.

3.3 The AI and the Foreign Language Teacher

An interesting use of Artificial Intelligence is the creation of teaching
materials. The type of school, grade and subject are first entered in a corres-
ponding field. The teacher then comes to the specific topic or learning goal, with
the option of adding a text source. The next step is to specify the type of material
required:

e Multiple choice
Reading task
Conversation task
Writing task
Gap-filling task

Through the chat, the teacher can request something from the artificial
intelligence, such as "Create me a worksheet on the contrastive use of tenses,
language level A2, comprehensive school" on the topic of "holidays" with 15
sentences in which the correct verb forms are to be inserted in the gaps. Write a
coherent text in the style of an email that a teenager writes to a friend. The verb
to be inserted should appear in the infinitive in brackets behind the gap." - The
result of this laborious task is of course a gap-filling text in which the learners are
to insert the verbs in the appropriate form.
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Thema: Talking about Jobs and Future Predictions

Gap-filling task

inclusion level for students with special needs, without basic knowledge and little vocabulary

In the . |'want to be a . My sister wants to be a . In the future, we both want to
have a good . | think it is important to hard and achieve our dreams.

Use the following words:

* doctor
= teacher
= future
= job

= work

medium learning level for students with moderate basic knowledge and moderate vocabulary

Many young people dream of what they want to do in the future. For some, becoming an isatop
choice because they like to build and design things. Others might want to be a , discovering new
ideas and solving problems. It is interesting to which jobs will be important in the future. Choosing a

is not always easy because we nead to think about our interests and skills. Also, as _
changes, new jobs will appear, and some old ones may disappear.

Use the following waords:

* ENgineer
Figure 1. A Gap-filling task ,,Talking about Jobs and Future Predictions”
(Presentation on a webinar, Sept. 2024, Cornelsen Publishing House)

The materials listed show the aim of turning Al into a complete workshop
for the preparation and implementation of lessons, for extensive support of
teachers in their communication with students, parents and the school. This is a
paid service from the respective publisher, an expansion of the range of textbooks
and other teaching materials. Can we really rely on artificial intelligence? Some
examples show that Al is still in its infancy. Some problem areas are:

» At the moment, there 1s no access to the Al's research, and we do not know
which sources the computer-controlled intellect uses.

* The results sometimes contain false information surrounded by true
statements.

* The quality of the Al's solutions improves as the data is collected. If the
initial data is accidentally or deliberately false, it enters the database and
participates in the Al's work.

For this reason, criteria for responsible Al have been developed
(Veenendaal,2024):

e Fairness and inclusiveness
Privacy and security
Transparency
Accountabillity
Reliability and safety
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A remarkable implementation of Al in teaching is shown in practice at
Georgia University - the Al solution to student questions. In both online and
traditional in-person educational settings, students’ progression is often hindered
by unanswered questions. Whether due to the time constraints of in-person
classes, a reluctance to vocalize doubts, or the rigid format of online pre-recorded
lectures, the outcome is the same: diminished student enthusiasm and knowledge
gaps.

This challenge could be seen in Professor Ashok Goel’s Knowledge-Based
Artificial Intelligence module at the Georgia Institute of Technology. Each
semester, the module’s 300 students would post around 10,000 messages in its
online forum, a volume far beyond the capacity of Goel and his eight teaching
assistants to manage effectively. In response, Goel and his graduate students
created Jill, a virtual teaching assistant built on IBM’s Watson platform. Jill
adeptly managed to address thousands of routine student inquiries in the online
forum. The efficiency of the virtual teaching assistant freed up the human teaching
assistants to respond to the more intricate and complex questions. (Mantu
Website)

At universities, foreign languages are taught as part of the course. The
teaching is not oriented towards general language use (the respective foreign
language in everyday life), not towards teaching subjects in a foreign language,
but towards the language for special purposes in a specialist field. This could be,
for example, English in technology, French for doctors, German for business
economists. In this case, there are many options available:

» Compiling materials for lessons,

* Learning technical terms,

* Conducting specialist communication simulations,

* Modeling situations from professional practice

 Creating virtual reality as a means of representation for engineers or
doctors.

The points listed are only a part of what would be possible through the use
of AI. We are in a time of rapid and profound changes in the way Foreign
Language Teaching for special purposes, for example, works. We're looking at a
request to Gemini, Google's Al. The instructor wants to create a scenario for his
English class with students that simulates a client meeting. Here's the result:

Scenario: The Eco-Luxe Furniture Deal

Overview: This simulation puts students in the role of an employee at a
furniture company. They will handle two separate phone calls: the first with a
disgruntled customer and the second with a potential buyer. The goal is to
successfully manage both conversations to secure a sale and maintain the
company's reputation.
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Your Role: You are Jordan/Jamie, a sales and logistics representative for
"Eco-Luxe," a company that specializes in sustainably-sourced, high-end
wooden furniture.

The Task: You have a busy day ahead. First, you must deal with a phone
call from a customer regarding a late delivery. Then, you will receive a call from
a potential buyer who wants to place a large wholesale order.

Part 1: The Customer Call (10-15 minutes)

The Situation: A customer, Mr. Davison, is calling because his custom-
made dining table, which was promised for delivery last Friday, has not arrived.
He is frustrated and considering canceling his order.

Your Goal:

« Acknowledge and empathize with his frustration.

« Apologize for the delay.

« Explain the reason for the delay (a slight production issue with the wood
finish).

o Offer a solution that satisfies him (e.g., a discount, a free cleaning kit, or
expedited delivery).

« Confirm the new delivery date.

« End the call on a positive, professional note.

Key Phrases to Use (Suggested):

"l understand your frustration. I would be upset too."

« "I'm very sorry for the delay. It's completely unacceptable."

« "It seems there was a minor issue with the final finishing process."

« "As a gesture of goodwill, we would like to offer you a 15% discount on
your order."

« "Would a new delivery date of this Thursday work for you?"

 "Thank you for your patience, Mr. Davison. We appreciate your business."

Part 2: The Buyer Call (10-15 minutes)

The Situation: A potential buyer, Ms. Chen, from a high-end interior
design firm called "Design Spectrum," is calling. She saw a product of yours
online and is interested in placing a bulk order for 20 custom coffee tables for a
new hotel project.

Your Goal:

« Greet her professionally and enthusiastically.

o Answer her questions about the coffee tables (materials, dimensions,
customizable options).

« Discuss pricing and offer a wholesale price that is attractive but still
profitable for Eco-Luxe.

« Negotiate the payment terms (e.g., a 50% upfront deposit).

« Explain the logistics and timeline for a bulk order.
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o Confirm the details of the potential deal and arrange to send a formal
quote via email.

Key Information to Share (Suggested):

e« Product: The "Mesa" coffee table, made from reclaimed oak.
Dimensions: 120 cm x 60 cm x 45 cm.

o Price: The retail price is $450 per table. The wholesale price you can
offer is $320 per table.

o Order Size: She wants 20 tables.

o Customization: She can choose a different wood stain (light, medium,
or dark) and leg material (metal or wood).

o Timeline: Production for a bulk order takes approximately 6-8 weeks.

« Payment Terms: Require a 50% deposit to start production, with the
remaining balance due upon delivery.

Key Phrases to Use (Suggested):

o "Thank you for calling Eco-Luxe. How can I help you today?"

« "We would be delighted to work with you on this project.”

"The wholesale price for an order of this size would be $320 per unit."

o "We can absolutely customize the wood stain and leg material."

o "Our standard payment terms for a large order require a 50% deposit
upfront."

o "I'll prepare a formal quote and email it to you by the end of the day."

Debrief and Discussion:

After the students have completed the role-play, a group discussion can be
held to analyze their performance.

Discussion Questions:

o What was the most challenging part of each phone call?

« How did you handle the customer's anger? Did your strategy work?

« What negotiation tactics did you use with the buyer?

« Were you able to use any economic or business terms naturally in your
conversation?

o What could you have done differently to improve the outcome of either
call?

This scenario provides a realistic context for students to practice their
English communication skills while applying their knowledge of economics and
business principles. The two different calls challenge them to adapt their tone and
strategy based on the person they are speaking to.

As already mentioned, Al can be involved in the acquisition of information
and teaching materials, in the development of tasks, simulations, and tests, as well
as in monitoring learners' performance. Returning to the aspects of error
correction in foreign language teaching already mentioned, we can discuss the
diverse possibilities for identifying and correcting errors. This include Error
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Identification, Error Classification as a systematic classification of identified
errors into different categories based on linguistic criteria, Error Cause Analysis
and of course the improvement of the learner’s language through further exercises
and implementation of the rules. The Artificial intelligence can also be very
helpful in combating plagiarism — particularly relevant in the academic field.

What is often overlooked is the repeatedly confirmed tendency of Al to
provide information that is partially incorrect. The development and subsequent
use of Al-based applications is fundamentally based on data — for example, for
training the Al algorithm and for its use. Under this premise, a differentiated
analysis of the data — with regard to its value and relevance to the task — in both
categories is an essential first step in ensuring the trustworthiness of Al-based
applications. Because of their high relevance, their selection and quality are
crucial to the outcome. For this reason, it should be mandatory to establish
positions within the company that are responsible for the data acquisition and use
model and for monitoring its proper implementation. The data quality standard for
Al systems can be both established and validated according to predefined criteria.
In particular, completeness, representativeness, traceability, timeliness, and
accuracy must be taken into account.

This means you need a certain degree of control over the input data and tools
that allow for validation of the offered results. There's an anecdote from the pre-
computer era that may have some truth in it. An electricity provider's computer
billed a customer for USD 0.00. The customer ignored this bill (quite normal!),
but then a reminder for the outstanding payment of USD 0.00 arrived,
automatically generated electronically. The customer supposedly wrote a check
for this amount. Then the computer was "happy" and stopped sending reminders.

In this sense, cooperation with Al would be extremely beneficial for both
teachers and students, and given the current state of affairs, there's practically no
alternative. Development is constantly advancing, the possibilities are already
there, the computer-controlled side is geared toward ever-improving performance;
the human side just needs to keep pace and benefit from it.
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SMART TOOLS FOR SMART WORDS: MOBILE
DICTIONARIES IN BUSINESS ENGLISH EDUCATION
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Economics, Svishtov

Abstract: In today’s globalized economy English dominates business
communication, however, many professionals still struggle with the specialized
vocabulary and cultural nuances required in corporate settings. To address this
problem, the paper examines how mobile dictionaries — particularly those
adapted for Business English — can assist learners in acquiring and applying
industry-specific language with greater accuracy and confidence. The paper
explores their role in language learning, examining pedagogical approaches,
classroom practices and emerging Al-driven technologies that promise to
enhance their effectiveness. It also addresses challenges such as over-reliance,
inconsistent terminology, and privacy concerns. Practical strategies for
integrating mobile dictionaries in Business English instruction are illustrated
through sample tasks and a lesson plan, showing how these tools can be used
effectively in classroom contexts. The paper concludes with a summary of key
findings and recommendations for future research and practice, highlighting both
benefits and challenges of integrating mobile dictionaries into Business English
education. It emphasizes the need for further studies on long-term learning
outcomes, cross-industry applications, and pedagogical strategies that support
effective, context-sensitive use of these tools in diverse classrooms and
professional settings.

Keywords: Business English, mobile dictionaries, specialized vocabulary,
digital learning tools

JEL: 121, 125

Introduction

Despite the widespread use of English in global business, many
professionals struggle with the specialized vocabulary and communication skills
essential for success in corporate environments. Whether in international
negotiations, cross-border project collaborations, or virtual meetings, clear,
precise, and culturally sensitive communication is increasingly expected. Yet,
even after years of formal education, mastering business-specific terminology,
idiomatic expressions, and appropriate register remains challenging - especially
in fast-paced high-stakes contexts, where quick understanding and accurate
language use are crucial.

In recent years, the widespread availability of smartphones and mobile
applications has introduced a powerful resource to support language learners —
mobile dictionaries. Unlike traditional print or desktop versions, mobile
dictionaries offer immediate, portable and context-sensitive access to vocabulary,
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pronunciation aids, authentic example sentences, collocation suggestions, and
increasingly sophisticated Al-driven recommendations. Such tools enable learners
to access language support anytime and anywhere — whether in the classroom, the
office or on the move.

In the light of the above, this paper focuses on mobile dictionaries
specifically designed or adapted to support learners of Business English in
acquiring and applying specialised vocabulary and communication skills. Its
scope encompasses the role and the impact of mobile dictionaries as technological
tools within Business English learning, examining both classroom and workplace
contexts. The purpose is to investigate how these tools empower learners by
enhancing vocabulary acquisition, pronunciation, and comprehension, to identify
challenges and limitations, associated with their use, and to propose effective
strategies for their integration, with particular attention to emerging Al-driven
dictionary technologies.

The paper is structured as follows. The introduction outlines the relevance,
the scope and the purpose of the study. Section one reviews theoretical and
pedagogical approaches to mobile dictionaries in language learning. Section two
discusses Business English learners’ vocabulary and communication needs,
suggesting strategies for integrating mobile dictionaries into Business English
teaching and learning. Section three presents practical applications with sample
tasks and a lesson plan. Section four explores Al technologies in mobile
dictionaries and considers their prospects in Business English teaching and
learning. The paper concludes with a summary of key findings and
recommendations for future research and practice.

1. Theoretical and Pedagogical Approaches to Mobile Dictionary Use

Mobile dictionaries have become an increasingly common tool in language
learning, reflecting broader trends in mobile-assisted language learning (MALL).
Their portability, immediate access, and multimodal features — such as audio
pronunciation, example sentences, and integrated thesauri - make them
particularly valuable for Business English learners, who often require precise,
context specific vocabulary at short notice.

Research indicates that mobile dictionaries can enhance both incidental and
intentional language learning. In incidental learning, their immediacy and
convenience reduce cognitive load during reading, enabling learners to quickly
access meanings in authentic contexts and retain new words encountered
serendipitously (George, 2014). For intentional learning, mobile-assisted
vocabulary tools such as digital flashcards or gamified dictionary apps have been
shown to facilitate systematic practice, promote repeated exposure and improve
both receptive and productive vocabulary knowledge (Dan, Ismail, & Razali,
2024). Additionally, the portability and interactive features of mobile dictionaries
support autonomous learning and sustain motivation, which further contributes to
vocabulary retention and expansion (Rahmani, Asadi, & Xodabande, 2022). For
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learners of Business English in particular, which is the special focus here, the
ability to access specialised terminology on demand supports the rapid processing
required in professional communication and facilitates the acquisition of domain-
specific language.

From a pedagogical perspective, mobile dictionaries provide significant value
in both formal and informal contexts. In classrooms, they can support pre-task
vocabulary preparation by allowing learners to preview key lexical terms, scaffold
comprehension during tasks by providing immediate access to definitions and
usage examples, and reinforce learning in post-task review through repeated
exposure and self-testing (Jedi-Sari-Biglar, 2023). Beyond the classroom, they
foster learner autonomy by enabling independent checks of meaning, collocations,
register and tone, and pronunciation (Sato, Murase, & Burden, 2020). These
functions align closely with the principles of Task-Based Language Teaching and
English for Specific Purposes, in which vocabulary learning is embedded within
communicative tasks and situated in authentic, profession-oriented contexts.

In short, the integration of mobile dictionaries into foreign language
learning brings significant benefits both in theoretical terms, and in pedagogical
perspective. However, challenges remain. One major concern is over-reliance,
which can weaken learners’ internal vocabulary knowledge and referencing skills.
Another issue involves content inconsistency across applications, where varying
definitions and collocations - especially in business contexts - may cause
confusion and imprecise communication. Privacy risks also pose a challenge, as
data collection by dictionary apps can potentially expose sensitive information if
not adequately protected. Finally, disparities in device ownership connectivity,
and app usability can limit equitable access and reduce overall effectiveness.

2. Business English Context: Learner’s Needs and Strategies for

Practical Integration

Business English learners operate in contexts that go beyond general
language proficiency. Exploring how mobile dictionaries can support their
learning therefore requires attention to both the learners’ specific needs and the
strategies for integrating these tools effectively into instruction.

2.1. Vocabulary and Communication Needs of Business English

Learners

Professionals in international corporate environments are expected to
communicate clearly and effectively across a range of situations, from high-stakes
negotiations, persuasive presentations to precise report writing, and informal
networking. Achieving this requires not only a strong command of general
English, which reflects the breadth of vocabulary (number of words known), but
also mastery of industry-specific terminology, idiomatic expressions, and the
depth of vocabulary (meaning, usage and collocations of key terms) (Akbarian,
2010). Effective communication also depends on the appropriate use of register
and tone, adapting formality to suit different audiences and purposes as well as
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the speed of communication (Hyland, 2006), which demands rapid access to
linguistic resources in real-time interactions. Finally, proficiency in cross-cultural
nuances, including idioms and culturally embedded references, is essential to
navigate international business contexts successfully (Spencer-Oatey & Franklin,
2009). For clarity and ease of reference Figure 1, summarizes these core needs,
illustrating the interplay between vocabulary breadth and depth, register and tone,
communication speed, and cross-cultural nuances. Together, these factors create
a demanding communicative environment in which precision, adaptability, and
cultural sensitivity are essential competences.

s Breadth of vocabulary

enumber of words known

st Depth of vocabulary

*meaning, usage, collocations

sy Register & tone

eappropriate formality

s Spced of communication

real-time language needs

e Cross-cultural nuances

*idioms, cultural references

Figure 1. Key language demands for ESP learners in Business contexts
Source: Developed by the author

Meeting these interconnected demands calls for instructional approaches
that align with the realities of professional communication. It is therefore
important to consider how mobile dictionaries can be effectively integrated into
Business English teaching to address learners’ needs and support their practical
language use.

2.2. Strategies for integration of mobile dictionaries into Teaching
Business English

For Business English learners, achieving effective communication requires
targeted support tools that not only provide definitions but also contextual usage
and collocation information. Mobile dictionaries can play a crucial role in this
regard, offering instant access to specialised terminology, industry-specific
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phrases, and authentic language examples. Their effective use in Business English
depends on a balanced approach that maximises pedagogical benefits while
mitigating potential limitations, such as over-reliance or inconsistent content
across applications. By strategically integrating these tools into learning activities,
educators can enhance both vocabulary acquisition and communicative
competence enabling learners to apply language knowledge accurately in
professional scenarios (Kukulska-Hulme & Shield, 2008). Furthermore,
incorporating mobile dictionaries alongside collaborative tasks, case studies, and
role-plays can reinforce active engagement and promote deeper understanding of
business contexts. Figure 2 highlights a selection of some applicable strategies
demonstrating how core pedagogical principles can be combined with practical
examples to support learning in both classroom settings and real-world
professional contexts.

Structured
learning tasks

Address over- Learner
reliance training

Strategies
Al-enhances for

Workplace
relevant

capabilities effective content

integration

Ensure
privacy and
accessibility

Collaborative
development

Leverage
digital
features

Figure 2. Strategies for Integration of Mobile Dictionaries into Teaching
Business English
Source: Developed by the author
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% Structured Learning Tasks. Dictionary use, embedded in purposeful
activities such as drafting briefing notes or role-playing negotiation scenarios,
ensuring vocabulary is applied in context.

+ Learner Training. Explicit training develops the ability to select the
appropriate dictionary types (e.g. monolingual, bilingual, collocation-focused)
and to interpret definitions, examples and phonetic transcriptions, while avoiding
common pitfalls like literal translations.

+ Work-Place Oriented Content. Activities are designed around
industry-specific terminology — e.g. finance, marketing, project management —
building a domain-specific lexicon directly applicable in professional
communication.

%+ Collaborative Development. Learners co-create shared glossaries or
terminology databases using digital platforms or collaborative learning apps. This
approach encourages peer learning, diverse language exposure, and collective
responsibility for lexical growth.

+ Leveraging Digital Features. Built-in tools such as pronunciation
audio, corpus-based usage data and cross-references are actively integrated in
tasks like pronunciation comparison or usage analysis to deepen engagement.

+ Privacy and Accessibility. Chosen mobile dictionaries comply with
privacy standards and remain accessible across devices and offline, ensuring
equitable access to resources.

+ Al-Enhanced Capabilities. Al functions — such as predictive
suggestions, context-aware translations and automated error detection — are
incorporated into vocabulary and writing tasks, with guidance on critical
evaluation of Al outputs.

%+ Addressing Over-Reliance. Balanced approaches limit excessive
dependence on dictionaries by incorporating inference, paraphrasing, recall
activities, and occasional “no-dictionary” phases to foster independent lexical
competence.

3. Practical applications: Sample Tasks and a Lesson Plan

To move from strategy to practice, the approaches outlined in the previous
section can be applied through classroom tasks and structured lesson plans that
promote active learning and the attainment of specific communication outcomes.

3.1. Sample Tasks for Integrating Mobile Dictionaries

Table 1 presents a set of sample tasks that operationalise the outlined
strategies in classroom settings. Each task is linked to a particular strategy and
specifies expected learning outcomes, showing how mobile dictionaries can be
embedded meaningfully into Business English instruction.
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Table 1. Sample Tasks for Integrating Mobile Dictionaries into Business

English Teaching

Task Strategy Expected learning outcome
Role-play negotiations Structured Improved ability to use new
incorporating at least five learning tasks vocabulary in realistic
newly learned terms, professional communication
followed by justification of contexts
term choice
Peer-led mini-training Learner Enhanced digital literacy and
session on using collocation training independent use of dictionary
search or pronunciation tools
features in a dictionary app
Compile and explain ten Workplace Expanded sector-specific
key terms from recent relevant vocabulary and contextual
business news relevant to content understanding
learner’s sector
Build a collaborative Collaborative Development of shared lexical
glossary with definitions, development resources and peer-supported
example sentences and learning skills
audio links
Compare synonyms using  Leverage Increased precision in
“word frequency” or digital vocabulary choice and
“example sentence” features awareness of usage frequency
functions to choose the
most suitable for a scenario
Conduct an offline Ensure Ability to access and use
dictionary scavenger hunt to privacy and lexical resources in low-
find workplace-related accessibility  connectivity environments
vocabulary
Draft a business e-mail, Al-enhanced  Improved editing skills and
apply Al suggestions, and  Capabilities critical evaluation of Al-
critically assess the generated language
revisions
Complete a reading task Address Strengthened contextual
without a dictionary, then over-reliance  guessing skills and vocabulary
compare inferred meanings retention

with dictionary definitions
Source: Developed by the author.

The strategies, tasks, and expected learning outcomes outlined above
provide a solid framework for integrating mobile dictionaries in Business English
teaching. Building on this foundation, a sample 45-minute lesson plan is presented
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to show how these elements can be put into practice, along with additional task
suggestions for flexible classroom use.

3.2. A Sample Lesson Plan

To illustrate the practical implementation of the strategies and tasks outlined
in the previous section, the lesson plan Using Mobile Dictionaries to Enhance
Business Email Writing, is presented as a concrete example. Its objectives are to
enable students to select appropriate workplace vocabulary using mobile
dictionary features, apply these terms in a short business email, and reflect on
balancing dictionary use with independent language skills. The lesson comprises
a warm-up discussion, feature exploration, vocabulary mining, collaborative
glossary creation, email writing, and reflection. Assessment focuses on accurate
vocabulary use and the demonstration of at least one mobile dictionary feature.
Homework encourages revising the email without consulting a dictionary. The
lesson is designed to address the common challenges in mobile dictionary use,
including over-reliance, while leveraging Al-enhanced features and collaborative
learning. The full detailed lesson plan is provided in Appendix A, a sample
business email handout in Appendix B, and a sample collaborative glossary
document in Appendix C.

It is to note that the suggested 45-minute lesson plan can absolutely work,
especially in typical language classes or as a focused workshop session. However,
depending on the context, it can be expanded for deeper practice by stretching the
vocabulary mining or writing stages or by spreading it over two 45-minute
sessions, e.g. Session 1 (Feature Exploration; Vocabulary Mining; Collaborative
Glossary), Session 2 (Writing Task + Reflection).

The skills practiced in the core lesson can be further reinforced and
consolidated through a range of carefully designed extension activities, which
aim to deepen learners’ understanding, strengthen vocabulary retention, and
enhance practical application of Business English skills. These activities can be
implemented either within the same class (time-permitting), or as follow-up tasks.
A detailed list of such activities includes:

* Synonym and Register Awareness. Students revisit the glossary and use the
mobile dictionary to find synonyms or more formal/informal equivalents
for each term, then discuss when each can be appropriate in different
workplace contexts.

* Error Spotting and Editing. The instructor provides a short business email
draft containing inappropriate vocabulary choices. In parts, students use
dictionary collocation and example functions to identify and replace
unsuitable terms.

% Pronunciation Practice. Using the audio feature of the mobile dictionary,
students record themselves pronouncing the newly learned terms,
comparing them with the model and practice until accurate.
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% Scenario Expansion. Students adapt the vocabulary and writing techniques
to a new business scenario (e.g. client apology, meeting request), applying
the same dictionary-supported process to produce a fresh email.

% Mobile Dictionary Feature Review. Each student chooses a mobile
dictionary function (collocation, Al feedback, frequency data,
pronunciation, etc.) and demonstrates its use to the class, explaining its
value for business communication.

% Peer Glossary Quiz. Students create quick, app-based quizzes (e.g.
matching words to definitions, choosing the correct collocation) based on
the shared glossary, encouraging retrieval practice.

% Collocation Chain Challenge. Students choose one term from the glossary
and use the mobile dictionary to discover a chain of related collocations
(e.g. ‘negotiate terms — terms of agreement — agreement deadline’). Then
they write a short paragraph incorporating at least two links in the chain.

% Glossary-in-Context Portfolio. Over the next week, students collect
authentic business texts (emails, LinkedIn posts, news articles) where
glossary terms appear. They annotate each example with the source,
meaning in context, and any notable collocations, then share highlights in
the next class.

4. Emerging Al Technologies and Future Prospects

Recent advances in artificial intelligence (Al) are transforming mobile
dictionaries from static reference tools into dynamic, context-aware language
assistants. Al-powered features such as natural language processing (NLP),
machine learning algorithms, and speech recognition are enabling dictionaries to
offer more personalized, interactive, and adaptive support, tailored to Business
English learners’ needs (Chhetri, Prasad, Shah, & Prasad, 2024). NLP capabilities
allow these tools to interpret nuanced queries, recognize domain-specific
terminology, and deliver definitions, collocations, idiomatic expressions, and
example sentences that mirror the communicative contexts of international
business. This goes beyond simple word workup, enabling learners to receive
contextually relevant usage notes that reflect the pragmatic and intercultural
dimensions of professional communication.

Machine learning further enhances the adaptive potential of mobile
dictionaries by analysing user interactions over time to identify recurring patterns,
knowledge gaps, and evolving needs. Based on these insights, the system can
recommend targeted vocabulary sets, generate personalized review exercises, and
highlight terms likely to be encountered in the learner’s field. Such predictive
capabilities align with principles of spaced repetition, and deliberate practice,
offering a more efficient and engaging pathway to long-term retention (Cui &
Sachan, 2023). Speech recognition technologies complement these features by
enabling real-time pronunciation assessment and feedback supporting both
receptive and productive oral skills. For Business English learners, this facilitates
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confident participation in presentations, negotiations, and teleconferences where
precise pronunciation and prosody can be critical to professional credibility.

The rapid emergence of advanced generative Al platforms such as
ChatGPT and DeepSeek raises an important question about the continuing
relevance of dedicated mobile dictionaries. While these large language models
can produce instant explanations, translations and context-based examples, their
open-ended nature can sometimes lead to inaccuracies, overgeneralization, or
content that lacks alignment with authoritative linguistic sources (Burtsev,
Reeves, & Job, 2023). Al-enhanced mobile dictionaries remain essential as
curated, pedagogically informed and lexicographically validated resources. They
provide learners with a level of terminological precision and reliability essential
for professional communication, while Al adds personalization and
contextualization. Rather than replacing mobile dictionaries, generative Al can
complement them —as a conversational or brainstorming tool, while the dictionary
ensures accuracy, consistency, and discipline-specific correctness.

Looking ahead, the integration of Al into mobile dictionaries should
prioritise interoperability with other digital learning environments. Seamless
connectivity with corporate learning management systems, collaborative
platforms, and industry-specific training modules would support vocabulary
acquisition in real-world contexts and provide for richer data analytics for tracking
and targeting intervention. At the same time, adaptive algorithms should preserve
transparency and learners’ agency, allowing users to control Al assistance without
compromising autonomy or critical thinking.

Equally important are robust ethical and privacy safeguards. As Al-
powered dictionaries increasingly rely on user data to deliver tailored experiences,
developers must ensure compliance with data protection regulations and
communicate clearly how data is collected, stored and used. Ethical Al design
also involves mitigating algorithmic bias to avoid skewed vocabulary
recommendations that may privilege certain linguistic registers, regions, or
cultural perspectives over others (Luo, Puett, & Smith, 2023). Collaboration
between developers, linguists and educators will be essential to establish
pedagogical frameworks that integrate the strengths of Al without diminishing the
human elements of language learning.

By combining advanced language technologies with sound educational
principles, Al-enhanced mobile dictionaries can remain highly relevant — even in
an age of powerful generative Al assistants by providing a reliable, structured and
pedagogically grounded foundation for Business English mastery. They can
support learners in achieving linguistic precision, cultural competence and
communicative agility — skills that are indispensable in today’s interconnected
global economy. In this way, the next generation of mobile dictionaries could act
not merely as repositories of words, but as intelligent, evolving partners in
professional language development.

85



Conclusion

This paper has explored the role of mobile dictionaries in supporting
Business English teaching and learning, highlighting both their potential benefits
and inherent challenges. Mobile dictionaries offer learners immediate access to
specialized vocabulary, facilitate pronunciation and comprehension, and support
autonomous, task-based learning in authentic professional contexts. At the same
time, challenges such as over-reliance, inconsistent terminology, and data privacy
concerns must be addressed to maximise their effectiveness.

By examining pedagogical strategies and providing a sample lesson plan,
the paper demonstrates practical ways to integrate mobile dictionaries into
classroom practice, ensuring that learners acquire not only industry-specific
language but also develop critical skills for independent and context-sensitive use.
Looking forward, the emergent Al-driven tools are set to transform mobile
dictionaries into more personalized, adaptive, and interactive learning
experiences.

Future research could further investigate how mobile dictionaries interact
with other digital tools, such as Al writing assistants, or immersive simulations,
to create richer communication environments. Longitudinal studies might explore
how learners’ reliance on mobile dictionaries evolves over time and whether
sustained use leads to measurable improvements in accuracy, literacy, and
professional confidence. Comparative studies across industries and cultures could
reveal domain-specific vocabulary acquisition and cross-cultural communication
benefits. Investigating teacher perspectives and institutional policies would clarify
pedagogical and ethical implications. Ultimately, mobile dictionaries should be
regarded not as replacements for foundational language learning but as
complementary tools that enhance learners’ precision, confidence, and efficiency
in Business English.
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Appendix A. Sample Lesson Plan (45 minutes)

Title: Using Mobile Dictionaries to Enhance Business E-mail Writing
Level: Intermediate/Upper-Intermediate
Objectives: By the end of the lesson, students will be able to:

+ Use mobile dictionary features to select appropriate vocabulary for a

workplace context

+ Use workplace-relevant terms in a short business email
% Reflect on how to balance dictionary use with independent language skills.
Materials:
# Mobile dictionary apps with pronunciation, collocation and Al abilities
+ Business e-mail scenario handouts!
# Shared online document?
Lesson stages

Stage Time  Procedure Strategy
Warm-up & S min  Quick discussion of how students use Address over-
Discussion mobile dictionaries now; note pros and  reliance
cons
Feature 5min  Teacher shows collocation and example Lerner
Exploration sentence functions using a sample term  training/Leverag
(e.g., negotiate’). Students try on one e digital features
new word
Vocabulary 10 min Students read a short workplace Workplace
Mining scenario and use their mobile relevant content
dictionaries to find 3-4 key terms
Collaborative 5 min  Students share their terms in a quick Collaborative
Glossary online document or whiteboard list Development
Writing Task 15 min  Students write a short professional Structured
email responding to the scenario, using learning tasks /
at least 3 terms from the glossary, then  Al-enhanced
briefly refine it with Al suggestions in ~ Capabilities
their mobile dictionary app
Reflection Smin Class discussion on what was learned, Address over-
which features were most useful, and reliance/
how to avoid over-reliance Learner training
Assessment:

% Use of appropriate vocabulary in the email.
% Ability to demonstrate at least one mobile dictionary feature during the

lesson.

Homework:
Revise the email without using a dictionary

I A sample business email handout is enclosed in Appendix B.
2 A sample glossary document is enclosed in Appendix C.
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Appendix B. A Sample Business Email Handout
Business Email Scenario: Responding to a Client Complaint

Context:

You work as a customer service representative at a software company. A
client has sent an email expressing dissatisfaction with a recent update that caused
some unexpected errors in their system. Your task is to write a professional email
response that acknowledges the issue, reassures the client, and explains the next
steps your company will take to resolve the problem.

Key points to include:

% A polite acknowledgement of the client’s concerns

% An apology for the inconvenience caused

% Assurance that the technical team is working on the solution

% An offer to provide updates or further assistance

Additional instructions:

+ Use your mobile dictionary to find precise and context-appropriate
vocabulary focusing on terms related to customer service, problem
resolution, and reassurance

% Incorporate at least three new terms or expressions discovered through the
dictionary or collaborative glossary

+ After drafting, apply Al-listed suggestions to improve clarity and tone, then
critically evaluate these changes.

Appendix C. Glossary document template

Collaborative Business English Glossary

Term Part of Definition Example Pronunciation Notes/
speech Sentence Link collocations
inconvenience Noun Trouble or We apologise  Audio / Often used
difficulty  for any Transcription with ‘cause’,
caused to  inconvenience ‘apologise
someone  caused by the for’
update

.......................................................
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INSTANT CULTURE AND FOREIGN LANGUAGE
TEACHING: IS IT GAME OVER?

Senior Lecturer Daniela Stoilova, D. A. Tsenov Academy of Economics

Abstract: Some forty years ago learning a foreign language in Bulgaria
(Russian being an exception) was a privilege accessible to a limited number of
students who went to special “language schools” whose curriculum included
intensive foreign language training. That privilege was also a challenge in more
ways than one: very few of the teachers were native speakers, textbooks were
predominantly designed according to the grammar-translation method; audio and
video aids were scarce and, not infrequently, outdated, the Internet did not exist
(not in Bulgaria, anyway). Students’ exposure to authentic speech and texts in the
target language was thus limited to West European and American movies and pop
songs; rare interactions with overseas holidaymakers visiting Bulgarian resorts
and major tourist destinations; West European and American literature in
original. The accessibility of these, too, was a matter of plenty of good luck. So,
for most of the time, the learning process consisted of doing numerous grammar
exercises and reading and translating texts from the classics (contemporary
authors were obliterated because of their “disruptive” ideas). And then things
changed. Totalitarian regimes in Eastern European countries collapsed; the Cold
War came to an end; the world began to globalize; the Internet announced its
appearance and in a couple of decades turned from a luxury into a must-have in
all spheres of human activity. Many of us, teaching foreign languages at schools
and universities today, started studying those languages under the circumstances
described above. Should we compare the teaching process to a board game with
two players (the teachers and the students), we will have to admit that the profile
of the latter has changed beyond recognition and so have the rules of the game.
Teachers who are willing to remain ‘onboard’ need to learn the new rules of that
game. And learn them swiftly!

Key words: digital; Gen Z; instant; learning.

Introduction

Our perception of what is convenient and accessible has changed
dramatically in less than a decade and the combination of technological
advancement, corporate innovation and consumer demand will, in all probability,
continue to alter it, thus turning features that were previously considered a luxury
(often unthinkable of) into a must have. For the most part, today’s society expects
and demands that things should happen easily, conveniently and swiftly and this
expectation is behind the way we shop, eat, travel, interact with each other, and
even work and study. Hence, some observers’ apprehension that the focus of our
attention might have shifted from quality to speed (Monk, 2024). There are two
major dimensions in which the unprecedented growth of digital technology has
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affected us as a society: a distinction between Digital Natives and Digital
Immigrants began to be made and our appetite for instant solutions became
insatiable. The Digital Natives, also referred to as the N (for Net) generation, are
all “native speakers” of the digital language of computers, video games and the
Internet. Digital Immigrants are all of us who were not born into the digital world
but became fascinated by and adopted many or most of the aspects of the new
technology at a later point in our lives (Prensky, 2001). The convenience culture
(also referred to as instant culture) is not about speed only. It is also about reducing
friction in every aspect of life. “This culture shift”, observes Monk, “is reshaping
entire industries and redefining consumer expectations, and learning is not
immune to it.” (Monk, 2024). We have thus become a convenience-driven society
whose “right-now” mentality seems to have impaired our ability to appreciate
delayed gratification. Such mentality also approaches any time-consuming effort
to produce real-quality results an annoying and stressful experience. But unlike
shopping, or dating, or travelling, for which instant gratification is possible via a
click on our smartphones, Monk adds, “studying and learning is a slow,
meandering and often uncomfortable process.” (Monk, 2024). Or so have we, the
Digital Immigrants, known it to be.

I. Who are Today’s Students?

Today’s students have not changed incrementally from the students of the
past. They have not merely adopted new styles, or slang, or clothes, as it has
always happened between generations. A big discontinuity has taken place and
there seems to be no going back. The event which led to this fundamental change
is the arrival and dissemination of digital technology in the 1990s. Today’s
students are the first generation that have spent their entire lives surrounded by
and using the toys and tools of the digital age. (Prensky, 2001).

A generation is defined as the people “who have some social proximity to a
set of historical events and related cultural phenomena that create a distinct
generational gap” (Parry & Urwin, 2011:79-96).

For Generation Z (all the people who were born between the mid 1990s and
the mid 2010s) these historical events have been the challenges posed by terrorism
issues, political instability, rising nationalism, growing environmental concerns,
the global economic crisis and the COVID-19 pandemic to name but a few. As
for the cultural phenomenon that created a distinct generational gap, this has been
the wide and direct exposure of the generation to the digital environment created
by new and ever-changing technology (Laskowski, 2020).

To bridge the gap between that first generation of true Digital Native
students and their teachers, who predominantly belong to the last two generations
of Digital Immigrants (Generation X and Generation Y), we need to understand
the differences between them. Table 1 illustrated the dominant characteristics of
the six living cohorts of different generations living today. (see Table 1)

91



Table 1. The Six Generations Living Today and Their Characteristics

Generation Birth Dominant Behavioural Characteristics
Year
Traditionalists 1900-1945 | Loyal and disciplined

Baby Boomers 1946-1964 | Responsible, with strong work ethics

Generation X 1965-1980 | Efficient, independent thinkers

Generation Y 1981-1994 | Confident, more social, but less independent

Generation Z 1995-2012 | Poor communication skills, extensively
reliant on digital technology (social)

Generation Alpha | 2013- Inspiring, in-situ (real time)

Source: Laskowski, 2001:104

The atmosphere of economic hardship, global turmoil and conflicts in which
people belonging to Generation Z are maturing resulted in pragmatism being their
prevalent trait. Furthermore, Generation Z (or the Net Generation) naturally
developed an ability to seamlessly interact in virtual reality and apply an §-second
filter to answer three major questions when accessing and processing the huge
volumes of information they have at their fingertips: “Do I need to know this?”,
“Does it affect me? " and “Why should I care?”. While some authors describe the
use of that filter as an attention problem, others consider it to be a practical
mechanism which helps Digital Natives synthesize and process information more
rapidly and efficiently. (Laskowski, 2020).

I1. Could Teachers Fail?

Today’s students are aware that new technologies have put in their hands
valuable advantages such as speed, accessibility and ease of use. They also appear
to know that everything, but time, is on their side. They therefore expect their
education, training and work prospects to be geared to their demands for
speediness of services, response, and engagement (Laskowski, 2020). Today’s
teachers are predominantly Digital Immigrants who tend to underappreciate the
new skills which Generation Z have acquired and perfected through years of
interaction and practice. Many of us learned slowly, step-by-step, one thing at a
time, individually, and above all, seriously, and naturally choose to teach so. This
contradiction between what today’s students expect and what their teachers have
to offer in terms of methodology and educational strategies is further exacerbated
by a number of factors:

- Research by social psychologists shows that people who grow in different
cultures think about different things and in fact think differently since the
environment in which they are raised affects and determines many of their thought
processes.

- Digital Natives develop hypertext minds and parallel, not sequential,
cognitive structures.
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- They are easily bored by today’s education since they are accustomed to
the twitch-speed, multi-tasking, random access, graphics-first, active, connected,
quick payoff world of the Internet.

- Many of the skills enhanced by new technologies (such as parallel
processing, graphics awareness and random access) have profound implications
for the learning process but are largely ignored by educators.

- Digital Natives crave interactivity — a traditional response for their each
and every action. It is not that they cannot pay attention; rather, they choose not
to (Prensky, 2001).

- They are often less independent than their predecessor generations and
require more structure, guidance and regular feedback.

- Digital Natives spend far less time reading to absorb news, literature, or
fiction than older generations; they do not respond well to lectures and require
technology that is available to use (Carlson, 2005).

- They find it difficult to communicate eftectively by traditional standards,
expect barrier-free communication with any other individual and the ability to
critique any topic as they see fit.

Hence, the two major problems faced by most educational systems
nowadays: firstly, today’s students are no longer the people these educational
systems were designed to teach; and secondly, Digital Immigrant teachers and
lecturers speak the outdated language of the pre-digital age and are struggling to
educate a population speaking an entirely new language (Prensky, 2001).

III. Is There a Solution?

We are in a situation in which either Digital Native students should learn the
old ways, or Digital Immigrant teachers should learn the new ones. But from
everything we know about cultural migration, observes Prensky, it seems highly
unlikely that the Digital Natives will go backwards. He compares Digital Native
students with children born into a new culture who learn the new language easily
and forcefully resist using the old (native) language(s) of their parents. Adult
(Digital) immigrants may accept that and take advantage of their kids to help them
learn and integrate into the new environment, or they may choose to spend most
of their time grousing how good things were in the “old country” (or “old times”)
and fail to make the most of the opportunities presented by the new one. We need
to reconsider both our methodology and our content, continues, Prensky, or we
will have to leave our Digital Native students educate themselves (Prensky, 2001).

Learning to communicate in the language and style of today’s students does
not mean changing the meaning of what is important or of good skills. Rather,
says Prensky, it means going faster, less step-by-step, more in parallel and with
more random access. In terms of content, the author distinguishes between two
kinds of content: “/legacy” content which includes reading, writing, arithmetic,
logical thinking, understanding the writings and ideas of the past, in other words,
everything that is part of the traditional curriculum and “future” content which is
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to a large extent digital and technological and includes software, hardware,
nanotechnology, genomics, etc. as well as the ethics, politics, sociology,
languages, and other things that go with them. While some of the “/egacy” content
(such as logical thinking) will continue to be important, some of it will become
less so, as did Latin and Greek (Prensky, 2001).

Finally, learning a foreign language is no longer a prerogative granted solely
by language instructors in educational establishments. The Digital Age has made
language acquisition faster, more accessible and fun than it has ever been.
Enthusiastic learners have plentiful opportunities to immerse themselves in a
foreign culture and master its language sufficiently well to communicate
efficiently without being proficient in the grammar of the target language and even
if their vocabulary is mainly limited to professional jargon and present-day spoken
language.

Conclusion

The dominant share in today’s socially and economically active population
is that of Generation Z. They are technologically focused, and they know what
they need or want to know. They have grown accustomed to instant
communication, instant gratification and ongoing multi-tasking. Their learning
style is hands-on and not necessarily linear in fashion and “previously useful
organizational approached adopted by schools, universities, and companies make
no sense to them”. (Laskowski, 2020:108). It is important that educational
establishments understand the effect which digital immersion has on Digital
Natives’ thinking patterns and learning behaviours so that they could adapt to their
educational needs (Grimley, 2010). To engage today’s students in the learning
process, the focus of curricula must be shifted from gaining knowledge for the
sake of knowledge to constructing knowledge for the sake of addressing the
challenges which the complex global society is facing today (Feiertag & Berge,
2008).

The Digital Age has dramatically changed the world as we used to know it
a couple of decades ago and education has not been spared the strong reactions
which major shifts provoke especially when they occur over a short period of time.
Ranging from apprehension, discomfort and resistance to curiosity, enthusiasm
and acceptance, these reactions should not blur our awareness that the Digital
Native generation with its skills, abilities, demands and expectations is here to
stay and take the world to a next level. Our responsibility as teachers belonging to
an older and very different generation is to help Gen Z’s students see the end goal
of the process of learning and understand how each step of the process works
towards achieving that goal. To do so, we will need to tailor our curricula and
educational content to the dynamics of today’s world and adjust our
communication and teaching strategies to the needs and expectations of these new
students. Uncomfortable and painstaking as the process of readjustment might be,
it might be our only chance to learn the new rules of the old game.
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ARTIFICIAL INTELLIGENCE AND THE FUTURE
OF TEACHING AND LEARNING

Sen. Lect. Rumyana Deneva
D. A. Tsenov Academy of Economics, Svishtov

Abstract: In recent years, artificial intelligence (Al) has made significant
strides in education. From adaptive learning platforms to virtual tutors, Al is
transforming the way students learn and teachers teach. Some people believe that
Al will replace teachers in the future. However, the majority argue that educators
possess qualities, such as creativity, critical thinking, and empathy, which make
them irreplaceable.

The paper focuses on the potential Al has to remodel the process of teaching
and learning. It studies its capacity to replace or assist human teachers,
emphasizes the significance of social-emotional skills developed through human
interaction, which Al cannot replicate, and provides a comprehensive perspective
on the future role of educators in the face of advancing Al technologies. Rather
than viewing Al and teachers as competitors, the future of education will likely
involve a hybrid approach. Al can help with repetitive tasks, personalize learning,
and offer data-driven insights, while teachers focus on mentoring, creativity, and
emotional intelligence.

Keywords: education, artificial intelligence (Al), traditional teaching,
hybrid approach.

Introduction

The history of Artificial Intelligence (Al) spans centuries, from early
philosophical concepts dating back to ancient mythology and early philosophical
thought about the nature of intelligence and consciousness to the foundational
work of Alan Turing in the 1950s (A. M. Turing, 1950), which introduced the
‘Turing Test’ trying to determine if a machine can exhibit human-like
intelligence. The term ‘artificial intelligence’ was formally coined by John
McCarthy at the 1956 Dartmouth Conference.

The concept of artificial intelligence found life long before computers.
Humans throughout history contemplated the nature of existence, consciousness,
and creation, and it’s only natural that from those musings came a variety of myths
and art. Intelligent beings created through artificial means feature prominently in
many belief systems, like the Norse figure, Kvasir (a being made from the spit of
the gods), the Greek automaton, Talos (a metal man forged to protect Crete), or
the Jewish folklore figure of the golem (a clay being made to serve a master).
Examples in popular media abound, beginning in the modern era with popular
portrayals in Mary Shelly’s 1818 novel, Frankenstein; Czech writer Karel Capek’s
1920 science-fiction play, R.U.R, and Fritz Lang’s 1927 German expressionist
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film, Metropolis. The ethical quandaries and risks associated with artificially
intelligent constructs have long been on the mind of the human race, and serve as
a fascinating mirror into our struggle with autonomy, existence, and our place as
creators.

In 1950, Alan Turing, knowing what the final outcome of his research would
be, published the idea of the ‘Turing Test’ (originally called ‘Imitation Game’).
The Turing Test was a simple evaluation of computer intelligence, designed to see
if a machine could reasonably fool a human into thinking that the machine, too,
possessed human intelligence. In the paper in which Turing posted his Imitation
Game, he also made a major defense for a radical idea: machines can think (A. M.
Turing, 1950).

In 1956, an Al workshop was held at Dartmouth College, and the field of
artificial intelligence was officially founded as an academic discipline. Computers
from the Dartmouth workshop were shown to be able to solve algebra word
problems, learn English, play checkers, and more — results that were stunning to
the modern audience of the time.

In the 1980s, computer technologies advanced significantly. One area of
advancement was in ‘expert systems’. Expert systems are computer programmes
designed to mimic the thought process, logic, and decision-making of real human
experts. By the mid-80s, Al technology had become a billion dollar industry.
Today, the history of Al technologies — emboldened by cloud computing, deep
learning, and more big data — continues to be written. While the initial goal of a
‘fully intelligent machine’ has yet to be met, the field of Al research has had
incredible, far-reaching impacts on much of society. A 2017 survey reported that
one-in-five companies had incorporated Al processes in some aspect of their
business, and in the period from 2015 to 2019, published Al research increased
by 50 percent.

1. Al vs traditional teaching

“Application of Al in education dates back to the 1950s with the
introduction of computer-assisted instruction. Over the decades, it has evolved
into intelligent tutoring systems (ITS), which are now widely used for teaching
and learning (Nwana, 1990). Currently, a broad range of Al technologies, from
ITS offering 1-on-1 tutoring to virtual teaching assistants, is being employed in
education. In their review of Al research in education, Goksel & Bozkurt (2019)
identified three primary themes that have garnered significant attention from
researchers: adaptive learning, expert systems and ITS, and the future role of Al
in educational processes. Studies on Al implementation in education have
explored various forms of Al usage in classroom settings, emphasizing the
benefits they offer for student learning”. (Cecilia Ka Yuk Chan, Louisa H.Y. Tsi2,
2023:2).

In recent years, artificial intelligence (AI) has made significant strides in
education. From adaptive learning platforms to virtual tutors, Al is transforming
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the way students learn and teachers teach. Although Al offers numerous
advantages, it’s important to recognize that traditional teaching brings unique
benefits that technology alone cannot replicate.

Al-powered tools are revolutionizing the classroom by personalizing
learning experiences for students. These systems can analyze student data to adapt
lessons, provide immediate feedback, and even predict learning outcomes. Al
helps students to progress at their own pace, making education more inclusive and
accessible.

However, for centuries, education has been built on human connec-
tion. Teachers inspire, mentor, and adapt in ways Al simply cannot. A great
educator doesn’t just teach facts; they spark curiosity, encourage critical thinking,
and support students through challenges — academic and personal.

While Al provides significant benefits, it lacks the human element that is
essential for a well-rounded education. Traditional teachers do more than just
deliver content — they inspire, mentor, and adapt their teaching methods based on
a deep understanding of each student’s personality and emotional needs. Teachers
provide emotional support and guidance that Al cannot. They recognize when
students are struggling emotionally and can adjust their teaching approach accor-
dingly. Teachers encourage students to think critically, engage in discussions, and
explore creative ideas that go beyond standard algorithms. The teacher-student
relationship plays a critical role in a student’s development. Teachers foster trust,
empathy, and motivation, which are essential for students’ overall success. Al
lacks these human traits. It can’t understand emotions, recognize subtle classroom
dynamics, or provide the encouragement that students need. The role of a teacher
is to connect, inspire, and lead.

As Al becomes more common in education, many wonder: Should Al
replace teachers? The idea that Al could replace teachers might seem feasible on
the surface, especially considering Al’s efficiency and scalability. However,
education is about more than just academic achievement; it’s about personal
growth, social development, and emotional well-being. While Al can assist in
certain aspects of teaching, it lacks the empathy, understanding, and adaptability
that human teachers bring to the classroom.

According to experts, Al is unlikely to replace traditional teaching. While
Al can be a powerful tool to enhance and personalize learning experiences, it
cannot replicate the essential human elements of teaching, such as emotional
intelligence, empathy, and the ability to build relationships with students. Al can,
however, be a valuable partner to teachers, assisting with tasks like grading,
providing personalized feedback, and automating administrative duties, freeing
up teachers to focus on more impactful educational activities. AI can generate
lesson plans, provide instant feedback, and even analyze student performance with
remarkable precision. Al can tailor lessons to fit each student’s needs, ensuring
that students who struggle get more support while those who excel can advance
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quickly. With Al, assessments can be graded instantly, saving teachers time and
providing students with immediate feedback.

“As Al technologies continue to advance, they hold promising potential for
personalized and adaptive learning, real-time feedback, and intelligent
administrative and support systems (Renz, Krishnaraja, & Gronau, 2020),
liberating teachers from time consuming tasks, allowing them to concentrate on
higher-level responsibilities like curriculum development and student mentoring.
In addition to traditional computer-based Al systems, innovative technologies
such as humanoid robots, chatbots, and virtual reality systems are being integrated
into the educational process (Chen, Chen & Lin, 2020; ThinkML Team, 2022;
UNESCO, 2021). These technologies can enhance student engagement by
providing interactive, personalized, and immersive learning environments (Malik,
Tayal & Vij, 2019; Chen, Chen & Lin, 2020). And not just that, in a study by
Blikstein (2016), he found that Al-supported classrooms yielded higher
engagement levels and greater student achievement compared to traditional
classrooms. Consequently, research into the integration of Al technologies in
education is expected to accelerate, as the potential benefits of Al in education
become more widely recognized.” (Cecilia Ka Yuk Chan, Louisa H.Y. Tsi2,
2023:2)

However, Al cannot replicate the human capacity for creativity and critical
thinking that teachers foster in students. Teachers can adapt their teaching
methods and materials to different learning styles and situations, a skill that Al
is still developing. Empathetic teachers notice struggling students and offer
personalized support. Motivational mentors see potential in quiet students and
push them to achieve more. Creative educators pivot mid-lesson when they see
students disengaged, shifting tactics to recapture attention.

2. The future of education

Al ensures that learning is accessible to everyone. By providing tailored
solutions for students with disabilities and overcoming language barriers, Al
makes education more inclusive, enabling all students to succeed regardless of
their circumstances.

The consensus among experts is that Al should be viewed as a tool to
support teachers, not replace them. By automating routine tasks and providing
personalized insights, Al can empower teachers to focus on more impactful
educational activities and create a more engaging and effective learning expe-
rience for all students.

Rather than viewing Al and teachers as competitors, the future of education
will likely involve a hybrid approach. AI can help with repetitive tasks,
personalize learning, and offer data-driven insights, while teachers focus on
mentoring, creativity, and emotional intelligence.

By working together, Al and human teachers can create a more efficient and
effective educational system, using the strengths of both to improve learning.
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Schools and educators will need to adjust to this new approach, using Al tools
while keeping the human aspects of teaching intact. In this way, Al and traditional
teaching can complement each other, leading to a more effective and holistic
educational experience. Here are some of the benefits of using Al together with
traditional teaching:

- Al-driven platforms can tailor instruction to individual student needs by
adjusting difficulty levels, recommending resources, and identifying gaps in
knowledge. This kind of customization is nearly impossible for teachers managing
large classrooms, but AI makes it effortless.

- Al-powered simulations, virtual tutors, and gamified learning platforms
can make lessons more interactive and engaging, helping students grasp complex
concepts through immersive experiences.

- Al provides introverted students a safe space to learn and ask questions
without fear of judgment. It allows them to practice and gain confidence before
engaging in class discussions.

- Beyond teachers, Al can act as a ‘mentor’ that offers feedback and
guidance outside class hours, assisting students during their homework or late-
night study sessions when teachers are unavailable. Unlike traditional teaching,
Al-based systems can be available to students at any time, offering support beyond
classroom hours, which is particularly helpful for self-paced learning and distance
education.

- Al makes learning more interactive, increasing student engagement and
encouraging long-term retention. As students actively participate in their
education, they are more likely to retain the information and develop a passion for
learning. It also keeps them motivated, as they can see their progress in real-time.

- Al translation tools, like Google Translate and Duolingo, break down
language barriers in classrooms with international students. This allows students
from different linguistic backgrounds to learn together and participate in
discussions, fostering a more inclusive learning environment.

Educators worldwide are already using Al to improve learning outcomes.
To fully realize the future of Al in education, the following proactive steps have
to be taken:

Schools should invest in infrastructure, like reliable internet and devices;
they should train teachers to use Al tools effectively and implement pilot
programs to test Al solutions before scaling.

Teachers should embrace Al as a tool to enhance — not replace their
teaching. They should attend workshops and courses on Al in education and use
Al to identify and address individual student needs.

Students should develop basic tech skills to engage with Al tools confidently
and approach Al-driven learning with an open mind.

In the future, Al-powered virtual classrooms could break down geographical
barriers, allowing students from all over the world to learn together. Imagine a
classroom where a student from Paris collaborates with a student from Toronto on
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aproject. Or a group of students in different countries shares their unique cultural
perspectives during a discussion. Al can facilitate this by offering real-time
translation, adaptive learning paths, and personalized support, creating a global
community of learners.

Conclusion

With its ability to simulate human intelligence, Al has the potential to
remodel the process of teaching and learning. Al-powered technologies have
made the learning environment and its management interesting and effective,
introducing innovative ways to facilitate teaching and learning activities. By
implementing Al new technologies such as natural language understanding and
expert systems, teachers can provide personalized learning experiences to
students.

“The future of education lies in the synergy between human teachers and
AlL” (Cecilia Ka Yuk Chan, Louisa H.Y. Tsi2, 2023:16) Al has the potential to
reshape education, but it cannot fully replace the human touch that teachers
provide. A balanced approach, where Al enhances traditional teaching, is the key
to future success. As education continues to evolve, schools are at the forefront,
embracing technology while maintaining the invaluable role of teachers in
shaping the minds and hearts of the next generation.

REFERENCES

Blikstein, P. (2016). Using learning analytics to assess students’ behavior in open-
ended programming tasks. Journal of Educational Data Mining, 8(1), pp. 1-
217.

Cecilia Ka Yuk Chan, Louisa H.Y. Tsi (2023) The Al Revolution in Education:
Will Al Replace or Assist Teachers in Higher Education? Retrieved from:
https://arxiv.org/pdf/2305.01185.

Chen, X., Xie, H., Zou, D., & Hwang, G.-J. (2020). Application and theory gaps
during the rise of Artificial Intelligence in Education. Computers and
Education. Artificial Intelligence, 1, 100002—. Retrieved from:
https://doi.org/10.1016/j.caeai.2020.100002.

Goksel, N. & Bozkurt, A. (2019). Artificial Intelligence in Education: Current
Insights and Future Perspectives. In S. Sisman-Ugur & G. Kurubacak
(Eds.), Handbook of Research on Learning in the Age of Transhumanism
(pp. 224-236). IGI Global.

Malik, G., Tayal, D. K., & Vij, S. (2019). An Analysis of the Role of Artificial
Intelligence in Education and Teaching. In P. K. Sa, S. Bakshi, 1. K.
Hatzilygeroudis & M. N. Sahoo (Eds.), Recent Findings in Intelligent
Computing Techniques (pp. 407—417). Springer Singapore Pte. Limited.
Retrieved from: https://doi.org/10.1007/978-981-10-8639-7 42.

101


https://arxiv.org/pdf/2305.01185
https://doi.org/10.1016/j.caeai.2020.100002
https://doi.org/10.1007/978-981-10-8639-7_42

Nwana, H. S. (1990). Intelligent Tutoring Systems: an overview. Artificial
Intelligence  Review, 4, pp. 251- 277. Retrieved from:
https://doi.org/10.1007/BF00168958.

Renz, A., Krishnaraja, S., & Gronau, E. (2020). Demystification of Artificial
Intelligence in Education — How much Al is really in the Educational
Technology? International Journal of Learning Analytics and Artificial
Intelligence for Education (iJAI), 2(1), pp. 14-30. Retrieved from:
https://doi.org/10.3991/1jai.v211.12675.

ThinkML Team. (2022, February 12). Potential use of Robotics in Education
System. ThinkML. Retrieved from: https://thinkml.ai/potential-use-of-
robotics-in-
educationsystem/#:~:text=Anthony%?20Sheldon%3B%20A%?20British%2
Oeducation,lead%20the%20transfe r%200f%20knowledge.

Turing, A. M. (1950). Computing Machinery and Intelligence. Mind 49: pp. 433-
460. Retrieved from: https://courses.cs.umbc.edu/471/papers/turing.pdf.

Internet sources:

https://autogpt.net/the-future-of-ai-in-education-revolutionizing-learning-for-
the-next-generation/

https://colorwhistle.com/ai-education-pros-cons/

https://dev.to/growkon21/ai-vs-traditional-teaching-can-ai-replace-teachers-9fp

https://www.bizzuka.com/can-ai-replace-teachers-ai-in-education/

https://www.timesofai.com/industry-insights/ai-vs-traditional-teaching-methods/

Author contact details:
Work address: D. A. Tsenov Academy of Economics

2 Emanuil Chakarov St., Svishtov 5250, Bulgaria
E-mail: r.deneva@uni-svishtov.bg

102


https://doi.org/10.1007/BF00168958
https://doi.org/10.3991/ijai.v2i1.12675
https://autogpt.net/the-future-of-ai-in-education-revolutionizing-learning-for-the-next-generation/
https://autogpt.net/the-future-of-ai-in-education-revolutionizing-learning-for-the-next-generation/
https://colorwhistle.com/ai-education-pros-cons/
https://dev.to/growkon21/ai-vs-traditional-teaching-can-ai-replace-teachers-9fp
https://www.bizzuka.com/can-ai-replace-teachers-ai-in-education/
https://www.timesofai.com/industry-insights/ai-vs-traditional-teaching-methods/

MOBILE-ASSISTED LANGUAGE LEARNING

Senior Lecturer Ventsislav Dikov, D. A. Tsenov Academy of Economics —
Svishtov

Abstract: Mobile-Assisted Language Learning (MALL) has emerged as a
transformative approach to second language acquisition, driven by the ubiquity
of smartphones and the increasing accessibility of mobile applications. MALL
allows learners to engage with authentic materials, practice language skills in
diverse contexts, and exercise greater autonomy over their learning. This paper
evaluates the impact of MALL across three dimensions: learning outcomes,
motivation and autonomy, and issues of equity and access. Drawing upon recent
studies published between 2018 and 2025, the paper synthesizes findings from
experimental, survey-based, and learning analytics research. Results demonstrate
that MALL significantly improves vocabulary acquisition, listening, and oral
proficiency, while fostering motivation and learner autonomy. However,
challenges persist regarding digital literacy, distraction, and equitable access,
particularly in resource-limited contexts. The paper argues for a nuanced
approach to MALL integration that balances technological innovation with
pedagogical structure, and concludes with recommendations for sustainable
adoption in diverse educational contexts.

Keywords: Mobile-Assisted Language Learning, learning outcomes,
motivation, autonomy

1. Introduction

1.1 Background and Rationale

The last two decades have witnessed a radical transformation in how
individuals access and consume information, largely due to the proliferation of
mobile technologies. Smartphones and tablets, once considered distractions in
academic settings, are increasingly recognized as valuable tools for formal and
informal education (Burston, 2020). In the field of language learning, Mobile-
Assisted Language Learning (MALL) has attracted significant scholarly and
practical interest. MALL encompasses the use of mobile devices, applications,
and platforms to support the acquisition of second or foreign languages. Its
potential lies in enabling learners to practice language skills in authentic, context-
sensitive environments, thereby bridging classroom learning with real-world use
(Zhao et al., 2021).

1.2 Defining MALL

MALL differs from broader categories such as technology-enhanced
learning or computer-assisted language learning (CALL) due to its emphasis on
portability, personalization, and context-aware interaction (Kukulska-Hulme &
Viberg, 2018). Unlike desktop-based platforms, mobile applications allow
learners to access content anytime and anywhere, promoting greater flexibility
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and self-regulation. Furthermore, the design of many language learning apps (such
as Duolingo, Memrise, and Babbel) incorporates gamification, microlearning, and
adaptive feedback, all of which contribute to higher engagement levels (Alamer,
2022).

1.3 Research Problem

Despite the growing popularity of MALL, questions remain about its
pedagogical effectiveness. While some studies highlight significant improve-
ments in language outcomes (Zou & Xie, 2019), others caution against over-
estimating its benefits, citing issues such as superficial engagement and digital
divides (Huang & Yang, 2021). There is a need to systematically evaluate the
impact of MALL, considering not only measurable learning gains but also
motivational factors, learner autonomy, and equity concerns.

1.4 Research Objectives

The paper addresses the following research objectives: to evaluate the
effectiveness of MALL in enhancing language learning outcomes (e.g.,
vocabulary, speaking, listening); to examine how MALL influences learner
motivation and autonomy; and to identify challenges and limitations associated
with MALL, particularly in terms of accessibility and pedagogy.

2. Literature Review

2.1 Theoretical Foundations of Mobile-Assisted Language Learning

Mobile-Assisted Language Learning (MALL) is rooted in several
theoretical perspectives that explain its effectiveness in supporting second
language acquisition. At its core, MALL aligns with constructivist learning
theories, which emphasize that learners actively construct knowledge through
interaction with content and context (Shadiev et al., 2020). The portability and
ubiquity of mobile devices allow learners to situate language practice in authentic
environments—such as practicing vocabulary while shopping or engaging with
real-time translation during travel-—thus reinforcing constructivist principles.

Another key theoretical foundation is sociocultural theory, particularly
Vygotsky’s notion of the Zone of Proximal Development (ZPD). Mobile devices
can serve as mediating tools that scaffold learning through interaction, whether
with peers, teachers, or artificial intelligence embedded in language apps.
Kukulska-Hulme and Viberg (2018) argue that mobile technologies enable lear-
ners to extend their ZPD by providing access to timely support and collaborative
opportunities.

Additionally, self-determination theory (SDT) provides a useful lens for
understanding motivation in MALL contexts. According to SDT, learners are
more motivated when their needs for autonomy, competence, and relatedness are
met. Many mobile apps leverage gamification, adaptive feedback, and
personalized pathways to support these psychological needs (Alamer, 2022). In
this sense, MALL not only facilitates skill development but also fosters intrinsic
motivation by making learning enjoyable and meaningful.
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Finally, ubiquitous learning theory (u-learning) highlights the continuous,
seamless nature of mobile learning. MALL exemplifies u-learning by allowing
learners to integrate language practice into daily routines, blurring the boundaries
between formal and informal education (Burston, 2020).

2.2 Effectiveness of MALL in Language Learning

The effectiveness of MALL has been most consistently demonstrated in the
domains of vocabulary acquisition, listening comprehension, and speaking
proficiency. Zhao et al. (2021) conducted a meta-analysis of 40 experimental
studies, reporting a medium-to-large effect size (d = 0.72) for vocabulary learning
through mobile applications. The portability of mobile devices allows learners to
engage in frequent, short study sessions—a practice known as microlearning—
which is especially effective for vocabulary retention (Cavus, 2020).

Speaking and pronunciation also benefit from mobile technologies. Apps
that incorporate speech recognition provide learners with immediate feedback,
enabling iterative improvement. Wong (2019) reported significant gains in oral
fluency among university students who practiced with mobile-based
pronunciation tools compared to those using traditional classroom exercises.
Similarly, Zou and Xie (2019) demonstrated that flipped classrooms integrating
MALL enhanced speaking proficiency by encouraging out-of-class practice and
freeing classroom time for communicative tasks.

Listening skills are supported through podcasts, audiobooks, and video-
based platforms accessible via mobile devices. Learners can engage with
authentic materials, often with built-in transcripts or glossaries, to enhance
comprehension. Research by Lai (2020) found that students who regularly
engaged with mobile listening resources showed greater improvement in listening
test scores than peers relying solely on textbook-based listening exercises.

Beyond these core skills, MALL has also been linked to improvements in
cultural competence. By providing access to authentic, real-time content (e.g.,
news apps, social media in the target language), learners are exposed to cultural
nuances that classroom-based instruction may not capture (Shadiev et al., 2020).

2.3 Motivation and Learner Autonomy in MALL

Motivation is a recurring theme in MALL research. Gamification
elements—such as points, badges, and leaderboards—are widely used in apps like
Duolingo and Memrise to sustain engagement. Alamer (2022) found that gamified
mobile learning environments significantly increased learners’ intrinsic
motivation, particularly when combined with adaptive feedback mechanisms that
supported feelings of competence.

MALL also promotes learner autonomy, allowing students to control the
time, place, and pace of learning. Lai (2020) highlighted that autonomy was a
primary factor influencing positive learner perceptions of mobile apps, especially
among adult learners managing competing responsibilities. Burston (2020)
echoed these findings in a meta-analysis, noting that learners consistently valued
the flexibility of mobile platforms.
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At the same time, motivation in MALL contexts is not uniformly positive.
Some studies caution that extrinsic motivation—driven by rewards or app
streaks—may overshadow intrinsic motivation if not carefully designed. For
instance, Huang and Yang (2021) found that learners often discontinued app use
once external incentives were removed, suggesting a need for balance between
gamification and deeper pedagogical design.

2.4 Challenges and Limitations of MALL

While the benefits of MALL are well documented, several challenges
persist.

¢ Digital Divide and Accessibility: One of the most significant limitations
is the issue of equity. Access to mobile devices, high-speed internet, and paid
applications is not universal. Huang and Yang (2021) reported that learners from
rural or low-income backgrounds often struggled to engage with MALL due to
inadequate devices or unstable connectivity. This digital divide raises concerns
about the scalability and inclusivity of mobile learning initiatives.

e Distraction and Superficial Engagement: Mobile devices are
multifunctional, and their use for learning competes with entertainment and social
networking. Kukulska-Hulme and Viberg (2018) cautioned that learners might
engage with apps at a surface level, completing tasks mechanically without deeper
reflection. The risk of distraction is especially high when mobile learning occurs
in informal settings.

e Pedagogical Integration: Another limitation is the tendency to treat
MALL as an add-on rather than integrating it into a coherent curriculum. Zou and
Xie (2019) stressed that without teacher mediation and structured integration,
MALL interventions risk becoming isolated activities with limited transfer to
broader language competence.

e Data Privacy and Ethics: As mobile apps increasingly rely on user data
and analytics, questions of privacy and ethical use arise. Cavus (2020) argued that
while learning analytics provides valuable insights, educators and app developers
must ensure transparent and ethical data practices.

2.5 Research Gaps

Despite the growing body of literature, several gaps remain:

e Longitudinal Impact: Most studies evaluate short-term outcomes, with
limited research on long-term retention and sustained motivation in MALL
contexts.

e Diverse Contexts: Much of the empirical evidence comes from higher
education; more research is needed on primary and secondary education, as well
as informal learning among adult populations.

e Equity Studies: There is a lack of large-scale research examining how
socioeconomic factors shape access to and outcomes from MALL.

e Emerging Technologies: Few studies have systematically explored the
role of Al-driven personalization, augmented reality (AR), or virtual reality (VR)
in MALL, despite their growing presence in mobile platforms.
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e Teacher Roles: More investigation is needed into how teachers mediate
MALL, particularly in blended or hybrid classrooms where mobile learning
supplements traditional instruction.

The literature reveals strong evidence for the effectiveness of MALL in
enhancing vocabulary, speaking, and listening, as well as promoting learner
autonomy and motivation. However, limitations related to access, distraction, and
pedagogical integration highlight the need for cautious implementation.
Theoretical frameworks such as constructivism, sociocultural theory, and self-
determination theory provide a foundation for understanding how and why MALL
works, while research gaps point to opportunities for further exploration,
particularly in areas of equity, emerging technology, and longitudinal analysis.

Table 1. Summary of Empirical Findings on MALL (2018-2025)

Focus Area | Positive Impacts | Limitations/Challenges | Key Sources
Improved recall Limited transfer if Zhao et al.
Vocabulary | through (2021); Cavus
: : unstructured
microlearning (2020)
Speaking/ Fluency gains via Over-reliance on app \ZA;?JHEL()%?; %%
Pronunciation | speech recognition accuracy (2019)
Better Lai (2020);
Listening comprehension using | Risk of passive listening | Shadiev et al.
authentic audio (2020)
Motivation & | Gamification, Extrinsic over intrinsic Alamer (2022);
Autonomy flexibility motivation Burston (2020)
| Expands accessin | 1y, 51 divide in Huang & Yang
Equity well-resourced .
: rural/low-income (2021)
settings

3. Methodological Approaches to Evaluating MALL

3.1 Overview

Evaluating the impact of Mobile-Assisted Language Learning (MALL)
requires robust methodological approaches that can capture not only measurable
learning outcomes but also learner perceptions, motivation, and contextual
factors. Given the multifaceted nature of MALL, researchers have employed
diverse methods ranging from controlled experiments to learning analytics and
mixed-methods designs. This section reviews four dominant methodological
strands: experimental and quasi-experimental studies, survey-based evaluations,
learning analytics, and triangulated mixed-methods approaches.
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3.2 Experimental and Quasi-Experimental Designs

The most common methodology in MALL research is the use of
experimental or quasi-experimental designs to compare learning outcomes
between groups using mobile tools and those following traditional instruction.
Zhao et al. (2021), for example, conducted a randomized controlled trial with 240
EFL learners, demonstrating that those using a vocabulary app achieved signi-
ficantly higher post-test scores than peers relying on textbook memorization.
Similarly, Wong (2019) evaluated mobile-based pronunciation tools in a quasi-
experimental design and found improvements in oral fluency among the expe-
rimental group.

Quasi-experimental designs are often used when randomization is imprac-
tical. Zou and Xie (2019) compared outcomes in flipped classrooms using MALL
versus conventional lecture-based classrooms, reporting enhanced speaking
proficiency for the MALL group. These designs are valuable for ecological
validity but may face limitations in internal validity due to uncontrolled variables
such as prior experience or motivation levels.

e Strengths: Ability to quantify causal effects of MALL interventions.

e Limitations: Short duration of studies, small sample sizes, and limited
generalizability across contexts.

3.3 Survey-Based Evaluations

Survey methodologies are widely employed to capture learner perceptions,
motivation, and autonomy. Lai (2020) distributed a large-scale survey across three
universities, revealing that learners perceived MALL as significantly more
flexible and engaging than textbook-based methods. Alamer (2022) used survey
data to explore motivational outcomes, finding strong evidence that gamification
enhanced intrinsic motivation when aligned with self-determination theory.

Surveys provide valuable insights into the affective and behavioral
dimensions of MALL, which may not be reflected in test scores alone. However,
they are prone to self-report bias and often fail to capture longitudinal changes in
attitudes or behavior.

e Strengths: Rich data on learner motivation, autonomy, and satisfaction.

e Limitations: Reliance on perceptions rather than demonstrated outcomes.

3.4 Learning Analytics and Big Data Approaches

With the increasing prevalence of mobile applications that track user
engagement, learning analytics has emerged as a promising methodology for
evaluating MALL. By analyzing clickstreams, time-on-task, error rates, and
progress logs, researchers can identify patterns of learner behavior and correlate
them with achievement. Cavus (2020) emphasized the potential of analytics for
understanding microlearning behaviors in vocabulary acquisition.

For example, Duolingo and Memrise generate large datasets that reveal how
learners engage with tasks over time. Studies leveraging such data (e.g., Burston,
2020) have uncovered trends such as the steep drop-off in usage after the first
month, underscoring issues of sustainability and motivation.
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While analytics offers objective and fine-grained insights, it raises ethical
concerns regarding privacy and data ownership. Furthermore, analytics often
focuses on observable behaviors without capturing deeper cognitive or socio-
cultural factors influencing language learning.

e Strengths: Objective, large-scale, real-time data.

e Limitations: Privacy concerns, risk of reductionism, limited contextual
nuance.

3.5 Mixed-Methods and Triangulation

Given the complexity of MALL, many researchers advocate for mixed-
methods approaches that combine quantitative and qualitative data. Shadiev et al.
(2020), for instance, combined experimental test results with interviews and diary
studies to examine how mobile tools shaped both learning outcomes and learners’
daily practices. By triangulating data sources, mixed-methods designs provide a
more holistic understanding of MALL’s impact.

For example, an experimental study might measure vocabulary gains, while
a follow-up survey explores learner motivation, and interviews reveal how
learners integrated the app into their routines. This layered approach captures not
only whether MALL works but also how and why it works.

e Strengths: Comprehensive, context-sensitive insights.

e Limitations: Time- and resource-intensive; requires methodological
expertise.

3.6 Methodological Gaps

Despite methodological diversity, several gaps are evident in the literature:

e [Longitudinal designs remain rare, with most studies spanning only a few
weeks. This limits understanding of sustained engagement and retention.

o Large-scale randomized controlled trials are underrepresented,
particularly in primary and secondary education.

e Contextual diversity is lacking, with much research concentrated in
higher education and urban settings.

e Integration of emerging technologies (e.g., Al-driven personalization,
augmented reality) into rigorous evaluations is still limited.

e FEthical frameworks for handling mobile learning analytics remain
underdeveloped.

Methodologically, MALL research reflects a vibrant but uneven landscape.
Experimental and quasi-experimental studies dominate in evaluating learning
outcomes, while surveys provide insights into learner perceptions and motivation.
Learning analytics represents an emerging frontier, offering big data perspectives,
but raises ethical and interpretive challenges. Mixed-methods approaches are
increasingly valued for capturing the multidimensional nature of MALL, though
they remain resource-intensive. Addressing methodological gaps - particularly
around longitudinal designs, large-scale trials, and equity-focused studies - will
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be critical for advancing the evidence base and ensuring the sustainable
integration of MALL.

Mixed Methods
Analytics

Survey

Experimental

Fig. 1. Dominant Methodologies in MALL Research

4. Findings and Analysis

4.1 Learning Outcomes

The strongest evidence for the impact of Mobile-Assisted Language
Learning (MALL) lies in improved vocabulary acquisition, listening
comprehension, and speaking proficiency. Across multiple experimental and
quasi-experimental studies, learners who used mobile applications demonstrated
superior outcomes compared to those relying on traditional methods.

e Vocabulary Acquisition. Zhao et al. (2021) reported that learners using
mobile-based vocabulary apps achieved significantly higher post-test scores than
control groups. The flexibility of mobile platforms allows for spaced repetition
and microlearning, two strategies shown to enhance retention. Cavus (2020)
confirmed these findings in a study with undergraduate learners, highlighting the
effectiveness of short, regular sessions facilitated by push notifications and
gamified progress tracking.

o Speaking and Pronunciation. Wong (2019) found that speech recog-
nition-enabled apps enhanced learners’ oral fluency, particularly in pronunciation
accuracy. Zou and Xie (2019) extended this by demonstrating that MALL-
supported flipped classrooms provided more opportunities for oral practice
outside class, allowing classroom time to focus on communicative interaction.
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o Listening Comprehension. Lai (2020) showed that mobile listening
resources (e.g., podcasts with transcripts, authentic video content) supported
measurable gains in comprehension test scores. By engaging learners with authen-
tic speech, mobile apps provided exposure to diverse accents and contexts
unavailable in textbooks.

Overall, evidence strongly suggests that MALL supports measurable skill
gains, particularly when integrated into structured pedagogical frameworks rather
than used in isolation.

100

85%

Vocabulary Speaking Listening Writing
Fig. 2. MALL Impact on learning outcomes

4.2 Motivation and Learner Autonomy

MALL’s most distinctive contribution may be its influence on motivation
and autonomy.

e Gamification and Engagement. Gamified features such as leaderboards,
streaks, and badges increase learner engagement. Alamer (2022) demonstrated
that gamification aligned with self-determination theory enhanced intrinsic
motivation by supporting autonomy and competence. However, Huang and Yang
(2021) warned that extrinsic motivators can lead to shallow engagement, with
learners disengaging once rewards diminish.

e Learner Autonomy. Surveys conducted by Lai (2020) revealed that
learners valued the flexibility of MALL, reporting greater control over when and
how they practiced. This autonomy was particularly important for adult learners
balancing study with work or family obligations. Burston (2020) confirmed that
autonomy correlated with sustained engagement across multiple studies, though
he also cautioned that excessive independence without pedagogical guidance
risked fragmented learning experiences.
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Overall, MALL fosters autonomy and supports motivation when carefully
designed, but risks exist if gamification overshadows meaningful learning.

4.3 Equity and Access

Despite MALL’s promise, significant challenges persist regarding equity.

e Digital Divide. Huang and Yang (2021) identified barriers among
learners from rural or low-income backgrounds, who lacked access to reliable
devices or stable internet. These disparities limit the scalability of MALL inter-
ventions and may exacerbate existing inequalities in language education.

o Accessibility of Applications. Many popular mobile apps require paid
subscriptions for advanced features. Learners unable to afford premium versions
may experience reduced functionality, impacting learning outcomes. Moreover,
apps are often designed with English learners in mind, leaving fewer resources for
less commonly taught languages (Kukulska-Hulme & Viberg, 2018).

o Teacher Mediation. Equity also involves pedagogical mediation. Zou
and Xie (2019) emphasized that learners from disadvantaged backgrounds
benefited more when teachers scaffolded MALL use, suggesting that guided
integration can mitigate equity challenges.

Thus, while MALL offers opportunities for expanded access, inequities in
digital infrastructure and app design remain critical issues.

4.4 Sustainability of Engagement

Another theme emerging from the literature is the sustainability of learner
engagement.

e Drop-off in Use. Burston (2020) analyzed app engagement data and
found that while initial uptake of MALL is high, attrition is steep within the first
month. Learners often abandon apps due to boredom, lack of immediate
relevance, or competing distractions from other mobile functions.

e Pedagogical Integration. Studies suggest that sustainability improves
when MALL is integrated into broader curricula rather than treated as optional.
Wong (2019) found that sustained speaking practice was more likely when mobile
tasks were linked to classroom activities. Shadiev et al. (2020) similarly observed
that learners persisted longer when MALL activities were embedded into daily
routines and supported by teacher feedback.

o FEmerging Technologies. Few studies to date have examined the long-
term impact of emerging features such as Al-driven personalization or augmented
reality. These tools may hold promise for sustaining engagement, but empirical
evidence remains limited (Cavus, 2020).

Thus, sustainability remains a challenge, underscoring the need for
thoughtful integration and attention to learner support.

4.5 Cross-Cutting Analysis
Synthesizing findings across learning outcomes, motivation, equity, and
sustainability reveals several key themes:
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e Skill Gains Are Clear but Contextual. Vocabulary, listening, and
speaking consistently benefit, but outcomes are strongest when MALL is
structured within a pedagogical framework rather than left to independent use.

e Motivation Is Double-Edged. Gamification and autonomy boost enga-
gement but may create superficial commitment without deeper learning.

e Equity Requires Systemic Solutions. Without addressing the digital
divide and resource inequalities, MALL risks deepening educational disparities.

e Sustainability Demands Integration. Learners often abandon MALL
without ongoing scaffolding, feedback, or curricular relevance.

These findings point to a nuanced picture: MALL is neither a panacea nor a
marginal innovation, but a tool whose effectiveness depends on design, context,
and pedagogy.

Table 2. Summary of MALL Findings Across Dimensions

Dimension Positive Key Limitations | Representative
Impacts Studies
S:ég;&llla Weak evidence | Zhao et al.
Learning Outcomes ary; for (2021); Wong
speaking, writing/grammar | (2019)
listening
yncr.eased : . Alamer (2022);
o intrinsic Risk of extrinsic-
Motivation/Autonomy Y o Huang & Yang
motivation, only motivation (2021)
flexibility
Wider reach in . . Huang.& Yang
Equity & Access connected Digital divide, (2021);
1 contexts paid features Kukulska-Hulme
& Viberg (2018)
Strone initial Rapid attrition Burston (2020);
Sustainability u taki without Shadiev et al.
P integration (2020)

4.6 Summary of Findings

Overall, MALL demonstrates measurable benefits in enhancing specific
language skills and promoting learner autonomy. Its motivational affordances are
significant but must be balanced to avoid superficial engagement. Equity challen-
ges persist, reflecting broader digital divides in education, while sustainability
requires careful integration into curricula and long-term learning plans. These
findings suggest that MALL is most effective as a complementary tool that is
supporting but not replacing structured pedagogy.
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5. Discussion

5.1 Interpreting the Findings

The findings presented in Section 4 confirm that Mobile-Assisted Language
Learning (MALL) can deliver substantial gains in language learning outcomes,
particularly in vocabulary acquisition, listening, and speaking. These results are
consistent with the affordances highlighted by constructivist learning theory and
ubiquitous learning theory, both of which emphasize situated, authentic, and
continuous engagement with content (Shadiev et al., 2020). Learners benefited
from mobile platforms’ portability and adaptability, which allowed them to
practice outside formal classroom environments.

The role of motivation and autonomy emerged as a critical factor in
MALL’s impact. Self-determination theory provides a strong explanatory
framework: when mobile tools support autonomy, competence, and relatedness,
learners display higher engagement and persistence (Alamer, 2022). However, the
reliance on gamified extrinsic motivators (e.g. streaks or leaderboards) can
undermine intrinsic motivation, confirming concerns raised by Huang and Yang
(2021). This suggests that while MALL has motivational potential, its effect-
tiveness depends on design choices that prioritize meaningful learning over
reward-driven participation.

Equity challenges highlight the limitations of MALL as a universal solution.
Despite widespread mobile adoption, disparities in device quality, connectivity,
and app affordability continue to create barriers. This aligns with Kukulska-
Hulme and Viberg’s (2018) emphasis on context-aware learning, which implies
that technological solutions cannot be divorced from social, cultural, and
economic realities.

Finally, the sustainability of engagement underscores the need for peda-
gogical integration. The steep attrition rates reported in multiple studies (Burston,
2020) illustrate that learners require structured support and curricular relevance to
maintain long-term use. This finding resonates with sociocultural theory: without
mediated interaction and teacher scaffolding, learners may fail to fully internalize
knowledge gained through mobile apps.

5.2 Implications for Pedagogy

The synthesis of evidence points to several implications for classroom
practice and curriculum design.

o [ntegration over Substitution. MALL is most effective when used as a
complementary tool rather than a substitute for formal instruction. For example,
vocabulary apps can prepare learners for communicative classroom activities,
while mobile listening resources can extend exposure to authentic input outside
class. Teachers should design blended learning models where MALL tasks feed
into classroom discussion, reflection, and application.
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o Scaffolding and Mediation. Teachers play a crucial role in guiding
learners’ use of mobile tools. Zou and Xie (2019) demonstrated that teacher
mediation in flipped classrooms amplified the benefits of MALL. Scaffolding
may include setting goals, monitoring app usage, and providing feedback on
mobile-based tasks. This mediation ensures that learners move beyond surface-
level interaction with apps and achieve deeper language competence.

e Motivational Design. While gamification is a powerful engagement tool,
it must be aligned with pedagogical goals. Rewards and streaks should serve as
pathways toward developing intrinsic motivation, not ends in themselves.
Educators can foster this by encouraging learners to set personal goals, reflect on
their progress, and connect app-based achievements with real-world language use.

o Personalized Learning Pathways. MALL’s capacity for adaptive
learning offers opportunities to tailor content to individual learners’ needs.
Teachers and developers should leverage analytics not only to track engagement
but also to identify areas of difficulty and adapt materials accordingly.
Personalized pathways align with self-determination theory’s emphasis on
competence and autonomy, strengthening both outcomes and motivation.

5.4 Addressing Research Gaps

The review of methodological approaches and findings highlights several
directions for future research.

o Longitudinal Studies. More research is needed on long-term retention
and sustained motivation in MALL contexts. Short-term studies dominate the
field, leaving questions about persistence and transfer unanswered.

e Diverse Populations. Most evidence comes from university-level
learners; more research should examine primary, secondary, and adult informal
learners.

o FEquity-Focused Research. Systematic investigations into how socio-
economic factors shape MALL outcomes are urgently needed.

o FEmerging Technologies. Studies on AR, VR, and Al-based persona-
lization could provide insight into future directions of MALL.

e Teacher Roles. More attention should be given to the evolving role of
teachers in blended MALL environments, particularly regarding scaffolding,
assessment, and motivation.

5.5 Limitations of Current Evidence

While the findings are promising, it is important to recognize the limitations
of the current evidence base. Many studies rely on small samples or short
interventions, limiting generalizability. Self-reported survey data, though
valuable, can be biased. Moreover, much of the literature is context-specific, often
concentrated in East Asian and European higher education, raising questions
about applicability in other cultural or educational contexts.

5.6 Summary of Discussion

The discussion reinforces a nuanced view of MALL.: it is not a standalone
solution but a powerful complementary tool when integrated with pedagogy,
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supported by teachers, and accessible to learners. Its effectiveness is explained
through constructivist, sociocultural, and motivational theories, but tempered by
equity challenges and sustainability concerns. To realize MALL’s potential,
educators and policymakers must align technological innovation with pedagogical
structure, ethical safeguards, and systemic support for equity.

Pedagogical Integrationﬂ [
(MALL Affordances}———s{ + Teacher Scaffolding
+ Motivational Design

Enhanced Outcomes
]& Sustained Engagement

Fig. 3. Pathways to Effective MALL

6. Conclusion

The evaluation of Mobile-Assisted Language Learning (MALL) reveals a
complex but promising picture. Evidence from recent research demonstrates that
MALL can significantly enhance language learning outcomes, particularly in
vocabulary, listening, and speaking. Its capacity to promote learner motivation
and autonomy distinguishes it from many other forms of technology-enhanced
learning. Learners value the flexibility and accessibility afforded by mobile
devices, and gamified features often stimulate engagement.

At the same time, the findings underscore critical challenges and limitations.
Sustaining learner engagement beyond initial novelty is difficult, with high
attrition rates observed in multiple studies (Burston, 2020). Overreliance on
extrinsic motivators may undermine deeper learning (Huang & Yang, 2021).
Equity issues persist, as access to high-quality devices, stable internet, and
premium apps remains uneven (Kukulska-Hulme & Viberg, 2018). Moreover,
methodological gaps (such as the lack of longitudinal studies and the concen-
tration of research in higher education) limit our understanding of MALL’s
broader potential.

Overall, MALL should be understood not as a substitute for traditional
pedagogy but as a complementary tool. Its effectiveness depends on thoughtful
integration, teacher mediation, and systemic support. When aligned with
constructivist, sociocultural, and motivational theories, MALL provides meaning-
ful opportunities for language learners.

MALL represents one of the most accessible and adaptable innovations in
language education. Its strengths (flexibility, personalization, and motivational
potential) are significant, yet its weaknesses—attrition, equity gaps, and reliance
on superficial engagement—require careful attention. As technology continues to
evolve, the challenge for educators, policymakers, and researchers is to ensure
that MALL fulfills its promise not as a quick fix, but as a sustainable, equitable,
and pedagogically sound complement to language learning.

If these conditions are met, MALL can contribute not only to improved
linguistic outcomes but also to a broader vision of language education that is
learner-centered, inclusive, and adaptable to the demands of a globalized world.
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M3IOJI3BAHETO HA TEXHOJIOI'MUTE IO ®OPMATA
HA OHJIAUH OBYYEHMUME: PEBOIIOIITMOHAJIN3UPAHE
HA OBPA3OBAHHUETO 3A IUT'UTAJIHATA EPA

Crt. npenoagasaren UBanka bopucosa
CA "JI. A. llenoB'" - CBuLIOB

Pesome: C oueumannama moouuxayus Ha 00pazosanuemo, OHIAUH
00VHeHUemo ce NpeebPHA 8 CbUeCMBeHA AIMEPHAMUBA HA KOHBEHYUOHATHUME
memoou Ha obyuenue. OHIalUH 00y4UeHUEMO NPedOCmass B6CUYKU BUO08E
MEHmOopcKa nooKkpena om npogecuoHaino obyuena enobanna mpedica. Tasu
NpaKmuka Ha oOyueHue e nojesHda 3d 2eHepupamne Ha 8UCOKU 8b3IMONCHOCMU 3d
3aemocm 3a yuyawu 6 pasiuynu odonacmu. Hezasucumo oanu cmasa evnpoc 3a
0611a058aHe HA BUCUUA MAMEMAMUKA, U3YYABAHEe HA HO8 e3UK U NOO20MOBKA 3d
CMAHOApMU3UPAHU mecmose, oOyuaemume Mo2am O0a HAMepsam eKCnepmHu
npenooasamenu Ha eoHa pvka pazcmosnue. Tazu O0ocmvnHocm um 0asa
8b3MOIHCHOC 04 NOeMam KOHMPOJL HAO 00paA308aHUemo CuU, A0anmupaixu 20
KbM UHOUBUOYATHOMO CU meMno u cmui. Mnmezpupanemo na mexuonocuume 8
00yueHuemo cwv30ade Oe3npeyeOeHMHU Bb3MONCHOCMU KAKMO 3a yyaujume,
maxa u 3a docmasuuyume. lILiampopmume 3a ounain oOyueHue No360a6am
NOJYYABAHEMO HA NePCOHATUBUPAHU UHCIMPYKYUL NO 8CAKO 8peMe U HABCAKbOe,
00Kamo npocpamu, 3a08UNCEAHU OM U3KYCMEEH UHMeENeKm, Mo2am 0d UOEH-
muguyupam cneyuduuHu nPonycku 8 00y4eHuemo u 0a 0Cucypsam yeleHacouend
npakmuka. Te3u mexHonocuuHU NOCMUNCEHUS HANPABUXA BUCOKOKAYECMBEHOMO
oOyyeHue no-00CMbNHO U O0CMBNHO om 6cakoza. Hacmoswuam 0oxknao
npeoocmass nociedosamesen U noopoben npeaied Ha OCHOBHUME UHOBAYUU 8
OHIQUH 0OYHeHUuemo, C8bP3aHU C HABIUZAHEMO HA MeXHoLo2uume 6 Oucu-
MAIHOMO NPOCMPAHCMBO, NPOCAEOSA8A CbBPEMEHHUME XaAPaKmepucmuku Ha
MEXHONIO2UYHUME UHCMPYMEHMU 3d 00yueHue U posisima Ha UHMeNUSeHMHUme
cucmemu (UTC) u axyenmupa 6vpxy npeoumcmeama HA MEeXHOLOSUYHO
HanpeoHaiama y4eoHa cpeoa - 6b8 83AUMOOeUCMEUuemo i ¢ mpaouyuoHHume
Mooenu Ha 0byyeHue, KbOemo eekmusHOCmma ce noCmuea u upes 3anas3eane Ha
yosewKust hakmop.

Kiro4oBu 1yMu: TEXHOJIOTHH, OHJIAH 00yYCHHE, IPOrPaMH, 3aBHKBAHH
OT U3KYCTBEH UHTEIICKT, BUPTYAITHH IIATPOPMH, MPETUMCTBA HA TEXHOJIOTHHATE
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THE USE OF TECHNOLOGY IN THE FORM OF ONLINE
TUTORING: REVOLUTIONIZING EDUCATION FOR THE
DIGITAL AGE

Senior lecturer Ivanka Borisova
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Abstract: With the digital modification of education, online tutoring has
become an essential alternative to conventional learning methods. Online tutoring
provides all types of mentoring support from a professionally trained global
network. This tutoring practice is beneficial in generating high employment
opportunities for students in diverse areas. Whether it's mastering advanced
mathematics, learning a new language, or preparing for standardized tests,
students can find expert tutors available at their fingertips. This accessibility
empowers learners to take control of their education, adapting it to suit their
individual pace and style. The integration of technology in tutoring has created
unprecedented opportunities for both learners and providers. Online tutoring
platforms allow you to receive personalized instruction anytime and anywhere,
while Al-powered programmes can identify your specific learning gaps and
provide targeted practice. These technological advancements have made high-
quality tutoring more accessible and affordable than ever before. The present
paper provides a consistent and detailed overview of the main innovations in
online tutoring related to the entry of technologies into the digital space, traces
the modern characteristics of technological tutoring tools and the role of
intelligent systems (ITS), and emphasizes the benefits of a technologically
advanced learning environment - in its interaction with traditional tutoring
models, where efficiency is achieved by preserving the human factor.

Keywords: technology, online tutoring, Al-powered programmes, virtual
platforms, benefits of technology

BnBeaenune

TexHonoruuTe peBONIOIMOHU3UPAT Cpenara 3a 00ydeHue, TpaHcPOopMuU-
paiiku HauWHA, MO0 KOWTO OoOydaBalIMTEe ce y4yaT, U HauyWHA, MO0 KOWTO Mpero-
JABATEJINTE Mpenoaasar. JJuruTaTHuTe THCTPYMEHTH BEUYE IPENOCTABAT NEPCO-
HAIM3UPAaHU Y4YeOHU MPEKUBSIBAHUS, KOUTO OfXa HEBB3MOXKHH CamMoO MpEAH
JIeCeTUJICTHE, CBBP3BAKN y4alllUTe C MPENojaBaTeln OTBHJ reorpadcku rpa-
nuim (Haleem, 2022). O6pa3oBaTeTHUTE TEXHOJOTUH CIYXKAT KaTO TPbOHAK Ha
ChbBPEMEHHUTE KOMIIAHUU 3a 0OydeHue, Mpeajaraiku BCUYKO - OT €(eKTUBHU
CHUCTEeMH 3a YyNpaBJICHUE OO0 WHTEPAKTHBHHU IIATPOpMHU 3a OOydeHHE, KOUTO
YCKOpSIBaT HampeIbKa Ha YUYEHULUTE/CTYACHTUTE U PA3LIUpsIBAT JIOCTHIA 0
oOpa3oBaHue. Y4uuauiaTa i OpraHM3aluuTe BCE MO-4ECTO Bh3PUEMAT TEXHOJIO-
TMYHO YJIECHEHU OOYyUUTENTHU MPOrpaMu, 3a J1a JOCTUTHAT JI0 JKEJIaelIuTe Ja ce
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oOyuaBar B romsiM Mamab. ['eorpadckure OrpaHuyeHHs] WU TPAAUIIMOHHO
IUTaHUpPaHEe Bede He ca (aKTOpH — PELICHUATA 33 BUPTYaJHO O0y4YEeHHE MO3BO-
Js1BaT 00yUYEHHUETO Jla ce CIIy4Ba M0 yCIOBHUSATa Ha BCeKH oOyyaBail ce. Thil kaTo
JAWTUTaHaTa TPAaMOTHOCT CTaBa BCE II0-BaXKHA, IIEHTPOBETE 3a OO0ydeHHe
BKJIIOYBAT Hail-HOBUTE TEXHOJIOTUH B KJIaCHATA CTas, 3a Jla FapaHTUPAaT, ye IIe ce
pa3BUAT TE3U KIIOYOBU YMEHUS, Hape]l C OBJaIsIBaHETO Ha npenMeTa. Mertoaure
Ha oOyueHHe ce NPOMEHHMXa APACTHUYHO TMpe3 TMOCIEAHUTE [EeCeTUJIeTus,
MPEMHUHABAWKU OT B3aUMOJICHCTBHUE JIUIIE B JIUIE KbM yCHBHPIICHCTBAHU JIUTH-
TaJIHU TIATPOPMH, KOUTO MEPCOHAIN3UPAT yueOHUS poIIec.

OT TPaAMUIMOHHO KbM JUTUTAJTHO

B navanoro Ha 2000-Te roguHA OCHOBHY AUTHTAIHU UHCTPYMEHTHU 3aI104Y-
Haxa Jia JoIrbaBar Te3u Metoau. [IpocToro ciofensHe Ha eKpaHa U JUTUTAITHATE
JOKYMEHTH TO3BOJIMXa HA MPENOAABATEINTE Ja Ch3AaBaT PECYPCH 32 MHOIO-
KpaTHa ynorpeba, BMECTO Jia 3a[l0UBaT OT HyJIaTa 3a BCSIKa CECcusl.

BbBexx1aneTo Ha UHTEPAaKTUBHU O€JIH JbCKU O€JIeKH 3HAYNTETHA IIPOMSHA,
MO3BOJISIBAMKY MO-IMHAMUYHH MPE3eHTAlMu U chBMecTHa pabora (Henderson,
2025). Ta3u TeXHOJOrusl MPEOI0ds MPOINacTTa MEXKIY TPATULIUOHHUTE METOIU
Ha IPENnoJaBaHe U JUTHTAITHUTE Bb3MOKHOCTH.

BbBex1aneTo Ha BUJIEOKOH(EPEHTHA BPb3Ka MO-KBCHO MPEMaxHa M3LIIIO0
reorpadgckure 0apuepu. YoBeK U3BEIHBK MOXKEILE Ja CE CBbPKE ChC CHEI[UANIH-
3UpaHU MMPENOAABATENH HABCAKB/IE 10 CBETA, KOETO IPACTUYHO PA3IIMPH JOCThIIA
710 eKCIEPTHU3a, HE3aBUCUMO OT MECTOIOJIOKEHUETO.

Bausinne Ha MHTEpPHET BbPXY 00yYeHHeTO

WNuTepHeT peBOIIOIMOHM3UPA OOYUYEHHMETO, KAaTo Ch3Jaje IuIaT@opMu,
CHEIMAaTHO MpeJHa3HauYeHU 3a 00pa30BaTENHM B3auMOJEHCTBUA. PaHHUTE OH-
JaiiH yciyru 3a o0ydueHue ce GoKycupaxa riiaBHO BbPXY CBbP3BAHETO Ha yUallu
C MpeToaBaTeu Ype3 OCHOBHU yeOcaiToBe.

C nonoOpsiBaHETO HA YECTOTHATA JICHTA BUJIEO CECUUTE B PEAIHO BpeMe ce
npeBbpHaxa B Hopma. [1o Bpeme Ha Te3u cecuu MOJKeIIe 1a Ce CIIOACIIAT EKpaHH,
7la ce U3MOJ3BAT HU(PPOBU OENU IHCKU U 1a c€ OOMEHST (aillioBe MUTHOBEHO.

NHCcTpyMEHTHUTE 3a CHTPYAHUYECTBO UPE3 JOKYMEHTH, PA3MOJIOKEHH B 00-
JaKa, MO3BOJMXa Ha O0y4eMHUTe W Ha MpernojaBaTeuTe aa padoTiIT eTHOBpe-
MEHHO BBPXY €IHHM M CHIIM MaTepuand. ToBa €IMMHHHpPA HEYAOOCTBOTO OT
U3MPAIIAHEeTO HAa JOKYMEHTHU MO UMEW WIH CIPaBSHETO C MPOOJIEMH ChC ChB-
MECTUMOCTTA.

CucremuTte 3a OHJIAWH IUJIAaHUpaHE, aBTOMATU3MPAHUTE IUIALIAHUS U 3a-
MMCUTE HA CECUUTE JOMBIHUTEIHO pallMOHAJIM3Mpaxa mpoleca Ha OoOydeHHeE.
Te3u nHOBaLIMU pelrxa aAMUHUCTPATUBHUTE NPEIN3BUKATENICTBA, KOUTO MPEIU
TOBA MOTJIbIIIAXa IEHHO BpeMe 3a 00ydYeHHe.

120



OCHOBHH HOBOCTH B OHJIaliH 00y4€eHHETO :
[TnaTdopmu 3a BUACO-UHCTPYKITUN
bubnuoTexu ¢ AUTUTATHU pECYpPCU
[Tognpwxka HAa HE3a0aBHH CHOOIIICHUS
3anucBaHe U Bb3IIPOU3BEXKIAHE HA CECUU
ABTOMaTH3HMpaHa NIPOBEPKA HA JTOMAIIHUTE

VVVYVYYVY

AJanITUBHU TEXHOJIOTHH 32 00yueHHne

ANTanTUBHOTO OO0y4Y€HHE TMPEICTaBsl Hal-ChbBPEMEHHUTE TEXHOJIOTHHU 3a
oOyuenue. Te3u cuctemMu aHanmu3upaT NpeACTaBIHETO HA 00yYyaeMHUTE U aBTOMa-
TUYHO KOpUTHpAT HUBaTa Ha TPYIHOCT, 3a Ja OTTOBApAT HA TEXHUTE HYXKIH,
Ch37]aBaliKi HAMCTHHA MEPCOHATN3NPAHU YUYCOHU THTHIIA.

[Tnaropmure 3a 00yueHue, 3aIBM>KBaHA OT U3KYCTBEH MHTEIICKT, BEUe MO-
raT Ja WICHTUGUIHUPAT CeU(PUIHN IPONMYCKH B 3HAHUSTA Upe3 YChBBPIICHCT-
BaHU aJITOPUTMU 3a OIleHsIBaHE. ToBa IMO3BOJIsIBA II€JIEHACOYECHA Hameca TOYHO
TaMm, KbJIETO UMa Hal-TOJIIMa HYXkJ1a OT ITOMOILIL.

[Tepconanu3upanuTe NPUIIOKEHUS 3a O0yUCHHE MPOCIEAIBAT HaIlpeabKa
BbB BPEMETO W Mpejyiarat onTUMaiHu rpaduiy 3a ydyeHe, Oa3upaHu Ha MPUH-
[UMUTE HA UTHTEPBAITHO MOBTOpEeHUE. [IpeoCcTaBsAT ce 1 HAMOMHSIHUS 3a KOHIIETI-
[IUH, KOUTO € BEPOATHO yUalllUsT ce Aa 3a0paBsi, KOETO yBelMyaBa MaKCUMAaJIHO
3alaMeTIBaHETO.

Hsixon ychBBpIIEHCTBaHU IUIAaTGOPMHU BKIIOYBAT €JIEMEHTH Ha TelMU-
¢duxanus, 3a 1a nopumat anraxxupanocrtra. (Haleem, 2022). Toukute, 3HaUKuTe
U ChCTE3aTEITHUTE €JIEMEHTH MPaBAT YUEOHUS MPOIEC MO-MPUSTEH, KaTO ChIlle-
BPEMEHHO 3aI1a3Bar o0pa3oBaTeIHaTa CTOMHOCT.

IIpuioxkeHusATa 3a BUpPTyaJdHa pPEaTHOCT 3aloyBaT Ja Cbh3JaBaT 3aBlia-
nsBalia yaeOHa cpeia 3a mpeJAMETH KaTo XuMus, Gr3uka U anatomus. Moxe na
ce Manunyiupar 3D moaenn M Ja ce MPOBEXIAT BUPTYAIHH €KCIEPUMEHTH,
KOUTO OMxa OMJIM HEBB3MOXKHH B TPAJAUITMOHHUTE YCIOBHS 32 O0Oy4YeHHE.

CbBpeMeHHHU TEXHOJIOTHH B 00y4eHUETO

OOyueHnnero B HaIllM JTHU ce TpaHCHOPMUPA OT TEXHOJIOTUYHHS HAPEIbK,
KOMTO TO TpaBU TO-AOCTHITHO, aHTAXKHUPANIO M ePEeKTHBHO. Te3n WHOBAIUU
OTrOBapsAT Ha pa3HOOOpa3HHUTE OOpa30BATETHU MOTPEOHOCTH, KATO ChIIEBpE-
MEHHO TPEAOCTABST MEPCOHATTUZUPAHN 00pa30BATEIIHU MPEKUBSIBAHUSI.

Ilinardgopmu 3a o0yueHnue

[InaTrdopmute 3a oHNallH OOyueHHE PEBOJIOIMOHM3MpAXa HayuHA, I10
KOMTO ydaluTe ce nmojy4yaBar oOpa3zoBareiHa noakpena. Zoom, Google Meet u
crenuaiu3vpaHd o0pa3oBaTeIHU MOPTAIA MpeasiaraT HWHAWBUAYATU3UPAHU
y4eOHU IPEKUBSIBAHUS UYPE3 BUICOKOH(DEpEeHTHA BPb3Ka, CIIOJIESTHE HA €KpaHa U’
JTUTUTAIIHU PECYPCH.
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MHoro miatdopMu Bede BKIIFOUBAT YaTOOTOBE, 3aJIBH)KBAHU OT M3KYCTBEH
WHTEJICKT, KOUTO MOTAT JIa OTrOBapsT Ha 3allUTBAHUS Ha OOydJaBalllUTe CE U Ja
npeaocTaBsIT He3abaBHa obOpaTHa Bpb3Ka. (Jassani, 2025) Te3u MHCTpyMEHTH
nmomaraTt 3a WIACHTH(UIMpAaHE HAa TPOIYCKH B 3HAHUATA M NPOCICIsSBaHE Ha
HarpeabKa BbB BPEMETO.

OCHOBHHTE XaPAKTEPUCTUKH HA ChbBPeMEHHMTE IIaTGopmu 32 00y4e-
HHE BKJIKYBAT:

» Buneo u ayano KOMyHUKAIHS B PEaTHO BPEME

» CrojensHe Ha JOKYMEHTH M CbBMECTHO peaKTHpaHe

» BB3MOXHOCTH 3a TUTAaHHpAHE U 3alUCBaHE HA CECHH

» IlpocnensiBane Ha HaNpeIbKa U aHAJIU3 HA TIPOU3BOAUTEITHOCTTA

Upes pa3nuyHu yCTPOUWCTBA MOXKE Ja CE€ IOJY4YH JOCTBII 10 TE3W ILIAT-
dbopmu, KOETO TIpaBU OOYYEHUETO JOCTHIIHO BUHATU M KBJIETO U J1a BH3HUKHE
HYX/1a OT ITOMOIIL.

NHTepakTUBHU (€N IbCKH M HHCTPYMEHTH

WMHTepakTHBHUTE AUTUTAIHA HMHCTPYMEHTH TpaHC(hOpMUpaxa TpaauIHOH-
HUTE METOJIM Ha 00y4YeHHE B TUHAMUYHH y4eOHH NPEKUBABaHUS. J(UTUTATHUTE
0enmu IbCKU TO3BOJIABAT KAKTO Ha MPEINOJaBaTeNUTe, Taka U Ha yUYCHUIUTE J1a
MUIIAT, pUCYBaT U MAaHUIYJIMPAT ChAbpKaHUe B peasiHo Bpeme. (Haleem, 2022)

Tesu MHCTpYMEHTH MOAABPKAT MHOXKECTBO CTHJIOBE Ha OOy4eHHE, KaTo
BKJIFOYBAT:

» Penaxropu Ha MaTeMaTHUYECKU YpaBHEHUS

» Y4eOHHM JEHHOCTH C ITb3raHe U myckane (drag-and-drop)

» DOyHKIHK 32 aHOTAIMA HA TOKYMEHTH U U300paKeHHsI

» BB3MOXHOCTH 3a Brpa)</1aHe Ha BUACOKIIMIIOBE U MHTEPAKTUBHH YIIPaK-
HEHUS.

TexHosornuTe 3a UHTEIUTEHTHU KJIACHU CTau Beye BKIIOYBAT pa3lo3Ha-
BaHE Ha Iylac 1 00pabOTKa Ha €CTECTBEH €3MK, KOETO IPABH B3aMMOJCHCTBUATA
No-UHTYUTUBHU. Hsikon matdopmu OpH BKIIIOUBAT OMOMETPUYHH yCTPOMCTBA
3a MpocjesBaHe Ha HUBATa Ha aHTAKUPAHOCT U BHUMAaHUE.

BBb3MOXHHOCTUTE /1a ce 3ala3BaT U MPETJeKIaT CeCUUTE ¢ Osiyia JbcKa IMo-
KbCHO 3aTBBPXKAABaT Y4EOHUTE KOHIICTIIMA W TPEIOCTABAT LIEHHU Yy4eOHH
MaTepuaai. MHOTO OT Te3H HHCTPYMEHTH C€ HHTErpupar ChC CUCTEMH 3a YIpaB-
JeHre Ha OOYy4YEeHHMETO, Ch3AaBailku 0e3mpoOJIeMHO 00pa30BaTEIHO MPEKHUBSI-
BaHe.

Bupryanna peajqnoct u n1o0aBeHa (Augmented) peajsHOCT

VR u AR TtexHonoruute ch3IaBaT 3aBiaJsABaIlMd YYECOHH CPEeIH, KOUTO
npeau ca OWiM HEeBb3MOXXHHU. BHpTyallHaTta peasHOCT U J100aBeHaTa peasHoCT
PEBOIIOIMOHU3UPAT OHJIAMH OOY4EeHHETO, KaTO MpaBsAT aOCTPAKTHUTE MOHATHUS
0CE€3aeMHU U UHTEPAKTUBHU.
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VR o0yuntenHuTe cecuu mo3BOJISIBAT:

» Manumnynupaneto Ha 3D Mo/ieTi Ha CIIOKHU CTPYKTYpPH

» TlocemnaBaHeTo Ha HCTOPUYECKU MECTa MIIM HEIOCTHITHA MECTa

» llpoBexxmaHeTo HA BUPTYaTHH HAYYHH €KCIIEPHUMEHTH

» IlpakTukyBaHETO Ha peaTHH YMEHUs B Oe30IacHa cpefa.

AR npunoxxenusaTa HacnarBat AUrUTagIHa HHPOpMalLus BbpXY GU3HUECKUS
CBAT, MO3BOJISIBAMKM CKAaHMPAHETO HAa CTPAHUIIM OT y4E€OHUIIM, 32 Jla C€ BUJAT
aHuMauuu wim 3D Mozienn upe3 ChOTBETHOTO YCTPOMCTBRO.

Te3u TexHonOrMu ca 0co0eHO €()EeKTUBHU 332 BU3YaTHO U KUHECTETHUYHO
OpUEHTHpaHU ydYallld (TakvMBa, KOUTO BKJIIOYBAT TejaTa CH, KOTaTo ydyar, KaTo
M3MO0J3BaT CBOETO YCEIIaHe 3a I0NUp, IBUTaTEIHN YMEHHS U (PU3NYECKH yCella-
HU, 32 J1a pa30epar u 3anazsaT uHpopManuara eeKTUBHO), KOUTO CE BH3MOI3BAT
OT MpPaKTUYECKUs ONUT. BbIpeku ue Bce olle ce MosABsIBaT B MacoBOTO oOpa-
30BaHue, npuemaHeTo Ha VR u AR ce yckopsiBa, Thil KaTo XaplyepbT CTaBa Mo-
JIOCTBIICH, a OMOIMOTEKUTE CHC ChIIBPIKAHKUE CE Pa3IINpPsIBaT.

PosisiTa Ha M3KYCTBEHNS UHTEJEKT

N3KyCTBEHUAT HWHTEIEKT KOPEHHO TpaHC(OpMHUpa METOAOJOTUUTE Ha
oOydeHue, KaTo Ch3aje aJanTuBHA yuyeOHa cpena. TeXHONIOruuTe ¢ U3KyCTBEH
MHTEJIEKT MOTraT Ja aHaJu3upaT JaHHUTE 3a MPEICTaBIHETO Ha O0OydyaeMHTE B
peaHO BPEME U J1a MPEOCTABSAT EPCOHATU3UPAHO 00Pa30BaATEIHO ChIbPIKaHUE,
KOETO OTroBapsi HA UHJIMBUIYATHUTE YUYEOHH HYXKIH.

Ilepconanu3npanu yueOHU MbTEKH

[TnaTdopmute 3a 00yueHue, 3aABUKBAHN OT U3KYCTBEH UHTEJIEKT, MOTaT Ja
poCeAsBaT MOJICIN HA YYEHE Ha BCEKH OT 00y4aeMUTE U Ja KOPUTUPAT TPY/I-
HOCTTa Ha ChABPKAHUETO BbH3 OCHOBA HA MHAMBUAYAJTHUS UM Hampeabk. Te3u
CUCTEMU UJIEHTU(DUIIMPAT MPOMYCKU B 3HAHMSATA, KATO aHATU3UPAT OTTOBOPH Ha
BBIIPOCH U JICHHOCTH, CJIe]l KOETO MPENopbhYBaT NEPCOHATIM3UPAHU MaTEpUAIIU 32
yKpernBaHe Ha cinadbute obnactu. (Tutoring, 2024)

Korato ce B3ammogeiicTBa ¢ 0Opa3oBaTeIHN WHCTPYMEHTH, MMOJOOPEHU C
M3KYyCTBEH MHTEJEKT, AITOPUTMUTE HETPEKHCHATO YCHBBPIICHCTBAT 00pa3oBa-
TEJTHUS MPOIEC MHAUBUIyaTHO. HampuMep, ako oOydaBamusaT ce uMa 3aTpy-
HEHUs ¢ anrebpaTa, HO ce crpaBsi Jo0pe ¢ reoOMeTpusiTa, CUCTeMarTa JaBa MpHo-
pUTET Ha JOMBIHUTEIHHUTE YIPAKHEHUS MO airedpa, KaTo CHIIEBPEMEHHO
YCHBBPIIICHCTBA YdeOHAaTa My TIporpama 1mo reOMeTpHsI.

N3KyCTBEHUAT MHTENEKT C€ aJanThpa KbM pa3IMyHU CTUIIOBE HA y4YEHE,
KaTo MpeACTaBsd MaTepual B pa3ivyHd (OpMaTH — BHU3yaJIeH, CIYXOB WIIU
MHTEpPaKTUBEH — B 3aBUCUMOCT OT TOBa Kak Hail-nobpe ycBosiBame HHGOP-
Manuarta. ToBa ch3aBa no-npuoodiasaiia 00pa3oBaresiHa cpesia, KbJeTO CIelH-
(bUYHM HY>K1M Ha 00y4aBaIius ce ca yJAOBJICTBOPECHHU.
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I'bBKaBOCTTa M3KYCTBEHHS MHTEJIEKT Ha IMO3BOJISIBA HA BCEKH Ja YU ChC
COOCTBEHO TeMIIO, 63 HATUCK J1a € B KpaK ¢ BpPbCTHUIIUTE CH WJIM J1a YaKa JPyTuTe
71a TO HACTUTHAT.

NHTeMreHTHH cucTeMH 32 00yUeHue

Nurenurentaute cucremu 3a oOyuenue (ITS) QyHKuMoHMpar kaTo
BUPTYaJIHU MPENoAaBaTesid, JOCThIIHUA 24/7, 32 1a OTrOBapsT Ha BBIPOCUTE HA
oOyuaBallMTe Ce U Jla MPeOoCTaBsAT He3abaBHA oOpaTHaA Bpb3ka. Te3u cucteMu
U3M0J3BaT 00pabOTKa Ha €CTECTBEH €3HMK, 3a Ja pa3z0epaT 3almuTBaHUSA U 1A
OTrOBapsT BbB (hopmaTa Ha IOCTBIIEH Pa3roBop.

ITS Mmoxe na uaeHTUUIMpa CUITHUTE U CTa0UTe CTPAHU Ha YUallUTe uypes3
HEIPEKBCHATA OLIEHKA M ChOTBETHO Jja KOPUTHUPA CTPATETHUTE 3a IIPENOJaBaHE.
3a paznuka oT TpaauIMOHHOTO 00yueHue, ITS 3anmomMHs BCSKO B3auMOJIEHCTBUE
U HaArpaxkaa BbpXY IPEIUIIHA CECUH, 3a J1a TOJ00pH Y4eOHOTO MPEKUBSIBAHE.

3a yyamuy ¢ yBpEXIaHUs, Bb3MOXKHOCTUTE, 3aJBUKBAHU OT HU3KYCTBEH
MHTEJIEKT, KaTO Pa3lO3HABAHETO HA pEY, OCUTYPsIBAT JOIBIHUTENIHA MOJKpena,
KaTo MpejyiaraT ajdTepHATUBHU HAYMHU 3a B3aUMOJIEHCTBHUE C 0Opa3oBaTEIHO
chabpxkaHue. Tazu TeXHOJOrus MpaBu 00yYEHUETO MO-TOCTHITHO 32 PAa3IMYHUTE
TpyIy.

VYewebpuiencrBanute ITS mnatdopmu BKIIOUBAT €1€MEHTH Ha TedMU-
¢dukanus, 3a Ja yBelMYaT AHTAKUPAHOCTTa M MOTUBaLMATa. Te3u eneMeHTH
BKJIFOYBAT 3HAYKH 32 IOCTUKEHUS, HHCTPYMEHTH 3a MPOCIIEBaHE HA HApeIbKa
M MHTEPAKTUBHU NPEIU3BUKATEIICTBA, KOUTO MPABIT YYEHETO MO-NPHUATHO, a
yYaIlllMTe ca MOTUBUPAHU J1a CE€ aHTAKUPAT M0-331bJI00YEHO ¢ MaTeprana. To3u
NOJIXOJ HE caMO MOAO0OpsiBa 3alaMeTsIBAHETO, HO M MOAXpaHBa JII0OOOBTa KbM
YYEHETO.

IToJ134 OT TEXHOJIOTHUTE B 00YUYEHHETO

C napacTBamara nomyJjJspHOCT Ha MHAWBUIYAHOTO OOy4eHME, OHJIAiH
00y4YeHHUETO e MPETHPIH 3HAYUTEIICH PBCT MPE3 CICABANINTE TOANHH. TeXHO-
JIOTUUTE PEBONIOIMOHM3Mpaxa cdepara Ha OOYUEHHETO, KaTO MPEAOCTaBUXa
HOBM WMHCTPYMEHTH W METOJW, KOWUTO TMOAOOpSBAT Y4YEOHHS IMPOIIEC.
(TutorCruncher, 2023) .MuTerpupanero Ha AWTUTAIHU PEIICHUs Ch3JaBa IO-
JO0CThIIHA y4eOHA cpefa, MOBUIIABA aHTAKUPAHOCTTa Ha OoOydyaeMHUTE U JaBa
BB3MOKHOCT 3a MOJXOJY, OCHOBaHH Ha JaHHH, KOUTO MPEAHU TOBa OfXa HEBH3-
MokHU. Heka pasriename HSIKOM OT H3MHTAHWTE MPEAMMCTBA HA OHJIANH
yCIyruTe 3a o0ydeHue.

IMoxoOpeHa 1OCTHLIHOCT

OnnaiiH oOy4eHHETO MpeaocTaBs Ha yuyeHUnuTe 24/7 A0CThI 10 y4eOHU
pecypcu.

TexHoyorusita npemMaxBa TPaAUIMOHHUTE Oapuepu Mpe] YCIYyTUTe 3a
oOy4eHwue, MpaBerKn 00pa30BaHUETO MO-JTOCTHITHO 3a BCHUKH. biraromapenve Ha
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MO-ITUPOKUSA CH O0XBAT MO LEHs CBAT, OHJAWH OOYy4EHHETO € JOCTBITHO 3a
BCUYKHU BB3PACTOBHU I'PYIHU U MpeJiara KypcoBe 3a BCUUKH. Bceku, He3aBUCHMO
OT BB3pacTTa WM Kjlaca CH, MOXe Jla u3depe oHIaliH 00y4yeHue, JOKATO CEIu B
yIOTa Ha JIoMa CH U CbC COOCTBEHO TeMIlo. XopaTa, KOUTO HE ce YyBCTBAT J00pe
U HE MOrar Jia MbTyBaT, MOTaT JIECHO JIa MOJIyYaT JOCTBII 0 KypCOBETEe, KOUTO
KenasT Ja yyaT OHJaiiH, 6€3 HUKaKkBM orpaHudeHusi. Buptyanuure miardopmu
MO3BOJIIBAT CBBP3BAHETO C MpPEMoAaBaTeNid, HE3aBUCHUMO OT Treorpa)CKOTO UM
MECTOTIOIOKECHHE, CeTUMUHUPAHKH BPEMETO 3a IMbTyBaHE M TPAHCIOPTHUTE
pa3xoau. YUamlmTe ce MoTrar Jia 3aJaBaT U perraBaT npoOJeMHUTe CH, CBbP3aHH C
KOHKPETHH MPEIMETH, 10 BCIKO BpEME U OT BCAKO MSCTO, Thid KATO MOTAT Jia ce
KOHCYNTHpPAT ChC CBOWUTE MpPEMOAaBaTeNd W Ja IMOJydaT He3a0aBHA MOMOII.
Xopara Beue MoraT J1a UMatT JOCTHII A0 KaYeCTBEHO 00YUYEHHE OT BCAKO MSCTO C
UHTEPHET Bpb3Ka. Te ce HyKAasaT caMo OT KOMIIOTED, TabaeT miu cMapTdoH ¢
no00pa MHTEPHET BPB3Ka.

OnmuuTe 3a JUCTAHIIMOHHO 00y4YeHHE ca ChbOOpa3eHu ¢ pa3InyHu rpaduiy,
KOETO BU I03BOJISIBA Jla PE3EPBUPATE CECUU BEUEp WUJIU MPe3 YUKEHIUTE, KOraTo
TPaIUIMOHHHUTE PUCHCTBEHU YPOIIM MOKE /1a HE ca HAJIMYHU. Ta3u I'bBKAaBOCT €
0COOEHO LIEHHA 32 YYEHUIIM C HATOBAPEH rpa(puK WM TAKUBA B CEJICKUTE PANOHHU.

IloBuiIEeHa aHTA:KUPAHOCT

JIururaqHuTe UHCTPYMEHTH TpaHCPOpMUpPAT OOYYEHUETO OT MACHBHO B
MHTEPAKTUBHU TMPEXHUBSBAHMS, KOUTO MPUBIMYAT U MOJAbpPXKAT WHTEpPEca Ha
oOyuaemute. IHTEpakKTUBHUTE CUMYJAllMU U BU3yaJlU3allUM IoMarar 3a pa3Ou-
pPAHETO Ha CJIO)KHW KOHIENIUU NO-UHTYUTUBHO. BMecTo mpocTo aa udyBaT 3a
XUMHYHU PEAKIUH, 00ydyaBalluTe c€ MOraT J1a T'M BUIST Kak ce pa3BUBAT 4pe3
nuHaMuyHu 3D mMonenw.

[Tnardopmure 3a CbTPyAHUUECTBO MO3BOJISBAT:

» CrhopensHe Ha TOKyMEHTH B PeaTHO BpeMe

» HHrepakTuBHU O€TU THCKU

» He3abaBHa oOpaTHa Bph3Ka IO MPAKTUYCCKHU 33 a9H

» MynTtumeauitHa HHTETpamus (BHICOKIUIIOBE, aHUMAIIHH, ay]I1o0).

Buptyanaute K1acHU cTau M ITUCKYCHOHHHUTE (POPYyMH yJECHSBAT O00yde-
HUETO OT BPBCTHUIIM M TPYMOBOTO pEIIaBaHE HA MPOOJEMU, pa3MIHPSIBANKA
y4eOHHSI TIPOIIEC OTBB]l WHAUBUAYATHUTE CeCUU. 1€3M MHCTPYMEHTH Ch3/laBat
Mo-IMHAMHUYHA y4eOHa cpela, KOSATO € HacoueHa KbM pas3IndHU CTUJIOBE Ha
yueHe.

TexHomoruaTa TO3BOJIABA TEPCOHATM3UPAHO TPEIOCTABSIHE HA CHABP-
KaHWE, KOETO C€ aJanTupa KbM chenudUIHUTe WHTEpecH Ha O0ydaeMUTe,
MIPABEHKU YPOIUTE TO-MTOIXO AN U aHTKUPAIIIH.
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AHanan3u, 0a3upaHM HA JAHHU

TexHonOTHATa TO3BOJISIBA CHOMPAHETO M aHATIM3a Ha JTAaHHU 32 O0yYECHHETO,
MpEeIOoCTaBsIiiku Oe3npenie/ienTHa WHpopMmaIlus 3a Hampeabka Ha O0ydaeMHTeE.
OO0pa3zoBaTeTHUTE TEXHOJIOTHH MTO3BOJISIBAT HA TIPETIOJaBaTEIIUTE Aa TPOCEAsIBAT
MOJIETIUTE Ha MPEACTaBsHE, KaTO UACHTHPHUIMPAT CUITHUTE U CIA0UTE CTPaHU C
MPEIMU3HOCT, KOSITO HE € OMila Bb3MOXHA C TPAIUIIMOHHUTE METOTH.

AanTUBHATE OOYYUTEITHA CHCTEMH M3I0JI3BAT TE3U JaHHHU, 3a Ja:

» TepcoHaIM3upaT y4eOHHTE IBTHUIA Bb3 OCHOBA Ha WHIMBHUCYATHOTO
MIPEICTaBsHE

» TpeaBUIAT 00J1aCTH, B KOUTO MOXKE Ja MMa 3aTPYIHEHUS

» TpernopbhyaT IeJIeHACOUYSHN TPAKTUICCKH YIPAKHCHHSI

» KOpHUTHpaT aBTOMaTHYHO HHBATA HA TPYIHOCT

OOyuaBaiuTe ce moyry4aBaT 1no-moapooHa oopaTHa Bpb3Ka 3a padoTarta CH,
YEeCTO C MOKAa3aTeNy, KOUTO MOKa3BaT HalpeIbK BbB BpeMeTO. Te3u KOHKPETHU
JI0KA3aTeJICTBA 3a MOJ00peHrne MOTaT Ja MOBHUIIAT MOTHBAIMATA UM M J1a UM
MOMOTHAT Jla CU TOCTaBAT pealucTU4YHHU Iienu. lIpemogaBarenuTe morar na
M3MOI3BaT aHAIM3H, 32 J1a AIaTUPAT y4eOHUS MPOIEC UHIUBUIYATHU UM HYXK]IH,
KaTo (POKyCHUpaT BPEMETO Ha CeCHATa BbPXY 00JIACTH, KOUTO CE€ HY)KIasT OT Ha-
roJIIMO BHUMAaHHE, BMECTO Jia CJIeJIBAT YHUBEPCAICH MTOAXO.

JlaHHUTE OT OIIEHSABAHETO IMOMArar 3a PaHHO WIACHTHU(UIIMpAHE Ha TIPO-
MyCKHUTE B 3HAHMATA, KOETO TO3BOJISIBA HABPEMEHHA HaMeca, P MOTPEITHO
YCBOCHUSAT MaTEPHAII Jia CE € 3aTBHPIUIL.

I'bBKkaBOCT Ha rpaduka

Cp3naBaHeTo Ha OajlaHC MEXKIY MOCEIIABAHETO Ha KJIACHU CTaW, YUMJIUII-
HUTE 3a]IbJKEHUS, U3BBHKIIACHUTE JIEHHOCTH M XOOMTaTa HE € JIECHO 3a €UH
oOyuaBaiy ce. Te3u MHOrOOpONHM OTIOBOPHOCTH Ch3JaBaT TEKECT, KOETO B
KpaifHa cMeTKa ce OoTpa3siBa Ha oOyueHuero. Tbi KaTo OHJIAH O00yYeHHETO
CIecTsiBa BpeMe 3a IIbTyBaHe /10 paboTa U MpeocTaBsi Bb3MOXKHOCTHU 3a 00yue-
HUE, HE3aBUCHMO OT reorpad)cKOTO MOJIOKEHUE U 4acoBaTa 30Ha, yYalluTe ce I11e
UMAaT I'bBKABOCT B rpaUIIMTE CH, KOETO UM MO3BOJIABA J]a U3MOI3BAT BPEMETO CH
no-epextrBHO. CriecTsIBaHETO HAa BPEME € €HO OT KJIIOYOBUTE MPEIUMCTBA Ha
OHJIaH mporpaMuTe 3a OO0y4deHHe, ThH KaTO LENUAT YPOK MOXe Ja Oble
3aBBPILIEH, KOraTo € Hal-yJ00HO, CbC COOCTBEHO TEMIIO Ha OOydaeMHsi, He3a-
BHCHMO KbJI€ C€ HAMHPA.

Ynoo6cTrBO

C onnmaiiH 00y4eHHWETO, ydYallUTe Ce MOrar Ja HaMmepsT YI0OCTBO H
koM$popT 1o BpeMe Ha oO0yueHueTo cu. Te moraT ja u3depar ydyeOHara cpena,
KOSITO Haii-100pe OTroBaps Ha TEXHUTE HYK/IM U TH Kapa Jla Ce YyBCTBAT "B CBOM
Boau". OHNaliH 00yYeHUETO UM J1aBa BB3MOXKHOCT Ja MOoJydaT HeoOXxoaumaTa
ydeOHa ToJKpena B yroTa Ha COOCTBEHHsI CH IOM. TO CBHIIO Taka UM MPEIOCTaBsI
nepcoHaau3upana yueOHa cpeia 6e3 moTeHI[MaaIHaTa HEKOMIIETEHTHOCT Ha JINYHa
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cpemia, KOATO MOKE Ja C€ CIIy4H, KOraTo 3a ITbPBH IIbT BJIM3aT B YACTEH JIOM Ha
HsKON Apyr. OHnailH 00y4eHHeTo MO3BOJISIBA IOCThIIA A0 €KCIIEPTHU IMpenoja-
BaTeu 0e3 3aTpyJHEHUS WM MPEKbCBaHMS, CBbP3aHH C IbTYBAHETO.

ITonoOpsiBaHe HA KOMIIETEHTHOCTTA

OmnsaiiH 0Oy4eHHETO TO3BOJIIBA HA YYAIIUTE C€ Ja pPa3BUBAT CBOSTA
KOMIIETEHTHOCT B CIIOKOMCTBHETO Ha CBOOOTHOTO CH BpeMe, 03 HUKaKBa HaMeca.
Ta3u nmecHomoCThIIHA cHcTeMa 3a OOydeHHe AOMbJiIBa He(HOPMATHOTO B3aUMO-
JCCTBHE C OTBOPEHO Ch3HAHME. Y CIYTUTE 3a OHJIAH 00y4YeHHE YJIeCHSIBAT WH-
JIUBUAYATHOTO MPEKUBSIBAHE U MIPEIOCTABST MMBIHOIEHHO BHUMAHHUE OT €KCIIEePT
10 TeMara.

IloBeue onumu 3a NpenogaBaTeIu

[Ipu npucbcTBEeHOTO OOyUeHHE O00ydaBallUTe C€ Ca OTPAHUYEHU CaMO JI0
MPENo/iaBaTesid B TAXHATA CHEIUain3upaHa o0jacT. ToBa 3HAUUTETHO OTpaHHM-
YaBa HaJMYHUTE OMILMH, KOETO MOXKE Ja HaMalld MOTEHIMATHOTO KAa4eCTBO Ha
Mpeno/iaBaTeyuTe, KOUTO ce u3doupar. Thil KaTo OHJIAH 00Y4YEeHUETO mpesiara
MOBEUE BBH3MOKHOCTH 3a HaMUpaHE Ha IOBEYE MpernojaBaTesid Mo HHTEpe-
CyBalllaTa ru 00JacT, y4yaluTe e UMATe Bb3MOKHOCT Jla aHAJIM3UPAT MPEeno/ia-
BaTEJINTE Bb3 OCHOBA HA TEXHUTE 3aCJIyT'H U OMNUT, @ HE HAa HEeAOCTUT. ONUTHT B
00y4YEHHETO HE € CBBP3aH CaMo C YUYCOHUTE MaTEepUau [0 HallMOHAJTHATa yuyeOHa
nporpama - €AuH J00bp MpernojaBaTen e MPEAOCTaBU E€KCIEPTHU CHBETU U
aHTaXUPAIIM YPOIM IO BCSIKO BpEME Ha JICHSI WJIM HOIITA.

Konko ethekTHBHO € oHNaiH 0by4yeHneTo B CpaBHeHUe C NPUCHCTBEHOTO 0byyeHne?

Mnozo no-edermugo Io-epexmueno  Cougo moakosa edexmuso  Io-mano eexcmueno Mnozo no-marxo egpexmueiio

YyeH U

Poautenu

Mpenoaaearenu

OpraHmnaauum

Fig. 1. EpextuBHOCTTa Ha OHMIAMH 00yueHueTo (Bramble, 2025)

NHutepecHo npoyuBane Ha Bramble (mardgopmara 3a oHJIalH 00ydeHHE
bramble.i0) ycTaHoBU, Y€ MO-ToJsIMaTa 4acT OT IMOTPEOUTENUTE UM HaMHupaT
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OHJIaliH 00y4YeHHETO 3a MO-e€(EKTUBHO OT MPUCHCTBEHOTO WIIM CHIIO TOJIKOBA
edextuBHO. [IpoyuBaneTo, koeto npeactasmisiBa 2000 morpedutenu B 0610 38
IbpKaBH, JaBa U3UepraTeIHa IpecTaBa 3a BCHUKU CErMEHTH Ha MHAYCTpHUATA 3a
oOy4deHwue.

Taacbk Ha 1yXa U BAbXHOBEHUETO

C nanpepka U ycriexa cM yyaluTe, 61arogapeHrue Ha OHJIaiiH 00y4eHHETO,
M3MNUTBAT MPUIMB HAa €HTYCHAa3bM M HAaChpPUYEHHE, KOUTO T'M OKypa)kaBaT Jla CU
MOCTaBSAT MMOBEYE aKaJIEeMUYHU LI€NH, Ja IpUeMaT HOBHU NPEIU3BUKATENICTBA U J1a
THPCAT BUCOKU MOCTHXKEHHS] B OOYUYEHHUETO CH.

YMeHust 3a 00y4eHue npe3 Heaust )KUBOT

HanBumagaliky akaJeMHAYHHATE MOCTHKEHUS, OHJIAWH YPOLMTE Pa3BUBAT
CIOCOOHOCTH 3a Y4EHE Ipe3 Leusl KUBOT y oOydemute. Te ce ydaT Kak Ja
ycBOsIBaT €(EKTUBHO, Ja C€ aJanTHUpaT KbM HOBUTE TEXHOJIOTMH, J1a ThPCSIT
JAHHUA CAMOCTOSITENIHO U J1a CH CHTPYAHHUYAT C IPYTH XOpa 3a pa3pellaBaHe Ha
kpusu. Te3u ymenus ca Oe31eHHU B JHEIIHUS 3a0bp3aH CBAT U ca MOATOTOBKA 3a
ycHex Ipe3 Lens )KUBOT.

IIpeau3BuUKaTeJICTBA U CHOOPAKEHUS

BuenpsiBaHeTo Ha TEXHOJOTMSATa B OOYYEHMETO TPENCTaBsl HAKOJIKO
3HAUYUMH TMPENATCTBUS, KOUTO M3UCKBAT OOMHUCIEHHW pelieHus. JururanHara
cpena chb3laBa ClieUU(PUUYHHA IPEUKH, CBBP3aHU C T0CThIIA, YOBEIIKaTa Bpbh3Ka U
3alUTaTa Ha JAHHUTE.

OcurypsiBane Ha JUTUTAJTHO PABEHCTBO

HepaBHusT 10CTHI 10 TEXHOJIOTHUHU Ch3/1aBa 3HAUUTEIIHN Oapuepy B OHJIAHH
oOyuutennure cpenu. He Bcuuku oOyyaeMu uMmaT HaJleXkK/IHA UHTEPHET BPb3Ka
WM TOJIXOJSIIM YCTPOMCTBA 3a BUPTyalHU yueOHu cecuu. Criopen u3cien-
BaHUATA, TOBA JUTUTAIHO Pa3/ieJIeHUE BIIMsE BbPXY PE3yNTaTUTE OT 00YUEHUETO
Y TIPOIIEHTA Ha y4acTHe.

Cpen Bb3MOXXHUTE HAaYMHH 32 CIIPaBsSHE C TOBA MIPEIN3BUKATEIICTBO Ca:

» Ilpennarane Ha MynTUIUIATGOPMEHA CHBMECTUMOCT (MOOWIHH YCT-
poiicTBa, TabJIETH, HACTOJIHU KOMITIOTPH)

» IlpenocraBsiHe Ha ONIIMU 32 BUICO CECUU C HUCKA CKOPOCT Ha UHTEPHET

» Ch3naBaHe Ha pecypcH 3a M3TErJIsHe 3a odaiin yrmoTpeda

» Ch3aBaHe Ha MPOTPAMHU 33 OTITYCKAaHE HAa TEXHOJOTHUHU (TEXHOJIOTHIHO
KpEIUTUPAHE).

Hsxou miiardopmu 3a oOydeHne Bede BKIIOUBAT TEKCTOBU OMIIMH, HAPE C
BUJICO PA3rOBOPH, 32 Ja C€ ChOOpasaT ¢ MpoOJeMH C MHTEPHET Bpb3KaTa Ha
oOyuaemute. JKM3HEHOBaXXHO € MPETNOJaBaTEIUTE /1a OLEHAT TEXHOJIOTUIHHUTE
BB3MOKHOCTH Ha CBOUTE YUCHMIIM, IPEU 1a pa3paboTsT MOAX0/] 32 00yUYEHHUE.
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[HoaabpkaHe HA YOBEIIKOTO B3aMMO/IeliCTBHE

OnnaiiH cpenara MOXE Ja M3rJIexJa JUCTAaHLHMpPAaHA, KOETO BOAU [0
HaMaJjieHa aHraXupaHocT. MHoro o0ydaemu ce 3aTpyJaHsBAT Aa OOIIyBaT edek-
THBHO C NPENOAABATEINTE BbB BUPTyalHa Cpeaa, NPONYCKAUKU CIIOHTAHHUTE
B3aMMOJICUCTBHS Ha MPUCHCTBEHOTO O0yUEHHUE.

3a ;a ce 3amnassT KUBUTE BPB3KH, CE IPENOPHUBA:

» U3I0JI3BaHETO Ha BUEO, KOTaTO € BB3MOXKHO, 32 Jla c€ IOJIbpKaT
BU3YaJIHU HACOKH

» BKIIOYBAHETO HA MHTEPAKTHBHH OCIU IHCKU 32 CHBMECTHO pEIlIaBaHE
Ha npooyieMu

» IUIaHUPAHETO Ha PEOBHH CPEI U3BbH O(PUIIMATHUTE YPOIH

» W3MO0J3BaHETO Ha (DYHKUIMUTE 3a 4aT 3a ObP3HU BHIIPOCU MEXKIY CECUUTE.

H3zpasicoanemo na pazdoupamencmeo M3HUCKBA LIEJICHACOYCHU YCUJIMS B
JUTHTATHATE MPOCTPAHCTBA. 3allOYBAHETO HA CECHUUTE C KPAaTKW JIMYHU Pasro-
BOPH HallpUMEpP U OTYUTAHETO HA EMOIIMUTE U IPEIU3BUKATENICTBATA, CIIO/IETIEHU
0T 00ydyaeMuTe 10 BpeMe Ha yueOHUTE UHTEPaKIUH, CE€ OTIIAIIA.

CrpiiecTByBa M3KYIIEHHUETO AA CE Pa34MTa €IUHCTBEHO Ha IPEIBAPUTEIIHO
3anucaHo chabpxkaHue. Ho Hail-epeKTHBHOTO OHIaiH 00y4YeHuEe CbhbyeTaBa
TEXHOJIOTMYHU MHCTPYMEHTH C YOBEIIKO PHKOBOJCTBO B pEajHO BpeMe, ChoOpa-
3€HO C UHAUBUIYATHUTE YU€OHU HYXK]IH.

IToBepUTETHOCT M CUTYPHOCT

3amurara Ha YyBCTBUTEJHATA 32 00yuyaemMuTe MHGOpMAIIHS MIPEACTABIsIBA
KPUTHYEH PHUCK 32 CHUTYPHOCTTA B JUTHTAIIHUTE OOYYUTEITHHW cpeau. TexHuTe
JUYHU JTaHHH, JIMYHATa KOMYHHUKAIUS M PE3yJATaTUTE UM OT OIICHSIBAHETO
M3MCKBAT HAJCK/IHA 3aIlUTA.

OcHOBHHUTE TIPEANa3HU MEPKHU, KOUTO Ca HAJIOKUTEITHHU, BKITFOUBAT:

» 3moi3BaHeTO Ha 3allMTEHU C TIapoJia 3aCeIaTeTHN 3aIH ¢ (QYHKITUH 32
YaKaHs

» H3ucKBaHETO Ha TOJIXOIAIIO ChIIIacHe 3a 3aliC Ha CeCUr

» M300p Ha miaTdhopMu, CHOTBETCTBAIM Ha pa3lopefOUTe 3a MOBEPH-
TETHOCT B 00pa30BaHUETO

» YCTaHOBSBAHETO Ha SICHU MOJUTHKH 3a 3alla3BaHe Ha JIaHHM 32 paboTaTa
Ha BCEKH 00y4aBall ce.

[Ipo3pauHocTTa OTHOCHO TOBa KaK C€ ChXpaHsABa U HW3MOJ3Ba UHGMOP-
MalnuaTa Ha 00y4JaBallUTe C€ M Ch3/IaBaHETO Ha IMPOCTA MOJIMTHKA 3a TIOBEPH-
TETHOCT, KOSATO OOSCHSBA TPEIMOJaBaTEICKATE MPAKTUKHU 3a JaHHU HA SICCH H
HETEXHUYECKHU €3UK € B OCHOBATa Ha OCUTYpsABAHETO Ha Oe3omacHa u kKoMpopTHA
oOyuuTeNHa cpena.

TexandeckuTe MpoOIEMHU CHIO MOTAT J1a KOMIPOMETHPAT CUTYPHOCTTA.
PenoBHara akTyanu3uzanmsi Ha ycTpoicTBaTa u codTyepa M HM3IOJI3BAHETO HA
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KpUNITUPAHNU KOMYHUKAIIMOHHW KaHAJIMW 34 CIOACIISIHC Ha YYBCTBHUTCIIHHU OO-
KYMCHTH C 06y‘{aeMI/IT€ Ca omIC¢ CIH HAY1H 3a IIPCAIIa3BaHC OT YA3BUMOCTH.

Ka3ycu u ucropumn 3a ycnex

[Tpumepu OT peaHusi CBIT MOKa3BaT KaK TEXHOJOTUYHO MOAMOMOTHATOTO
oOyuenue TpaHchopmupa oOpazoBaTeIHHUTE pe3yNTaTH. HIKONMKO IOKyMeH-
TUpaHU Ka3yca pa3KpuBaT KaKTO He3a0aBHU MOJOOpEHHs, TaKa U JBJITOCPOUHH
MIOJI3H 3a Y4alluTe ce OT pa3aIudyHu akajemMuynu HuBa. (Edutopia, 2025)

WHCTUTYTHT bpyKuHec OTKpOSIBA MET MIPUMEpPA 3a YCIIeX B 00pa30BaTEITHUTE
TEXHOJIOTHH, KOMTO Ca JOKa3ajdh CIOCOOHOCTTa CH Ja MOAOOpPST KakTo edu-
KaCHOCTTa, Taka U e()eKTUBHOCTTA HAa 00pa30BaTEIHUTE CUCTEMU. Te3u BHeApS-
BaHUSl TPEIOCTABIT MPAKTUYECKU JOKa3aTelICTBA 3a TOBa KakBO pabOTH B
TEeXHOJIOTHYHO-0a3upanoTo odydenue. (Institution, 2025)

B enun 3a0enexureneH npuMep, MHUIIMATHBA, PHKOBOJEHA OT MIIAJICKHU,
Ch3/aJie CKUI OT ,,TeXHOJOTUYHH TpernoaaBaTenu’. To3u ekun oT 8 dIeHOBeE,
oOydeHU Ja MOAKPENT APYTd MIAAN XOopa, pa3paboTu coOCTBeH yeOcalT u
AUTUTATHA MHCTPYMEHTH, JAEMOHCTpUpamy e()eKTUBHOCTTa Ha O0yYEHHUETOIO
TEXHOJIOTHH, BOJIEHO OT BpbcTHUIM (Study, 2025).

KiarouoBu monenn 3a ycnex:

» [lepcoHanu3upann y4eOHU TUIAHOBE, ChOOpPA3CHU C WHAMBHUIYATHUTE
HYKITA

» [locieoBaTeTHO IPOCIIE/IIBaHe HA HAMpeIbKa ¢ KOPEKIINU, 0a3upaHu Ha
TaHHH

»'bBKaB Tpaduk, ChOOpa3eH ¢ pa3HOOOpa3HHWs HAYMH Ha KUBOT Ha
oOyuaeMuTe

» MynTUMEIMITHA TTOIX0/TH, HACOYCHH KbM Pa3JIMYHU CTHJIOBE HA YUCHE.

B onmnaita 06yuenuero B Caddell Prep iMa MHOTO BIBbXHOBSIBAIIIA UCTOPUU
3a ycIex, KbJIETO METOJOJIOTHHTE M TPAKTUKUTE MMOKAa3BaT M3MEPUMH IOCTH-
xeHus. JIOKyMeHTUpaHUTE UM TIOJIXOJIM PAa3KPHUBAT MPAKTUYECKU CTPATETHH 32
BHEJIpsiBaHE, KOUTO MoraT jaa ce agantupart. (Prep, 2025)

Edutopia's video series Buneo mopenunata Ha Edutopia Bu oTBexna B
KJAaCHUTE CTaW, KBACTO MPErnojaBaTeIMTEe H3MOJA3BaT TEXHOJOTUYHH HWHCT-
PYMEHTH €XEIHEBHO. Te3u pealHu MPUIIOKEHHsSI TIoMaraT Jia ce pa3depar KakTo
MpPEIN3BUKATENICTBATa, TAKa U MOOEAUTE B TEXHOJOTUYHO MOAOOPEHUTE yaeOHU
cpenu.

Bbaemy TeHIEeHIMH B TEXHOJIOTHYHO YChBBPIIEHCTBAHOTO 00y4eHHUe

TexnonornyHaTa cpema Ha 00pa30BaHUETO CE€ pa3BUBa OBP30 C MHOBAIIUH,
KOUTO 1€ TpaHC(HOPMHUPAT HAYMHA, MO KOWUTO C€ MPENOCTaBAT YCIYyTHTE 3a
obyuenue g0 2025 r. u cregq ToBa. Te3um moAoOpeHUs] Ch3aaBaT Io-
MepCOHAU3UPAHH, JOCTHITHU U €(PEKTUBHU YUEOHU MPEKUBSBAHUS 3a 00ydae-
MUTE OT BCUYKH BB3PACTH.
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IIpornocTuyen anajaus

[IporHo3uuTe aHanM3M PEBONIOLMOHU3UPAT HAYMHA, [0 KOWTO Mpemnoja-
BaTeIUTE pa3OUpaT W pearupar Ha HYXIUTe Ha ywamwure. Upe3 aHanu3 Ha
MoJIeTIUTe Ha 00y4eHue, Te3U CUCTEMU MOTaT /1a WACHTU(PHUIMPAT KOTa € BEpOsT-
HO J1a C€ NOSIBAT 3aTPYJHEHUS C MOHATHUATA, NPEIU Ja Bb3HUKHAT TPYIHOCTH.
VY4eOHuTe cpeau, 3aiBUKBaHN OT U3KYCTBEH MHTENEKT, BEUe IloMaraT Ha IIperno-
JaBaTeIUTE J1a NEPCOHATM3UPAT YPOIUTE 3a MO-100pO 3aIaMeTsBaHE Bb3 OCHOBA
Ha CbXPAHEHUTE JTaHHU 3a MPEICTaBIHETO Ha 00ydaeMuTe.

IIpenumcTBaTa BKIIFOYBAT:

v' BB3MOXHOCTH 3a paHHAa HHTEPBEHIMS, KOTaro CHCTEMUTE OTKPHAT
MOTEHIIUAJHH MIPOITYCKU B 00yUEHUETO

v' TlepcoHanu3upany y4eOHH ITBTHIIA, KOUTO CE aJalTHPaT KbM UHIHBH-
AyaTHOTO TEMIIO U CTUJI Ha 00yaeMHTe

v' OnTuMmu3MpaHe Ha pecypcuTe upe3 (OKycHpaHe BBPXY OO0JIacTH, B
KOUTO 00y4aeMHTE Ce HYKIaiT OT Hall-ToJsIMa MOAKpETa.

Te3u aHaAIUTUYHU UHCTPYMEHTH MOTaT Jla ONPEAeIAT ONTUMAIHOTO BpEME
3a y4eHE U MpeArnovyuTaHuTe (HopMaTh Ha ChABP)KAHHE, KOETO IMO3BOJISIBA Ha
npernofaBaTeNuTe Ja MIAHUPAT CECHH, KOraro o0y4aeMHUTe ca Hai-Bb3MpUEM-
yrBH. TeXHOIOTHUATA CHIIO Taka IoMara 3a U3MepBaHe Ha Hampeabka ¢ Oesmpe-
[EJICHTHA MPEIU3HOCT, JaBaKU Ha yYalluTe MO-sICHAa MPEACTaBa 3a TAXHOTO
00pa3oBaTeHO MbTYBAHE.

Biokueiin B 00pa3oBaHueTo

brnokueiin (Blockchain) TexHonorusara cb3naBa CUTYpPHH, MPOBEPUMHU
aKaJeMUYHU JIOKyMEHTH M TpaHchopMupa HauMHA, 110 KOWTO C€ 3alucBaT U
CHOJENIT 00pa30BaTEIHUTE BU MOCTHXKEHUS. Ta3yu MHOBALMS TapaHTHpa aBTECH-
TUYHOCTTA Ha y4yeOHaTa UCTOpHUs Ha oOydaeMusi B MHOXKECTBO ILIaTGOpMH 3a
oOyueHue 1 00pa30BaTEIHU HHCTUTYLIUH.

OCHOBHHUTE NPUWJIOKEHHUS BKJIIOYBAT:

> TlpoBepka Ha y1OCTOBEpEeHHUs O€3 y4acTHETO Ha TpeTa CTpaHa

» MukpocepTU(QHUKATH, KOUTO BaJHIUPAT CIICIUPUIHN YMEHHS, TIPUIO-
OuTH Upe3 00yyeHue

» HHTEenureHTHH TOTOBOPH, KOUTO MOTAT Ja aBTOMATH3HPAT IUIAIAHUATA
U IUITAHUPAHETO Ha CPELIM C IpenojaBaTesu.

OOyuaemuTe 1€ OJy4aBatT MO-rojiiM KOHTPOJI BbpXY Opa30BaTEIHUTE CU
JaHHU, KaTO U30MpaT KOU YacTH OT UCTOPUATA HA OOYUEHUETO CH J1a CIIOJEIIAT C
yuymnunia wid  pabotonarend. bBIOKYeH TEXHOJOrHATa ChIIO Taka JiaBa
BBH3MOKHOCT 32 HOBH I1a3apH 32 00y4eHHe, KBIETO T€ Ja C€ CBhP3BAT JUPEKTHO C
KBaJTM(HUIMPAHU MPENOAaBaTEIH 1O LEHs CBST, C MPO3PAaYHU CUCTEMH 32 OIICHS-
BaHE, U3rPaJICHU Bb3 OCHOBA HA IIPOBEPEHH PE3YJTATH OT CECHUTE.
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Pa3sBuTHeT0 HAa MUKPOOOYy4YeHHETO

MukpooOy4eHHEeTO ce MPEeBpbhIIa B OCHOBEH €JIEMEHT OT €(EeKTUBHUTE
cTpaTernu 3a oOOyuyeHue, pa3fesiiiKH CIOXKHUTE TEMH Ha JIECHO CMUJIAeMHU
CerMeHTH OT 5-15 munyTH. To3u moaxon € B mepPpeKTHO ChOTBETCTBUE C HAUMHA,
M0 KOWTO MO3BKBT 00pabOTBa M 3alOMHsI MH(pOpMaIUsATa, 0COOCHO KOraTo ce
y4ar TPYAHU MTOHATHS.

[IpenonaBarenure Bce moBeue reMMuGUUIUpPAT TE3U MHUKPOYPOLHU, KATO
BKJIIOUBAT UTPOBHU (DYHKIIMH, YPE3 KOUTO J1a aHTAXKUPAT U MOTUBUPAT IIPeE3 LEeus
yueOeH nponec. MuTerpanusTa Ha U3KyCTBEH MHTEJEKT U MAIIMHHO OOy4eHHE
JOIBJIHUTEIHO MOA0OPSIBA T€3U KPATKU YPOLIH.

[Ton3uTe OT MUKPOOOYYEHUETO BKIIIOYBAT:

» Ilo-BUCOKH HMBa Ha TIOITBJIBAHE HA 33JIaJICHHSI MaTepHall

» Ilo-mobOpo 3amameTsiBaHe Ha 3HAHUS YPE3 UHTEPBAITHO ITOBTOPCHUE

» ['BBKaBOCT 3a yUCHE B KpaTKH HAJIMYHU BPEMEBH IPO30PITH.

Te3n KpaTKu MOAYJM BCE MOBEYE C€ CpelaT BrPaJ€HU B MPHUIIOKEHUS 3a
oOydeHre, KOUTO pa3no3HaBAT KOra UMAaTe HIKOJIKO MUHYTH Ha Pa3MOJIOKEHUE
3a MPOAYKTUBHO ydeHe. To3u moaxon € oco0eHO MOAXOAI 3a U3TpaxkIaHe Ha
PEYHMK, 3allaMeTsIBaHe Ha (POPMYJIH U 3aTBBPKIABAHE HA MOHATHUS.

OnTuMaIHi NPAKTHKH 32 MHTErPUPAaHe HA TEXHOJIOTHU B 00y4eHHETO

EdexTruBHaTa HHTErpaIus Ha TEXHOJIOTHUTE B 00YYEHHETO N3UCKBA BHUMA-
TEJTHO TUTAHWpaHe W BHEIPSIBAHE. 3a MPEMoaaBaTeIuTe € He0OX0IMMO BUHATH Ja
3amoyBaT C SICHO JeuHUpaHE Ha LENUTE CU 3a O0ydeHHe, Mpeau J1a u3depar
KaKBUTO U Jia € AUTUTAIHA HHCTPYMEHTH.

WNuTtepakTuBHUTE O€NIM THCKH U CMapT JBCKUTE MOJ0OPSBAT BU3YATHOTO
oOyueHue U ChTPYAHUYECTBOTO IO BpEME Ha CECUUTE C IMpernojaBaTenu. Te3u
WHCTPYMEHTH ITO3BOJISIBAT J1a CE€ 3ala3BaT OCJIe)KKH 3a IMO-KhCEH Mperiie] U Jia Ce
aHTXUPAT yUYaIIuTe C JMHAMAYHO ChIbPKaHHUE.

CrpI10 Taka € HY)KHO IperoAaBaTelisaT aa n3depe oOpa3oBaTeHU MPHIIO-
KEHHSI U COPTyep, KOUTO ca B CHOTBETCTBUE C IIEIUTEe My 3a oOydenue. Haii-
e(eKTUBHUTE TEXHOJOTHYHU PEHICHHUS ca HACOYCHH KbM CIEeHUUIHH Yy4eOHU
HY>KJT, BMECTO JIa C€ M3IO0JI3BAT MPOCTO 3aII0TO Ca HAIUYHH.

Bcesika TexHOMOTHS ce yIpaskHABa CTapaTeIHO MPEIn CECHsl C YPOIH, 3a Ja
¥Ma BB3MOXKHOCT JIa C€ OTCTPAHSAT €BEHTYaJIHH TEXHUUECKUTE TPYAHOCTH, KOUTO
MOTaT Ja 3ary0sT LIEHHO BpeMe U Jja IPUYUHSAT pa3ouyapoBaHUe U HA IBETE CTPaHH
- 1 Ha o0yuaBall, ¥ Ha o0y4yaem.

Kio4oBu chBeTH 32 HHTErpUPaHe HA TEXHOJIOTHH:

» llenuTte ce chOOIIaBaT SICHO Ha 00yJaeMUTE

» Tlommbpika ce I'bBKABOCT, KOTaTO TEXHOJIOTHHUTE HE PabOTSAT IO IJIaH

» OcwurypsiBa ce TOCTBIT 10 HHCTPYMEHTH 32 BCHUKH 00yJaeMH

» IlpomeHns ce moaxoja , 3a Ja ce IMOIbpKa aHTaKHUPAHOCTTa Ha oOy4ae-
MHTE
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» Bpemerto nipen ekpana ce 6amaHcupa ¢ Ipyry y4eOHH JSHHOCTH

Yact ot edexTtuBHaTa paboTa Ha MpemojaBaTeIuTe € Ja MyOJuKyBaT
3aJlaHUsl OHJIAWH, W3MOJ3BAliKK MIaTPopMHU 3a OOydeHHUE, KOraTo € YMECTHO.
HNuctpymentu kato Moodle, Blackboard u Brightspace morat na paumonanu-
3UpaT pasNpeAcICHUETO U CbOMPAHETO HA JOMAILIHUTE.

HeusmeHHO ce oTunTa, Y€ TEXHOJOTMUTE TPsOBa /1a mojo0psBaT, a HE JAa
3aMecTBaT IpernojasaTeiackus onuT. Haml-ycremHara MHTErpanys Ha TEXHO-
JIOTUH C€ CIy4YBa, KOTATO TUTUTATHUTE WHCTPYMEHTH MOAKPETISIT CTPATETHUTE 32
npernojaBaHe Ha MpernoAaBaTelis, a He TH TUKTYBaT.

3akioueHue

TexHonorusara KOpeHHO TpaHChHOPMHUpPA TPATUIIMOHHOTO OOyUYECHHUE B
JUHAMHYHO M JOCTBITHO y4eOHO NMpeKuBsiBaHe. Upe3 JUTHTATHHUTE TIaTGOpMU
o0yyaBalllUTe Ce BeUe Ce paJBaT Ha MEPCOHATM3UPAHO O0OpA30BAHHE, KOETO CE
aJIanTupa KbM TEXHUTE YHUKAIHHA CTUJIOBE U TEMIIO Ha YYCHE.

WHuTerpupaneTo Ha WHCTPYMEHTH, 3aJIBFDKBAHU OT M3KYCTBCH HMHTEJICKT,
HampaBu OOPa30BATEITHUTE PECYPCH TO-AOCTHITHM W WHTCPAKTHBHH. Te3u
TEXHOJIOTHH TIO3BOJISIBAT Ha MperojaBaTelis ga MojydyaBa He3abaBHa oOpaTHa
BpPB3Ka U JIa CE aHTaXKHUpa ChC ChIBPKAHUETO IO HAYWHK, KOUTO MPEIU TOBA, B
KOHBCHIIMOHAJTHUTE YCJIOBHS 32 00y4YeHHE, OsiXxa HeBb3MOXKHHU.

OnuuuTe 3a TUCTAHIIMOHHO OOy4YeHHUE MpeMaxHaxa reorpadckure Oapue-
pH, KOETO J1aJe BH3MOXKHOCT 3a CBBP3BaHE C €KCIEPTHHU MpernojaBaTenn, He3a-
BHCHMO OT MECTOIIOJIOXKEHHETO. Ta3u JAOCTHITHOCT TapaHTHpa, Y€ MOXKE Ja Ce
HaMepu npodecrnoHaTHo 00yUueHre JOPH 3a Hal-CIeIUaTu3UPAHUTE TIPEIMETH.

AHanu3bT HA JJAHHU BEYe IMO3BOJISBA HA MPETO/IaBATEIUTE Ja MPOCIE/IsIBAT
HamnpeIbKa Ha CBOWTE YUYCHHIIM C MPEIHU3HOCT, KaTO HICHTUPUIIUPAT CHITHUTE
CTpaHU U 00JIaCTUTE, HY)KIaelli ce OT mogoOpenue. To3u 1eeHacoueH Moaxo0/1
yBeJIMYaBa MaKCUMaJTHO €()eKTUBHOCTTA Ha BCSAKA CECHSI.

[TpunoxxkeHusaTa 3a BUpTyaiHa M J00aBeHa pEaTHOCT ChH3/1aBaT 3aBlia-
AsBaIM Y4eOHU Cpelr, KOUTO YJIECHSBAT BU3yaJTU3UPAHETO U pa30MpaHETO Ha
CIIO)KHM KOHIENIMH. Te3n MHCTPYMEHTH OCOOCHO OCBETISBAT MPEIMETHTE,
M3HCKBAIIM MTPOCTPAHCTBEHO pa3OupaHe.

BaxxHo € ma ce moMHH, Y€ TeXHOJIOTHHTE TPSOBa Ja mojmomarat oopaso-
BAaHUETO, KATO aHTAKUPAT YMEHUS 32 MHCJICHE OT TO-BUCOK IMOPSIBK, a HE Ja
3aMecTBaT KadecTBEeHOTO oOyueHue. Haif-epexkTBHOTO 00ydeHHE BCe OIIe
OanaHcHpa TEXHOJIIOTUYHUTE HHOBAIIMH C YOBEIIIKAaTa BPBH3Ka.

C pa3BUTHETO HA TEXHOJOTHMHTE MOXE Ja Ce OYakBa OOYYCHHETO IO
WHTEPHET J]a CTaBa BCE MO-TIEPCOHAM3NUPaHO, €)EeKTUBHO U aHTaxupaiio. bpe-
IIETO Ha TEXHOJIOTUUTE B OOYYCHHETO 1O MHTEPHET oOellaBa oIe Mo-MepcoHa-
JU3UpaHd 00pa30BaTEITHH MPEKUBIBAHUS, aJaITUPAHN KbM CICIU(DHUIHUTE HY K-
TV ¥ TICTIH.

Omnunaiin 00y4eHHETO Urpae KIYoBa poJisl B mpeaehUHUPAHETO HA HAUYNHA,
N0 KOWTO ce MpefocTaBs M MpexXHUBsABa oOpa3oBaHMeTo. B kpaliHa cMmeTka
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CH3/1aBaHETO Ha TUIaH 32 00YYEHUE C U3MEPUMHU LN MEX Ty 00ydaeMH U MPETo-
JaBaTeJIH I1Ie TOMOTHE 32 IIOCTHTaHe Ha YCIIeX U IIe U3BJIeUe MOJI3UTE, CIIOMEHATH
no-rope. Upes mpenocraBsiHe Ha MEPCOHAIM3UPAHH, AHTKUPALIN U JOCTHITHA
BB3MOXKHOCTH 3a OOy4deHHe, TO IpoIpaBs BT 3a Oblelle, B KOETO 00pazo-
BAaHHMETO € HAWCTHWHA aJIaITHBHO KbM HHAMBHUIYAIHUTE HYKIH, HAChPUYABAMKH
MIOKOJICHHE OT YBEPEHHU Y4allld, TOTOBH JIa C€ CIIPABSAT C MPEeIU3BUKATEIICTBATA HA
YTPEIIHUS JICH.
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BEYOND COMMUNICATION: THE ECONOMIC VALUE OF
BUSINESS LANGUAGE EDUCATION

Ivaylo Vasilev, student at the Department of Insurance and Social Security,
D. A. Tsenov Academy of Economics

Abstract: This paper explores the economic value of business language
education, arguing that its contributions extend far beyond the facilitation of
communication. Language competence is framed as a vital element of human
capital, directly influencing employability, productivity, and innovation —factors
central to firm-level competitiveness and broader economic growth. In an
increasingly interconnected global economy, multilingual proficiency provides
firms with comparative advantages by reducing transaction costs, strengthening
international networks, and enabling access to previously inaccessible markets.
From the perspective of both microeconomic performance and macroeconomic
development, business language education emerges as a strategic resource rather
than a peripheral skill.

Drawing on an interdisciplinary literature review and illustrative case
studies from sectors such as engineering, banking, and technology, the paper
demonstrates that investment in language education produces tangible economic
returns. Empirical evidence shows that companies with structured language
strategies benefit from increased export revenues, improved client relations, and
operational efficiencies, while also reducing costly miscommunication and
compliance errors. Firms such as Siemens, HSBC, and SAP highlight how embed-
ding multilingual competence into corporate training initiatives strengthens
market positioning and fosters innovation through culturally diverse and
linguistically capable teams.

Despite these benefits, several persistent challenges complicate implement-
tation. Organisational resistance often arises from a narrow perception of
language training as non-essential, while resource constraints and competing
budget priorities restrict programme scope. Measuring the return on investment
(ROI) of language education remains difficult, particularly where outcomes
involve intangible assets such as cultural adaptability and employee engagement.
Furthermore, the rapid development of artificial intelligence (Al)-powered
translation tools introduces both opportunities and risks: while technology offers
cost savings and speed, it cannot replicate the cultural nuance, trust-building, and
strategic judgment inherent in human communication.

The paper offers recommendations for overcoming these barriers, including
aligning language initiatives with corporate strategy, tailoring training to specific
market and client needs, and adopting blended delivery models that combine
digital platforms with experiential learning. Evaluation frameworks should
integrate both quantitative performance indicators and qualitative measures of
engagement, innovation, and cross-cultural effectiveness.
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In conclusion, the study underscores that multilingual competence is not
simply a communication asset but a sustainable economic resource. For
policymakers and business leaders, prioritising language education represents a
forward-looking investment in competitiveness, resilience, and long-term growth
in the global economy.

Keywords: Business language education; Human capital; Multilingualism;
Firm performance; International trade.
JEL: 125

1. Introduction

In today’s global economy, business language education has evolved far
beyond a mere means of facilitating communication. It is increasingly recognised
as a form of strategic human capital that generates measurable economic benefits
for both firms and national economies. As globalisation deepens and international
business networks expand, the capacity to communicate effectively across
multiple languages is no longer a peripheral skill but a fundamental requirement
for organisational competitiveness and growth. Business language education not
only equips individuals with linguistic proficiency but also fosters vital cognitive
and cultural capabilities that underpin organisational expansion, workforce
productivity, and sustained innovation.

Multilingual competence — the ability to operate effectively in more than
one language within professional contexts — offers firms clear economic
advantages. It enables easier market expansion by facilitating entry into new
geographic regions, lowers transaction costs in cross-border trade, and strengthens
partnerships with diverse clients and suppliers. These capabilities become
especially significant as businesses increasingly navigate intricate global supply
chains, complex regulatory frameworks, and multicultural workforces. Recent
evidence supports this growing demand, with nine out of ten employers reporting
reliance on language skills beyond English, and forecasts indicating continued
growth in this necessity over the coming decade (ACTFL, 2025).

In this paper, business language education is defined as the purposeful
acquisition of language skills tailored explicitly to international business settings.
Its economic value is assessed through tangible outcomes such as increased sales
revenues, enhanced client relations, reduced costs stemming from miscommu-
nication, and improved collaboration within multinational teams. Multilingual
competence, therefore, transcends utilitarian communication; it functions as a
critical economic resource that significantly contributes to firm performance and
broader economic development in global markets.

The primary aim of this study is to demonstrate that business language
education delivers substantial and measurable economic benefits. To achieve this,
the paper first reviews existing economic and business research linking language
skills to productivity gains, trade facilitation, and competitive advantage. It then
examines firm-level practices and case studies that illustrate how language
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education creates economic value, while also addressing the barriers and costs
organisations encounter in implementation. Finally, the study offers actionable
recommendations for businesses and policymakers to maximise returns on
language training investments and to integrate it more effectively into human
capital development strategies, thus fostering sustainable growth in an
increasingly interconnected global marketplace.

2. Literature Review

The role of language competence as a critical element of human capital has
gained increasing attention in both economic and educational research. Language
skills are now widely viewed not merely as communication tools but as integral
competencies that bolster worker productivity, cognitive flexibility, and
innovation capacity across diverse industries (Hanushek & Woessmann, 2008).
Human capital theory asserts that investments in language education contribute
significantly to individual and organisational performance by enhancing cognitive
skills such as problem-solving, strategic thinking, and cultural adaptability.

In particular, multilingualism enables firms to reduce transaction costs
associated with international trade by lowering communication barriers and
decreasing the costs of misunderstandings, delays, and errors (Ufier, 2014). This
reduction in transaction costs promotes smoother supply chain operations, more
effective negotiations, and stronger cross-border partnerships. Consequently,
firms with employees proficient in multiple languages can achieve comparative
advantages in accessing new markets and competing effectively on a global scale
(Pearson, 2025).

Empirical studies support these theoretical insights by demonstrating
measurable benefits for companies that invest in language education. Businesses
report increased sales revenues, improved teamwork efficiency, and significant
savings linked to fewer miscommunication-related errors (Pearson, 2025).
Multilingual employees also help build trust with international clients and ensure
compliance with local regulations, which are crucial for expanding operations in
foreign markets (Ufier, 2014) . Furthermore, language skills facilitate export
growth by enabling firms to tailor services and products to culturally diverse
customer bases (OECD, 2021).

Beyond firm-level advantages, global educational trends highlight the
economic importance of language learning. The 2025 AACSB State of Business
Education Report underscores the contribution of international student mobility
and language education programmes in developing a globally competent
workforce capable of driving innovation and economic growth (AACSB, 2025).
The expanding global language learning market, projected to grow at over 12%
annually and reach USD 227 billion by 2035, reflects increasing corporate and
individual investments in language proficiency, particularly through digital and
blended learning platforms (Meticulous Research®, 2025).
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Despite these benefits, significant research gaps remain. One critical
limitation is the sparse quantification of the total economic and opportunity costs
associated with corporate language education programmes, making compre-
hensive return on investment (ROI) calculations difficult. Additionally, the
growing prevalence of Al-driven translation and communication technologies
raises fundamental questions about the sustaining value of human multilingual
competence. While Al offers cost reductions and speed enhancements, it lacks the
ability to navigate the cultural subtleties and relationship-building skills inherent
in human communication (Pearson, 2025); (Ufier, 2014).

Moreover, much of the extant literature predominantly focuses on de-
veloped economies, providing limited insights into the linguistic, cultural, and
market complexities within developing countries. These regions often face unique
challenges such as limited access to language training resources, fewer qualified
instructors, and differing economic structures, which affect the translation of
language skills into economic outcomes (Ufier, 2014). Addressing these
disparities is essential to inform inclusive and contextually appropriate business
language education strategies globally.

In summary, this literature review reveals robust evidence that business
language education yields significant economic benefits at both micro and macro
levels. Concurrently, it identifies areas of potential improvement and broadens the
scope of inquiry to include technological impacts and diverse economic settings.
This paper aims to fill these gaps by synthesising interdisciplinary research and
providing actionable insights for practitioners and policymakers.

3. Economic Dimensions of Business Language Education

Language skills play a vital role in enhancing employability by equipping
individuals with the competencies needed to operate effectively in international
professional environments. Beyond basic communication, bilingual and multi-
lingual individuals are shown to have increased cognitive flexibility, including
better problem-solving, executive functioning, and adaptability skills. These
cognitive advantages translate directly to higher workforce productivity and
innovation within firms (Hanushek & Woessmann, 2008). Furthermore,
proficiency in additional languages positively influences employee engagement
and job satisfaction, which reduces turnover rates and fosters a culture of
innovation and collaboration (Pearson, 2025).

From a firm-level perspective, multilingual employees enable market
expansion by overcoming linguistic and cultural barriers that otherwise restrict
access to foreign markets. These employees facilitate cross-border negotiations,
strengthen relationships with diverse clients and suppliers, and navigate complex
regulatory frameworks more efficiently (ACTFL, 2025). Several multinational
companies, including Siemens and HSBC, have reported measurable economic
benefits from language training initiatives, such as increased sales in emerging
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markets and improved operational coordination among international teams
(Pearson, 2025); (OECD, 2021).

In addition to revenue growth, business language education contributes
significantly to cost efficiency and risk mitigation. Effective language training
reduces the risks associated with miscommunication, which can lead to costly
contractual misunderstandings, errors in compliance, and heightened customer
dissatisfaction (Ufier, 2014). Enhanced language skills also streamline
communication flow in multinational settings, accelerating decision-making
processes and improving overall operational efficiency (Pearson, 2025).

Furthermore, the benefits of business language education go beyond
communication and operational improvement. Language learning fosters cultural
competence and cognitive skills—that is, the ability to understand diverse
business practices, consumer behaviours, and socio-economic contexts, fostering
strategic decision-making and business adaptability. Enhanced cultural
awareness, coupled with multilingual proficiency, promotes innovation by enab-
ling diverse teams to share perspectives, challenge assumptions, and collaborate
creatively (Hanushek & Woessmann, 2008).

Recent research from AACSB (2025) highlights the significant economic
contributions of international student mobility and language education within
business schools. International students contribute billions to host economies and
help create a pipeline of multilingual, globally competent graduates who support
firms’ internationalisation strategies. These dynamics underscore the broader
societal and economic dimensions of language education.

However, the complexity of capturing the full economic impact of language
education remains notable. Measuring quantitative benefits like sales increases
and cost reduction is more straightforward, while qualitative contributions such
as cultural adaptability and innovation capacity are more difficult to quantify. The
increasing integration of digital language tools, including Al translation, also
challenges organisations to balance investment in human language competence
with emerging technologies' cost-saving potential (Pearson, 2025); (Ufier, 2014).

Overall, business language education emerges as a key strategic asset,
supporting sustainable competitive advantage, workforce development, and
global economic integration. Firms that prioritise language competence both at
individual and organisational levels position themselves to better capitalise on
evolving international market opportunities and complex global ecosystems.

4. Challenges and Considerations

Implementing business language education programmes poses multiple
challenges that firms must thoughtfully address to realise their full economic
potential. A significant barrier is organisational resistance, where language
training is often perceived as a non-core, peripheral activity rather than a strategic
investment in human capital (Diez, 2024). Senior leadership may hesitate to
allocate sufficient budgets or champion such initiatives due to competing
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priorities or insufficient awareness of the tangible and intangible value language
skills deliver. Resistance may also arise from entrenched corporate cultures that
undervalue continuous learning or fail to integrate language education into
broader talent development frameworks (Preply, 2025).

Resource constraints pose additional limitations, particularly for small and
medium-sized enterprises (SMEs) that lack dedicated budgets, qualified trainers,
or employee time for language learning activities (RelayPro, 2025). Inadequate
access to specialised, business-relevant language courses reduces the potential
effectiveness of programmes.

Measuring the return on investment (ROI) on business language education
remains a complex task for many organisations. While some outcomes—such as
sales growth or decreased error rates — can be quantitatively tracked, many critical
benefits like increased employee engagement, improved cross-cultural
adaptability, and enhanced innovation are inherently qualitative and harder to
quantify. This measurement challenge complicates justifying investments and
securing ongoing organisational support and funding (Bridge Education, 2024).

The accelerating pace of technological change introduces both opportunities
and fresh challenges. Artificial intelligence (Al)-powered translation and
communication tools present cost-efficient alternatives or supplements to human
language capabilities (Pearson, 2025). However, such tools currently exhibit
limitations in capturing cultural nuance, emotional intelligence, and strategic
judgment — skills intrinsic to complex negotiations and trust-building in global
business (Ufier, 2014). Thus, companies face the challenge of balancing
investments between human-driven language education and technology adoption
to maximise overall communication effectiveness.

Additionally, learning and development (L&D) departments must navigate
challenges such as content relevance, learner engagement, and training scalability,
all of which impact language programme success. Emerging trends in digital and
remote work environments demand innovative delivery methods, including
virtual classrooms, mobile learning, and personalised content, which require both
financial investment and organisational agility (Dominknow, 2025). Keeping
learning programmes aligned with rapid changes in business priorities and
technologies remains an ongoing difficulty.

In light of these complexities, firms that succeed in implementing business
language education typically adopt a clear strategic framework aligning language
initiatives with organisational goals. They use flexible, blended delivery models
that combine instructor-led training with digital resources, promote leadership
support and employee buy-in, and establish robust metrics to measure language
proficiency gains alongside business outcomes (Preply, 2025). Moreover,
addressing these challenges requires a holistic approach integrating language
education with broader talent management, diversity and inclusion efforts, and
internationalisation strategies to fully leverage its economic value.
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5. Case Studies and Best Practices

Analysing real-world case studies offers clear evidence of how targeted
business language education can drive significant economic benefits across
various sectors. Several multinational companies have successfully embedded
language training within their human capital strategies, demonstrating measurable
improvements in global competitiveness, operational efficiency, and financial
performance.

Siemens, a global engineering firm, has made substantial investments in
workforce language training tailored to the needs of its international teams. This
initiative has enhanced cross-border collaboration, reduced costly misunder-
standings, and improved client relationships, contributing to more efficient project
delivery and stronger market positioning (Pearson, 2025). Siemens’ experience
highlights how multilingual competence can support complex technical opera-
tions across diverse geographic locations.

Similarly, HSBC, a leading global banking and financial services group,
offers comprehensive multilingual training to frontline staff and managers. These
investments have enabled the bank to effectively penetrate emerging markets by
overcoming linguistic barriers, thereby increasing customer satisfaction and trust
— key factors in ensuring regulatory compliance and managing financial risk.
HSBC credits language education as a strategic resource that bolsters its global
outreach and competitive stance (ACTFL, 2025).

Adding further economic rigour, SAP, a global technology leader, provides
a compelling recent example of quantifiable returns on language education
investment. In 2024, SAP reported through a commissioned Forrester study that
its multilingual training programmes resulted in a 12% increase in sales
conversion rates within non-English speaking markets during the first year.
Additionally, SAP achieved a 20% reduction in customer service costs due to
fewer communication errors and faster resolution times. These outcomes
translated into a staggering 309% return on investment (ROI) and nearly $4.9
million net present value over three years (SAP SE, 2024). This case illustrates
that strategic investment in language skills can yield substantial financial benefits,
even in highly specialised and technical industries.

Best practices distilled from these organisations include aligning language
training directly with business objectives such as market expansion and client
engagement. Employing blended learning models — combining digital platforms
with instructor-led sessions — increases accessibility and effectiveness.
Furthermore, continuous programme evaluation through metrics and feedback
loops is critical to measuring impact and ensuring ongoing alignment with
evolving business needs. These examples demonstrate that well-designed
language education initiatives provide not only improved communication but also
significant economic dividends, enhancing human capital and global competitive
advantage.
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6. Recommendations

To maximise the economic benefits derived from business language
education, organisations must adopt a strategic and integrated approach that aligns
language training initiatives closely with overall business objectives. This begins
with a comprehensive needs analysis designed to identify specific language
requirements tied to critical target markets, client segments, and key operational
functions. For example, firms expanding into Latin America may prioritise
Spanish language training for their sales and customer service teams, while those
operating in Asia might focus on Mandarin or Japanese language skills (Bridge
Education, 2024). This targeted focus ensures that the educational investment is
relevant, practical, and impactful.

A blended learning approach that combines digital platforms, live virtual
sessions, and in-person instruction caters to the diverse learning preferences and
busy schedules of employees. Such flexible delivery enhances participation rates
and improves overall knowledge retention. Incorporating interactive multimedia
content, role-play scenarios, and real-world business case studies into training
programmes further enhances engagement and practical skill application (Preply,
2025).

Equally important is fostering leadership endorsement and organisational
culture support for language education. Executives must actively champion
language training as an essential element of talent development and business
strategy, increasing buy-in at all levels and embedding multilingual competence
as a core corporate value. Building a culture that values continuous learning and
cross-cultural competence encourages employees to prioritise language
acquisition and apply their skills confidently in professional contexts.

Assessing the effectiveness of language programmes requires a multi-
dimensional evaluation framework. Traditional metrics such as language
proficiency assessments (e.g., CEFR levels) provide a foundation, but orga-
nisations should also track engagement indicators including course completion
rates, learner participation, and qualitative feedback on relevance and learning
experience. More importantly, the ultimate test is the transfer of language skills
to workplace performance, evaluated through improvements in customer
communication, negotiation success rates, error reduction, and cross-departmental
collaboration effectiveness (Bridge Education, 2024).

Connecting language training outcomes to broader business performance
metrics is critical for demonstrating return on investment (ROI) and securing
ongoing resources. These may include measurable improvements in sales figures,
market share growth, customer satisfaction scores, operational efficiencies, and
employee retention rates. Regular collection and analysis of this data enable
organisations to refine and optimise language learning strategies, ensuring
continuous alignment with evolving market demands (Preply, 2025).

Finally, investing in technology-enabled learning solutions such as Al-
driven personalised learning platforms, mobile learning, and microlearning
modules can magnify training reach and precision. Nonetheless, companies
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should balance these technological tools with human instruction to capture
nuances of culture and strategic communication skills that technology alone
cannot replicate (Pearson, 2025).

In essence, organisations that intentionally align language training with
strategic priorities, employ flexible and engaging delivery methods, and adopt
transparent, multi-faceted evaluation practices stand best positioned to realise
significant and sustainable economic returns on their business language education
investments.

7. Conclusions

This paper has demonstrated that business language education delivers
substantial economic value far beyond the facilitation of basic communication.
Language competence stands out as a critical component of human capital,
enhancing employability, workforce productivity, and innovation capacity — key
drivers of sustained firm and economic growth. Multilingual skills enable firms
to secure a comparative advantage by supporting market expansion, improving
client relations, and reducing transaction costs within increasingly globalised
business networks. Case studies from Siemens, HSBC, and SAP provide concrete
evidence that strategic investments in language training yield measurable
financial returns, including increased sales, cost savings, and heightened
operational efficiency.

However, despite these compelling benefits, persistent challenges such as
organisational resistance, resource constraints, and the evolving role of Al-based
translation and communication tools must be acknowledged and carefully
managed. Integrating business language education effectively into broader human
capital development strategies requires clear evaluation metrics, active leadership
involvement, and a corporate culture that embraces multilingual competence as a
strategic asset. Al technologies, while offering cost efficiencies and scalability,
cannot replicate the cultural nuance, relationship-building, and strategic judgment
that human language skills uniquely provide — a critical consideration for firms
relying on complex international negotiations and client engagement.

Looking ahead, further research is essential to deepen understanding of the
heterogeneity of language education outcomes across industries, organisational
sizes, regions, and economic contexts, particularly within developing markets
where resource limitations and market structures differ significantly. Longitudinal
studies examining the sustained impacts of language training investments and the
interplay with emerging technologies will also enhance policy and practice. From
a corporate policy standpoint, fostering a learning culture that values language
skills as a core competency, investing in flexible and data-driven language
education programmes, and leveraging technology judiciously will be central to
achieving and sustaining competitive advantage in a rapidly evolving global
landscape.

Ultimately, this study underscores that business language education
transcends its traditional communication function to become a vital economic
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resource that drives innovation, resilience, and growth. As firms and policymakers
prioritise language education, they harness a powerful tool — one that bridges
cultures, builds trust, and opens global markets — thereby contributing decisively
to long-term economic prosperity.
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HUHTEPKYJTYPHATA KOMYHUKAILIUA KATO ®AKTOP
3A YCIIEHIHOTO YCBOSABAHE HA BBJI'APCKH E3UK

IIBetana IleTrkoBa
yuurtes, Cpeano yuniauuie " Xpucro Sicenos' — rpag ETponoJe

AbcTtpakT: Hacmoswuam 00K1ao u3zcied8a poisima HA UHMEPKYIAMyp-
Hama KOMYHUKAYUsL KaAmo Kiyoe Gakmop 3a epexmusnomo obOyuenue no
OwvacapcKu e3ux kamo uyoco. B ycrosuama na enodanuzayus u 3acuiena Kyamyp-
HA MOOUTHOCM, CHOCOOHOCMMA 3a MENCOVKYIMYPHO 683aumooelicmsue ce
YMBBbPAHCOABA KAMO CHUJECNEEHO YMEHUe He CaMO 3d 061A05A6aHe HA e3UKd, HO U
3a ychewHa coyuania unmezpayus.

Hoknaovm nocmassa akyenm 6bpxy UHMEPKYIMYPHAMA KOMNEmMeHmHOCH,
Paszenexncoana Kamo Cb8KYNHOCH OM e3UKO8U YMeHUs, KVIMYPHU 3HAHUS, HA2AACU
U YeHHOCMU, KOUMO YIECHABAM KOMYHUKAYUAMA MeHcoy npeocmagumenu Ha
PasnuuHu Kyimypu. B meopemuunama vacm ca ananuzupanu 0CHO8HU KOHYenyuu
u mooenu, npeocmasenu om uzcieoosamenu kamo Byram, Hall, Hofstede u
Bennett, ouepmasawu pamkama Ha UHMepPKyJImypHOmo obyyeHue.

Cneyuanno HuUManUue e omoeieHo Ha 0cobeHocmume npu NPenooasaHemo
Ha OB12apCcKU Kamo uyiHco e3uK 8 MHO20e3UudeH KOHMeKCm, KbOemo e3uKosume u
KyamypHume oOapuepu uecmo ce npenaumam. lIlpeocmasenu ca eghexmugHu
neoazo2uyecku HNpakmuku, O0asupauu HA KOMYHUKAMUBHUS U K)JIMYPHO-
OpUEeHmMuUpaHusi n00Xo0, U3N0N36aHe HA UHMEPAKMUBHU MemoouU, aemeHmuyHU
mamepuanu u OUUMAIHU mexHono2uu. B mosu xomnmexcm ca pasenedamu u
000pu npumepu om npaKmukama Ha Ov12apcKu yHusepcumemu.

B 3axnmouenue, ookniadvm apeymenmupa HeoOxooumMocmma om YysioCmeH
U UHmMe2puUpan nooxXo0 KoM 00yYeHUemo no 6va2apcKu Kamo 4yxHco e3uK, 8 Yusmo
OCHOBA CMOU UHMEPKYIMYPHama KomyHukayus. Ilodoben nooxoo e kiouo8 3a
uzepanxcoanemo Ha MONEPAHMHA, KYIMYPHO OCb3HAMA U MHO2000paA3HA
obpazosamenna cpeda, 8 KOSAMO €3UK0BOMO 0OYUeHue U KYIMYPHUAM 0OMeH ce
8b3NpUEMAM KAMo 83aUMHO 0002amasawu ce npoyecu.

Kii04oBM 1yMu: UHTEPKYITYpHA KOMYHUKAIMS, 00y4eHHE IO ObIATapCKu
€3UK KaTO Yy, HHTEPKYJITypHa KOMIIETEHTHOCT, MHOTO€3UYHE, TTeJarOTHIECKU
METO/IH.
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INTERCULTURAL COMMUNICATION AS A FACTOR
FOR SUCCESSFUL BULGARIAN LANGUAGE ACQUISITION

Tsvetana Petkova, teacher, “Hristo Yasenov” Secondary School —
Etropole

Abstract: This report explores the role of intercultural communication as
a key factor in the effective teaching of Bulgarian as a foreign language. In the
context of globalization and increased cultural mobility, the capacity for
intercultural interaction is affirmed as an essential competence not only for
language acquisition but also for successful social integration.

The paper places emphasis on intercultural competence, understood as a
combination of language skills, cultural knowledge, attitudes, and values that
facilitate communication between representatives of different cultures. The
theoretical section analyzes key concepts and models presented by scholars such
as Byram, Hall, Hofstede, and Bennett, which outline the framework of inter-
cultural education.

Special attention is given to the specifics of teaching Bulgarian as a foreign
language in a multilingual context, where linguistic and cultural barriers often
intertwine. Effective pedagogical practices are presented, based on the
communicative and culture-oriented approach, the use of interactive methods,
authentic materials, and digital technologies. In this context, good practices from
the experience of Bulgarian universities are also examined.

The review of the scientific literature outlines the main challenges related
to cultural differences and offers guidance for the development of teaching skills,
the adaptation of curricula, and the application of innovative digital resources.

In conclusion, the report argues for the necessity of a comprehensive and
integrated approach to teaching Bulgarian as a foreign language, with
intercultural communication at its core. Such an approach is essential for
building a tolerant, culturally aware, and diverse educational environment in
which language learning and cultural exchange are perceived as mutually
enriching processes.

Keywords: intercultural communication, teaching Bulgarian as a foreign
language, intercultural competence, multilingualism, pedagogical methods.

1. BbBeaenune

B ycnoBusTa Ha riobanuzanus 1 HapacTBalla MexXAyKyJITypHa MOOUITHOCT,
MHTEPKYJITypHaTa KOMYHHKalUs MpUIoOUBa BCE MO-IEHTPATHO MSCTO B ChB-
PEMEHHOTO 4YYXXJ10€3MKOBO 00yueHue. CrocoOHOCTTa 3a €(PEeKTHMBHO B3auUMO-
JCHCTBUE MEXIy MPEACTAaBUTENM Ha Pa3IUYHU KyIATYpH BedYe HE € MPOCTO
JOITBTHEHNE KbM €3UKOBHUTE YMEHUS — TSI € OCHOBEH KOMIIOHEHT OT YCIIEITHOTO
OBIIaJIBaHE HA HOB €3UWK W WHTETPUPAHETO B HOBa couuaiHa cpeaa (Byram,
1997). B T031 KOHTEKCT, MHTEPKYJITYpHAaTa KOMYHHKALK CE Pa3riie’k1a HE camo
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KaTO MHCTPYMEHT 32 0OMEH Ha HHPOpMAIHS, a U KaTO KIF0YOB (PaKTOP 32 U3TPAXK-
JAaHETO Ha MEXIYKYJITypHa KOMIIETEHTHOCT, HEOOXOJMMa 3a IBJIHOLEHHOTO
y4acTue B MHOTOE€3UYHOTO U MYJITHKYJITYPHO OOILIECTBO.

Oco0eHo akTyalleH € TO3U BBIIPOC B cepara Ha 00yUEHHUETO MO OBJITapCKu
€3UK KaTo 4yXJ. BbIrapckusT €3uK ce OoTJiMyaBa C KOMIUIEKCHA rpamaTHKa U
cnenu@uyueH KyJITypeH KOHTEKCT, KOMTO MOTaT Ja MNpPEeJCTaBIsBAT CEPUO3HU
MPEIM3BUKATENICTBA 32 YYXKACCTpaHHUTE oOydaeMu. Te3n TPyIHOCTH YECTO Ce
3aBI00YABAT TIPU JIMIICA HAa YYBCTBUTEIHOCT KbM KYJITYpHUTE Pa3IA4Us |
aJiekBaTHa Temarorudecka mojakperna. [lopamu ToBa mpuaraHeTo Ha HMHTEp-
KyJITYpHH TTOJXOIU B 00y4EHHETO HE CaMO MOATIOMara €3MKOBOTO YCBOSIBAHE, HO
CBHIIIO TaKa YJECHsBA aJanTalusaTa U BKIOYBAHETO HA oOydaeMuTe B OBITapo-
e3nuHa cpena ([Tapemika, 2010).

HacTosmusaT noknaa uMa 3a 1en a u3cjie/iBa poJisitTa Ha UHTEPKYJITypHaTa
KOMYHHUKaIus Kato (pakrtop 3a €PEeKTHBHO HM3ydyaBaHE Ha OBJTapCKU €3UK OT
YyXJICHIU. AKIEHTBHT C€ IMOCTaBsl BbpPXY HACHTU(PHUIMPAHETO HA OCHOBHUTE
KyITypHU Oapuepu mnpen oOydyaeMUTE M Ha BB3MOXKHOCTUTE, KOUTO HHTEp-
KyJITypHaTa NepCcleKTHBa Mpejjara 3a TAXHOTO mpeojosisBaHe. M3cnenosa-
TEJICKUTE BBIIPOCH, KOUTO C€ pas3riexaaT, BKIOYBAT: Kak WMHTEpKynTypHUTE
dakTopu BIUSAT BBPXY MpoIieca Ha e3ukoBo o0yuenne? Kou KynTypHu paznuaus
Hal-uecTo BOJIAT 0 Hepa3OMpaHe WM KOMYHUKAaTUBHHU 3arpynHeHus? Kaksu
MEeAarornYecKy CTpaTeruu Ouxa MOTJM Ja TOATOMOTHAT MPEOAOJSBaHETO Ha
TE3U IPEAN3BUKATEIICTBA?

[IpennoxxeHata paMka MMa HE CaMO TEOPETHYHA CTOMHOCT, HO W MpaK-
TUYECKO 3HAUYEHUE 3a MPENOIaBATEINTEe, aHTAKUPAHU B UyKI0€3UKOBOTO 00yUe-
Hue B bbirapus. Pa3BuTHeTo Ha MHTEPKYIATYpHA KOMIIETEHTHOCT Cpejl o0yuae-
MUTE Ch3/1aBa YCJIOBUS 3a MO-YCHEIIHO YCBOSIBAaHE Ha €3HKa, 110-100pa coluaaHa
ajanTaiys 1 Mo-yCTOMYMBO MPOQPECUOHAHO PA3BUTHE B OBJITApCKUS KYITYpPEH
koHTekcT (Ctpakosa, 2010). Upes dhokycupane BbpXy Bpb3KaTa MEXKIy €3UKa U
KyJATypaTa, JOKJIaIbT TIpeajiara HacOKM 3a H3TrpaxkJaaHe Ha mno-e(peKTuBHA U
YyBCTBUTEJIHA KbM pa3IMuUATa 00pa3oBaTeliHa Cpea.

2. TeopeTHYHH OCHOBH

WuTepkynTypHaTa KOMYHUKAIUs TpPEACTaBIsABAa Npolec Ha OOMEH Ha
UHpOpMANHA ¥ CMUCHI MEXKIY NPEJCTABUTENM HA Pa3UYHU KYJITYpH, KaTo
o0xBaIla KakTo BepOaIHHUTe, TaKa U HEBEpOAITHUTE acTIeKTH Ha B3aUMO/IeCTBHE-
To (Gudykunst & Kim, 2003). Ts ce ¢dokycupa BbpXy HauMHa, MO KOWTO
KyJITYpHUTE LIEHHOCTH, HOPMU U MOJIEIH BIUSAT HA KOMYyHHKAIMATa U pa3ou-
paHeTo MeXIy Xopara. B chbBpeMeHHHs CBAT, XapaKTepU3Hpalll ce ¢ MOBUIIECHA
rino0anu3anys ¥ MUTpalus, YMEHHETO Jla C€ OCHILIECTBsBa e(heKTHBHA MHTEP-
KyJITypHa KOMYHMKAllMsi CTaBa BCE MO-BaXHO BBHB BCHUKU cepu Ha >KUBOTA,
BKJIIOYMTEIHO B 00pa30BaHUETO U MO-CHEIMATIHO B 00YYEHHUETO MO YYKAH €3UIIH.
Konuenmusita 3a MHTEpKYATYpHa KOMIIETEHTHOCT C€ OTHACS JI0 CIOCOOHOCTTA Ha
WHIMBUIA Ja pa3dupa, Toyepupa U CPEKTHBHO B3aMMOJCHCTBA C XOpa OT
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pazIM4YHU KYJATYpHH CpPEIH, KaTO BKJIOYBA ITO3HABATENHU, €MOLIMOHAIHU H
noBeJeHYeCKH KOMIIOHEHTH (Byram, 1997). PazBuruero Ha MHTEpKYyITypHATa
KOMIIETEHTHOCT JaBa BB3MOKHOCT J1a C€ M3rPaXJaT MOCTOBE MEXAY Pa3IudyHU
KYJITYpU U C€ MPEBPbhIIA B KIIOUOB (AKTOp 3a YCHEIIHOTO (PYHKIMOHHpPAHE Ha
MHOT'O€3UYHOTO ¥ MYJITHUKYJITYPHO OOIIIECTBO.

CBbp3aHO C TOBAa, MHOTOE3UYMETO CE€ SIBABA BAXEH COIMATHO-KYITYPEH
(deHomeH, KOWTO 0003HauYaBa BJIAJIEEHETO M M3MOJ3BAHETO HA MOBEYE OT €IUH
esuk (Garcia, 2011). B xoHTekcTa Ha 4YyXIOE3HUKOBOTO O0y4Y€HHE, MHOIOE-
3UYMETO MpenocTaBd Oorara OCHOBA 3a pa3BMBAHE HA MHTEPKYJITYPHU YMEHUS,
THU KaTO €3UIIMTE Ca HEPA3pUBHO CBBP3aHU C KYJITypaTa, B KOSITO Ca BIUIETCHH.
KoraTto oOyyaemuTe BiagesiT HIKOJIKO €3HMKa, T€ UMAT MO-ToJIsiMa Bb3MOXKHOCT J1a
pa3bupar pa3InyHUTE KyJITYPHHU PaMKU U J1a IPUCIIOCO0SBAT KOMYHUKALIUATA CH
CIOpEN THX.

Cpen OCHOBHHTE TEOPETHYHU PAMKH 3a pas3riekaaHe Ha HHTEPKYITypHaTa
KOMYHHKaIMs ca mozenute, paspadborenn ot Exyapn Xon, I'ept Xodcerene,
Maiikbn bener u Maiikbn baiippH. Moaenst Ha Xon (Hall, 1976) npaBu
pasrpaHM4eHHE MEXy BUCOKOKOHTEKCTHU M HUCKOKOHTEKCTHH KyJITypH. Buco-
KOKOHTEKCTHUTE KYyJATYpH IMpeAaBaT 3HAUUTEITHO KOJIMYECTBO HHPOpMaLUs Uype3
KOHTEKCTa U HEeBEpOATHUTE KaHAJIM, IOKATO HUCKOKOHTEKCTHUTE - CE€ OCJIAHAT
MpEeAMMHO Ha TUPEKTHH BepOanmHu mocianus. To3u monen momara 3a pa3ou-
paHETO Ha pa3MyusiTa B KOMYHUKALIMOHHUTE CTUJIOBE M OOpa30BaTEIHUTE
MOJXO/IU MpHU padboTa ¢ 00ydYeHHUE OT Pa3IUUYHU KYJITYPHU CPEIIH.

N3cnenpanusta Ha Xodcerene (Hofstede , 1980) ce dokycupar BBpXY
aHaJIM3 Ha KyJATypaTa 4ype3 pa3IMYHU M3MEPEHUs KaTO HHJWBHAYaIU3bM —
KOJICKTUBU3bM, JUCTAHIMS /10 BIacTTa U M30srBaHe Ha HECUTYpHOCTTa. Te3n
U3MEPEHMs] TPEAOCTaBAT HMHCTPYMEHTApUYM 3a pa3OupaHe Ha KyJITYpHHUTE
XapaKTEPUCTUKU, KOUTO BIUSSAT BbPXY MOBEICHUETO U B3aMMOOTHOIICHHSITA B
0Oy4HTEIHUS MPOIIEC.

Monenst Ha bener (Bennett, 1993) npencraBst eranuTe B pa3BUTHETO HA
UHTEPKYJITYpHaTa YyBCTBUTEIHOCT, MPEMHUHABAIM OT ETHOLEHTPU3BM KbM
€THOpENaTUBU3bM. Ta3um KOHUEMNUHKs OIUCBA MPOLECA, Ype3 KOUTO 00yyaeMuTe
MOCTETIEHHO Pa3BUBAT CIIOCOOHOCTTA J1a BUKIAT KYJITypUTE Mpe3 MepCreKTUBaTa
Ha JIPYTUTE U J]a IpUeMaT KyJITypHOTO pa3HOOOpa3re KaTo Hello EHHO.

Cnopen baiippn (Byram, 1997), uHTepKynaTypHaTta KOMIETEHTHOCT B
Yy»XJ0€3MKOBOTO O0yUEHHUE BKIIIOUBA 3HAHUS 32 KYyJATYPHUTE Pa3IUyusi, yMEHHUS
3a MEXIYKYITYpHa KOMYHHUKALHUS, KPUTHYHA peQICKCUS U TOJOKUTEIHH
HarJlacu KbM JIpYru KyaTypu. Te3u KOMIIOHEHTH TpsiOBa J1a ObJaT MHTErpUPAHU
B 00pa3oBaTeHus MpoLec, 3a 1a C€ Pa3BUE LSJIOCTHA OCH3HATOCT U YMEHUS CPeJl
oOyuaemmuTe.

B cBBpeMeHHaTta MeTOJMKa Ha 4yXIO0E3HMKOBOTO OOYyYEHHE WHTEPKYJI-
TypHaTa KOMYHHUKAI[Msl BeU€ HE Ce€ pas3riiexia OTIAEIHO OT JIMHTBUCTHYHOTO
oOyueHue, a ce MHTErpupa KaTo HepasJesiHa 4yacT oT yueOHus mpoiec. O0yue-
HUETO BKJIFOYBA U3M0JI3BAaHE HA ABTEHTUYHU KYJITYPHH MaT€pUAIIH, CTUMYJIMPAHE
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Ha JUCKYCUU Y KPUTUYEH aHAJU3 Ha KYJITYpPHUTE pa3jinyusl, KAKTO U MPOEKTH,
HachpyaBaly MexayKynTypuus auaior (Kramsch, 1993). To3u noaxon He caMo
pa3BUBa €3UMKOBHUTE YMEHHUS, HO U MOJIIOMara coljfajiHaTta aJjanTaius Ha o0yJae-
MUTE.

B koHTekcTa Ha 00y4eHUEeTO Mo OBJATAPCKHU €3UK KATO Uy €3UK, UHTEr-
pUPAHETO HA MHTEPKYJTypHATa KOMYHHUKAIUsl € OT OCOO€Ha Ba)KHOCT MOpaau
KOMILJIEKCHOCTTA Ha €3HMKa U KYJITYpHUTE OCOOEHOCTH, CBbp3aHu ¢ Hero. [Ipeno-
JaBaTeIUTe ca MPEeIU3BUKAHM Jla MPUIIOKAT UHTEPKYJITYPHH METOJIU U CTpaTe-
MU, KOUTO MOJANOMAaraT KakTo €3MKOBOTO 00y4YeHue, Taka U colMaiHaTa UHTer-
pauust Ha uyxaectpanaute ooydyaemu (Ilagemika, 2010).

B 3akmioueHue, TEOPETUUHHUTE MOJEIM U MOHSTHS, pasriielaHd B TO3U
pasziel, peIoCTaBsAT 3/IpaBa OCHOBA 3a pa30upaHe Ha UHTEPKYJITYpHATa KOMYHHU-
Kalus U HelHaTa poJii B UYKIOE3MKOBOTO oOydeHue. Te mo3BomsiBat Ghopmu-
paHeTo Ha €PEeKTUBHU ME€JarOrMueCcKy MPaKTUKK, KOUTO J1a MOATNIOMOTHAT yCIIell-
HOTO YCBOSIBaHE Ha OBJITapCKUsl €3UK U MHTETpalUsITa B MyJITUKYJITYPHA Cpea.

3. UHTepKYyJITYpHATA KOMYHHKAIIUA B 00y4E€HUETO M0 ObJTapCKH e3UK

OOyueHunero no OBATapCKH €3MK KaTO BTOPH WJIM UYYXKJ €3UK B MHOIOE-
3MKOBa cpefa € crenupudeH 1 KOMIUIEKCEH MPOIIEC, KOMTO N3UCKBA 33 IBIO0UEHO
pa3bupaHe Ha MHTEPKYJITYPHUTE aCMEeKTH B KOMYHUKAIMATA U MPETOAABAHETO.
bearapckusaT €3MK ce XapakTepu3upa CbC CBOSITA TpaMaTHYecKa CIIO0XHOCT,
Oorara cucrema OT Majeku, 0COOCHOCTH B CHHTAKCHCa U JICKCHKATa, KOUTO YECTO
MPE/ICTaBIsIBAT CEPUO3HO MPETU3BUKATENICTBO 3a UYXKACCTPAHHUTE OO0ydaeMH.
Te3u e3ukoBU TPyAHOCTH, 0Oaue, HE CHIIECTBYBAT U30JIUPAHO — T€ Ca Mperie-
TEHU C KYJITYPHUTE U COLMAIIHU KOHTEKCTH, B KOUTO €3UKbT (PYHKIIMOHUPA U CE
ycBosiBa (ITagemxka, 2010).

[Ipu npenomaBaHeTo Ha OBATapCKUsi B MHOTOE3UYHA CpeJia KIIF0UOBa POJIs
urpae pa3doMpaHeTO WU BHUMAHUETO KBbM KYJITYpHUTE PAa3IHUuUs MEXKIY oOydae-
muTe. Te3n pa3nudus 4ecTo 3acsAraT He caMoO €3WKOBUTE aclieKTH, HO U HaYWHa,
[0 KOWTO yYaIluTe BB3IPUEMAT U pearupar Ha yueOHUs MaTepua, Ha METOUTE
Ha MpernojaBaHe U KOMyHHUKaIuUsATa B KiacHata cras. Kynarypaure 6apuepu morar
7a BB3MPENSITCTBAT e(PEeKTUBHATA KOMYHHKAIIUS, KaTO MPEIU3BUKBAT HEAOpa-
3yMEHUS, 3aTPYAHEHUS B YCBOSIBAHETO HA €3MKa M JOPU MCHUXOJIOTMYECKH OJI0-
kaxu. Hanpumep, pasznuuusita B nposiBaTa Ha yBaKEHUE U Wepapxus, possTa Ha
YUUTENs], YBEPEHOCT B H3Pa3sBaHETO, CTUJIOBETE HA YUCHE U OTHOILICHUSATA MEXTY
oOydaeMuTe MoraT Ja BJIMSSAT 3HAUUTEIHO BBPXY yueOHus mpouec (Byram,
1997).

EnnH KOHKpEeTeH mpuMep 3a MHTEPKYJITYypHA Pa3jifKa, KOSTO BIHSIEC BHPXY
YCBOSIBAHETO Ha OBJITAPCKHs, € Pa3IMIHOTO pa30oupaHe 3a NUPEKTHOCT U WHIIHU-
PEKTHOCT B KOMYHHKAIUATa. B HIKOM KynITypH, HampuMep W3TOYHOA3UATCKUTE,
€ TPUETO Ja ce U30ATBaT AUPEKTHUTE KPUTHKU M OTKPUTOTO MPOTHUBOIIOCTABSIHE,
KOETO MO’Ke Ja JoBelne A0 Hepa3OupaHe Ha OBIATapCKus AMPEKTEH CTHI Ha
uspazaBane. O6paTHO, 00ydaeMu OT KyJATypH, KbIAETO TUPEKTHATA KOMYHUKAIIHSI

149



€ HOpMa, MOTaT Jia Bh3MpUEMaT ObJIrapcKaTa yudTUBa WIH 3aBOAJMPAaHA Ped KaTo
HEJ0CTaThYHO sicHa win oOobpkBaria (Hall, 1976).

Jlpyr mpumep € BIHUSHHETO HAa CUCTEMHTE 3a 0Opa30BaHHME W COLMAHU
OTHOIIICHUSI B pOAHATA KyATypa Ha oOydaemus. B cTpaHM ¢ KOJIEKTUBHUCTKHU
KyJITypH, KBACTO TpyIMOBaTa XapMOHHUS € MPHOPUTET, O0ydaeMUTE MOorar jaa
n30sTBaT aKTUBHO y4acTHE B JUCKYCHUU WJIH 1e0aTH, KOETO € YeCTO M3MCKBAHE B
OBJITapCKUTE €3UKOBH KYPCOBE 3a pa3BUTHE Ha KOMYHUKATHBHU YMEHHS. TakaBa
KyJITypHa OCOOEHOCT MOYXKE Ja Ce€ OTpa3d Ha MOTHBAIMATA W CKOPOCTTAa Ha
Hanpensk (Hofstede , 1980).

CpI10 Taka, €3WKOBHTE WHTEPPEPEHIIUMH, MPOU3IN3AIMNA OT Pa3IMIHUTE
JUHTBUCTUYHHU CTPYKTYPH Ha POJHUS €3WK M OBIATapCKHS, ca 3HAYMMO IPEIH3-
BHUKATEJICTBO. Hampumep, mpu TOBOPEIIUTE CIABSIHCKH €3HITN YECTO CE OTOEISI3Ba
MO-JIECHO YCBOSIBAHE HAa TpPaMaTUYHU KaTErOpWH, JOKATO HOCUTEHM HAa €3UKOBU
CeMeicTBa ¢ KOPEHHO pa3lInyHa CTPYKTypa (HampruMep YHTapCKU WA KHTAWCKH)
Cpelar Mo-cepruo3Hu TPYyAHOCTH. Te3u pa3nuyus He ca caMo JIMHTBUCTUYHU, a Ca
0OBBP3aHU C KYJITYPHHTEC KOTHUTHBHU MOJICIH, KOWTO (hOpMHpaT HaYMHA Ha
MUCJIEHE U Bh3lpueMane Ha e3uka (Garcia, 2011).

B mHOroesnyHata ydyeOHa cpeia YCIEITHOTO TMpernojaaBaHe Ha OBJITapPCKU
€3MK M3MCKBa ChUETaBaHE HA €3MKOBU YMEHUS C Pa3BUBAHETO HA HHTEPKYJITypHA
koMmyHuKanus. [lemarorndeckure moaxoau TpssOBa Aa OBJAT T'bBKaBH, KAaToO CE
00XBaHAT KAaKTO 3HAHUA 3a KyJITypaTa W IICHHOCTUTE Ha oOydJaeMuTe, Taka U
cnenuUIHUTE IPEAN3BUKATEIICTBA B YCBOSBAHETO HAa OBITApCKUS €3UK. M3mom3-
BAaHETO HAa MYJTUKYITYPHU W aBTEHTUYHH MaTEPHAIH, ChUETAHO C MEKIYKYJI-
TYpHH TUCKYCHH U 33/1a4H, HAChpUaBa Mo-100po pa30upaHe U WHTETPAIIHS.

B 3akmouenue, oOy4eHHETO IO OBITapCKM €3WK B MHOTOE3MYHA U
KyJITYpHO pazHooOpa3Ha cpena € Mpoilec, U3UCKBAIIl CIEeIIMAIHO BHUMAHUE KbM
MHTEPKYITYpHHUTE acnieKTu. [IpeogonsBaHeTo Ha KyITYypHHUTE OapHepu U OChH3-
HaBaHETO Ha MHTEPKYJITYPHHUTE PA3TMYHS Ca KIIFOYOBH 32 YCTICIITHOTO OBJIa ISIBaHE
Ha €3WKa M COIlMAIHATa MHTETpalis Ha 9yXKJICCTPAaHHUTE 00ydyaeMHu B OBITapo-
€3WYHa cpeja.

4. Ieparoruyecku MOAX0AU U T0OPHU MPAKTUKH

OOyuennero Mo OBATAPCKU €3UK KATO UYKJ B MHOTOC3UYHA M MYITH-
KyJITypHa cpelia U3UCKBa IMpHJIaraHe Ha WHOBATUBHU MEAArorHYecKd MOIXOIH,
KOWUTO AaKIEHTUpAT KAaKTO BBPXY €3MKOBAaTa KOMIIETCHTHOCT, TakKa W BBPXY
KYJATYPHOTO pazOupaHe U KoMyHUKanus. KOMyHUKaTUBHUST MOJXOJ] € BOJEIIA
METO/IMKa B CHBPEMEHHOTO UYXKJIOE3MKOBO OOy4YeHHE, KaTO MOCTaBs €3MKa B
KOHTEKCTa Ha peajHaTa KOMYHHUKAIUs U CTUMYJIMpa aKTUBHOTO M3I0JI3BAHE HA
€3MKOBHUTE YMEHHS B pazHOo0Opa3Hu conuannu cutyanuu (Richards & Rodgers,
2014). Toit ocurypsiBa paMkaTa, B KOSITO 00ydyaeMHUTEe MOTaT Ja pa3BUBAT KaKTO
BepOagHU, Taka M HEBepOaJHU yMEHHs, HEOOXOIUMH 3a YCHEHIHOTO MEX-
OYKYJITYpHO B3auMojeicTBue. B gombiaHeHue, KyJATYpHO-OPUEHTUPAHUSIT MOJI-
XOJ] JIOTIpHHACS 3a pa30MpaHeTo Ha €3WMKa KaTo W3pa3 Ha KyJITYpHH IICHHOCTH,
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TPaJAULMU U COLMAIHU HOPMH, KOUTO Ca MHTErpPaJHA 4acT OT KOMYHUKALHATA
(Byram, 1997). Te3u noaxoau 3aeAHO MOBHUIIABAT YYBCTBUTEIHOCTTA KbM
KYJATYPHUTE Pa3iuduisi ¥ MOATOTBAT oOydaemMuTe 32 €(PEKTUBHO BKIIIOYBAHE B
OBIATapCKOTO €3UKOBO M COIMAIIHO MPOCTPAHCTBO.

NHTepakTUBHUTE METOIU, HACOYEHU KbM MEXIYKYITYpHUS OOMEH, ca
KJIFOUOB MHCTPYMEHT 32 YCIIEllIHA MPAaKTHUKa B €3UKOBOTO 00yueHue. [uckycuu,
pOJIEBH UTPH, CUMYJIALIMOHHUA CUTYallMd U ChbBMECTHHU MPOEKTH IMO3BOJSBAT HA
yYalllUTe Ja M3CJIeABAT KYJATYpPHUTE pa3iMyusl Ha MpaKTUKa, KaTo pa3BUBAT
kputnuHo muciene u emnatus (Deardorff, 2009). Hanpumep, B pamkute Ha
ChBMECTHU MHTEPKYJITYPHHU MPOEKTH CTYJCHTUTE MOTaT Ja MPEeACTaBsIT CBOUTE
KyJATYpH, 00M4au ¥ TPAJUIMU, KOETO CIIOMara 3a U3rpaxaHe Ha MOCTOBE MEXIY
Pa3IUYHUTE KYJITYPHHU OOIIHOCTH Y TTOBUIIIABA MOTHBAIUATA 33 YUCHE.

N3non3BaHeTo HA aBTEHTUYHU MaTepHaid B OOyUYEHHETO JlaBa Ha o0ydae-
MUTE Bb3MOXHOCT J1a C€ CON'bCKAT C JIEUCTBUTEIHMS €3UK U KyaTypa. TexcTose
OT MEIWH, MECHHU, GUIMH, PEKIAMH U APYTH MYITUMEIUWHU MPOIYKTU Tpe-
JOCTaBAT HE CaMO €3UKOBO, HO U KYJITYPHO CBABpXKAHUE, KOETO IOoAromara
dbopMHpaHeTo Ha MO-IMHMPOKAa €3WKOBAa M comuaiHa mnepcrektuBa (Tomlinson,
2012). Te3u maTepuanu npaBsaT yueOHHsI MPOLIEC MO-peajieH U MPUIOKUM, KaTo
MAaJIKO MO MAJIKO 3aTBbP/SBAT UHTEPKYITYpPHATA KOMIIETEHTHOCT.

C uHTerpanusTa Ha IUTMTaIHU TEXHOJIOTUU B 00pa30BAHUETO C€ OTKPUBAT
HOBU BB3MOXKHOCTH 32 MEXKIYKYJITYpEeH OOMEH U €3UKOBO oOydeHue. OHiaiiH
maThopMu, MOOWUIIHM TNPUJIOKEHHUS W BUPTYaJIHU KIACHH CTau IO3BOJISABAT
B3aMMOJICUCTBUE MEXJy HOCHTEIM W ydally NO Leaus cBAT. ToBa oboratsiBa
00Yy4YEHHETO C Pa3aIuYHH TJI€IHU TOYKH M MMOJIoMAara U3rpaxxaaHeTo Ha KOMYHH-
KaTUBHU YMEHUS B peajHo Bpeme. JIurutaiHuTe pecypcu JaBaT Bb3MOKHOCT Ha
CTYJICHTUTE J1a Y4acTBaT B CUMYJIALNH, BUJCOKOH(PEPEHIIMU U MYITUMEIUNHU
YIPaKHEHUSI, KOUTO Ca Ba)KHA YacT OT CbBPEMEHHUS yueOeH mpoliec.

B pamkute Ha 00ydyeHHETO MO OBATapCKHU €3UK KaTro 4uyxa B bwarapus,
3HAUUTENICH MPUHOC JlaBa MOAXOABT, mpwioxkeH B CTomaHcKa akajaeMus
»AUMUATEP A. LlenoB* — CeumoB. KypcoBere Tyk ca CTpyKTypHpaHH Taka, 4ye Jia
OTrOBapsT Ha Pa3HOOOpa3HUTE HYXIH HAa MEXIyHApOJHUTE CTYIEHTH, KAaTO
mpejiaraT T'bBKaBU  (POpMATH—HWHAMBUAYATHH YPOIHM, MAaJKd TPyNmH U
CHeUUaIu3UpaHu KypCcOBE 32 KOHKPETHU LENH, MPOBEXKIAHN KAKTO OHJIAlH, TaKa
1 npuchCcTBeHO. [Iporpamara e croOpazena ¢ O01ara eBpornercka e3MKoBa paMmka
(CEFR) u mocTtaBsi akUEHT BbPXY KOMYHMKAaTHBHAaTa KOMIIETEHTHOCT U IpakK-
TUYECKOTO M3IOJI3BaHE Ha €3MKa Olle OT HauanHuTe HuBa (Y3yHoBa, 2023).

KirouoBo mnpeauMcTBO Ha Ta3d METOJUKA € HHTETPUPAHETO Ha MEX-
OYKYyJITypHaTa KOMyHUKalus B 00yueHnuero. [IpenonaBaHeTo BKIIIOUBa €3UKOBU
3a/layd, NOCTAaBEHU B aBTEHTUYHM OU3HEC M COLMAIHU KOHTEKCTH, KOETO, IO
nymuTe Ha Y3yHoBa (2023), pa3BuBa HE caMO €3UKOBUTE YMEHHUSI Ha CTYJICHTUTE,
HO W TSXHATa MEXIYKYJITypHa OCh3HATOCT. TO3M MOAXOJ] MmoArnomara mpeoao-
JSIBAHETO HA KYJITYPHUTE pazuyusi, CTUMYJIHpPA Pa3BUTUETO HA €(PEKTUBHU
KOMYHUKATUBHU CTPATETUU U yJIECHSIBA COLlMAIHATa MHTErpalsl Ha 00yyaeMuTe.
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B cpmioto Bpeme mpernonaBaTenuTe B aKaleMusATa palbOTAT aKTUBHO C
MPeIM3BUKATENICTBATA, MPOU3THYALIN OT MHOrOo00Opa3ueTo Ha HAIMOHATHOCTH,
peUTUU U €3UKOBH OCKIpayHIM, KaKTO U C pPa3IMuuiTa B MOTHBAIUATA U
BPEMEBHUTE BB3MOXXHOCTH Ha CTYJEHTHUTE. 3a CIPABSIHE C TE3U TPYAHOCTU T€
npujaraT KOMYHUKATUBHHU YIPaXHEHHWs, BHU3yaJlHU MaTEpuaid M Cbh3AaBar
MOJKpensa U MOTHBHUpalla ydyeOHa cpena, choOpa3eHa ¢ NPUHIMUIUTE Ha
e eKTUBHATA UHTEPKYJITYypHa KOMyHUKalus (Y3yHoBa, 2023).

To3u MHOBAaTUBEH, MHTErPUPAH MOAXOJ € MPUMEP 3a yCHEIIHA NMPAKTHUKA,
KOSITO TOTBBPXKJIAaBa 3HAYEHHWETO HA HMHTEPKYJITYypHATa KOMYHHUKAIUS KaTo
ocHoBorosaraiy (GakTop 3a €()EeKTUBHOTO YCBOSBaHE Ha OBJITapCKU €3UK U yC-
MeHIHaTa COLMAIHA UHTErpalys Ha YyKIeCTPAaHHUTE CTYJEHTH.

BenukoTspHOBCKUAT yHUBEpPCUTET ,,CB. ¢B. Kupui u Metoauii unrerpupa
KYJATYpHH MOJYJIW U aBTEHTUYHH MaTepHald B y4eOHUTE CHU TMPOTPaMHU IO
OBITapCKU €3UK KaTo uykJ. OOydeHHEeTo BKIIIOYBA CIICUATU3UPAHU JICKIIUU U
CEMHUHApH, KOUTO AKIIEHTUPAT BbPXY MHTEPKYITypHaTa KOMYHHKALMS U KyJI-
TypHaTa ajanTauus Ha CTyJeHTUTe. Upe3 M3MOJ3BaHE HAa MYITHUKYITYpPHH H
ABTEHTUYHU YYEOHH PECYpCH YHUBEPCUTETHT Ch3/1aBa YCIOBUS 3a MO-€(PEKTUBHO
OBJIA/IIBAHE HA €3MKa M HachpyaBa YCIEIIHATa COLMAlIHA UHTETrpalus Ha YykK-
JIecTpaHHUTEe oOydaeMH. TO3M MOAXOJ € B CHOTBETCTBHE C EBPONEHCKUTE
CTaHAApPTHU 32 YYKJ0€3UKOBO 00yYEHUE M M3UCKBAHUATA HA OBIATapCKOTO 3aKO-
HozatesncTBO. B nonbiiHeHHe, BeMMKOTHPHOBCKUAT YHMBEPCHUTET Mpeajiara u
MarucTbpcka mporpama 1o ,,JIHTEpKynITypHa KOMYHUKAIUA', KOSITO IOATOTBS
CHELUAIUCTH B 00J1aCTTa HA MEXAYKYIATYPHHUS TUATIOT U €3MKOBAaTa MeJaroruka,
KAaTO JTON'BJIHUTENHO MOANOMAara pa3BUTHETO HAa TE3M KOMIIETEHLHMHU B aKaje-
MU4YHUST KOHTekcT (BemukoThpHOBCkM yHuBepcuter ,,CB. cB. Kupun wu
Merommii, 2023) (BenukoTbpHOBCKUsi yHUBepcuteT ,,CB. cB. Kupun wu
Meroauii, 2011).

Codwuiickust yausepcurtet ,,CB. KimnmenT Oxpuacku‘ akTHBHO HHTETpUpa
MOJIEpPHU JUTUTAIIHU MIATHOPMH B OOYUEHHUETO M0 YUYW €3ULIU, BKIIOYUTEITHO
OBJITapCKU KAaTO YYXKJ €3UK, KaTo ChyeTaBa JUCTAHIMOHHU U MPUCHCTBEHU
dopmMu Ha oOydyenwe. B pamkuTe Ha penuia ChbBMECTHM HAIMOHATHU W
MEKIYHAPOJHU TMPOEKTH YHUBEPCUTETHT pa3paboTBa U Npujiara MHOBATHUBHU
0o0pa3oBaTesHu NPOrpaMH, KOUTO CTUMYJIUPAT KYJATYpHUS OOMEH M MOBUIIABAT
€3UKOBUTE YMEHHS Ha CTYJACHTUTE Ype3 M3MOJI3BAaHE HA I'bBKABHU JIUTUTAIIHU
pecypcu u tnatdopmu (Codwuiicku yauBepcuteT ,,CB. Kmument Oxpuacku®,
2022). Cpen xki10o4oBUTE MUHUIIMATUBY € TPoeKThT ,, MOJIEPH-A: Monepuuzanus
B MAPTHBOPCTBO YpE3 IUTHATAIM3alvg Ha AKaJleMUYHaTa €KOCHCTEMA', KOMTO
NOJAKpENs Ch3AAaBAHETO HA JUTMTAJIHU KIACHU CTal U EJIIEKTPOHHU PECYPCH,
OCHUTYpSIBAIlIM UHTEPAKTUBHOCT M MEXIYKYJITYpeH OOMEH, KaTo MO TO3U HaYUH
JOTIpUHACA 3a M0-100pa opraHu3alys Ha y4eOHHUs MPOLIEC U YChbBbPUICHCTBAHE
Ha MHTEPKYJITypHaTa KOMyHHUKauus. Te3n ycuius ca B CbOTBETCTBUE C €BPO-
MEeUCKUTe TEHACHIIMM 3a JAWTMTaIu3alusg Ha OOpa3oBaHUETO M HachpyaBat
aKTUBHOTO BKJIIOUBAHE HA CTYJICHTUTE B MHOTOE€3UYHA U MYJITUKYJITypHA yueOHa

152



cpena, KaTo ChIIEBPEMEHHO MOJANOMAaraT COUMagiHaTa UHTErpauus U €3MKOBOTO
OBJIA/IIBAHE 4Ype3 MEXKAYHAPOJHU TMAPTHHOPCTBA W CHBMECTHH OOYYHUTEITHU
IIPOEKTH.

JlemapTaMeHTBT 3a €3WKOBA W CHEUUAIM3UpaHa IMOATOTOBKA HAa YYXKIe-
CTpaHHM CTyJIeHTU B [IJOBAMBCKHS YHUBEPCUTET OCHUIypsiBa OOy4Y€HHUE I10
OBJTapCKU €3UK, KOETO BKJIIOUBA KAKTO TPAAUIIMOHHU €3UKOBH KYpPCOBE, TaKa U
KyJITYpHO-OPUEHTUPAHU JCMHOCTH M U3IMOJ3BaHE Ha JAUTUTAIHU PECYPCH.
OG6y4deHueTo ce MpoBeXkKaa crope yueOHH IJIaHOBE, ChOOpa3eHU C HYXKJIUTE Ha
pPa3IMYHUTE CHEIMAIHOCTH W MEXAyHapoJIHU cTyneHTtH. Kypcosere ce mpo-
BEXKJIAT B MAJIKU TPy U BKJIIOUBAT MHTEPAKTUBHU U MYJITUMEIUINHU €JIEMEHTH,
KOUTO OCHUTYpSIBAT aKTHUBHO BKJIOUBAaHE Ha CTYJICHTUTE B MEXIYKYJITypHa
KOMyHHMKanusi U ycnemHa uHrerpauust (IInoBguBcku ynusepcuter ,Ilaucuii
Xunenaapcku®, 2024). B nonbiaHenue, [IMOBIUBCKUST YHUBEPCUTET pa3BUBA U
aurhtanHa ydeOHa Ttuiatgopma — ,,ITOBIUMBCKU €IEKTPOHEH YHHBEPCHUTET,
KOATO TIpeajiara CTaHAapTU3UPAHU EJIEKTPOHHU YUYeOHU MaTepHalld U PECypCH,
MOAXO/ISIIN 32 O0yYeHHE Ha Pa3jIMYHA HUBA U CHEIUATHOCTU. Ta3u miaTdopma
MOJAMOMara Ka4yeCTBEHOTO JMCTAHIIMOHHO U MPUCHCTBEHO OO0y4YeHHeE, YJIEeCHSBa
KOMYHHUKAaIMATa 1 OOMEHa MEXAY CTyICHTUTE U MPENO0AABATEIIUTE U CTUMYJIHPA
MEXIYKYIATYpHUSI 0OMEH. B TO3M KOHTEKCT OT 3HaUYEHHUE Ca U B3aUMOJEICTBUATA
C UYyXJECTpaHHU MAPTHHOPU U YYACTHUETO B MEXIYHAPOIHU MPOEKTH, KOUTO
noanomaraT €()eKTUBHUS MEKIYKYITYpEH OOMEH.

Mex1yHapOoJHUTE MPAKTUKU CHILO MOJKPEIISIT UHTETPUPAHETO HA KOMYHHU-
KaTUBHHUS W KYJITYPHO-OPUEHTHPAH TOAXOJ C HHTEPAKTUBHU W JUTUTAIHU
metoau. [Iporpamu B CAIl, BenukoOpuranus u ['epmanusi 1eMOHCTpUpPAT Kak
M3MO0JI3BAHETO HA MEXAYKYJITYPHU CEMUHAPU, MYITHMEOUWHH PECYPCH U
CbBMECTHU TMPOCKTU C UYXKJACCTPaHHU OOy4yaeMHu cCIromara 3a €3WKOBOTO U
KynaTypHoTo oboratsiBane (Kramsch, 1993); (Deardorff, 2009).

B 0006mienne, negarornueckuTe MOJENH, KOUTO KOMOWHUpAT KOMYHU-
KaTUBHOCT, KYJTypHa YyBCTBUTEIHOCT, UHTEPAKTUBHU METOAW W JIUTUTAIHU
TEXHOJIOTHH, Ch3/1aBaT ONTUMAJHHU YCJIOBHUS 3a €(DEeKTUBHO OOydeHHEe MO Obi-
rapcKky KaTo 4yxJ e3uk. Te3u moOpH MpakTHUKW HE CaMO MOBHILIABAT €3UKOBUTE
KOMIIETEHIIUM, HO W pPa3BUBAT KIIOYOBAaTa HMHTEPKYJITYPHA KOMIIETEHTHOCT,
HEe0oOXoaMMa 3a YCIemHOTO (YHKIIMOHUPAHE B CHbBPEMEHHOTO MHOTOE3WYHO U
MYJITHKYJITYPHO OOIIECTBO.

5. 3aka0ueHue

B 3akroueHue, MHTEpKyNTypHaTa KOMYHHKAITUS 3aeMa IICHTPAJTHO MSCTO B
O0OYyYECHHETO MO OBATapCKH €3MK KaTO YYXJ, KaTo € KI4YoB (PaKkTop KakTo 3a
€3MKOBOTO OBJIQ/IsIBAHE, TaKa M 3a yCIICIIHATA COIlMaIHa MHTETpallis Ha o0yJae-
MuTe. AHANMM3BT HA MyOJUKYBAaHHWTE W3CIICJIBAHMS ITOAYEpPTaBa 3HAYCHUETO HA
HHTEPKYJITYpHaTa KOMIETEHTHOCT — ChUE€TaHHE OT €3UKOBH YMCHHUS, KYJITYypHHU
3HAHMS, HArJIaCH W IIEHHOCTH, KOUTO YJICCHABAT €(PEKTUBHOTO OOLTyBaHE MEXKIY
HpClICTaBI/ITeJ'H/I Ha paSJ'II/I‘IHI/I Ky.]'ITypI/I.
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Bonpekn KynTypHHTE W €3WKOBU TPEAM3BUKATEIICTBA, MOAXOIN, KOWTO
ChUeTaBaT KOMYHHUKATHBHA METOJMKA C KYJATypHa OpPHUEHTAIWs, HHTCPAKTUBHU
JIEHHOCTH, aBTEHTUYHU MaTe€puajidl U JUTUTATIHU PECypCH, Ce€ JOKa3BaT KaTo
ocoOeHo edexkTuBHU. Te HE caMO yJIeCHSIBAT U3y4aBaHETO HA €3UKa, HO U HACHP-
yaBaT MEXAYKYJITYPHUS AUATIOT U aAaNTalUATa KbM KYJITYPHOTO MHOTOOOpAa3He.

3a ga ce OTroBOpU Ha HYXKIUTE HAa ChBPEMEHHATa MHOTOC3MYHA M MYJITH-
KyJITypHa cpefa, € HeoOXOIMMO IIEJICHACOYCHO Pa3BHTHE Ha TPEIOaBaTEICKU
KOMITETCHIIMK B 00JIacTTa Ha MHTEPKYJITYpHaTa KOMYHHUKAIWs, BbBEKIaHE Ha
WHTEPKYJITYPHH 00pa30BaTeIIHA MOYJIU U aKTUBHO M3II0JI3BaHE HA MHOBATUBHU
TEXHOJIOTHYHH pemieHns. CaMo 4ype3 HHTETPUpPaH, CUCTEMEH MOIX0] 00y4EHHUETO
M0 OBATAPCKH KaTO UYKJI €3UK MOXKE J1a OCUTYPH KaKTO €3MKOBU YMEHUS, TaKa U
II'BJTHOLIEHHO KYJITYPHO MPUOOIIaBaHe.

To3u Mozen Ha mpernojaBaHe JONMPUHACA 32 U3TPaK/IaHE HA TOJEPAHTHO,
KYJITYPHO OCBH3HATO M TI100aTHO MHCIIEHIO OOIIECTBO, B KOETO €3UKOBOTO MHO-
roo0pasue u KyaTypHUST OOMEH ce Bh3IPUEMAT KaTo IICHHU PECYPCH 3a pa3BUTHE
Y B3aMMHO 00OTaTsIBaHe.
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E3UKOBA KOMIIETEHTHOCT U OBPA3OBATEJIHU
N3UNCKBAHUA KbBM IIEPCOHAJIA B TYPUCTHYECKUTE
HPEAIIPUATUSA

peloBeH N1OKTOpaHT AHTOaHeTa BacuineBa Xpucrosa,
Kareapa ,, MkoHomuka u ynpasjenue Ha typuzma‘“, CA ,,JI. A. LleHoB* —
CBuios

Pe3tome: Kauecmseomo na uosewikume pecypcu 8 mypuzma e onpeoesy
Gpaxmop 3a KOHKYPeHmoCnocooHocmma Ha OecmuHayuume u npeonpusmusima.
Cpeo ocHogHume KOMNOHeHmU Ha NPOGecUoOHAIHama no020MoBKa Ha NepPCoHANd
ce OmKpos8am e3UuKo8ama KOMHEemeHmMHOCM U 00pazosamentume U3UCK8AHUS,
Koumo ocueypasam epexmusHa KOMyHUKAYUsi ¢ mypucmu om pasiuitu 0bpirca-
8U U KYIMYPU, BUCOKO KAYECMBO HA OOCIYIHC8AHEMO U YCMOUYUBO pa3sumue Ha
cekmopa.

Jloknaovm npedcmaess cucmemMamu3upan aHaiu3 HA UUCKEAHUSAMA KbM
e3uKosume yMenus u 00pazo8amenHama no020moeKa Ha NePCoHANd 8668 BCUUKU
Kame2opuu mypucmu4ecku o0ekmu u npeonpusimus, peciameHmupaHu om
oelicmeawjomo 3axkorHooamencmeo. Cneyuanen axKyeHm ce Nocmass 6bpxy
HeoOX00UMOCmma om 61adeeHe Ha AHeIUUCKU e3UK KAmo OCHOBHO CPpedCm8o 3d
MENCOVHAPOOHA KOMYHUKAYUS, KAKMO U HA 6MOPU UIU MPemu YyiHcO e3uK,
CbOOpa3Ho cneyugukama Ha Mypucmuyeckume nazapu u OUHAMUKAMA HA
anobannama moounnocm. Mzuckeanusma ca ougpepeHyupanu cnopeo Kameeo-
puume nepconan — Gpoum oguc cuyscumenu, eKcKyp30800u, 00CIyHC8al
NEePCOHAN, CNeYuamucmu no MapKemuHe u npooaxcou, Kakmo u YnpaeleHCKU
Kaopu.

Hapeo ¢ e3uxosume ymenusi ce pazenexcoam u 0opazosamennume u3UCK-
8aHUsL — HEOOXOOUMOCIMMA om HOPMAIHO 0OpaA308anue 8 0OIACMMA HA MYPUIMA
U c8bp3aHUmMe CeKmopu, KaKkmo u pojsima Ha OONbIHUMeIHUme Keaiugdurayuu,
8bMPEUHODUPMEHU 00YVYEeHUS U HeNnpeKbCHAmo NpopecuoHaiHo passumiue.
Iloouepmasa ce 3naueHuemo Ha MeNCOYKYIMYPHAMA KOMIEMEHMHOCM, OuU-
manHume YMeHusi U CHnOCOOHOCMmMA 3a adanmupaune KbvM PA3HO0OpA3HUmMe
nompebHOCmuU Ha Mmypucmume.

B 3axnmiouenue, ooknadvm apeymenmupa, ue CvbuemasaHemo HA e3uKosd
KOMNemeHmHoCm, 00pazoeamenna noo20mosKa, OUSUMAIHA 2PAMOMHOCH U
NPAKmMu4ecKu Onum e K408 (hakmop 3a NoGUUABAHe HA KAYeCmeomo Hd
yeayaume u 3a YKpensamne Ha KOHKYpeHmHume npeoumMcmed Ha mypucmudecKume
npeonpusimusl.

Kiaro4oBu 1ymm: TypuCTHYECKH OHM3HEC, €3UKOBA KOMIIETCHTHOCT, MEK-
OYKYJITypHA KOMIIETCHTHOCT

JEL: L83
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LANGUAGE COMPETENCE AND EDUCATIONAL
REQUIREMENTS FOR STAFF IN THE TOURISM
ENTERPRISES

Antoaneta Vasileva Hristova, PhD student, Department of Tourism
Economics and Management, D. A. Tsenov Academy of Economics —
Svishtov

Abstract: The quality of human resources in tourism is a determining factor
for the competitiveness of destinations and enterprises. Among the main
components of the professional training of personnel, language competence and
educational requirements stand out, which ensure effective communication with
tourists from different countries and cultures, high quality of service and
sustainable development of the sector.

The report presents a systematic analysis of the requirements for language
skills and educational training of personnel in all categories of tourist sites and
enterprises, regulated by current legislation. Special emphasis is placed on the
need to master English as the main means of international communication, as well
as a second or third foreign language, in accordance with the specifics of the
tourist markets and the dynamics of global mobility. The requirements are
differentiated according to the categories of personnel - front office employees,
tour guides, service personnel, marketing and sales specialists, as well as
management personnel.

Along with language skills, educational requirements are also considered -
the need for formal education in the field of tourism and related sectors, as well
as the role of additional qualifications, in-house training and continuous
professional development. The importance of intercultural competence, digital
skills and the ability to adapt to the diverse needs of tourists is highlighted.

In conclusion, the report argues that the combination of linguistic
competence, educational background, digital literacy and practical experience is
a key factor in increasing the quality of services and strengthening the competitive
advantages of tourism enterprises.

Keywords: tourism business, language competence, intercultural com-
petence

BnBeaenue

KadecTBOTO Ha YOBEHIKHUTE pecypcH B Typu3Ma € ompeaessil ¢hakTop 3a
KOHKYPEHTOCTIOCOOHOCTTA Ha JICCTUHAIIUUTE U TTpeanpusatuara. Cpell OCHOBHUTE
KOMIIOHEHTH Ha Mpod)eCHOHAIHATa MOJArOTOBKA Ha IEpCcoHala C€ OTKPOSBAT
€3MKOBaTa KOMIIETEHTHOCT M 00Opa30BaTEIHUTE U3UCKBAHUSA, KOUTO rapaHTHpaT
e(heKTHBHA KOMYHHKAITUS C TYPUCTH OT PA3IUYHH JbP)KABH U KYJITYpPH, BUCOKO
Ka4eCTBO Ha OOCIY>KBAaHETO U YCTOMYMBO pa3BUTHUE Ha CEKTOpa. E3UKBT €
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MCTUHCKO TIPOSIBJIICHUE HA KyJITypaTa M IEHHOCTHUTE CUCTEMHU Ha XopaTa. Bia-
JICCHETO HAa MHOXKECTBO UYXJM €3UI[M € OCHOBHA IPEANOCTaBKa 3a YCIeUIHa
KOMYHHUKAIIMS B Typru3Ma, 0COOEHO B CHhBPEMEHHUTE YCIIOBUS Ha TI00amn3aIus,
no100peHa TPaHCIOPTHA CBBP3aHOCT U pa3lIUpEeHa peyeBa U BU3yalHa KOMYHHU-
Kallys OT IJIaHeTapeH MaIiab upe3 pecypcuTe Ha HHTEPHET U COLIUATHUTE MPEXKH.
JlocersT M CMECBAHETO Ha XOpa OT pa3jiMyHU KyJATypH Ch3/1aBaT B o0jacTTa Ha
Typu3Ma HEOOXOJMMOCT OT O0y4YeH MepCOHaN C BUCOKA €3MKOBA U MYJITHKYJI-
TypHa KOMIIETEHTHOCT.

Cnopen OO6miaTta eBporeiicka €3MKOBa paMKa KOMYHHMKAaTHBHATa €3MKOBa
KOMIIETEHTHOCT C€ pPa3riek/a KaTo KIYOBa KOMIETEHTHOCT KaKTO MO OTHO-
[ICHHE Ha MO3HABAHETO M CIIOCOOHOCTTA 3a M3IMOJI3BAHE HAa €3UKOBU PECYPCH 3a
dbopmupane Ha 00pe CTPYKTYpUpaHU CHOOIICHUS (€3UKOBAa KOMIIETEHTHOCT),
Taka ¥ MO OTHOIICHHE HA MPUTEKABAHETO HA 3HAHMS M YMEHHS 3a MOAXOISIIa
ynotpe0a Ha €3uKa B COIMATICH KOHTEKCT — TP pa3OUpaHeTo HA YYKIU KYJITypH
(counonuareucTuyHa kommetreHTHOCT) (Canale & Swain, 1980; Bagari¢c &
Djigunovi¢, 2007). B Ta3u Bpb3ka 0COOCHO 3HAUYECHHUE MPUAOOMBA BHIPOCHT
JIOKOJIKO M3MCKBAHUATA KbM €3MKOBAaTa KOMIIETEHTHOCT Ha MepCcoHasa B TYPUCTH-
YECKUTE OOCKTH ca TPAHCIIOHWPAHW B HOpPMAaTHBHATA paMKa Ha HAIIMOHATHOTO
3aKOHO/ATEJICTBO M KaKBa € Bph3KaTa UM ¢ 00pa3oBarenHaTa 1 mpodecnoHamHaTa
KBATH(UKAIKS ¥ ¢ MEKIYKYJITypHATa KOMIIETCHTHOCT.

LeaTa Ha u3cjieBaAHETO € 1a CE€ aHAIM3UPAT OCHOBHUTE U3UCKBAHUS KbM
€3WKOBaTa KOMIIETEHTHOCT M oOpa3oBaTelHaTa MOATrOTOBKAa Ha TepcoHala B
TYPUCTHUCCKUTE MPEANPHUATHS M J1a C€ OYepTasT HACOKH 3a TSIXHOTO YCHBBP-
IIICHCTBAaHE B CHOTBETCTBHE CHC CHBPEMCHHHUTE TPEAM3BUKATEIICTBA TIPEI CEK-
TOpA.

O0eKxT Ha M3C/IeIBAHETO Ca YOBEIIKUTE PECYPCH, 3a€TH B TYPUCTUUECKUTE
NPEIIPUSITHS, KOUTO OCHIIECTBSIBAT MPSAK U HEMPSIK KOHTAKT C TyPUCTHUTE.

IIpenmer Ha U3CIeIBAHETO Ca €3UKOBAaTa KOMIIETEHTHOCT, 00Opa3oBaTel-
HUTE M3UCKBAaHUS M MEXKIYKYITYPHUTEC YMEHHS Ha IMEpCOHaa KaTo KIFYOBU
(dakTopu 3a KAUeCTBOTO HA TYPUCTUUYECKUTE YCITYTH.

OcHoBHUTE 324U MOTaT /1a ce GopMyIUpaT MO CIACAHHUS HAYNH:

e Jla CE CUCTEeMATHU3MpAT HOPMATHBHUTE U3UCKBAHUS KbM €3MKOBAaTa KOM-
METEeHTHOCT U oOpa3oBaTenHaTa KBaIM(UKaIKs Ha IEpCOHANIa B TYPUCTHUCCKUS
CEKTOp;

e J1a ce HACHTU(UIUPAT NTPEAU3BUKATEICTBATA, CBhP3aHU C TPAKTHIECKaTa
peaM3anys Ha Te3W N3MCKBaHMS,

e Jla C€ OILICHM POJISATAa HA MHTEPKYITYpHATAa KOMIETEHTHOCT B KOMYHHKA-
[UATA C TYPUCTU OT PA3INYHU ABPKABU U KYITYPH;

e JIa C€ MPEeIJIOKaT Bh3MOKHU HACOKH 32 YCHBBPIIIEHCTBAHE HA TMOATO-
TOBKaTa W KBaTu(UKAIUATA HA TIEpCOHAJA C OTJIe]l Ha YCTOWYUBOTO Pa3BUTHE U
KOHKYPEHTOCTIOCOOHOCTTA Ha TYPUCTUUECKHUTE MPEATTPHUITHS.
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OCHOBHH M3MCKBAaHHMS KbM €3MKOBAaTa KOMIIETEHTHOCT HA NMEPCOHAJIA
B TYPUCTHYECKHUTE MPeANPUATHS

KbM paznuuHuTe KaTeropud NEPCOHAN, aHTaXUpPaH B TYPUCTUUYECKHUTE
00€KTHU U IPEANPUATUS HA TEPUTOPUSATA Ha bbirapus, nma 3aKOHOBO OIpEIEICHU
M3UCKBAHMS 3a MUHHUMAJIHUTE €3WKOBHUTE yMEHMs, oOpa3oBareiiHaTa (pecrek-
TUBHO MpOoQeCcHOHalIHA) MOJATOTOBKA U TPYAOB CTaXK. Te3M M3UCKBaHUS HE ca
MMOCOYCHH B €IMH €IMHCTBEH HOPMATHBEH aKT, a ca perylaMeHTHPAHU B Pa3InuHU
3aKOHM M Hapen0u, CBbP3aHu ¢ TypUCTHUECKUTE 00eKTH. Tyk ce oTHacAT: 3aKoH
3a typusma (3T), 3akon 3a neueOHute 3aBeneHus (3J13), 3akoH 3a BHUCIIETO
obpazoBanue (3BO), 3akoH 3a mpodecuoHamTHOTO oOpa3oBaHHE M OOydeHHE
(3T1I00), Hapenba Ne 04-14 ot 9 oxtomBpu 2019 r. 3a ycinoBusita U peaa 3a
cepruduiupane Ha ,,baaneoneuedben (menukna CIIA) nentsp®, ,,CITA neHTHp®,
,,Y €JIHEeC IeHTbp ™ U ,, TanmacorepaneBruueH 1eHTHP  (Hapendba BCYT), Hapenba
Ne 1 ot 5 smyapu 2016 r. 3a 00pa3oBaHHETO, MpaKTUYECKaTa MOATOTOBKA U
npodecuoHanHara kKBajauduKkaius, HeoOXOAUMHU 3a TPHI0OMBAHE HAa MPABO-
CIIOCOOHOCT 3a yIpakHsBaHe Ha mpodecusiTa ,,ekckyp3oBoa™ (Hapenda Exckyp-
30Box1), Hapen6a Ne 16-1399 or 11 oktomBpu 2013 r. 3a M3UCKBaHMsTA 3a
MECTOMNOJIOKEHUETO, MPUTOJHOCTTa U O00OPYABAHETO HA MOMELIEHUETO 33 U3-
BBPIIBAHE HAa TYpOIEpaTOpPCKa W/WJIM TYPUCTUUECKA areHTCKa JEMHOCT W 3a
00pa30BaHUETO, €3MKOBaTa KBadU(UKAIUS M CTa)Xa Ha MEePCOHaNa, KOUTO Iie
ObJie 3a€T B OCBIIECTBSIBAHETO HA TypucTuueckara jaeitHocT. (Hapenda TTA) u
Hapenba 3a u3uckBaHMSITA KbM KAaTETOPU3UPAHUTE MECTa 3a HACTaHSBaHE U
3aBEJICHUS 3a XpAaHEHE M Pa3BIICUEHUs, 3a pela 3a ONpEAENsIHE Ha KaTeropus,
KAaKTO Y 3a YCJIOBHSTA U peJia 3a pErMCTPUPAHE HA CTaM 3a TOCTU U allapTaMEeHTH
3a roctu (Hapen6a MH3X). Hanuunure HOpMaTUBHU M3MCKBAHUS MOTaT J1a ce
00O0O0IIST 1O KaTeropuu MepcoHa Mo CJICTHUS HAYWH:

e Kiaac 1 — PbkoBoaurenu. M3uckBaHusita KbM PHKOBOJUTEIUTE Ha
TYPUCTUYECKUTE OOCKTH ca Hal-3HAYMMH U Hali-OJIpOOHO pa3MucaHy, Thi KaTo
TAXHATA KOMIETEHTHOCT U MpodecuoHalHa MOArOTOBKa (00pa3oBaHME,
npodecuoHaliHa ¥ €3MKOBa KBaJM(UKALKA, TPYAOB CTa)X) MMAT ChIIECTBEHO
3HAUYEHHUE 3a TYPUCTHYECKHUS OOEKT, B T.4. U 3a OINpPEACNIIHETO Ha Heropara
kateropusa (ui. 14, an. 1 ot Hapen6a MH3X). Haili-Bucoku u3MCKBaHUSA — 3a
BlIaZiceHE Ha OBJATAPCKU U HAM-MaNKO edun uyixco e3uk ¢ Hueo CI ot Obmiara
Eponeiicka E3ukoBa Pamka (OEEP), ca mocrtaBeHu mnpen MEHUKBPUTE Ha
TyporepaTopckute GUPMU W/WIM Ha areHIMUTE, KOUTO C€ 3aHWMaBaT C
typuctuuecka aeHoct (Hapemnba TTA). 3ambmKUTeTHOTO BliajieeHE HA TOHE
eoun uyyco e3ux (0€3 TOCTaHOBSBAaHE HA HUBOTO) € H3HCKBAaHE KbM
YOPABUTEIIUTE HA XOTEJIM, MOTEJIH, alapTaAMEHTHH TYPUCTHUUYECKU KOMIUIEKCH,
BuwiHU Typuctnuecku cemmma ([lpun. 1 xem un. 14, an. 1, 1. 1 or Hapenba
MH3X), ceMeiiHr XOTeIM, XOCTE/H, MAaHCHOHH, IIOYMBHHM CTAaHIMH, OyHTala U
kbmnuHry (Ilpwn. 2 xeMm ui. 14, an. 1, 1. 2 ot Hapen6a MH3X), u B 3aBeieHusITa
3a xpaHeHne u paszpieuenus ([Ipunoxenue 3 xpMm wi. 14, an. 1, 1. 3 or Hapen0Oa
MH3X), cna u yennec nentpose (Hapenda bCYT). Munumannu nosnanusa no
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yyxHco e3uk ce U3MCKBar 3a ynpasutenute Ha Buiu (IIpunoxenue 1 kbpm wi. 14,
an. 1, . 1 ot Hapenba MH3X). [Ipen ynpaButennre Ha MO-HUCKUTE KaTErOPUU
Typuctruuecku obOektu (¢ 1 wim 2 3Be3au), KaKTO W KbM YIPaBUTEIUTE Ha
banneoneuebnute (Menukba CITA) u TamacorepaneBTUYHUTE IIEHTPOBE He ce
nocmaeam U3UCKEAHUA 34 e1adeeHe Ha uyyco e3uk. Ilo oTHolleHUWE Ha
odpazoseanuemo u mpyooeus cmasic Haii-BUCOKM M3UCKBAHMS C€ MOCTABAT KbM
ynpasumenume Ha mypucmuyecKkume O00eKmMuU cbC cmamym Ha Jjie4eOHU
3asedenusn (bamneoneuedben (meaukbi CITA) u TanmacoTepaneBTHYEH LIEHTHD),
KOUTO TpsOBa Jla OTroBapsAT Ha M3HUCKBAaHMATA Ha 3akoHa 3a JedyeOHUTe
3aBesieHus. Te TpsiOBa Ja npuTekaBaT 00pa3zoBaTeIHO-KBATU(UKAIIMOHHA CTEICH
YMAZUCMBP* TI0 Meduyuna M KBATUPUKALUS 110 30pa8eH MEHUOHCMBHM VIV
00pa3oBaTeIHO-KBAIM(UKAIIMOHHA CTEIICH , MA2UCMBDP TI0 UKOHOMUKA W
yIpaBJIeHHE W TpuaoouTa oOpa3oBaresiHa W/ WKW HayYHA CTEIEH, CHEIUaTHOCT
WM TIPEeMHUHATO 00yYeHUE 3a MoBUINIaBaHe Ha KBanupukamusara (wi. 43 ot 3BO)
B 00J1acTTa Ha 30pasnus menuodxcmvum (4. 63, an. 1 or 3JI13). PerkoBoaurenure
Ha Jie4eOHUTE JEHHOCTH B Te3W OOEKTH TpsOBa TMpuUTEkKaBaT IPU3HATA
MEJIMIIMHCKA CIEHHUATHOCT MO (UUKATIHA Y PexaduiumayuoHHa MeOuuuHa
(Hapen6a BCYT). ¥Ynpasumenume na CIIA yenmpoese tpsioBa 1a NpUTEKaBaT
BUcIIE 00pa3oBaHue (0aKkallaBbp WM MAarucThp) B IPOPECUOHATTHO HAMIPABICHUE
SMenuuuna®, ,@apmamus®, ,,0O0mecTBeHo 3apaBe”, ,,3ApaBHU TPUKU",
» L ypu3bM* u ,,CiopT* ¥ Hail-MaaKo 3 TOJIMHU ONUT B 00JIaCTTa HA MPEIOCTaBSHE
Ha YCIyTM, HAaCOYEHHW KBbM 3JIPABETO W/WUJM KpacoTaTa Ha YOBEIIKOTO TsJIO
(Hapen6a BCYT). Ynpasumenume na yennec yenmpoge TpsioBa aa umaT BUCIIE
oOpa3oBaHue B mnpodecuoHanmHO HampasieHue ,MenunuHa®, ,Dapmarus®,
,,O01ecTBeHo 3apase’, ,,3npaBHu rpwku, ,, Typuzsem*, ,,Cnopt®, ,,AIMUHUCT-
pauus u ynpasienue®, ,,iIkonomuka“ uiu ,,I [paBo* u Hali-Masko 3 TOJIMHU OIHUT
B 00JIacTTa Ha MPEJOCTABSIHETO Ha YCIyTH, HACOYEHU KBbM 3JPABETO W/WUIU
KpacoTaTa Ha YOBEIIKOTO TSJIO U KbM Bb3CTAaHOBSIBAHE U MOJJOOPSBAHE HA TICUXO-
(GU3MUECKOTO U €MOIMOHATHOTO cheTosiHMe Ha juuHoctta (Hapenba BCVYT).
Ynpasumenume na myponepamopcka unu mypucmuuecka azenyus tTpsoBa na
MPUTES)KABaT BHCIIE OOpa3oBaHHWE IO CIEIMHAIHOCT OT MPodheCHOHATHO
HarpaBieHue "TypusbMm" ¢ Hail-masiko | roaMHa cTax B TypH3Ma WIHM BHCILE
00pa3oBaHHE C HA-MAJIKO 3 TOJMHU CTaX B TYpU3Ma. Ynpasumenume na xome-
Jlu, MOTEJH, alapTaMEHTHU TYPUCTUUECKU KOMILJIEKCH, BUJIHU TYPUCTUUYECKHU
ceuIla, CeMEHHU XOTEeNU, XOCTeNU, TAaHCUOHU, TOYMBHU CTaHLMM, OyHTalla U
KBbMITMHTY W B 3aBEJICHUATA 32 XpaHEHE U pa3BledeHUs ¢ 4 win 5 3Be31u TpsOBa
Jla UMat BUCIIe 00pa3oBaHue, a 3a 3aBefieHusITa ¢ 1, 2 u 3 3Be3/11 ce M3UCKBA camMo
cpenHo o6pazoBanue ((Hapenba MH3X). M3uckBaHnusita 3a TPYyJIOB CTaX ca
CBBP3aHU C KaTeropusATa Ha TYpUCTUUYECKUs OOEKT: MpH 3 3Be3/1u € HeoOxoaum 1
roJIiHa CTaX B Typu3Ma, 3a 4 3Be3/Iu € HeoOX0AuM 4 TOJUHU CTaX B TypuU3Ma U
3a 5 3Be3au — 5 roaunu ctax B TypusMma ((Hapeadoa MH3X).

e Kaac 2 — Cneumamucru. Crnenuanucture, 3a€TH B TYpPUCTHYECKU
00€KTH BKJIFOUBAT OCHOBHO KMHE3UTEPAINEBTH, PEXAOMIUTATOPH U MEIUIIMHCKU
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cectpu B bamneoneueOnu (menukbn CIIA), CIIA, Yemnec um Tamacorepa-
NEBTUYHM LEHTpoBE. M3UCKBaHETO KbM TSAXHATa €3WKOBAa KBaJlU(UKALUA
BKJIFOYBA IMO3HAHMS IO MOHE eOuH 4yyco e3uk 0€3 Ja ce yka3Ba HMBOTO Ha
BJIaJIECHE, KaToO T€ Clie[Ba Ja ca MOJIyYHJId ChOTBETHUTE 00pa30BaTEIHO-KBAIHU-
(bUKaIMOHHU CTETEHU ,,0aKalaBbp* WM ,,MarucTbp* B aKpeIUTHPAHU BUCIIU
yumimiia (Hapenoa BCYT).

e Kuac 3 - IlpwioxHu cnemuajucTu. B Tasu rpymna Hail-BUCOKH
M3MCKBaHUS KbM €3MKOBaTa KOMIIETEHTHOCT UMa 3a JIUIaTa OT IIEpCoHaja, KOUTO
OCBINECTBIBAT JEHHOCTH ((DYHKIMH) TIO0 TIPoaxdaTa Ha caMOJieTHU OuyeTH. Te
TpsA0Ba Ja BIAJEAT HA-MAJIKO eOun uyiico e3uk ¢ Hueo B2 no OEEP, na nmar
BHCIIIE 00pa3oBaHUE WIM CPEIHO OOpa3oBaHWE U MPHUA00UTA MPOoQeCcHOHATHA
KBaMUKaIKs B 00acTTa Ha Typu3Ma, KaKTO U CepTU(UKAT, YIO0CTOBEPSBAII
KBTH(UKAKITA UM OT MEXIyHapoaHa acoIMaIusl 3a BB3AYIICH TPAHCIOPT
(Hapen6a TTA). Jlunara, aHraxupaHu ¢ OpraHU3alusaTa Ha TYpUCTHYECKATa
JIEHHOCT Ha TypONEpaTOPUTE UM TYPUCTHUECKUTE areHINH, TpsAOBa /a BIaJesT
NoHe edun uyxyco esuk ¢ nueo Bl no OEEP, na umar Buciie oOpa3oBaHue 1o
CIIEIMATHOCT OT mpodecruoHamHO HampaBieHue ,,[ypu3bM UId IPyro BUCIIIE
oOpa3oBaHMe; WJIM CpEeAHO o0pa3oBaHME M NOpUAOOMTa MpOoQecHOoHAIHA
kBanudukanus B obaactra Ha Typusma (Hapenda TTA). duTHec HHCTPYKTOPUTE
B CIIA u Yennec ueHtpoBeTe TpsiOBa Jja BIAJEAT IIOHE eOUH uyiHco e3uk 0e3 na
Ce TMOCTaBIT W3UCKBAHUS KbM HHMBOTO M Jla NpPHUTEKaBaT MPOQPEeCcHOHAIHA
kBanudukanus mo cmuchbiaa Ha 31100 B auiieH3upaH HEHTHP 32 NPo(PeCHoHATHO
o6yuenue (Hapenoa BCYT).

e Kiac4 - Ilomomen aiMUHUCTPATUBEH NepcoHa. V3UCcKBaHUATA KbM
MIOMOILIHHASA  aJMHUHHUCTPAaTUBEH IMEPCOHAT KACasAT 3aeMallUTe JUTBXHOCT
peuenyuonucm B banneoneueben (Menuxkwba CIIA), CIIA, Vennec wumu
TanacorepaneBTuyeH HEeHTHP. Te TpsAOBa Ja BIAACAT NOHE eOUH uyxHco e3uK 6e3
n3uckBaHe 3a HUBO 1o OEEP, na umat 3aBbpIieHO TTOHE CPEeTHO 00pa3oBaHUE U
npodecroHaiHa KBaMPUKaIUsI B TypU3Ma.

e Kuac 5 — Ilepconas, 3aer ¢ ycJayru 3a HaceJIeHHETO, THhPIrOBHATA
,CHTYPHOCTTAa M oOXpaHata. B Ta3u rpyna mnepcoHan Hail-ChUIECTBEHU
M3HUCKBAHMS CE MOCTABAT KbM €eKCKYpP30600ume B CITydaid, 4e T€ LI IPEIOCTABAT
CbOTBETHUTE EKCKYP30BOJACKH YCIyTM Ha €3UK, Pa3nyeH OT OBJIrapCKusl.
M3uckBa ce BiaJieeHE HAa CHOTBETHUSAT uyxco e3ux ¢ nueo B2 no OEEP. Te
TpsiOBa Ja mpuTekaBaT MPHUAOOUTO BHCIIE OOpa3OBaHUE IO CIELUUATHOCT OT
npodecrnonanuu Hanpasienus "Vcropus u apxeonorus”, "Penurus u Teonorus",
"Couuonorus, aHTpONoJIOrus U Hayku 3a Kyiarypara", "TypuzbsMm" ot oOnactu Ha
Buciie oopazoBanue "Xymanutapuu Hayku'" u "ColuaaHu, CTOMAHCKHU U TIPaBHU
Hayku'"; WM IPpUAOOUTO BUCIIE 00pa3oBaHUe U MPUAOOUTA TPETA UM YETBBPTA
cTteneH Ha npodecuoHanHa kpanupukanus no npodecus "ExckypzoBon" mo
cmuchiaa Ha 3[100; unu npuaoOuTO CpeiHO 00pa3oBaHUE U IPUIOOUTA YETBBPTA
creneH Ha mnpodecuoHanHa kpanupukanus no npodecus "ExckypzoBon" mo
cmuchia Ha 3[100; wim npunodbuto cpeaHo odpa3zoBaHue W MPUIOOUTA TpeTa
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creneH Ha mpodecuoHanHa kBamupukaus mo npodecus "ExckypzoBon' mo
cmuchia Ha 3100 u nHait-manko 1 roguHa TpyaoB ctax B Typusma ((Hapenba
Exckyp3oBon). 3a HEMEAUIIMHCKU CTICHATMCTUA B bamHeoneueOHNTE (MEIUKBIT
CIIA), CITA, Yennec u TaacorepaneBTHYHUTE UEHTPOBE (KATO U3I'BJIHUTEI HA
TEpMaJIHU TPOIEAYPH, 3ApPaBEH aCUCTCHT, MAaCaXHCT, KO3METHK, BOJICH
CTHIaCHTEN) € TIOCTABEHO M3MCKBAHETO 32 BIIAJICCHE HA TIOHE eOUH Uyico e3uk. Te
TpsiOBa Aa ca npuaoOunu npodecronanya kpaudukanus no cMuchbia Ha 31100
cien oOydeHHE B JIMIICH3UPAH LEHTBP 3a MpodecHOHAHO oOydeHue, a 3a
BOJHHMSAT CITACUTEN CE M3MCKBAa MUHUMYM CPEIHO 00pa3oBaHue ¢ KBAIU(DHUKAITHS
1 TIpaBoCocoOHOCT 3a BojieH criacuten (Hapenda BCYT).

[IpernensT Ha HOPMATHUBHUTE HM3UCKBAHHWS OTHOCHO €3MKOBaTa KOMIIE-
TEHTHOCT MI0Ka3Ba, Y€ Hal-BUCOKHU MU3UCKBAHUS ca MPEABUACHU 32 YIPABUTEIUTE
Ha TYPUCTHUECKUTE OOEKTH, KAKTO U 3a CIYXHUTEIUTE C NpPSIK KOHTAKT C
KJIMEHTHUTE, MPU KOUTO U3IOJI3BAHETO HA UYXK] €3UK € Hail-BEepOSITHO B PAMKHUTE
Ha CIIy>)KEOHUTE 3abJKEHUS] — PELENIIMOHUCTH, €KCKYP30BOAM, CIYXKHUTENU IO
npoaax0a Ha caMoJIeTHH OuieTH. Bhripeku ToBa 1opy U T€3U U3UCKBAHUS TPYIHO
MOTaT J1a c€ OMpEeNessAT KaTO BUCOKH, Thi KaTO B MOBEUETO CIy4yau CE MOCTaBs
YCIIOBUE 3a BJIa/ICCHE HAa CaMO €/IMH YYK]l €3UK, @ H3MCKBAHUATA 32 KYJATYpHA UIH
MEXAYKYJITypHa €3MKOBa KOMIIETEHTHOCT Ca 3aJ0XEHH EIWHCTBEHO IMIpH
EKCKYP30BOIUTE.

Oco0eHO ChHIECTBEH € BHIIPOCHT 32 CbOTBETCTBUETO MEKYy HOPMATHBHUTE
W3HUCKBaHUS U PeaTHUTE MOTPEOHOCTH Ha TypHCTUYECKaTa nmpakTuka. HopmaTus-
HaTa paMmka B bwarapus, 3ajokeHa B 3aKOHa 3a Typu3Ma M CHIIBTCTBAIIUTE
HapenOM, B TIOBEUETO CIydyau M3MCKBA OT MEpPCOHaja BiajJieeHe Ha ,,[IOHE eIUH
qyXJ €3k, 0e3 /Ja ce yTOUYHsBa HUBOTO Ha KOoMIeTeHTHOcT mo OOmaTa
eBpoIIeiicka e3uKoBa paMka. Hanpumep, ynpaButennTe Ha MecTa 3a HACTaHSIBaHE
WIA 3aBEJICHUs 3a XpaHeHe TpsAOBa 1Ja BiIaleAT €AWH YYyXJ €3WK, HO 0e3
nepUHUPAHO MUHUMAITHO HUBO HA BIIaJiceHEe. AHAJIOTUYHO, 332 PEICIIIMOHUCTH
M o0cyxBan nepconan B 6anaeo- u CITA meHTpoBe ce M3UCKBa MO3HABaHE HA
9y €3WK, HO 0€3 KOHKpeTH3alus Jaid ToBa € 0a30Ba KOMYHHUKAIUS WIIH
npodecnoHaHO BIIaJICCHE.

B npaktukata obaue HyXIUTE ca 3HAYUTEIHO IO-BHCOKH. MexayHa-
POJTHUTE CTaHJAPTU U Ma3apHUTE OYAKBAHMsS TMPEAINOJaraT BiajgecHEe MOHE Ha
aHrauiicku e3uk Ha HuBo B2—C1, mo3BossBaiio cBOOOHO BOJICHE HA MPErOBOPH,
o0paboTKa Ha pe3epBalliy, pellaBaHe Ha IPOoOJIeMHU U yrpaBieHHEe Ha KOH(IUK-
Ti. OCBEH TOBa peAMIa TYPUCTHUECKH MPEANpHUsATHs, paboTemu C MHOTO-
HAI[MOHATTHU KJIMEHTH, U3UCKBAT OT CBOUTE CIIY>)KHTEIH BTOPHU I JOPH TPETH
9y €3UK (HampuMep HEMCKHU, PYCKH WM PYMBHCKU B 3aBUCUMOCT OT I[EJICBHSI
nazap). ToBa SICHO TOKa3Ba pa3MHHaBaHE MEXIYy (POPMATHO 3aJOKECHUTE
MUHUMAJTHUA U3UCKBaHUS M peaslHaTa Mma3apHa JOTHKa.

[Tonoben nucOamaHCc ch3IaBa PHCKOBE 3a KAaye€CTBOTO Ha YCIYTHTE H
KOHKYPEHTOCTIOCOOHOCTTa Ha mpeanpusatusara. Jlokato HopMaTuBHaTa 0asa
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J0ITyCKa MUHUMAJTHU CTaHAAapTH, IPaKTUKaTa I0Ka3Ba, 4e e()eKTHBHATA KOMYHHU-
Kallys B TypyU3Ma U3UCKBa MHOTOE3WYHA U KYJITYPHO UyBCTBUTEIHA MOATOTOBKA.
ToBa nocraBs HEOOXOAUMOCT OT aKTyajJu3WpaHe Ha HOpMaTUBHATA ypeada u oT
MO-TACHO CHTPYAHUUYECTBO MEXIy 00pa3oBaTeIHUTE UHCTUTYLIMM U OU3HECa 3a
rapaHTHpaHe Ha KaJlpH, OTTOBapsILU HAa PeaTHUTE U3UCKBAHUS HA CEKTOPA.

Haii-Ba)xHUTE €3MKOBHM KOMIIETEHLIMM W YMEHHs HEOOXOIMMH 3a J00po
oOciy’kBaHE Ha KJIMEHTUTE U MOJydaBaHe Ha KaueCTBEHO OOCTYBaHE B TypHU3Ma
ca CBBP3aHU ChC CIYIIAHETO; MEXITyINIHOCTHATA KOMYHHKAIUS; BepOanHaTa u
nucMeHara komyHukauus (Sisson & Adams, 2013). B xorenuepckus u
PECTOPAHTHOPCKUS OM3HEC HUBOTO HA KOMYHHKAITUS € OT ChIIIECTBEHO 3HAYCHUE,
THI KaTo TO € MPSKO CBBP3aHO C Ka4eCTBOTO Ha OOCITYKBAaHETO U YAOBIETBOpE-
HOCTTa Ha KIMEHTUTE. AHIIMICKUAT €3UK € HaW-uecTO HU3IMOJI3BAaHUSAT HUHCT-
PYMEHT 3a MeXIyHapoJHa KOMYHUKAIMs, CJIE€ABaH OT HCIAHCKH, HEMCKH,
bpeHcku, MaHAapuH, pyckd U apaOcku. ToBa mpaBu BIAJEEHETO MY 3aabJ-
’KUTEJHO YCIIOBUE 3a CIY>KUTEJIUTE Ha MbpBa JuHUSA. PazButueTo Ha e3ukoBaTa
KOMIIETEHTHOCT B Ta3u c(epa momoOpsiBa KOOpAUHAIMATA, HAMaJIsiBa PUCKa OT
HeJ0pa3yMeHHMsI U MOBUINIaBa KAUE€CTBOTO Ha MpeAJIaraHUTe yCIyTH.

B TypomepaTtopckata W TypHCTHYECKaTa areHTCKa IEHHOCT €3MKOBUTE
YMEHHsI ca KIIFOYOBH 3a YCIENIHATa KOMYHUKAIMS ¢ MEXAYHAPOIHN MapTHHOPH,
BOJICHETO Ha TPETOBOPH M MPEJCTABIHETO HAa TypUCTHYECKH TMakeTu. Tyk ce
M3MCKBa HE CaMO BIaJICEHE Ha YYXJ €3UK, HO U YMEHHs 3a mpodecroHaIHO
BOJICHE Ha JIEJIOBA KOPECTIOHEHITUS U JOTOBOPH.

B OGanneoneuyeOHHTE, crHa, YEJIHEC W TalacOTEPANEBTUYHUTE LIEHTPOBE
BJIQJICEHETO HA YYXKIHM €3UIM € HEOOXOAMMO 332 OCUTYpsSBaHE Ha MEpPCOHAIN3U-
paHa rpuKa M M3rpaxJaHe Ha JOBEpUE C KIMEHTUTE, YECTO ThPCELIH CIIELH-
(GUYHM MEIMLMHCKU WM BB3CTAHOBUTEIHU YCIYTH. 3a CIELHUATUCTUTE B TE3U
00EKTH €3WKOBaTa KOMIIETEHTHOCT € CBbp3aHa KaKTO ¢ 00CITyKBaHETO, TaKa U C
0e30macHOCTTa U €(PEeKTUBHOCTTA Ha MPEIOCTABIHUTE MIPOLETYPH.

B kyatypHus U chOUTHITHMS TypU3bM BJIaJIeEHETO Ha UYKIU €3UIM MMa
0c00€HO 3HAYEHHUE 3a MPEACTABIHETO Ha KyJITYpHO-UCTOPUYECKOTO HACIEICTBO
¥ 32 OCUTYpPsIBaHE HA IIBJIHOIICHEH JOCTHII 10 KYATYPHH pecypcH u croutus. Tyk
M3HUCKBaHUATA 32 MEXAYKYJITypHa KOMIETEHTHOCT Ca OT ITbPBOCTEIEHHO
3HaYeHHUE, Thii KaTO €KCKYP30BOJIUTE U aHUMATOPHUTE Ca MPSIKO aHTAKUPAHU C
MpelaBaHeTO Ha 3HAHUS U MHTEPIPETALUATa Ha KyATYPHHU [IEHHOCTH.

Bb3 ocHOBa Ha HampaBeHHUs TpETJiea, MOXKe Ja ce 0000IH, Ye e3MKOBaTa
KOMIIETEHTHOCT MPEACTaBIsABa Hepa3ieiaHa 4acT OT MpodeCHOHATHUS MPOQPHIT Ha
nepcoHana B TypusMa. Ts ce yTBbprKaBa KaTo KIFOYOB €JIEMEHT 3a IOCTUTaHe Ha
e(eKTHBHA KOMYHHKAIIHS, U3TPaXKIaHe Ha JOBEpUE C KIIMEHTUTE U O AbpKaHe
Ha BHCOKO Ka4eCTBO Ha TypUCTHUYECKUTE yCiayru. Ho Thil kato cBETHT, B KOHTO
’KMBEEM, ChABPKa peulla OT B3aMMOCBbP3aHU KyJITypH 0e3 Jja € HaJuIle HIKaKbB
yHU(ULIUPAH KYIATYpPEeH MOJEJ, TO HE € Bb3MOXKHO Ja C€ IOCTUTHE a/IeKBaTHA
KOMYHUKaTUBHA KOMIIETEHTHOCT 0€3 Jia Ce OCBh3HAAT KyATYPHHUTE U3MEPEHUSI IPU
ynorpebara Ha e3uka. B mpolieca Ha n3y4aBaHe Ha HOB €3UK BHHArU C€ HAMECBAT
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Y HETOBUTE KYJITYpHU acCHEKTH, TSIXHOTO pa3dHpaHe M MO3HABAHE IMOATIOMAra
oOy4JaBaHHUTE Jja YCBOSIT ONPE/EIICH €3UK U B TOMbJIHEHHE J1a OIICHST U HEroBara
kynrypHa ueHHoct (Williams & Burden, 1999; Ellis, 2005; Luka, 2007).
MexnyKynTypHaTa KOMIETEHTHOCT BKJIIOYBA OTHOIICHUS, 3HAHMSI, UHTEpIpe-
TaIusl ¥ CBBP3aHUTE C TAX YMEHUS 32 KOMYHUKAIHMS, KPUTHYHO OCh3HABAaHE Ha
KyaTypata u oopazoBanue (Byram, 2000; Luka, 2007). Korato pa3BuTuero Ha
MEXIYKYJITypHAaTa KOMIETEHTHOCT B PAMKUTE Ha OOYYCHHETO MO UYXKJ €3UK
BKJTFOYBA MEXKIYKYIATYPHO OOydeHHE U MEKIYKYATYpeH OOMEH Ha WICH, TOBa
JOTIPUHACS 3HAUMTENHO 32 MOA00pSIBaHe KaueCTBOTO HA KaIPUTE U MOTEHITNAIHO
— 32 Pa3BUTHETO HA TYPUCTUUYECCKUTE MPEANPHUATHS U Ha TypU3Ma KaTo IIs1I0.

IIpenn3BukaTesicTBa Npea e3MKOBH KOMIIETEHIIUM M YMEHHS B

KOHTEKCTA HA TYPHUCTHYECKOTO 00CIy:KBaHe

B koHTekcTa Ha Typu3Ma CHOCOOHOCTTa 3a e(peKTHBHA KOMYHHKAIMS C
NPEJCTaBUTENIM Ha Pa3IMYHU KYJITYpH MPUAOOMBA CHUIECTBEHO 3HAYCHHE.
MexnyKynTypHaTa KOMIETEHTHOCT CJIe[[Ba Ja Ce€ pasriek]a KaTo Hepa3puBHO
CBBbp3aHa C OCHOBHUTE €3UKOBHU YMEHUS, Thil KaTO YCIEIIHOTO B3aUMOJACHCTBUE
M3UCKBA HE CaMO KOMYHHMKAaTHBHA €3MKOBa CIIOCOOHOCT, HO M pa3OupaHe Ha
kyarypuute cneuupuxun (Byram, 2000; Luka, 2007). Pa3mmpsBaHeTo Ha
KYJITYpHHS CIIEKTHP € HEMPEKbCHAT MPOIIEC, B PAMKUTE Ha KOWTO Ce M3rpakaa
YMEHHETO Ja C€ pa3lo3HaBaT, yBa)KaBaT U ICHAT KyATYpHUTE pa3iuyusl, a ce
OTYuTa OOTaTCTBOTO HAa PETMOHAIHOTO M COIMAIHOTO pa3sHOoOpasue, KakTo U
BIMSHUETO Ha HAIMOHAIHUTE CTEPEOTUIM. TOBa BOJIM J0 MOBHINABAHE HA KyJ-
TypHaTa YyBCTBUTEIHOCT B TypH3Ma, pa3IIUpsiBa BH3MOXKHOCTUTE 3a HACHTU-
¢unupane Ha pa3IMuMATa U HachpyaBa MpUIaraHeTo Ha aJIeKBaTHU CTPAaTEruu 3a
KOHTAKT C KJINEHTH OT pa3HOOOpa3HU KYJITYpHU OOLTHOCTH.

CnenoBatenHo, 32 TYPUCTUUECKUTE MIPEANPUITHS € BaXKHO HE CaMO Tepco-
HaJIBT Ja BiaJiee YyXJ €3UK U Jla I03HaBa HEroBara rpaMaTruka 1 JIEKCHKa, HO U
Ja TpUTEKaBa 3HAHHUA U pPa3OMpaHE 3a COLMATHO-KYJITYpHUS KOHTEKCT Ha
ynotpebarta My. Camo Taka MOXe Jja ¢c€ PeJOTBPATAT KyITYPHH HEAOpa3yMEHMUsI
U J1a c€ OCUTYpH €(DEeKTUBHA U IIBITHOIEHHA KOMYHHKAIUS C HOCUTEJIUTE HA €31Ka
(Williams & Burden, 1999; Ellis, 2005; Luka, 2007).

PasriexxmaHeTo Ha e€3MKOBAaTa M HHTEPKYATYpHaTa KOMIIETEHTHOCT B
Typu3Ma IMOKa3Ba, 4e e)eKTUBHATA KOMYHUKAIIHSI € MHOTOIIACTOB MPOIIEC, KOUTO
M3MCKBAa HWHTETpalys Ha €3WKOBH, KYATYPHH U TPO(ECHOHATHU YMEHHS.
VYcBosiIBaHETO Ha YyXJ €3UK caMo Mo ce0e cH HEe € JOCTaTh4YHO, aKO HE Ce
cbhueTaBa C pa3dupaHe Ha KyIATYpHUTE pas3InyMsi, TUTMTaJHA TPaMOTHOCT U
CIIOCOOHOCT 3a ajanranus KbM HOBM (opMH Ha oOuryBaHe. MIMEHHO Tyk ce
ouepTaBaT peAMLa IMPEAU3BUKATEICTBA MpE] IOArOTOBKAaTa Ha IEpCcOoHalla B
TYPUCTUYECKUS CEKTOP.

3a 1a ObJIaT NPEOJI0JIEHHU TE3U MIPEIN3BUKATENICTBA, € HEOOXOIUMO CUCTEM-
HO MpPECTPYKTypUpaHe Ha 0Opa30BaTEIHUTE IPOrpaMy, KBaIU(UKAIIMOHHUTE
M3UCKBAHMUS W MpaKTH4YeckoTo oOyuenue. Tabmuna 1 oOoOmaBa OCHOBHMTE
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poOJIEeMHU 30HU M CHOTBETHUTE PEIICHUS, KOUTO OMXa MOTJIHU J]a OCUTYPSAT IO~
BHCOKO Ka4e€CTBO HAa €3MKOBAaTa M MEXAYKYJITypHAaTa IMOJArOTOBKA HA TYpPHUCTH-
YECKHUS IEPCOHAIL.

Tabauua 1. [Ipeau3BukarencTBa U HEOOXOIUMHU MPOMEHH B TTOATOTOBKAaTa Ha
TYPUCTUYECKUS TIEPCOHAI

IIpenusBukarencTBa

Heo0xoaumu npomMeHnu B
o0pa3oBaTe/IHaTa KBAJIU(PUKALUS U
KOMIIETEHTHOCT

OrpaHnuyaBaHe Ha €3MKOBaTa MOJArOTOB-
Ka caMo 710 0a30BU YMEHHUS U €JIUH Ty K]
€3UK.

Pa3mupsiBaHe Ha €3MKOBOTO OO0yueHHE
ype3 BBBEXJAHE Ha BTOPU U TPETH
Yqy>KJl €3WK; IOBUIIABAaHE HAa MHUHHU-
MaJHOTO M3UCKBaHO HUBO (0T Bl KkbM
B2/C1 no OEEP).

HenocrarpuHo pa3BuTa HHTEPKYITYpHA
KOMIIETEHTHOCT Ha MepCOHAIa.

WuTerpupane Ha AUCHUILIMHA IO MEXK-
AYKYyJITypHH KOMYHHKAIUS; CHMYJIa-
[[UU Ha PEATHU CUTYAI|H, POJICBU UTPH
U Ka3yCH; CTUMYJIUPaHE Ha CTYJCHTCKA
1 ipoecroHagIHa MOOMITHOCT.

TpynHocth B KOMyHHKanMsTa C
TYPUCTH OT Pa3jIu4HU KYJITYPU U PUCK
OT KYJTYpHU HEJOPa3yMEHHUSI.

OOydeHue 3a KyJTypHa YyBCTBHUTEJ-
HOCT U NPEOJOJSBAHE HA CTEPEOTHUIIH;
BbBEXKJAHE HA KYpCOBE IO KYJITYpEH
MEHUUKMBHT M aJanTUBHA KOMYHHU-
Kalusl.

Jlurutanusanus Ha KOMYHHKAIMATAa W
JWICa Ha TOATrOTOBKAa 3a OHJIAWH 00-
CITy’)XKBaHE (YaT, COIMAIHU MPEKH, BH-
NeoKOH(EepeHTHa BPh3Ka).

OO6yuenue 3a paboTa C AUTUTATHU TUIAT-
bopMH ¥ pe3epBALMOHHU CHCTEMU;
KOMOWHHMpaHE Ha €3WKOBU YMEHHUS C
JUTUTAIHA TPAMOTHOCT.

PasnooOpazen mnpodun Ha TypuUCTH-
YeCKHs IEpCOHAJ, Pa3IMYHA HUBA Ha
BJIaJICCHE Ha €3UIU U KYJITYpPEH OIIHT.

BobBexkane Ha BbTpeIHOPUPMEHU
oOyueHusi 3a TMOCTUTaHE Ha EIUHHU
CTaHJAPTH; CEPTU(PHUKAUOHHU MPOT-
paMu 3a €3UKOBU U KYJITYPHHU YMEHHUSL.

OuakBaHMsI Ha TYpPUCTHTE 3a OBP30 U
KyJITYpHO CbOOpa3eHo oOcykBaHe
4pe3 pa3IuuHu KaHAH.

Pa3BuTHe Ha yMEHHS 32 MHOTOC3UYHA H
MYJITHMOJIATHA KOMYHHUKAIHMS — yCTHA,
MMCMEHa, OHJIAH W HEBepOaHa; ak-
IIEHT BBPXY KIUCHTCKH OPHUCHTHUPaH
MOJIXO/I.

HenoctaTpyHO CHTPYAHUYECTBO MEXKIY
00pa3zoBaTeTHUTE UHCTUTYLIMH U OU3-
Heca.

Cp3gaBaHe Ha MAPTHBOPCTBA MEXKAY
YHUBEPCUTETH, MpPO(EecHOHATHU TUM-
Ha3uu U TYPUCTUYECKH MPEAIPUATHSA;
pa3paboTBaHe Ha CbBMECTHU CTaXOBE U
IIPaKTUYECKH IPOrpamu.

HpCI[I/IBBI/IKaTCJ'ICTBaTa npea e€3uKoBaTa MW HMHTCPKYITYypHATa KOM-
INETCHTHOCT Ha TYPHUCTHYCCKHA IICPCOHAJI C€a MHOTI'OIINIACTOBH W H3HUCKBAT
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CUCTEMEH IMOJAXO0J 3a MpeojoJisiBaHe. Te mpou3TuyaTr OT AUHAMUYHATAa CPela, B
KOSATO (PYHKIMOHUpPA TYypU3MbBT — TjoOanu3aiusi, MOOMJIHOCT Ha TYpUCTHUTE,
AUTUTAIU3AIM HA KOMYHHKAIUATA U HapacTBaIllo KyJITypHO pa3HooOpasue.

Ha mepBO MSCTO ce OTKpOsiBa pa3sMHHABAHETO MeKAY HOPMATHMBHMTE
U3HCKBAHMSA WU NPAKTHYECKUTE MOTPeOHOCTH. 3aKOHOJATEICTBOTO OOMKHO-
BEHO NPEJBMk1a MUHUMAJIHO BJIAJICEHE HAa €AMH UyK] €3UK 0€3 YTOUHEHO HUBO
no OOmara eBporeiicka e3ukoBa pamka. ToBa cbh3gaBa pUCK OT (popmanHO
M3I'BIHEHUWE Ha KpuUTepuuTe, 0€3 Ja ce TapaHThpa peajiHa CIIOCOOHOCT 3a
edekTUBHA KOMYHHKalUs. B npakTrkaTa o6aue TypUCTUYECKUAT CEKTOP U3UCKBA
3HAYUTEITHO MO-BUCOKU CTAaHAAPTU — BJIaJIECHE HA MOHE €ANH YYyK]l €3UK Ha HUBO
B2—-C1, xakTO 1 BTOpHM WJIH TPETHU €3UK CHOpe] crenudukaTa Ha TYpUCTUUECKUS
nazap. Taka Hampumep paboraTa ¢ HEMCKM WJIM PYMBHCKH TYPUCTH 4YECTO
IIPEAINOoara MHOroe3su4Ha IoAroToBKa, KoATO HE € HOPMaTUBHO U3HCKBaHAa, HO €
pEeayHO HAJOKUTEIHA.

Bropust cepuo3eH mpobiieM € HeI0CTATbYHO Pa3BUTATA HMHTEPKYJI-
TYpHa KOMIIETEHTHOCT. B ycloBHs Ha KyJITypHO MHOrooopasue He € J0ocTa-
THPYHO MEPCOHANBT Ja II03HaBa IpaMaTHKaTa W pPEYHUKA HAa €IHH €3UK.
VYcnemHoTo 00ciy)XKBaHE M3UCKBAa YMEHMS 3a pa3lO3HABAHE M yBa)kaBaHE Ha
KyJATYpHUTE pa3iuuus, MNPEOJOJIsIBaHE HA CTEPEOTUINIM W aJanTUpaHE Ha
KOMYHUKAlMATA KbM CHEHU(PUYHUTE HArjgacu M LEHHOCTH Ha KIMEHTHTE.
Jluncara Ha NoJ0OHA MOJITOTOBKA MOXKE J1a OBEAE A0 KYJITYPHU HEOPA3yMEHHS,
KOWTO MOJIKOIABaT IOBEPUETO U YAOBIETBOPEHOCTTA HA TYPUCTHUTE.

Tpero, AuruTaau3anMaTa HAa KOMYHUKAIUSTA TIOCTaBS HOBU H3HUCK-
BaHMs KbM TYPUCTUYECKHS NepcOHA. Bce mo-roism 1 oT B3auMOJEHCTBUATA
CE OCBUIECTBSABA 4YpE3 OHJANH pE3EpBALMOHHM CUCTEMH, COLIMAIHU MPEXKH,
4aTOOTOBE WJIHM BUICOKOH(EPEHTHU BPB3KU. TOBa mpejmnosiara chbueTaBaHe Ha
€3UKOBHU YMEHUS C JUTHUTAIHA IPAMOTHOCT, a ChIIO U C YMEHMS 3a aJalTHUBHO
u3pa3sBaHe B Cpejla, B KOSATO JIMIICBAT HEBepOaaHU CUTHaIM. TyK ce OTKpOsiBa
HEOOXOAMMOCTTa OT U3TpaxkJaHe Ha XMOPUIHU KOMIIETEHIIUU — UHTETpalus Ha
€3UKOBHU, TUTUTAITHU U MEXAYKYJITYPHH YMEHHUS KaTO CTPATETMYECKU PECYPC 32
KOHKYPEHTOCIIOCOOHOCTTA Ha MPEANPUATHSITA.

YeTBbpTH acCHEKT € CBbpP3aH C Pa3HOOOpa3HUsl NMPoduI HA TYPUCTH-
YeCcKUs mepcoHas. B xorenu, pectopanTd, TypoOnepaTopcKu KOMIIAHUH HJIA CIia
LEHTPOBE PA0OTAT CIYXKHUTEIHU C Pa3IM4E€H MPOU3X0J] U HEPAaBHOMEPHHU HHBA Ha
€3MKOBa NOArOTOBKa. ToBa cCb3gaBa HECHOTBETCTBUA B KayeCTBOTO Ha
00CITy’KBaHETO U M3UCKBA LIEJICHACOYCHH BBHTPEIIHODUPMEHH OOyUYeHUs, MPOr-
pami 3a cepTU(UKaLUs U BbBEXK/IaHE HA €IMHHU CTaHIaPTH.

Hapen ¢ ToBa ce oTkposiBa U MPOOJIEMBT C HEJOCTATHYHOTO B3aMMO-
AeiicTBHe MekAy 00pa3oBaTeTHUTe HHCTUTYIIUM M OU3Heca. Y HUBEPCUTETUTE
U Ipo(ecHOHAIIHUTE TUMHA3UU OCUTYPsIBAT OCHOBATA Ha IIOJrOTOBKATa, HO YECTO
T OCTaBa OTKbCHATa OT MPAKTUYECKUTE MOTPEeOHOCTH Ha maszapa. Jlumcara Ha
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e(eKTUBHU TAPTHHOPCTBA OTPaHMYABA BBH3MOXHOCTUTE 3a CTaXOBE, IpaK-
TAYECKH TMPOTPAMU U PEAJIHU Ka3yCH, KOWTO Ja Pa3BUAT aJaNTUBHOCTTa Ha
KaJIpuTe.

Pemenusara, odepranu B TabiMiata, IMOKa3BaT MbTS KbM CHCTEMHA
Tpancopmanus. HeoOxonuma e aktyanu3saiuys Ha 0Opa3oBaTeITHUTE MPOTPaMU
4pe3 BKIIFOYBAHE HAa BTOPU M TPETH UYKJ €3UK U MMOBHUIIIABaHE HA MUHUMAJTHOTO
M3MCKYeMO HHUBO, WHTETPHpaHE Ha JUCIHMIUIMHHA M0 MEKIYKYJITYypHa KOMYHH-
Kamys ¥ KyJTYPeH MEHHDKMBHT; 00y4YCHHE 1O JUTHTAIHA TPAMOTHOCT M paboTa
¢ npodecruoHaHy TIaTGopMu. JlObIHUTETHO TPsAOBa Aa c€ HACHPUYU MOOMII-
HOCTTa Ha CTYACHTUTE W MIJIQJIUTE CIEIUATNCTH, KAaKTO M Ja C€ W3Tpaxaar
MapTHLOPCTBA MEKIY YHUBEPCUTETH, THMHA3UU U TYPUCTUUYCCKU TIPEATIPUSTHS.

[IpeogonsiBaHeTo Ha TE3U MPEAN3BUKATENICTBA U3UCKBA ISIOCTEH TOIXO,
KOWTO Ja OOCIMHM €3WKOBaTa, MHTEPKYJITypHATa M JUTHUTAIHATA IMOATOTOBKA.
Camo Taka MOKE /Ta C€ OCUTYPH YCTOMYHBO KAYECTBO HA TYPUCTUUECKUTE YCIYTH,
Ja ce HaMalli PUCKHT OT KOMYHUKAIIMOHHU HEIOPAa3yMEHHUS U Jla C€ YKperu
KOHKYPEHTOCTIOCOOHOCTTa Ha TYPHCTHYECKUTE TPEANPHUATHS B JTHHAMHYHATA
rio0ainHa cpeja.

3ak/Io4YeHue

TypusmbT € cpen MHAYCTpUUTE C Hal-Obp3a NMHAMHKA HA Pa3BUTHE B
riio0ayieH Marad, KOeTo BOIH JIO HENPEKbCHATO HApacTBaHE HA IOTPEOHOCTTA OT
KBaTM(UITUPaH TTepcoHall. B ycroBusaTa Ha 3acviieHa MOOMITHOCT M MHTCH3UBHU
MMHUTPAIIMOHHK TIporiecl B EBpoma m 1o cBeTa, HEOOXOJIMMOCTTa OT JI00pe
oOpa3oBaHM KaJIpu, CIIOCOOHM Jla OTKJIMKHAT Ha CICHHU(PUYHUTES HYXIH Ha
KJIIMEHTUTE TI0 KYJITYPHO aJCKBAaTCH HAYWH W YPE3 M3MOJI3BAHETO HA ITOJIXO/ISII
€3HWK, CE MPEBPBIIA B CTPATETHICCKH TTPHUOPHUTET.

E3ukoBuTe yMEHUS, U B YACTHOCT BJIAQJICCHETO Ha TMOBEYE OT €AWH UYXKI
€3MK, C€ OYepTaBaT KaTo pemraBail (GakTop 3a mpodecuoHalHa peanu3aius U
yCcreX B TYPUCTHYCCKHUS CeKTOp. ToBa € 0COOCHO BAIMIHO 32 XOTCIUEPCTBOTO U
PECTOPAHTBOPCTBOTO, KBJIETO €KEAHEBHUAT KOHTAKT C TYPUCTH OT Pa3IUYHH
HaIIMOHAJIHOCTU MOCTaBsI BUCOKU U3UCKBAHUS KbM CIIOCOOHOCTTA 3a sicHA, Obp3a
U KyJITYpPHO ChOOpa3eHa KOMYHHKAITHS.

E3uxbT 00aue He OmBa &a ce pasriekaa €IUMHCTBEHO KaTO TEXHUYECKO
CpEICTBO 3a OOIIyBaHEe, a KaTO CTPATETHYECKH MHCTPYMEHT 3a YIIpaBJCHUE Ha
Ou3Heca M 3a NOBIHOLEHHO BKIIOYBAHE B MHOIOE3WYHATA COIMAIHA H
npodecronanta cpeaa. CaMuTe €3MKOBU KOMITETCHIIMU OCTaBaT HEAOCTAThYUHH,
aKo HE ca ChUCTaHU C MO3HAHHUA 3a KYJTYPHUTE OCOOCHOCTH HA TYPUCTHUTE U C
YMCHHUS 3a aJIallTUBHO B3aUMOJICHCTBHE C IPEACTABUTEIIN Ha Pa3IUYHH KYJITYPHHU
OOIIIHOCTH.

B TO3M KOHTEKCT YCTOMYHMBOTO pPa3BHTHE M KOHKYPEHTOCIIOCOOHOCTTA Ha
TYPUCTHYCCKUTE TPECANPHUATHS 3aBUCAT B 3HAUMTEIHA CTEMECH OT CHCTEMHAaTa
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MOJATOTOBKA HAa MEPCOHAJIA, KOSATO MHTETPUPA €3UKOBH, KYJATYPHHU U MPOQECHo-
HAJIHU KOMIICTCHUMHU. Ta3W MHTErpanus € NpeAnocTaBKa 3a MpeiyiaraHeTo Ha
Ka4eCTBEHU YCIYTH, 3a U3rPAXKJAHETO HA JOBEPUE C KIIMEHTUTE U 34 YTBBPK-
JaBaHETO Ha TypU3Ma KaTo BOJIEII CEKTOpP B TJI00aIHaTa NKOHOMUKA.
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MHOI'OE3UYUETO KATO CPEACTBO 3A I1O-IOBPA
HNHTEPKYJTYPHA KOMYHHUKAIIUSA

penoseH nokropant UBa Ilinamenosa Ilanaiorosa,
kareapa ,Mkonomuka u ynpasiaenue Ha typusma“, CA ,, /1. A. Ilenos* —
CBuuion

Pe3rome: Hacmoswama paspabomka paseneiscoa MHO20e3uduemo Kamo
cmpame2uyecky pecypc 3a Uzepaxdcoame Ha eqeKmu8Ha UHMEPKYIMYypHa
KOMYHUKAYUSA, CHC CNeYUuaileH aKkyenm ebpxy mypuma, MeCmHomo ynpasieuue u
egponetickume noaumuxu. MHoeoe3uuuemo ce uwmepnpemupa He camo KAmo
e3UK08a KOMNEMEHMHOCM, a U Kamo KyJImypeH U COYudieH Kanumai, KOoumo
O0ONpuUHACs 3a YCMOUYUBOMO pa3eumue U KOHKYPEHMOCHOCOOHOCMmA Ha
mypucmuyeckume oecmunayuu. Teopemuunume ocnosu (Aronin & Singleton,
2012; Cenoz & Gorter, 2015) noduepmasam 8pwv3Kama medzxnHcoy e3uKosume
VMeHUs U UHMEPKYIMYPHAMA KOMHEMEeHMHOCH, KAmo ce aKyeHmupa 6bupxy
Gaxkma, ue KOMYHUKAYUAMA 8 MYPU3MA USUCKBA KAKMO e3UK08a MOYHOCH, MAKa
u kynmypna yyecmeumennocm (Byram, 1997; Kramsch, 1998).

Ocobeno eHuMaHue e OmOeNeHO0 HA poAma HA mMypucmudecKume
ungopmayuonnu yenwmpoge (THL]), koumo Gynxyuonupam xkamo nocpeoHuyu
Medicdy mypucmume, OusHeca u mecmHume eracmu. TeopemuyHusm auvaiu3z
nokaszea, ue THL] upe3 mHO20e3uyHUmMeE CU YCAYeU U A0aANMUpaLomo npeocma-
8sIHEe HA UHpOpMAYUAMA UMAM NOMEHYUAN 0a U32PAHCOAm NOSUMUBEH UMUONC
Ha OecmuHayuume u 04 YIeCHABAM OUAI02a MeNCOy pasiuyHu KyJamypu.
Cpasnumennusm npeaned Ha 00OPU NPAKMUKU OM e8PONECKU ObPAHCABU KAMO
LUlsetiyapus, Aecmpus, Yueapus, Cnosenus u Hcnanus ovepmaea paziudnu
nOOX00U KbM UHMESPUPAHEMO HA MHO20e3UHUemo — OM HAYUOHAIHU e3UKOBU
HOIUMUKYU U  00pazoeamenHu cmpameeuu 00 PeSUOHAIHA adanmayus u
KOMOUHAYUsL HA 20OAHU U IOKATHU e3UYl.

B 3axniouenue, usciedsanemo apeymenmupa, ue HnpeoooJisl8AHemo Ha
cvyecmaygawume NPeouU3BUKAmMenIcCmed, CEbP3aHU C O02PAHUYEHd e3UK08A
n0020MOBKA U JUNCA HA UHMEPKYIMYPHA 4Y8CMBUMENIHOCH, U3UCKEA YeleHa-
COUeHU OelicmBuUsl 8 NOCOKA PA3UUPSABAHe HA e3UKOBOMO NOKpumue, 6Heops8aHe
HA OUSUMAIHU peueHus U 3aCuleH0 NApMHbOPCMBO MedHcdy MecmHama 81acm,
mypucmuyeckusi 6usHec u oopazosamennume uncmumyyuu. Mroeoezuuuemo, @
cvyemanue ¢ UHMEPKYIMYPHAMA KOMYHUKAYUS, ce Onpeoeis Kamo K408
Gaxmop 3a noguwiasane Ka4ecmsomo, KOHKYPeHmoCnocoOHOCmma u ycmouyu-
80CMMmMa Ha Mypucmudeckume 0eCmuHAyu 8 MexcOyHapooeH Maujao.

Ki104oBM 1yMu: MHOTOE3UYNE; MHTEPKYJITYPHA KOMYHHUKAIUS, TYPU3IBM;
TypPUCTHYECKH HH(POPMAIIMOHHU IIEHTPOBE

JEL: L83
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MULTILINGUALISM AS A MEANS OF BETTER
INTERCULTURAL COMMUNICATION

Iva Plamenova Panayotova, PhD student, Department of Tourism
Economics and Management, D. A. Tsenov Academy of Economics -
Svishtov

Abstract: This paper examines multilingualism as a strategic resource for
building effective intercultural communication, with a special emphasis on
tourism, local government and European policies. Multilingualism is interpreted
not only as linguistic competence, but also as cultural and social capital, which
contributes to the sustainable development and competitiveness of tourist
destinations. Theoretical foundations (Aronin & Singleton, 2012; Cenoz &
Gorter, 2015) emphasize the connection between language skills and intercultural
competence, emphasizing the fact that communication in tourism requires both
linguistic accuracy and cultural sensitivity (Byram, 1997; Kramsch, 1998).

Particular attention is paid to the role of tourist information center’s (TICs),
which function as intermediaries between tourists, businesses and local
authorities. The theoretical analysis shows that TICs, through their multilingual
services and adapted presentation of information, have the potential to build a
positive image of destinations and facilitate dialogue between different cultures.
The comparative review of good practices from European countries such as
Switzerland, Austria, Hungary, Slovenia and Spain outline different approaches
to the integration of multilingualism — from national language policies and
educational strategies to regional adaptation and a combination of global and
local languages.

In conclusion, the study argues that overcoming the existing challenges
related to limited language training and lack of intercultural sensitivity requires
targeted actions towards expanding language coverage, implementing digital
solutions and strengthened partnership between local authorities, tourism
businesses and educational institutions. Multilingualism, combined with
intercultural communication, is defined as a key factor for increasing the quality,
competitiveness and sustainability of tourist destinations on an international
scale.

Key words: multilingualism; intercultural communication; tourism; tourist
information centers
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"AKo eosopume ¢ HAKO20 HA e3uK, KOUmo mou pazoupa,
we oocmuzHeme pazyma my. Ako 2ogopume ¢ He20 Ha
coocmeenusi My e3uk, we oocmucHeme copyemo my."

Hencer Mannena (Mandela, as cited in
Prodnovska-Poposka & Neshkovska, n.d.)

BnBeaenune

XXI Bek € nepuo, B KOMTO JbPKABHUTE TPaHUIA B EBpoma ctaBart Bce Mo-
YCIIOBHHM, & CBOOOTHOTO ABUKEHUE HA XOPa, CTOKU M YCIYTH € OCHOBEH MPUHIIMI
HAa WHTETPAlMOHHHUTE Tmpolecu. HapacTBammre BB3MOKHOCTH 3a IMBTyBaHE,
oOpa3oBaHue u TmpodecUOHaIHA peanu3alus H3BbH pOJAMHATA TMPEBPBIIAT
M3y4aBaHETO Ha YYK/IU €3UIIU B )KU3HCHOBaYKHA HEOOXOIUMOCT. B TO31 KOHTEKCT
MHOTOE3MYHUETO C€ YTBBPXKJIAaBA HE CaMO KaTo KYJITYpeH KamuTaj, HO U KaTo
cTparernyecka 1en Ha EBponetickus cpio3 (European Parliament, 2023).

EBpomeiickata e3ukoBa TOJMTHKA CE€ OCHOBaBa Ha pa3OupaHeTo, ue
OBJIAJIIBAHETO HA TMOBEYE OT €JIMH YYXKJ €3MK € MPEANocTaBKa 3a e()eKTUBHA
MHTEPKYJITYpHa KOMYHUKAIIMS W 3a TIpUEMaHe Ha KyJITYpHHUTE pa3inuuus. Toa
CXBallaHe € 3anerHano B Oowama esponeucka e3ukosa pegepenmua pamrka 3a
ezuyume: yuene, npenooasane, oyenssare (Council of Europe, 2001), kosito
aKIEHTHUpa BBPXY €3MKOBOTO M KYJITYPHOTO MHOrooOpasue Karo o0l pecypc,
MOJJIEXkAI] Ha ChbXPaHEHHUE, Pa3BUTHE U HAATPaXKIaHe.

Henara Ha M3cjeqBaHETO € /1a CE aHAJIM3Mpa POJIATa HA MHOTOE3UYHETO
KaTO HMHCTPYMEHT 3a MEXAYKYJITypHa KOMYHHUKAIHS, ChC CIEIHaleH aKICHT
BBPXY TypHU3Ma, MECTHOTO YIIPaBJICHHUE U €BPOIEHCKUTE TIOTUTHKH.

3a mocTuraHe Ha Ta3u 11ei ca PopMyIMpaHu CIEIHUTE OCHOBHU 3a/1a4M:

1. Jla ce uzcnenBar TEOPETUYHUTE OCHOBH Ha MHOTOE3UYHETO U HEroBaTa
Bpb3Ka C HHTEPKYJITYypHATa KOMYHUKAIIHSL.

2. Ja ce aHanu3upa 3HAYEHUETO HA MHOTOE3WYHETO 3a TYpPUCTHYECKATa
WHJyCTpHS, C aKIIEHT BHPXY POJIsiTa HA TYPUCTHUECKUTE MH(POPMAIIMOHHHU 1IEHT-
pPOBE M MECTHUTE BJIACTH.

3. Ja ce mpencraBiAT €BPONEMCKUTE MOJUTHKA W CTPATETMYECKH JO-
KYMEHTH, HACOYEHH KbM HaChpUYaBaHE Ha €3MKOBOTO pazHOOOpa3ue.

4. Ja ce o000wAT 100pu mpakTUKU OT bbiarapus u Opyru AbpKaBU —
ynenkun Ha EC, noka3Bamy 3HaUY€HHWETO HAa MHOTOE3HYMETO 33 YCTOMYHMBOTO
pa3BUTHE Ha TypHU3Ma U OOIIECTBOTO.

5. Jla ce dbopmynupaT U3BOIM U PETIOPHKH 32 MO-€PEKTUBHO TpUIIaraHe
Ha MHOTOE3MYMETO KaTO CPEJCTBO 3a YCHBBPIICHCTBAHE HAa MHTEPKYJITypHATa
KOMYHUKAIIHS.

O0exT Ha M3CJIEIBAHETO € MHOTOE3UYUETO KATO COLMAIHO U KYITYpHO
SBJICHHE, MPOSBSBAIIO C€ B KOHTEKCTa Ha Typu3Ma, 00pa30BaHUETO U MyOJInyY-
HOTO yIpaBJICHHE.

IIpeamer Ha U3c/eABAHETO Ca KOHKPETHUTE MPOSIBICHUS U (PYHKIMU Ha
MHOT'0O€3UYUETO KAaTO CPEICTBO 3a €pEeKTUBHA UHTEPKYITYPHA KOMYHUKAIUS, ChC
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CHeIHalieH aKLEHT BbPXYy HEroBaTa poJii 3a TYPUCTUYECKUTE MHPOPMAIIMOHHU
LIEHTPOBE, MECTHUTE BJIACTH U YYACTHULIUTE B TYPUCTUYECKATA NHIYCTPHSI.

1. MHoroe3u4ue U MHTEPKYJITYPHA KOMYHUKALMS B TYpU3Ma

MHoroe3uurueTo € MHOTOIUIACTOBO SIBJIEHHE, KOETO MOXKe Ja Objie pasriie-
JAHO KAKTO Ha MHAMBHUAYaJIHO, Taka M Ha oOuiecTBeHO paBHuile. Ha unau-
BUJIyaJIHO PaBHUIIE TO € CIOCOOHOCTTA HA €AWH YOBEK Jla M3IMO0J3Ba MOBEYE OT
€IUH €3UK B €XKEJIHEBUETO CH, OKATO Ha OOUIECTBEHO PAaBHUIILE MPEICTABISBA
CBHILECTBYBAHETO M B3aUMOJCHCTBHETO HA MHOXKECTBO €3MIIM B PAMKUTE Ha €/IHA
abpkaBa Wi peruoH. Crnopen Aronin u Singleton (2012) mMHoroesuuuero e
,,KOMIUJIEKCHA COLIMAJIHA U UHAMBHUAyaJIHA PEaTHOCT, BKIIOUBAILA U3MOI3BAHETO
Ha IIOBEYE OT €IMH €3UK B ekeJHeBHaTa KoMmyHukaiusa ‘. Cenoz u Gorter (2015)
MoiuepTaBar, ue TO CJe/IBa Jia Ce pas3riiexk/ia B MO-IMHUPOK KOHTEKCT, KaTo 4acT OT
KyJITYPHOTO pa3HOoOOpa3ue W collMajiHaTa JMHAMHKA, a HE €IUHCTBEHO KaTo
TEXHUYECKO BJIAJICCHE HA YYXKU C3UIIH.

E3ukxoBaTa KOMIIETEHTHOCT € OT OCOOEHO 3HAYEHUE B TypHU3Ma, Thil KaTo
KOMYHUKAIIMATA B TO3U CEKTOP € HaTOBapeHa C MOBeYe OYaKBAHHS U OTTOBOP-
HOCTH, OTKOJIKOTO B Jpyru chepu Ha ycayrute. TypUCThT HE ThPCU CaMo YCIIyra,
a IBUIOCTHO TIPEKMBABAaHE, B KOETO KOMYHHKAalMsATa C MECTHHUTE XOpa,
WHCTUTYIIMUTE U OM3HEca urpae KitouoBa pois. Ts € ocHoBaTa Ha JUPEKTHUS
KOHTAaKT C MOTPEOUTETUTE U ONpPEAEIs HE CaMO KaueCTBOTO HAa TYPUCTUUYECKOTO
MPEXUBSIBaHE, HO M UMUJXKA Ha JiecTUHausTa kato 115710 (Kabakuuena, 2019). B
TO3U CMHUCBHJI CHOCOOHOCTTAa 32 KOMYHHMKAlUs Ha YyXJ €3UK CE€ NpPEeBpbIIA B
CTpaTernuecky aKTUB, KOWTO MOXKE Ja YBEIIMYU KOHKYPEHTOCIIOCOOHOCTTA KaKTO
Ha OTJICJTHUTE MpeanpusaTus, Taka u Ha peruonute (Hudson & Hudson, 2017).

EdexTuBHaTa KOMyHHMKalMs B Typu3Ma oOXBalla BCUYKM YYAaCTHUIUM B
mpoiieca — OT MECTHaTa aAMUHUCTpPALMS U TYPUCTUUYECKUTE MPEANPUITHS 10
MOCPETHULIUTE U CaMUTE TYpUCTH. ToBa 03HaYaBa, Y€ MHCTUTYIIUUTE U OU3HECHT
HE caMo TpsiOBa Ja rpeaiaraT nHdopMaIus Ha pa3IduyHu €3I, HO U 1a pa3BUBAT
UHTEPKYJITYpHa KOMIIETEHTHOCT — CIIOCOOHOCTTa Ja pa3dupar U yBa)kaBat
qY)KIUTE KYyJITYPHH HOPMH, IIEHHOCTH M MOJIEIM HAa MHCICHE, KaKTO U Ja TU
npuiaraT B peaiHu BzaumoeicTBus (Xyoenona, 2017; Byram, 1997).

HuTepkyaTypHaTa KOMyHHKAIMS ce AePUHUpaA KaTo Mmpolec Ha oOMeH Ha
3HAYEHHUS MEK/y XOpa C pa3IudeH KyJTypeH H e3uKoB npousxol. Cniopen Muna
Xybenosa (2017) Ts BiIrouBa BepOaiHa ¥ HeBepOaTHa KOMYHUKALWA, 3HAHUS U
€MOLIMOHAJIHU TPEXHUBSBAHUSA, KaTO MpEAroara He caMo Ch-ChIIECTBYBaHE, a
aKTUBHO MPUEMaHe, yBaXKEHHE U TOTOBHOCT 3a aJlalTalus KbM ,,JIpyrocTTa‘.

Byram (1997) nopa3BuBa KOHIIENIUATA YpE3 TEOPUSITA 32 UHTEPKYITYpHATA
KOMYHUKATHBHA KOMIIETEHTHOCT, KOSITO M3UMCKBA MHTErpallvsl Ha €3MKOBH 3HA-
HUS, Harjacu Ha TOJEPAaHTHOCT M YMEHHMsI 3a MHTEpIIpEeTalus Ha KYyITypHU
pazmuuusi. Kramsch (1998) nogyeprasa, ye €3UKBT € HE IMIPOCTO HHCTPYMEHT 3a
oOlyBaHe, a HOCUTENl Ha KYJITypa; U3y4aBaHETO MYy € HEpPa3puBHO CBBHP3aHO C
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OII0O3HABAHETO Ha IIEHHOCTUTE, WIACHTUYHOCTTA W COIMAIIHUTE IPAKTHUKUA Ha
najieHa OOIHOCT.

MHoroesunuume MHTepKynTypHa

(EamkoB kanutan) KOMNeTeHTHOCT | = Typusbm

KavyectBO M
KOHKYPEeHTOCNocobHocT
Ha OecTUHALMATA

®ur. 1. Bpb3ka MeXly MHOTOE3UYHE, UHTEPKYITYpHA KOMIIETEHTHOCT U
TypU3bM

@urypara BU3yaJ3upa JIOTHYECKATa IOCIECAOBATEIHOCT W B3aMMHATa
OOBBP3aHOCT MEXJy MHOTOE3MYHUETO, WHTEPKYJTypHaTa KOMIIETEHTHOCT U
TypHu3Ma, KaTo MOAYEpPTaBa, Y€ MMEHHO TSIXHATa MHTErpalysl BOAU 10 BUCOKO
KayeCTBO U KOHKYPEHTOCHOCOOHOCT Ha TYPUCTUYECKUTE NECTHHAIMU. MHOro-
€3UYMEeTO Ce SBABA OTIPABHATA TOYKA, OCUTYpsIBaIlla €3UKOBHS KalmMTall, HE00-
XOJIUM 3a OCBHIIECTBABAHE HA IBJIHOLICHHA KOMYHMKALUS C MEXIYHAPOJIHUTE
noceTuTeNd. To HE € caMO TEXHUYECKH MHCTPYMEHT, a CTPaTErMYecKu pecype,
KONTO MpaBu TYPUCTUYECKUTE YCIYTH MO-IOCTHIIHU U pa30upaeMu.

Bopxy Ta3zu 6a3a ce HaArpaxjaa MHTEPKYITypHAaTa KOMIIETEHTHOCT, KOSTO
n00aBsi U3BMEPEHUE OTBBJ €3MKOBUTE yMEHHUA. Ts BKIIOUBA 3HAHUS M HArJIacH,
CBBP3aHU C KYJITYPHUTE IE€HHOCTH, COLMAJIHUTE HOPMU M OYAKBaHUA Ha
TYpPUCTHUTE, U TO3BOJSBA M3TPaXJTAHETO HA JOBEPHUE U CH3/IaBAHETO Ha MOJIO-
KUTEJHU B3aMMOOTHOILICHUS. be3 MHTEpKYITypHa 4yBCTBUTEIHOCT, BIaJECHETO
Ha 4yXJl €3MK YeCTO OCTaBa OTPaHUYEeHO U (POpMaIHO, TOKATO B KOMOMHALIMS C
KyJITYpHO pa3OupaHe ce€ MpeBpblla B MOIIEH HHCTPYMEHT 3a e(eKTHUBHA
KOMYHHKAIIHS.

TypusMbT € MojaeTo, B KOETO TE€3H JIBa €JIEMEHTa HaMHUPAT CBOATA IMpaK-
TUYECKa peasin3anusa. MHOTO€3UYHUTE YMEHUSI U UHTEPKYJITYpHATa KOMIIETEHT-
HOCT C€ IPOSIBABAT B HAYWHA, 110 KOMTO CE MPENOCTABAT YCIYyTUTE, U3IPAXKIA CE
ISJIOCTHOTO TPEKUBABAaHE U ce (popmupa BIIEYATIEHUETO 3a JIECTUHAIUATA.
VIMEHHO TSIXHOTO B3aMMOJCHCTBHE BOJM JO IO-BUCOKAa YIOBJIIETBOPEHOCT Ha
TypucTutTe, 10 (popMupaHe Ha JIOSUTHOCT U KEJIaHWE 3a MOBTOPHH MOCEIICHHUS,
KAaKTO M JI0 YKpETBaHE Ha MEXIYHAPOIHUS UMUK Ha I€CTUHALIUATA.

174



B nentbpa Ha ¢urypara e moctaBeH pe3yiATaThT OT Ta3u B3aUMOBpPB3KA —
KauyeCTBOTO M KOHKYPEHTOCIIOCOOHOCTTa Ha TypucTHUeckuTe paiionu. [1o To3u
HAYMH CXemara SICHO MOKa3Ba, Ye €3MKOoBaTa MOJIr0TOBKA cama 1o ce0e CH He €
nocraTbuHa. Ts Tpsi6Ba Aa ObAe UHTErpUpaHa C UHTEPKYJATYpHA KOMIETEHTHOCT
U TPUJIOKEHA B TYPUCTHUECKHS KOHTEKCT, 3a Ja C€ IOCTUTHE YCTOWYUBO
pa3BUTHE U BUCOKO HUBO HA MEXAYHapo Ha KOHKYPEHTOCIIOCOOHOCT.

B KoHTekcTa Ha Typu3Ma MHTEPKYJITypHaTa KOMYHHMKAIMs O3HayaBa He
caMo 00cCITy>)KBaHE Ha TypUCTa Ha HETOBUS €3UK, HO M pa3OupaHe Ha KYJITYpHUS
KOJ, KOHTO ¢opMHpa HETrOBUTE OUYaKBaHUs M moBeneHue. Hampumep, 3a
TrepPMAHCKHUS TYPUCT € BaKHA TOYHOCTTA U (DOPMATHOCTTA, AOKATO 32 ATIOHCKUS —
YBaXEHUETO U CMa3BaHETO Ha eTukeTa. [lo3HaBaHETO Ha T€3U KYJATYpHH KOJOBE
II03BOJISIBA HA TYPUCTUYECKHUTE CILY)KUTENH Ja U3rPpaxkaatT I0BEpUE, a Ch3/1aBar
MOJIOKUTEIHA €MOIMM U Jla CTUMYIHpar moBTopHHU mocerieHus (Deardorft,
2000).

CrnenoBaTelHO, MHOTIOE3WYHMETO M HWHTEPKYJITypHaTa KOMYHHUKALMs ca
B3aMMOCBBP3aHU U 3a€JHO M3rPAKJAT OCHOBAaTa HA YCTOMYMBOTO Pa3BUTHE HA
TYPUCTUYECKHUTE JI€CTUHAUHUU. Te HEe caMO YyJeCHSBAaT MPEOJOJSBAHETO HA €3U-
KOBH Oapuepu, HO U JOTIPUHACAT 32 KYJITYPHOTO 00OTaTSABaHE U 3a MbJIHOLEHHOTO
NpEeXUBSBAHE Ha Typucta. B TO3uM mpouec OcoOEHO BakHA POJIs UIpasT
Typuctuueckute uHpopmaronnu nentpose (THUL). Te ca He mpocto nmocpen-
HULM MEXy TYPUCTa U MECTHATA OOIHOCT, a KIIFOYOBH KaHaJM 32 MHOTOE3UYHA
U UHTEPKYJITypHa KOMyHHKauus. Upe3 mpenocTaBiHETO Ha MH(OpManus Ha
pa3IMYHU €3ULM, Ype3 MEPCOHAJ C YYXKJI0E€3MKOBA KOMIIETEHTHOCT W 4pe3
aJanTUpPaHe Ha ChABbPKAHUETO KbM KYyJITYPHUTE 0COOEHOCTH Ha TypucTtute, THUL]
NPEBPBIIAT TEOPETUUHUTE BPB3KH, OYEPTAaHU BbB (uUrypara, B IpPaKTHUECKa
peasiHOCT. Te 00enMHSABAT MHCTUTYLMUTE, OM3HECA U IMOCETUTENUTE B oOlIa
KOMYHHUKAIIMOHHA CPE/a, KaTO MO TO3M HAUMH IPSKO BIMSAT BbPXY KaueCTBOTO
Ha TYpPUCTHYECKOTO MPEXKMUBSBAHE M KOHKYPEHTOCIIOCOOHOCTTAa Ha JIeCTHHA-
usiTa.

2. Poasita na THUII u mecTHaTa BJIacT

Typuctnueckure nnpopmannonau nentpose (THL]) ca k1r040BO 3BEHO 32
peanu3upaHe Ha MHOTOE€3WYMETO U MHTEPKYJITypHATa KOMYHHUKAIUS B MPAKTH-
kara. Te u3mbIHABAT HE caMO MH(POPMAIMOHHA, HO U MAapPKETUHTOBAa (DYHKITHSA,
ThU KaTO Ype3 MHOTOE3UYHUTE CH YCIYTH JIONPHUHACIT 32 YTBBHPKAABAHETO HA
MO3UTHUBHUS 00pa3 Ha IECTUHANUATA U 32 HEWHOTO YCTOWYMBO MO3UITMOHUPAHE
Ha MexayHaponaHus typuctudecku nmazap (UNWTO, 2019). B croTBeTCcTBHE €
Hapen6a Ne 2 ot 26 oktomBpu 2015 1. eTMHCTBEHO cepTUDUITUPAHUTE IIEHTPOBE
uMaT MpaBo JAa u3noi3BaT adOpeBuarypara ,,TUL". Ceptuduuupanero e
rapaHiys 3a CIa3BaHETO Ha CTaHJAPTH B OOCITY>KBAHETO, BKIIOUUTEIHO U IO
OTHOLIEHUE Ha €3UKOBATa MOATrOTOBKA Ha MEePCOHAIA.

HannuTte couar, ue 98% ot cepruduuupanute TUL] B brarapus o6cimyxBar
nocetutenu, 80% paboTsaT ¢ TyponepaTopu, 73% — ¢ XOTelIU U APYrd MecTa 3a
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HacTaHsiBaHe, a 78% — ¢ mectHute Binactu (IlomoBa, banroBa, MapunoB &
CnacoBa, 2014). B 78% ot uentpoBere pabOTH TOHE €IUH CIYXHUTENI C
YyX/JT0€3UKOBa KOMIETEHTHOCT, a B 41% — cneuumanuctu ¢ oOpa3oBaHUE B
cdepara Ha Typusma (MUHUCTEPCTBO HA UKOHOMHUKATa U eHepretukara, 2014).
Bbropekn TOoBa aHANM3UTE MOKA3BaT, Y€ B PEAULA PAOHHU HYKIUTE OT MHOIO-
€3UYHO 00CITy’KBaHE HAJBUIIABAT HAJIMYHUSA KaMallMTeT, 0COOEHO 10 OTHOLIEHUE
Ha TMO-MaJKO pPAa3MpOCTPAHEHUTE, HO CTPATETMYECKH €3ULU 3a OBJIrapcKus
TypU3bM — PyMBHCKH, TYPCKH U IpbLKH (MHUHHCTEPCTBO Ha Typusma, 2022).

Ponsita na TULL ob6adye He ce u3uepmnBa camo C MpeaocTaBsiHe Ha UHOP-
Manus. Te ca MmocpeaHHUIM MEXAYy TypucTa, MECTHUS OWU3HEC M aJMUHUCTpa-
[MATA, KATO HAChpYyaBaT NapTHHOPCTBATA U KOOPAMHAIUATA MEXKIY TE3U CTPAHH.
Hampumep B penuia Owiarapcku oomman — Bennko TepHoBO, Bapna u Pyce —
TUL] ¢yHKIIMOHUpAT KaTO IIEHTPOBE 3a CHLOUTHS, OOyUECHUS U KYJITYpPHHU
VWHULAATABHU, B KOWTO CE€ M3IIOJI3BAT MHOTOE3UYHH MATEPUAIM U JUTMTAIHU
TEXHOJIOTHH. Ta3u mpakTrKa AEMOHCTPUPA, Y€ YCIIEIIHUAT TYPUCTHYECKH LEHTHP
TpsiOBa Aa ObJC HE CaMO M3TOYHHMK Ha MHQPOpPMAIMs, HO U aKTUBEH yYaCTHUK B
W3TPaXKIaHETO HA MHTEPKYJITYpHAa KOMYHUKALIMOHHA CpeAa.

B EBpona chbiiecTByBaT peauna YCIEIIHWM MOJEIW HAa NpPWIAaraHe Ha
MHOTO€3MYHUETO B TypU3Ma, KOUTO MOraT Ja MOCIYyXaT 3a OPUEHTHp M Ha
OBJITAPCKUTE JICCTUHALIUH.

o IlIBeiinapus ¢ npumep 3a IbpKaBa, B KOSATO MHOTOE3MYHUETO € Ha-
[IMOHAJIHA TIOJIMTUKA — YETUPHU OPUIIMATTHU €3UKa (HEMCKH, PPEHCKHU, UTATUAHCKU
U PETOPOMAHCKH) C€ U3MO0JI3BAT B aIMUHUCTPALUATA, 00OPa30BaHUETO U TYpPU3Ma
TULL B pa3nuyHUTE KAHTOHU MpeiaraT 00CIy)KBaHe HA MUHUMYM TPH €3HKa, a
B KypPOPTHUTE — HA YETUPH WIIM NIOBEYE. Y CIIEXBT HA TO3U MOJEII CE ABJIKU HE CAaMO
Ha PaBHOIIOCTAaBEHOCTTA Ha €3MIIMTE B Jbp’KaBHATA NOJUTUKA, HO U HA pa3BH-
TUETO Ha MEPCOHAIM3UPAHU JUTHUTAIHU YCIYTH — MOOWIHHM MPHUIIOKEHUS,
BUPTYaJIHU TUAOBE M UHTEepaKTUBHU Tuiatrdopmu (Vavrus, 2017).

o ABCTpHS, KaTO CUJIHO Pa3BUTa TypUCTUYECKA AecTUHALus B LleHTpanHa
EBporma, mpuiiara MHTErpUpaHd CTpaTeTMU 3a €3UKOBO OOYy4YeHHE B Typu3Ma.
[IpodpecuonaninutTe y4yuiauIla W YHUBEPCUTETHTE IO TYpU3bM BKIIIOUBAT
3aIbJDKATEIIHA €3UKOBH MOJYJIH, KOE€TO TFapaHTHpa BIAJEECHETO Ha IOHE JBa
qy>KU €31uKa OT ObAeImuTe Kaapu. B ronemure rpagose karo Buena, 3anudypr u
Nucopyxk THUIL npeanarat yciiyru Ha IeT W IMOBEUYE €3UKa, KaTO KOMOWHHpAT
TPAAUIIMOHHOTO 0OCITy>KBaHE C MHOTOE€3UYHH JUTUTAIIHU ayJTUOTUIOBE U OHJIAMH
matdopmu (Richards, 2018).

o Yurapusa u CiloBeHHsl aJanTUpPaT TYPUCTHUYECKUTE CH YCIYTH KbM
pernonannure nasapu. B bamaroncknsa pernon ynrapckure TUILL npenocrasar
uH(pOpMalKs Ha HEMCKHU U aHTJIMHCKH, HO ChIIO U HA CIOBALIKU U XbPBATCKH, 32
na ynecHatr typuctute ot cbeenuute crpanu (UNWTO, 2019). B Jlwobnsna,
Hanpumep, TUL] uaTerpupa AUruTanHu KUOCKU ¢ HHPOpPMAIUS Ha YETUPHU €3UKa
U Tpeasiara TYpUCTHUECKH NMaKeTH, ChoOpa3eHu ¢ KyJITYypHUTE OCOOEHOCTH Ha
Pa3IMYHU TPYNH OCETUTETH.
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o MWcnanus cpuio npenoctaBs J0OBp NPUMEP — TYPUCTHUYECKUTE LIEHT-
pose B bapcenona u Maapua nonabpxkaT MHOTO€3UYHN yeOCaliTOBE U MOOMITHU
MPUIOKEHHUS, KOUTO BKIIIOYBAT HE caMO MH(OpMalUs, HO U KYJATYpHHU Mperno-
PBKH, aJJaTUPAHU 332 TYPUCTH OT paznuyHu abpxasu (Fernandez, 2020).

B bbarapusi Bede chllleCTByBa HallMOHAJIHA HOpMaTuBHA paMka (Hapenbda
Ne 2/2015), kosTo BbBexkIa cranaaptu 3a ceprudunupanure TUL[. Hait-uecto
M3MOJI3BaHUTE €3UIIM Ca AHTJIMMCKU, HEMCKHU U PYCKH, HO C€ OTKPOSIBA HETOCTHUT
B OOCJIY’KBAHETO HAa CTPATETMYECKU BAXKHUTE PYMBHCKHU, TPBLKU U TYPCKH €3UK
— TpPeIu3BUKATENICTBO, Thl KaTO KMMEHHO TE€3M Ma3apu MMaT HaH-TOJIsIMO
3HAUYEHUE 33 TPAHCTPAHWYHUS TYPUCTHUECKH MOTOK. J[oOpa mpakTuka € mapt-
HpopcTBOTO Mexay TUL], MecTHata BiactT u OU3HEca, HO OCTaBa HEOOXOAMMOCT
OT IO-IIHPOKO €3UKOBO MOKPUTHE U TIO-aKTUBHA JUTUTAIIU3ALIMSL.

OT npencraBeHUTE IPUMEPU MOXKE J1a ce 0000IIH, Y€ HIBEHIAPCKUAT MOJIEN
JEMOHCTpHpa CWJIAaTa HAa HAUMOHAJIHATA €3MKOBA IOJUTUKA; aBCTPUUCKUAT —
3HaYEHUETO Ha oOpa3zoBaTelHaTa MOJATOTOBKA; YHTApCKUSAT U CIOBEHCKUST —
poJisiTa Ha pETMOHANHATa aJanTalusl; UCHAHCKUAT — YCIeNIHaTa KOMOWHAIUS
MEXAYy TJI00aJHU W JIOKAJHU €3WIH; a OBJITrapCKUAT — HEOOXOIUMOCTTa OT
HaArpaxJaHe Ha Beye ChIIECTByBallaTa HopMaThBHa 0Oa3a. OOIIOTO MexAy
BcUukH nipumepHu €, ue TUL] G yHKIMOHMpaT KaTo MOCPEAHUIIN, KOUTO MPEBEX1aT
€3MKOBOTO MHOTr00Opa3ue B peajHu YCIYTy U Taka JOMPUHACAT 33 U3TPAXKIAHETO
Ha O3UTUBEH MEXKIyHAPOAEH UMUK Ha JECTUHALIUUTE.

IIpeau3BUKATEJICTBA U Bb3MOKHOCTH

Cpen KJIIOUOBUTE NPEAU3BUKATENCTBA 3a €(EKTUBHOTO IMpHJIaraHe Ha
MHOTOE3MUYMETO B TYpU3Ma CE€ OTKPOSABAT OrpaHUYeHaTa €3UKOBa MOATOTOBKA Ha
NepcoHaja M HENOCTAThUHMST MPAKTHUYECKH ONUT B PEANHH HUHTEPKYITYPHHU
cuTyaruu. Makap 4e B peluiia TypUCTUIECCKH TIPEIIPHUITHS 1 NHPOPMAITMOHHA
IICHTPOBE CE€ U3MCKBA BJIaJIeCHE HA TOHE €JIMH YYXJ €3UK, YeCTO TOBA OCTaBa Ha
(dopMaTHO HMBO M HE € TOJKPENEHO C METOAMYECKa MOATrOTOBKa 3a paboTa ¢
NpEeACTAaBUTENIM Ha pazinuHu KyaTypu. Kakro or6enssa Hubenova (2017),
0o0y4eHHETO B KJIACHA cpefla HEePSJIKO H3MOJ3Ba (PUKTHBHU CIICHAPUH WU CHU-
MYJIMpAaHUA JHAJI03W, KOUTO HE OTpa3sBaT KOMIUIEKCHOCTTAa W JMHAMHKATa Ha
ABTEHTUYHUTE MEXIYKYJITypHH KOHTakTH. B pesynrar, mpu cpema ¢ peasHu
TYPUCTHU CITYKUTEIUTE NU3MUTBAT 3aTPYIHEHUS 1a pearupar aIcKBaTHO B HETIPE/I-
BUJIMMU CHUTYallUH, KOUTO M3WUCKBAT HE CAMO €3WKOBW 3HAHWS, HO W KYyJITypHa
YyBCTBUTEITHOCT.

JIOIIBTHUTETHO TPEIU3BUKATEIICTBO TMPEACTABIsABA AUCOATAHCHT MEXIY
MOMYJIIPHUTE MEKAYHAPOIHH €3UIH (aHTIIMICKH, HEMCKHU, PYCKH) U PETHOHATTHO
3HAYUMUTE €3UIH (PYyMBHCKH, TYPCKH, TPBIIKH, CPHOCKH), KOUTO YECTO ca Ipe-
HeOperBaHu B MOJATOTOBKAaTa Ha KaJapuTe. ToBa BOAM 10 MPOIYCHATH BH3MOXK-
HOCTH 3a MM0-100p0 00CTyXKBaHE HA OCHOBHUTE TPAHCTPAHUYHU T1a3apH, OT KOUTO
bearapus u Apyru eBpOmneiCcKH Abp)KaBH YEpIAT 3HAYUTEIICH TYPUCTHUYCCKH
TIOTOK.
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B cpuioro Bpeme obOade MHOrOE3MUMETO, CHYETAHO C HWHTEPKYIATypHATa
KOMYHHKAI[HSI, OTBAps Pelrlia Bb3MOXKHOCTH 3a MOJ00psiBaHE HA KAYECTBOTO Ha
TYpPUCTUYECKUTE YCIYIM M 3a YKpElnBaHE Ha KOHKYPEHTOCIOCOOHOCTTa Ha
nectuHauuuTe. M3Moa3BaHETO Ha aBTEHTUYHU MATE€pUaId — JIMTEpaTypa, Me-
IUMHO ChABpKAHKUE, (UMM, TUTHTAIHU PECYpPCH — B €3MKOBOTO OOYy4YEHHE
N03BOJIsABA HAa 00y4aeMUTE Ja Ce JOKOCHAT /0 KyJITypHara crneunduka Ha e3uka
U Jia U3rpajisiT Mo-pealucTUYHA MPEJCTaBa 32 KOHTEKCTa Ha HeroBara ynorpeoa.

NHoBaTtuBHUTE OOYYMTENHH MOAXOAM KATO CHUMYJALMHU, POJIEBU HUIPH,
BUPTYaJTHH PEATHOCTH U JUTUTATHH MIPUIIOKCHUS MTPEIOCTABAT BH3MOKHOCTH 32
NPEKUBEIUIIHO YYE€HE W U3rPaXJaHe Ha HWHTEPKYJITYypHAa KOMIETEHTHOCT.
Opranu3upaHeTo Ha KyJITYpHU CBHOUTHS, (ecTuBamu, OOMEHHM NpPOrpamMu u
OOLIMHCKY MHUIIMATUBH, B KOUTO CE€ BKJIIOYBAT KaKTO MECTHU XHUTENHU, Taka U
TYpUCTH, HachpuaBa aKTUBHUS JUAJIOT U KyATypHHUS oOMeH. Taka ce ch3gaBaT
YCIIOBUSL 3a TO-II'BJIHOIEHHO TYPUCTHUYECKO IPEXKHUBSIBAHE, KOETO HAIXBbPIIS
YUCTO MH(pOPMAIIMOHHATA (PYHKIIMS U C€ MPEBPbILA B CPEJCTBO 3a U3TPaKIaHE
Ha JIOBEpHe, YBaXKEHNUE U YCTOMUMBU OTHOIICHHUS.

B t03u xoHTEeKCT MecTHaTa Biact U THUL] urpast cwiiecTBeHa poiisi — upes
HachpyaBaHe Ha MapTHHOPCTBA C 00PA30BATEIHN UHCTUTYLIMH, YpEe3 NHBECTULIUU
B 00y4Y€HHUsI ¥ Upe3 BbBEK/IAHE HA IUTUTATHU TEXHOJIOTUHU T€ MOTaT Jia PeBbpHAT
€3UKOBOTO U KYyJITYPHOTO MHOT0OOpa3ue B peajieH KOHKypeHTeH pecypce. [1o To3u
HAaYMH MHOTO€3UYHETO MTPECTaBa Ja Ob/ie MPEIU3BUKATENICTBO U CE MPEBPHIIA BbB
BB3MOKHOCT 32 YCTOMYMBO Pa3BUTHE W MO3UTUBEH MEXAYHAPOJIECH UMUK Ha
TYPUCTUYECKUTE JECTHHAIIHH.

B xoHTekcTa Ha ouepTaHHUTE MPEAU3BUKATEICTBA € HEOOX0AUMO brarapus
Ja TpeanpueMe 1LeJI€HACOYEHH CTHIKHU 3a MPEBpPbIIaHEe Ha MHOTOE3UYHETO B
YCTOMYMB peCcypc 3a TYPUCTUYECKO pa3BuTHE. TypucTuueckute nHGOpMaLlMOHHU
LEHTPOBE CJIe/IBa MOCTENEHHO Jia pa3linpsBaT 00XBaTa Ha MpeUlaraHuTe e3ULH,
KaTo 0coOOE€HO BHHUMaHME ce€ OOBbPHE HAa PyMBHCKH, IPBLUKHU U TYPCKH, KOUTO ca
CTpaTEernyecKy BayKHU 3a TPAHCTPAHUYHMS TYPUCTHUECKU NMOTOK. ToBa Moxe aa
Ce IOCTHTHE Ype3 LIEeJIEHACOYCHO HAaeMaHE Ha IEePCOHAJl U 4Ype3 CUCTEMHHU
o0yuenus. [TapanenHo ¢ ToBa € HEOOXOUMO Aa C€ BHEAPST MOBEYE IUTUTAIIHU
pelleHrsT — MHOTOE3MYHU YyeOcailToBe, MOOWIHM NPUIOKEHUS, BUPTYATHH
I'MI0BE U MHTEPAKTUBHU KHOCKH, KOUTO Ja YJIECHAT JIOCThIA HA TYPUCTUTE J0
uHpopManys. JJombIHUTENHA CTHIIKA € pa3paboTBaHETO HA TEMATUYHH MAKETH —
KyJITYpHHU MapHIpyTH U CHOUTUIHU MPOrpaMy — MPEICTABEHN Ha HIKOJIKO €3UKa
U CcboOpa3eHH CbC CHeUU(PUUHUTE KYIATYPHH OCOOCHOCTH Ha OCHOBHUTE
TYPUCTUYECKH TPYIIN.

MecTHata BIacT MOXE Ja WUrpae KJIYOBa poJii KAaTo IOCPEAHHUK U
KoopAuHAaTOp Ha ycwiuara Mmexnay TUL[, oOmuHCKUTE agMUHHCTpauuu U
TypucTudeckus ousHec. Upe3 CbBMECTHHU MPOTpaMHU 3a OOyUEHUE U PA3BUTHE HA
KaJIpH, KaKTO U 4Ype3 MOJKpena 3a MHUIMATUBY B cepaTa Ha KyJITypHUS OOMEH
Y UHTEPKYJITYPHHUS JUAJIOT, OOIIMHUTE MOraT J1a JOIPHHECAT 3a U3IPaKAAHETO
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Ha TO-TIO3UTUBEH M KOHKYPEHTOCIOCOOeH 00pa3 Ha aecTuHanwmsTa. MHTer-
PUpPAHETO HA €3UKOBaTa U MHTEPKYJITYpHATA MOJUTHKA B OOIIMHCKUTE MJIAHOBE
3a pa3BUTHE HA Typu3Ma OW rapaHTHPAJIO YCTOMYMBOCT U CUCTEMHOCT Ha TE3H
YCUIIHUAL.

He Ha nocienHo MsCTO, YHUBEPCUTETUTE U NPOPECUOHATTHUTE YUMIINILA 10
TYypU3BM TPsIOBa 12 pa3mIMpPAT 00YyUEHHETO IO PErHOHAIHO 3HAYMMU €311 U Ja
ro oOBBbpXkKAaT C peajHd MPAKTUKU B TYPUCTHUECKHUSI CEKTOp. BbBekIaHeTo Ha
METOAMKHU 32 MPEKUBEIUIIHO yUYE€HE, CUMYJIAIMK U PEATHU KOHTAKTHU C MEX-
JYHApOJHU TYPHUCTH ILI€ MO3BOJM HAa 00ydaeMuTe Aa NMpuaoOUsIT HEOOXOIUMUS
MPAKTUYECKH OMUT. Pa3BUBaHETO HAa WMHTEPAUCIHUILUIMHAPHU MPOTPAMH, KOUTO
00eIMHSABAT €3UKOBOTO 00YUYEHUE C KYJATYpPOJIOTHUs U YIIPABJIECHUE HA TYPU3Ma, 111€
MOJIMOTBU CHELMAIUCTH C MO-BUCOKA CTENEH Ha aJJalTUBHOCT M MHTEPKYJITYpHA
YyBCTBUTEIHOCT.

[lo To3u HauMH ce odepTaBa BT 3a NPEOAOJSIBAHE HAa CHLICCTBYBAILUTE
NPEeIM3BUKATEIICTBA M 3a MPEBPbBIIaHE Ha MHOIOE3MYMETO B CTPATETUYECKH
aKTUB, KOWTO Ja MoAroMara yCTOMYMBOTO Pa3BUTHE M MEXAyHapoAHaTa KOH-
KYPEHTOCTIOCOOHOCT Ha OBJITAPCKUTE TYPUCTUUECKU JECTUHAIUH.

3akiiroueHue

MHoOroe3uuruero € He MPOCTO JIMHTBUCTHYEH (PEHOMEH, & CTPATEruYeCKU
pecypc 3a pa3BUTUETO Ha Typu3Ma U M3rPAKJAHETO Ha €(EeKTHMBHA MHTEPKYII-
TypHa KOMYHUKalus. B KOHTeKkcTa Ha riao0anu3anusiTa 1 CBOOOAHOTO ABMKEHHUE
Ha XOpa B paMKUTe Ha EBpOIENCKHUs ChI03, BIIAIEEHETO HA IMIOBEYE OT €IUH YYyK/]T
€3MK C€ IPEBpPBIIa B OCHOBHA IPEANOCTaBKa 3a MBJIHOLEHHOTO y4acTHE Ha
JECTUHALIMUTE B MEXKIYHAPOIHUSA TYPUCTUUECKH I1a3ap.

W3cnenBaHeTo Mmokasa, ye pojsiTa Ha TYPUCTHUECKUTE HMH(DOPMALMOHHU
[IEHTPOBE U MECTHATa BJAacT € KJII0YOBa 3a TPAaHCHOPMHUPAHETO HA €3UKOBOTO
MHOT000pa3ue B pealHi KOHKYpeHTHH npeaumcTsa. TUL] ce siBsiBaT nocpeaHunu
MEXJy TYpUCTUTE, OM3HECa M aJIMUHUCTpPALMATA, KAaTO YpPEe3 MHOTOE3UYHU
yCIIyTH, AUTUTAIIHU PEIICHUS U KYJITYPHO ChbOOpa3eHH MHULIMATUBU JOIIPUHACST
3a IMOBMIIABAHE KA4E€CTBOTO HAa TYPUCTHUYECKOTO MNPEKMUBABAHE M 3a M3IPAXK-
JAHETO Ha ITOJIOKUTENICH UMUK Ha IECTUHALMATA.

CpaBHuTENHUAT aHAIKU3 HA Ho0puTe mpaktuku oT llIBeiinapus, ABctpus,
VYurapus, Cnoenust u Mcnanust nokasa pa3jMyHU NOJAXOIHW — OT UHTETPUPAHU
HAI[MOHAJIHY TOJIMTUKU ¥ 00pa30BaTeNIHU CTPATETUH 10 PETUOHATHA afanTalus
¥ KOMOMHaWs Ha TI00aTHMU W JIOKATHHU €3UIM. Bbhpeku paznuuyusita MEexIy
MOJIETIUTE, OOIIOTO MEXTY TSX € OCh3HABAHETO, Y€ MHOTOE3UUYHUETO € HEpa3ieaHa
4acT OT KOHKYPEHTOCIIOCOOHOCTTa U yCTOMYMBOCTTA HA TypU3MA.

3a bbarapus OCHOBHMTE IPEAU3BHKATEICTBA OCTAaBaT OIpaHWYEHATa
IIOATrOTOBKA HA IEpCOHAJA [0 PETMOHAIHO 3HAYUMMHU €3UIU U HEIOCTaThYHOTO
U3IIOJI3BAaHE Ha MHTEPKYJITYpHU METOJIMKHA B 00ydeHHETO. B cbhIIOTO Bpeme
CBIIECTBYBAT 3HAYUTEIIHA Bb3MOKHOCTHU: PAa3LIMPSIBAHE HA €3UKOBOTO IIOKPUTHE
B THLI, BHEApsiBaHE HA JUTUTAIIHU PELICHUs, aKTUBHA POJIsI HA MECTHATA BJIACT U
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MO-TSACHO MapTHBOPCTBO C 00pa30BaTEIHUTE MHCTUTYLUUU. Upe3 1eneHacoueHH
YCHJIMST MHOTOE3MYMETO MOXKE J1a Ob/ie MPEeBbPHATO B CTPATErMUECKU AKTHUB,
KOWTO HE CcaMoO WIE€ YJIECHM KOMYHUKAUUATa C TYPUCTUTE, HO W ILIE H3JIUTHE
uMuIKa Ha bearapus kato oTBopeHa, JOCTBIIHA U KYATYPHO OoraTta 1eCTHHALIMS.

B 3axiroyeHue, MHOIO€3UYHUETO, CHYETAHO C UHTEPKYJITYpHAaTa KOMYHHU-
Kallis, € KJIIOYBT KbM M3TPaXKIaHETO HA KOHKYPEHTOCIIOCOOHU M yCTONYMBH
TypUCTHUYECKH pailoHd. To € MOCT MeXAy MecTHara BiacT, Ou3Heca W moce-
TUTEIUTE, KOWTO CBBP3BA PA3JIMYHU KYJITYpU U IPEBPbBIIA TYPUCTHYECKOTO
IPEKUBSABAHE B CPEICTBO 3a B3aUMHO pas3OupaHe, TOBEPUE U IBITOCPOYHO
CBTPYAHUYECTBO.
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BJIMSHUE HA TUT'HTAJIHATA TPAHCOOPMAILIUS HA
PUTENJ BU3HECA BbPXY MOJIEJIUTE HA ITOBEJIEHUE
HA NOTPEBUTEJIUTE OT EBPOIEVCKHUA CHIO3

ri. ac. 1-p lBerenrnna KabakumneBa, kareapa ,,Tbproscku 0u3znec*,
CA L. A. llenoB* — CBUILIOB

Pe3tome: Jueumannama mpancgopmayus 6 pumeiin OusHeca 3HAYUMeHO
npoMeHsl HauuHume, no KOUMO Npeonpusmuama 83aumooeticmseanm CbC ceoume
Kiuenmu. Pazeumuemo Ha Ho6u mexHono2uu, SKIOUUMENTHO MOOUIHU NPUNO-
JHcenus, yebcaumose, MapKemnieucu u CUCmeMu 3a eleKmpoHeH 00MeH Ha OaHHU
(EDI), kakmo u enobanuzayuama Ha OHAQUH MbPOBUAMA, 800SIM 00 CEPUOZHU
npoMeHU 8 MoOenume Ha nogeoenue Ha nompebumenume. Tasu mpauncgopmayus
0KA36a CEpUO3HO BIUAHUE 8bPXY NOBEOEHUEMO HA Nompeoumenume, KOUmo 8ce
no-4ecmo npeonoyumam OHAAUH NOKYNKU U 83aUMOOEUCeue ¢ mvpeosyy ype3
paznuunu naamgopmu u mexnonocuu. Tosa uznodxcenue pazenexncoa Kaxk mesu
NpOMeHU ce Nposeseam 8 KOHmeKcma Ha pumetin obusneca 6 Eeponetickus cvio3
(EC), xamo axyenmvm e 8bpXy pasiuuuama 8 nompedumencKume Ha2nacu u
npeonouumanus npu NOKYnKa.

KirouoBu aymm: puteitn 6usHec, JUTMTANIHA TpaHCHOpMalUs HA PUTEHIT
Ou3Heca, MOJIETTH HA TIOBEICHNUE Ha MOTPEOUTENNTE, €BPONICHCKH TOTpeOnTENH,
OHJIANH NOKYIIKH

JEL: L81, L31

THE IMPACT OF DIGITAL TRANSFORMATION IN THE
RETAIL BUSINESS ON CONSUMER BEHAVIOUR MODELS
IN THE EUROPEAN UNION

Head Assist.Prof. Tsvetelina Kabakchieva, PhD, Department of Commerce,
D. A. Tsenov Academy of Economics — Svishtov

Abstract: Digital transformation in the retail business significantly
changes the ways in which companies interact with their customers. The
development of new technologies, including mobile applications, websites,
marketplaces, and electronic data interchange (EDI) systems, as well as the
globalization of online commerce, leads to substantial changes in consumer
behavior models. This transformation has a profound impact on consumer
behavior, as customers increasingly prefer online shopping and interaction with
retailers through various platforms and technologies. This paper examines how
these changes manifest in the context of the retail business in the European Union

182



(EU), with a focus on differences in consumer attitudes and purchasing
preferences.

Key words: retail business, digital transformation of the retail business,
consumer behavior models, European consumers, online shopping

BbBeaenue

Jururannara tpanchopmainusi Ha pUTEilsl OM3Heca € Mpoliec, KOUTO ce
XapaKTepu3upa ¢ UHTETPUPAHETO HAa HOBU TEXHOJOTUU W JIUTHUTAIHM KaHAJIU B
OW3HEeC TPAKTUKHUTE, KAKTO M TPOMEHUTE B CaMHs HAYMH, IO KOWTO ce
OCBIIECTBSBA THProOBUATA. J[UTHUTANIM3AIUATA IPOMEHS MOJICIIMTE Ha TTOBEJCHUE
Ha rmoTpeduTenuTe B EBpomelickus ¢hio3, KaTo ce B3eMar MpeaBu/I criennuuaau
(dbakTopu, KOUTO OMpeneNsaT Te3u Hu3MeHeHus. Bce mo-uecto ce HalmogaBa
WHTErpalys Ha OHJIalH U o(JIaiiH KaHAIHM, KOETO OCUTYpPsSIBa Ha MOTPEOUTENTNUTE
0e31po0IeMHO IPEXKUBSIBAHE U MTOA00PEHA JOCTHITHOCT JI0 MIPOIYKTH U YCIYTH.
Cnopen n3cnensane Ha (Capgemini 2020), 70% ot eBpomnelicKuTe moTpeOruTeIn
M3MOJ3BAT MOHE eIMH UG POB KaHaI, KOTaTo MMa3apyBar, HE3aBUCUMO JaJIi CTaBa
BBITPOC 32 MOOUITHU TIPUIIOKEHHU S, yeOCAaUTOBE WIJIM COIMATTHU MPEKHU.

1. lurutannara tpancpopmManus Ha pUTeis OM3HeCa U HOBUTE

Bb3MOKHOCTH 32 IOTpedHuTeINTE

.PazpaboTBaneTo Ha yeOcaliTOBE U €IEKTPOHHM IUIAT(HOPMU 32 THPTOBUS
3HAUYUTEITHO TPOMEHS JAWMHAMUKATa Ha PUTEMJ HHAYCTpHATa, KaTo IMpaBU
nazapyBaHETO MO-yA00HO, Obp30 U nepcoHanuzupaHo. Koraro nmorpedurenure
MMaT BB3MOXKHOCT J1a pa3riiexaaT NPOAYKTU OHJIAH, T€ HE camMO CHEeCTSBAT
BpeME, HO U MOraT JIECHO Ja CpaBHsBAT LIEHU, QYHKIMU U OT3UBU 3a MPOAYKTH.
Hannu ot nzcneasane Ha (McKinsey 2021) nokassat, ue 63% oT eBponeickure
MOTpEeOUTENN CMSTAT, Y€ AUTUTAIHUTE IUIATOOPMHU MPEJOCTABAT 3HAYUTEIHU
MpEeAMMCTBA B MPoIleca Ha B3€MaHEe Ha PEIlIeHUs 3a TTOKYTKa, KaTO UM IloMarar Jia
HaMepsT 0-100pu 0pEePTH U J]a OTKPUSIT HOBU MPOJTYKTH.

OCHOBHH KaHAJIU 32 e-ThbProOBHSI:

B cbBpeMeHHUs pUTENT CEeKTOp, OM3HECHTE M3IOJI3BAT Pa3HOOOpa3HH e-
THPTOBCKH KaHAJIM, KaTO yeOcailToBe, MOOWIIHN TPUIIOKEHUS, MAPKETILICHCH 1
CHUCTEMH 3a €JEKTPOHEH OOMEH Ha JaHHU. Te3W KaHa/lu ce M3MOJ3BaT C el Ja
NPEJOCTaBsAT HOBU BB3MOKHOCTH 32 MOTPEOUTEIUTE, KOUTO NPEIAIOYHTAT
ynoOCTBOTO 1 €()eKTUBHOCTTA HA OHJIAMH Na3apyBaHETO.

e VYeOcaiiToBe Karo ocHOBHA Iiardopma 3a e-Tbprosusi - Ilpes
HOCTIeTHUTE TOJIMHU, PUTEII OM3HECUTE 3aIl0YBaT Ja U3MO0I3BaT yeOcalToBeTe cu
HE caMO 3a MpOoAaXOHM, HO M 3a MAapKETHHIOBH IEJIM, MEPCOHAIM3UpAHE Ha
NOTPeOUTENICKOTO U3KUBSABAHE U ONTHMM3ALIMS HAa HaBUTralusra. ¥YedcalToBere
ocCTaBaT BOJICI] KaHaJ 3a PUTEIIT po1ax0Ou, 0COOCHO 3a KOMIIAaHUH, KOUTO UCKAT
Jla UMAT IThJICH KOHTPOJ BEPXY KIIMEHTCKOTO U3KUBSIBAHE U OpaHIMPAHETO.
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e MoOuaHN NMPUJIOKEHUS W TAXHATA PoJisi B e-Thbpropusita - Te3m
NPWIOKEHHUS Tpeajarar Ha MoTpeOuTenuTe yAoOeH HauWH 3a Ma3apyBaHE IO
BCSKO BPEME U OT BCSIKO MSICTO, KATO ChIIEBPEMEHHO MHTErpUPAT MHOBALIMM KATO
MOOWJIHM TUIalaHus U geo-targeting (ma3zapyBaHe Ha 0a3a MECTOMOJIOKEHUE).
MoOuiiHHUTE TPUIIOKEHUS Ca BTOpaTa OCHOBHA IIaT(opma 3a pUTEIT ThPTrOBHUSL.

e MapkeTmieiicu 4 TAXHATA POJisl B e-ThProBUATAa - MapKkeTIuieicure
kato Amazon, Alibaba u eBay urpast cbi1o BaxkHa poJisi B pUTEII CeKTopa, KaTo
npeasarat Ha ThproBIIUTE TOJsiMa ayAUTOPHS U Bb3MOKHOCT J1a IOCTUTHAT HOBU
KJIMeHTH 0e3 HeoOXOJAMMOCTTa OT pa3paboTBaHe HA COOCTBEHU ILIAT(HOPMH.
KoHkypeHnuaTa Ha MapKeTIUICHCHTE € H3KIIOYUTEIHO WHTCH3WBHA, KOETO
Hajara OM3HECUTE Ja C€ aJanTupaT KbM IMpaBHJIaTa U AJTOPUTMUTE HA TUIAT-
dbopmuTe, KAKTO M J]a UHBECTUPAT B CTPATETMYECKH MAPKETHUHT, 33 J1a OCTAaHAT
KOHKYPEHTOCIIOCOOHH.

e Ejaexktponen o0MeH Ha 1aHHu (EDI) u onTuMu3anus Ha Bepurara Ha
nocraBkM - CucreMure 3a esiekTpoHeH oomeH Ha ganHu (EDI) cbino 3anouBar ga
Ce M3IO0JI3BAT MIMPOKO B pUTEW OM3HECa, KaTO MmoMarar 3a aBTOMAaTU3UpaHe Ha
IPOLIECUTE, CBBP3aHU C MOPBUKH, (AKTYPH U TOBAPUTEITHUIIH. THPTOBIIUTE MOTAT
¢ EDI na nmamansat BpeMero 3a 00paboTKa HA MOPBHYKU, KOETO BOJAU JO TO-
edekTBHA U Obp3a IOCTaBKA HA CTOKUTE.

2. IIpomeHu B Moje/INTe HA NMOBEJeHUE HA MOTPeOUTEINTE PH

MOKYIKA

Mopenvrte Ha MOBeJEHNE HA MOTPEOUTEIUTE ca B MPOIIEC HA TUHAMUYHU
IPOMEHH, B KOHTEKCTa Ha JUTHTAlIHATa TpaHchOpMalMs Ha pUTEST OM3Heca.
[TorpeOurenute B EBponeiickus Chio3 BCE MO-YECTO CE OPUEHTUPAT KbM OHJIANH
1a3apyBaHETO, KOETO € CBBP3aHO C ONPEICICHH XapaKTEPUCTHKU WM MPEANO-
yuTaHus. EnHa OoT Hali-ChIIECTBEHUTE MOCIAEAUIM OT AUTMTaIHaTa TpaHchop-
Malus € MpoMsiHaTa B MOJIEJIUTE HA MOBEJAEHUE HA MOTPEOUTEINTE, KOETO BOJIU
710 HOBHM MOTPEOUTEIICKU HATJIaCH, IPEANOYUTAHUS U OYaKBAHUS TIPU MOKYIIKUTE.

o OmnuaiiH mokynku u MoOOMIHHM npuwiaoxkeHusi: C HapacTBaiara
MOMYJIIPHOCT Ha MOOWITHU yCTPONCTBA U TIPUIIOKECHHSI, BCE IMOBEYE TIOTPEOUTENN
IpearoYnTaT a naszapysar npe3 cmaptdonute cu. [IpouechT Ha mazapyBaHe
BEYE HE € OrPaHUYCH 10 PU3NYECKUTE Mara3uHu, a C€ OCHIIECTBIBA U3LSIIO UIIH
yacTuuHO onjaiiH. Crnopen wu3cienBane Ha (Statista (2022), 59% ot eBpo-
MEHUCKUTE MOTPEOUTETH MPABAT PEIOBHU MOKYIKU TIPE3 MOOUITHU MPUITIOKEHUS,
KOETO MOKa3Ba HE caMo MPEX0/1a KbM TUTUTAIA3AIS, HO U POJISITA HA MOOWITHUTE
TEXHOJIOTHH B MpOIEca Ha MOKYTIKA.

o Ilepconanusupano npexuBsiBaHe: /[ururanuzanuara Mno3BOJIsIBA Ha
THPrOBLUTE Ja M3IOJI3BAT JaHHU 32 TOBEJACHHETO HA MOTPEOUTENHUTE C LE
nepcoHanu3upane Ha npemioxenuara. Cropen (Schindler u Dube 2021), korato
MOTpEeOUTEINTE U3MUTBAT MEPCOHATU3NPAHO U3KUBIABAHE HA OHJIAWH MiaTdop-
MU, T€ Ca MO-CKJIOHHHU Jia MPaBAT MOKYIKH, ThHA KaTO 4YyBCTBAT, Y€ MpPEJJIO-
KEHUSATA ca TO-TIOAXOAAIIH 3a TexHuTe Hyxau. Cniopen uscinensane Ha (Deloitte
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2020), 57% ot eBpomeicKUTe MOTPEOUTENN ca MO-CKJIOHHU Ja Ma3apyBaT OT
OHJIAITH mIaThOpMH, KOUTO MpeiaraT NepCoOHaIN3UPaHU IPENOPBKU U 0QEPTH.

« bbp3o nmazapyBane um yno6crBo: ColMalHUTE MEIUU HUIPAST ChHILO
3HaYUTENIHA POJsl B MPOMSIHATA HA MOTPEOMTENICKUTE HarjlaCd M MOJEIU Ha
noseneHue. Ilorpedurenure THPCAT BB3MOKHOCTU 3a OBp30 M yIOOHO Masa-
pYyBaHe, KaTo U3M0JI3BaT JUTUTAIHU IIATPOPMHU, KOUTO TpeyIaraT JIECEH U Obp3
MpoIiec Ha mopbuka u goctaBka. [Imarpopmu kato Amazon, eBay u npyru purteiin
MpEXHU IpeuIaraT UHTYUTUBHH UHTEp(PeNicH, KOUTO MPaBAT IpolLeca Ha MOKYIIKa
necel u epexktuBeH. Cnopen uzcnensane Ha (PwC 2021), 72% ot notpedurenute
B EC neHar BB3MOXKHOCTTAa 3a Obp3a JOCTaBKa KaTO OCHOBEH (akTop mnpu
B3EMAHETO Ha pelIeHUE 3a MOKYTKA.

3. lerepMHMHAHTH HA MO/IeJINTE HA MOBEACHUE HA MOTPEOUTEINTE NPHU

MOKYIKA

Monenute Ha MOBeACHUE Ha MOTpeOUTENUTEe ce POopMUpAT MOJ Bb3AEUCT-
BUETO Ha pa3nuuHu (akTopu. B mporeca Ha MOKyNKa KJIIOYOBA POJII UMAT
pPa3IUYHU JICTEPMUHAHTU. Te3H IETEPMUHAHTH MOTAT Jja ObJIaT KaTerOpU3UPaHU
B MKOHOMHUYECKHU, AeMOTpad)CKH, MCUXOJOTUYECKH U COIMAIHMU aCIEKTH, KaTo
BCEKH OT TAX MMa pa3nueH e(PeKT BbpXY MOBEJACHUETO HA TOTPEOUTENHUTE.

NxoHoMuUYECKH JeTEPMUHAHTH

HNkonomuueckute (hakTopu ca Cpel OCHOBHUTE JE€TEPMUHAHTH, KOUTO
BJIMSISAT Ha PEIICHUSITA HA MOTPEOUTENNTE NMPU MOKYIKa. Te BKIIOYBAT pa3nolia-
raeMuTe JI0XOJY Ha JIOMAaKMHCTBAaTa, pPa3XOAUTE, KAaKTO U HMKOHOMUYECKATa
CTaOWMIJIHOCT Ha J1aJieHaTa CTpaHa Wi PETHUOH.

o Pasmosaraemu moxoam: PasnosaraemusT 10X01 BIMsi€ BBPXY MOKYIIA-
TeJTHATa CIIOCOOHOCT M € €IMH OT OCHOBHUTE MKOHOMHYECKH (aktopu. Cropen
uscnensane Ha (Manning et al. 2019), yBenuuaBaHeTo Ha JOXOJUTE BOIU O
MMOKaYyBaHE HA TTOTPEOUTEIICKUTE Pa3X0IH, KOETO MOXKE Jla CTUMYJIUPA ThPCECHETO
Ha MO-CKbIIU CTOKU U YCIYTH.

o llenn m pa3xogu: lleHoBuTe MpOMEHH, KAKTO U BB3MOKHOCTTA 3a
CIECTSIBAHMSI, CHIO OKa3BaT BIIMSHHE BbpPXY MOKynkute. lloBuiaBaHeTo Ha
LIEHUTE BOAM /0 HaMaJsiBaHE Ha MOTpeOUTENICKaTa MOKyMaTelaHa CHOCOOHOCT,
JIOKaTO HAMAJISIBAHETO HA LIEHUTE MOXKE /1a HACHPYM JION'BJIHUTEIIHU MOKYIKU
(Wells & Gough, 2021).

Jlemorpadckm JeTEpPMUHAHTH

Hemorpadckute ¢dakTopu KaTo TOJ, BB3pacT, oOpa3oBaHME, 3a€TOCT U
CEMEMHO MOJIOKEHUE ChIIO0 UMAT CEPUO3HO 3HAYEHUE 3a MOBEACHUETO HA MOT-
peburenure.

o Iloa m BB3pacT: Paznuuustra B MOJI U BB3PACT BOJASAT O PaA3IMYUS B
MOTPEOUTEIICKUTE TpeaArnoynuTanus. JKeHute, Hampumep, 4ecTo OTAaBaT TIO-
roJiIMO 3HAYCHUE HAa EMOLUMOHAIHUTE ACIIEKTU MPU MOKYIKUTE, I0KATO MBKETE
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ca o-OpHeHTHPaHu KbM IpakTudeckute acrektu (Keller et al., 2020). MmaguTe
MOTPEeOUTENN MK Ca CKJIOHHM JIa TPEANOYUTAT WHOBAIMUTE W TEXHOJOTHHTE,
JIOKaTO TO-BH3PACTHUTE XOpa Ca IMO-CKJIOHHW KBbM TPATUIIMOHHUTE (GOpMU Ha
nasapyBaHe.

e (Oo0pa3oBanue u 3aetoctT: [loTpedburenute ¢ Mo-BUCOK 0Opa3oBaTeICH
CTaTyC 4YeCTO TPOSBIBAT TO-BHCOKA OCBEJOMEHOCT 3a BB3MOKHOCTHTEC Ha
JTUTHTAITHATA THPTOBHUS M MO-Y€CTO M3IOJI3BAT OHJIAWH IIaTGOPMH 3a MOKYITKA.
B cwmioro Bpeme, 3aeTocTTa M npod)ecCHoOHAHATA KAaTETOPHS CHIO BIUSST BBPXY
MOKYNKHUTE, KAaTO XopaTa C TMO-BHCOKA JOXOAHOCT W TO-TOJIEMH paOOTHH
AHTOKUMEHTH Ca TO-CKJIOHHU Jia Ma3apyBaT OHJIAMH 3apaju ya00CTBOTO, KOETO
npemiara enekTponHata Teprosust (Niu & Lee, 2021).

Ilcux0JIOTNYeCcKH IETEPMUHAHTH

[Icuxomornueckute (GakTopw, KaTO MOTHBAIUATA, BBIMPUATHITA U
HarjaacuTe, ChII0 UTPAsAT OCHOBHA POJIA B ITIOKYIIATEIIHOTO NIOBEICHHUE.

o MoTuBanusa u BB3NPUATHA: MoTHBaLUATa Ha MOTPEOUTENUTE 3a
MOKYIKa YE€CTO € CBbp3aHa ¢ MOTPEOHOCTTa OT YJIOBJIETBOPSIBAHE HAa OCHOBHU
HYXXJIM, Kato KoM(opT, cTaTyc WM couuanHa uaeHtudukanus. [lcuxonoru-
YECKUTE TEOPUM HA MOTHBALIMATA, KaTO MOJAEIUTE Ha Macioy 3a iepapxus Ha
HY)KJIUTE, OOSICHSIBAT KaK pa3IuYHUTE HUBA HA TOTPEOHOCTH BOJAT /10 PA3IHUHU
nokynatennu Harinacu (Chaudhuri & Stocchi, 2020).

o Haraacu u noBeaenue: Harnacure Ha motpeOutenuTe KbM ONpeIeTICHU
MPOIYKTH, MApKd WIA Mara3WHu MoraT Ja Obaar (GopMHUpaHH OT MHHAIA
MPEXKUBSIBAHUS WM OT pEKJIaMHU KamnaHuu. Harmacute wurpast pons B
dbopMupaHeTo Ha YCTOWYMBHU MOJIEJIN Ha MOBEICHUE, KATO HAPUMED JIOSTHOCT

KbM OpaHI0BE WY MPEANIOUNTAHNE KbM OmpeaesieHnn kateropuu croku (Farquhar
& Hinson, 2021).

CoumaJiHi ¥ KYJATYPHHU IeTePMUHAHTH

ConmanHuTe U KYATYpPHU (PAKTOPH CHUIO OKa3BaT CHIIECTBEHO BIIMSHUE
BBPXY MOKYIATEIHOTO MOBEACHUE HA MOTPEOUTENNTE, BKIIOYUTEIHO KYITYpa,
CYOKyNTypa U COLUMAIHU TPYIIH.

o Kyarypa u cyoOkyarypa: KynrypHuTe pasnuuusi 4ecTO BOAST [0
pa3nuuus B IPEANOYUTAHUATA 32 IPOAYKTU U yciuyrd. Hanpumep, B 3amagHure
CTpaHH, KbAECTO MHAUBUIyAIU3MBT € BOJIEIIA LICHHOCT, MOTPEOUTEINTE MOXKE /1a
MPEINOYNTaT MEPCOHANU3UPAHN WU YHUKAIHU MPOAYKTH, JTOKATO B a3MATCKU
KYJITYpU CbC CHJIEH AKIIEHT BBPXY KOJIEKTHBU3MA, IMOTPEOUTENUTE MOrar jaa
MPEIIOYnTaT MPOTYKTH, KOUTO ca MOMYJsipHU cpell counannara rpymna (Triandis,
2018).

o Coumagnu rpynu u Bausinue: [loTpebutenure decto ce BIUSAT OT
COLMAIHUTE TPYyNH, KbM KOUTO MpHHAJIeKAT. Xopara MMaT TEHICHLHUS Ja
B3eMaT PEUICHHUs 3a TIOKYIKa, KaTO CE ONMMPAT Ha MPETIOPBKU U COLIMATTHA CUTHAIIH
OT MpUATENH, ceMeiicTBa i Kojerd. ColMaTHUTe MEeIUU ChIIO UTPasiT BaKHA
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pOJIst B TO3U MPOLIEC, KATO MpeAiarar miaTQopMuTe, ype3 KOUTO MOTPEOUTENUTE
Morar Ja oOMeHsT MHEHU U nipenopbku (Zhang et al., 2020). U3cnenBanusita Ha
(European Commission 2021) nmoka3Bar, 4ye B HSIKOHW AbP>KaBH MOTPEOUTETHUTE
MPeaNoYnuTaT TpaAuMOHHHN (JOPMH Ha Ma3apyBaHe, JOKATO B APYTU CTPaHH, KaTo
Hanpumep B CeBepHa EBpoma, oHiaiiH mazapyBaHETO € MHOTO IO-Pa3MmpocT-
PaHEHO U IPEIIOYUTAHO.

4. U3caenBane Ha nasapa Ha EBponeiickus cb103

EBponeiickusaT chl03 ce XapakTepusupa ¢ pasHooOpas3ue B KyJITypUTE U
UKOHOMUYECKUTE YCJIOBHS, KOETO OKa3Ba BIMSHUE BbPXY HAUMHHUTE, 110 KOUTO
MOTPEOUTEIUTE B3aUMOJICUCTBAT C JUTHUTAIM3UpaHUS puTein ousHec. [Ipoiie-
CUTE Ha TJI00aNM3aIsa U TEXHOJOTUYHU MHOBAIIUU Ch3/1aBaT HOBU YCIIOBHUSI, IPU
KOUTO MOTPEOUTENNTE B3aUMOJEHCTBAT C ThPrOBLUTE, KOETO OKa3Ba CEPUO3HO
BIIMSIHUE BBPXY TEXHUTE HABUIIM 3a TOKYIKA U MPEANOYNTAHUS KbM PA3THUHU
maThopMu 3a mazapyBaHe.

o TexHOJIOrMYHA OCBEIOMEHOCT M YMeHHUsi: BUCOKOTO HUBO Ha TEXHOJO-
IMYHA OCBEIOMEHOCT U YMEHHUS € KIII0UOB (haKTOp 3a MO-4€CTOTO M3IOJI3BAHE Ha
aurutanuu miaatdopmu. [lorpedburenure, KOUTO ca MO-KOMIIETEHTHU B U3MOJI3-
BAHETO HA TEXHOJIOTMMTE, Ca IO-CKJIOHHM Ja M3MO0JI3BAT OHJIAMH KaHaIu 3a
nazapyBaHe U Jia ce Bb3IMOJI3BAT OT HOBUTE Bb3MOKHOCTH 32 B3aUMO/ICHCTBHE.

o IloBepurenHocT U curypHocrt: bezonacHocTTa Ha JUYHUTE JAHHU U
CUTYPHOCTTA Ha TPAH3AKIMUTE ca CPeJl OCHOBHUTE MPUTECHEHUs Ha MOTpeOu-
TeNIuTe, Koraro nazapysar onjiaiiH. M3ciaeasanusta Ha (McKinsey & Company
2020) noxa3BaT, 4ye 58% OT €BpOINEWCKUTE MOTPEeOUTENn ce€ ChbMHSBAT B
0€30MMacHOCTTa Ha CBOMTE JaHHHU, KOETO YECTO BOJAU JO OTKAa3 OT MOKYMKa WU
OTKa3BaHE OT perucTpanus Ha MiIaTGopmu 3a eJIeKTpOHHA ThproBus. Burnpeku
ToBa, Ha HUBO EC ce HaOmiomaBa TEHIEHIIMS HA HAapacTBallla WHTETpalus Ha
pasnuyHu TIaTGOpPMH 3a EIIEKTPOHHA THPTOBHUSI W OHJAWH YCIYTH, KOETO
MPEIOCTaBsl BB3MOXKHOCTH 3a MPEOJIOJIsIBAHE Ha reorpadCKuTe W KyITypHU
Oapuepu B TIpolieca Ha ra3apyBaHe

Cnopen uscneaBane Ha (European Commission. 2022 ), cTpaHuTe OT
Cesepna EBpona, karo IlIBenus, ®unnanaus u J{anus, ca JIMIepUTe B U3IMON3-
BAHETO Ha OHJIAWH KaHaJIM 3a Na3apyBaHe, JOKATO B U3TOYHUTE U FOXKHUTE YaCTU
Ha EC, qururanusanusata Ha ThProBUsATa BCE OILE Cpella Oapuepu, CBbP3aHH C
MHOBauuuTe W uH(pactpykrypara. [IpoyuBanusi mokaspar, ye Okojio 72% ot
€BpONEHCKUTE MOTPEOUTENH BeUYE IPEANIOUNUTAT J1a Ma3apyBaT oHaiiH, a 60% ot
TAX W3I0J3BaT MOOWIIHU yCTPOMCTBA, 3a Ja MpaBsAT MoKymnku (Statista, 2023).
VYeOcaliToBeTe Ha puTeia OU3HECUTE MPOABIKABAT Ja ObJJaT OCHOBHU KaHAIIU 32
onsaiin nponaxxou B EC, ocobeno B crpanu karo ['epmanus, BenukoOpurtanus u
Opannus. [lorpedbutenure B T€3M perHOHH MOKa3BaT BUCOK MHTEPEC KbM UHTEP-
aKTUBHHU M TMEPCOHAIM3UPAHU OHJIAWH W3KUBSIBAHMSI, KATO M3MOJI3BAT IIU(POBU
miaThopMu 3a CpaBHSABAHE Ha MPOJYKTH, YETEHE HA OT3WMBH M M3BBPIIBAHE HA
nupektHu nokynku (European Commission, 2021).
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3akJiroueHue

Jurutannara Tpanchopmanus Ha pUTeis OM3Heca He caMo Ipejiara HOBU
KaHaJM 3a MpoJaxOu, HO U Ch3[laBa HOBU BBH3MOXKHOCTH 32 B3aHUMOJICHCTBHUE C
norpedurenute. YeOcalToBeTe, MOOWIHUTE MPHIOKEHUS, MapKeTIJIeHCUTe U
eJeKTpoHHUAT oOMeH Ha nanHu (EDI) ca camo yacTt OT MHCTPYMEHTUTE, KOUTO
MIPOMEHSAT MOTPEOUTEIICKUTE TTOBEICHUSI U OYakBaHUs. Puteiin Ousnecure TpsoBa
7a ce aganTupaTt Obp30 KbM TE3H MPOMEHH, 3a J]a OCTaHAT KOHKYPEHTOCIIOCOOHH
Ha HapacTBaIIys rI100aJleH OHJIAiH ma3ap.

M3non3BaHeTo HAa AWTUTAIHU KaHAW, OHJIAWH MiIaTGopMH U MOOUITHH
NPWIOKEHUSI € B TMOCTOSIHEH PAacTeX, KaTo MOTPEOUTENUTe ThPCAT YA00CTBO,
Obp3vHa W TEpPCOHANM3UPAHU TPEKHUBSIBAHUSA. BBIOpekn ue ChIECTBYBAT
pa3nuuus B paznuuHuTe peruonu Ha EC, oOmusAT TpeHa couu KbM HapacTBalia
MHTETpalys Ha JUTUTAIHU TEXHOJOTMH B PUTEHS MHIYCTpUATA, KOETO Ipe-
JOCTaBsS HOBHM BB3MOXKHOCTH 3a Owu3Hecurte. Pureitn OusHecure TpsiOBa Ja
OpoABJDKAT J1a aJanTUpaT CBOMTE MAapKETUHIOBU U THPIOBCKU CTPaTervu B
CBHOTBETCTBUE C MPOMEHSIINUTE C€ HYX AU U MPEANOYUTAHUS HA IOTPEOUTEIHTE,
KaTO MHBECTUpAT B HOBHM TEXHOJOTMH U c€ (OKYyCHpAT BbpPXY YCTOMUHMBOTO M
MEPCOHAIM3UPAHO MOTpeduTesncko u3xkupsiBaHe. [lorpedbutenure Ha EC ca
nH(GOPMUpPaHH, YyBCTBUTEIHA KbM IICHUTE U CUITHO OPHEHTUPAHU KbM TEXHO-
JIOTUUTE, KOETO Ch3/laBa HOBH BBH3MOXKHOCTH U TPEAU3BUKATEIICTBA 34 PUTEHI
UHAYCTPHSITA.
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